B, B ¢ P )

Ll'?‘ (ACLL 2013 & ACTC 2013)2013
U TR R

Mike

TSR B
I M A e
ITEBF  1E
CHBHEART 0 102 % 4 E] 23 FI~102 & 4 E[ 29 F!
FEVE 1025 5 5] 14 £



! (200-300 F)

5y = Fﬁﬂ“l?’”nf r,ﬁ ??(The Third Asian Conference on Language Learning fi7

ACLL)» 53 = " i PV F 4 %[ $2 (The Third Asian Conference on Technology in the
classroom {78 ACTC)’FjIﬂ:]‘ ’FAI'E [ s [ 2% rlTFFu@'é?’ﬁ](The International Academic
Forum [ TAFOR)= W6 » 0] f 9 RIRL 1A 2% o 0] 6 2 R (172
#55 7] #11% [pE] (Shifting Paradigms: Informed Responses) I fﬂ%ﬁ‘dﬁé‘g Ez2all

Ll e

2¢]1(The Impact of Innovation: Technology and You) ° £% IEVJ:E]’ IFA TN EE S i
< RE o 2 BEH ﬁ‘ﬁﬁﬂﬁ 2 b ’FE‘F*%”{I@EJ?JI%%?{WJ 2 B hﬂlﬂﬁﬁiﬁﬁﬁ °
10 IFEJTF%(IO sessions) » 80 -~ H 237 H,g’prré[uﬁm?i’ FUgEF > Fr57 2o E A F'Jl B
¥ FUR I TAFOR 5|1 o A gk T 50 & Syl F00 2 2R~ 88
AR E ?i’P"JIJEJ (Student’ s perceptlons of using immediate response system 1in
class) » A E fﬁgif*&rﬁ FL FERBEHR D E > A AL
HpL o q;f\j\—svéﬁ I/clsr @&pﬁ]‘%o

WSS« S AR FE ST SR



T [ T 5
FHIFIEVR] £V o 6

ﬁa%?i/;z“@ 9



- ElE[fj

[F= sl = glglﬁui.ﬁiwuw \}L{%EIEI’F'JZEZI';;@%?J\%‘;';}E; g = 9t

%%3W£%LW?¢@%~@@\E%Bﬁﬁ’wmﬁﬂ?‘@,mwp
LF e DR P i i o S50 ka2 o ) WITR PLILK A B s i nét.ﬁ
A BRI @B T 2 R PR [T~ 79
;V[;"j;l R *’J[lﬁi . '5”@ . EUTFT[]EW,%"‘ENNJ E;zl%g pj—g J/\E‘,r;& b s E'[ﬁn’ E)“«'Eq@i

PR A PR B R - L 1 5
S g W RO R R T R SR DV R Y MR R
SN

4 FE] 25 fI= 4 F] 28E[
51 Fﬁﬂﬁ?}” =5 2'(ACLL)k'F)J_: Fﬂﬂﬁ?’”%&'ﬁf %Iﬁ(ACTC)TE]‘FT KT 4 K] 26 =

28 FIt Ramada saka T H ij:{iﬁ 7 (Keynote Speech) & {H=/= ’J‘ A jﬁ il f(ParaHel
Dlscussmns) o = BEH b RLIIES ’F%*E %’7 (IAFOR) > [F=28¢ 5%+ = IE[ FURLHRH

ﬁE*@‘i’ﬁm{d?ﬁ ’ lﬂ?['éﬁftﬂg TET FETEE S P *ﬂﬁ ﬂﬁ Iﬁﬂﬁf}" x
*Eﬁtﬁ'ﬁﬁﬁsﬁ » PIHEA ST | ?%bﬁﬂ[ﬁwﬁ'bﬁe EAal R AR Efﬁﬂﬁﬁb
TR BT (DR R [ V] (Shifting Paradigms: Informed Responses)
ﬁJ%@%ﬁ R[$LH115(The Impact of Innovann Technology and You) ° 4\%’7 i Steve
Cornwell * Barbara B. Lockee.

—m

?ﬁga>%wﬁa—%ﬂ*ﬁiﬁmPWE%*Wﬂw@ B+ [ B
SR %F, MgE ‘*‘“Dxﬁﬁ‘ilﬁfé Y- N4 F] 25 IR ﬁ‘iH [P 5 AR AR
EF% BRI I(Ramada) [IUBERR - ﬁ,uhﬁlﬁ@ﬁgﬁ%ﬁiﬁb%ﬁﬁp ; ,ﬁ, AR
b ﬁﬁj LN ’:’l’?ﬁﬁm E%ljf fif] F{"Tﬁ?}%ﬁﬁﬂﬁ\l [
26 FIE! l—fgﬂpf'ﬁj%}ﬂ PP AR 'E}ﬁ AU 2 7 Steve Comwell 7
T”‘"’ ' (IS Osaka Jogakuin University ° ri{f;’;‘1 [E7 18 #F o Pk APRHEIRIZE B
R S A EIFJ@WJZ/IOsaka Castle [i'I'J 228 » F14 PO 5 e A RT3
TE FT]‘“A Pt BE TSR R TR R %J# ff = 1) Barbara B. Lockee
FL Virginia Technology PYF5§% » P45k gﬁ? FETER [ B @ﬂﬁxﬁgj\ﬂl%@pgﬁ\,
P WS PTRGH ARG P9 P R & 7 %ﬁ%?lfrﬁﬂ SN
PHELE ffl Wﬁjxﬁlﬁ"‘ A E'ﬂ@ﬁﬁf? ° ?" i3 ﬁd@@«i{ﬁj iz B
s o S ?ﬂ?«*ﬂ?‘iﬁ'ﬁh? MHef=E b oo H*Fﬂ\%‘\*

26 [T FE [ Keynote speeches:

(1) Considerations for Implementing Technology in Language Education = 55 * Thomas Robb

[I’EIE'J?@H@EEF]F[:’T* R Rl GREL FLZ/D*)
(2) YouTube Use in Colleges in Japan and USA: A Comparative Look = 55 * Insung Jung

1



(3) [F A2 IS0 You Tube [ S5 L) GfRP 00
26 FI7N 5T fﬁéﬁiﬁﬂj@@ession 1& D) » & FHEEE] 8 3 Eﬁég 3

FH o Ff’.% JYRY TN R um,ﬂ ?W(ACLL -Interdisciplinary), um,ﬂ ?[ ?—ﬁ?, 7
P1(ACLL-Language Education), *51fimizk % %[#(ACTC-Interdisciplinary), ,ﬁﬁfﬁ%ﬂ ETRYRA

£ f;]ﬁ(ACLL/ACTC—Interd1smphnary), AR LAY ;iﬁﬁﬁ‘f =SS FP"(ACTC -Mobile

Learning).

s A i s S A
3 HEA S F’ﬁ JJ’?‘f RS liﬂa?ﬁ 2 Ea'(ACLL-Interdisciphnary) ?ﬁ%
5 ?? - %5 ¥ " ¥ 3 (ACLL-Cross-Cultural Communication), 5 ffi i FX 4 %[ f&
(ACTC- Interdlsmphnary), e ]FI @DH f s ??F& gt A4 (ACLL/ACTC-Interdisciplinary), & ”f'
F[ﬂ IEH == 2 (ACLL-Linguistics), 7 DMH Fr} E_‘ﬁf,dfﬁ (ACLL-Language Education),iX%"
K[ k- fﬂ%ﬂ ) Eﬁ?, 75283F (ACTC-Innovative Language Teaching and Learning Methodologies).

2T FM?F(IE‘}J— R E Eﬁ?,:‘% F‘ 1258 [ 3p](ACLL-Cross-Cultural Communication) * 7
B SR i ] Eﬁ?[ 775 (ACTC-Integrating E-learning in Classroom Based
Language Teaching).

A ﬁ%ﬁﬁ?gﬂ S —:FJF; = ?7’['59 W% & (ACLL/ACTC-Interdisciplinary) £ = i

FI'e P“‘lﬁé@ 3J‘ B R T BN RIRGES o BE 23 (R F’% JiHY
ﬂ TN % Ik 7 2 B[ (ACTC-Interdisciplinary), & ”f‘ f:[ 2 FH ?7’[' Ff]}l'x
(ACLL-Learning Strategles), e R - ARV FE T 729 (ACTC-Innovative  Language

YRR
Teaching and Learning Methodologies), ”f'F‘ ?? %ﬁ’ﬁﬁ (ACLL-Bilingualism), ”f'F' a»*FH—
lif)=% £ (ACLL-Individual Differences), &7 % #- ?j 7 j(ACLL-Language Education),
fl f FIF

g R t/%k?ﬂ (ACTC-Multimedia), ”’%T B R ﬁ(ACTC Interdisciplinary), ,JTFIJ@
Eﬁ E, = ?? (ACLL-Interdisciplinary), m’% 1 I E}ﬁ f:‘ = _FP" VA S S I 2
(ACLL/ACTC-Interdisciplinary), 7 ”F‘ f 5 _FP" -t P —:ﬁ (ACLL-World Englishes), éﬁz = FP[
2] ”F'f E"@(ACLL -First Language Acquisition).

>
|

"-L‘—_‘

J‘Jj\ﬂﬁ‘f‘f’[ K %?%‘Fm%j'[‘]}ﬁ’ﬁ%@w’q tH ,(I~Jﬁ§_5{r 5 F#Z RN {ﬁ[sj};gﬁ@@;% .

PR W

() BREEH:

(Df1# ACLL F'UEjEETiFd;% » LRI TR "&?ﬁﬁﬁrﬁ AU RL] (Considerations for
Implementing Technology in Language Education)f'1 Kyoto Sangyo University E\H\ﬂ/ =2

[~ Thomas Robb = 7 » Robb #5484~ 7 F‘*JTF"# jJEFF SEE 405 D % gjt e
o ) ‘ﬁﬁ“ e PR B (AL R S R RN [ﬂ% .

2



Wﬁfj%j[ﬁ%ﬁﬁ SRR Elfjﬁﬁ"ﬁi'iﬁil? ~ SEIE R “FJ%EIUF:‘ IR AN Faa= U
WAE YRR UL AR PF e DAL R AR Yahoo AELFTERH I S5 Sfo ]
=" o fELRL A [P s R ?*4 ‘3‘5??:@{5J*?TWET@PJJ;&*??E&*ﬁE’&T5Jﬂ Fol
TJ% *+f EE?FG%F' R TR NP BRIRT B PR R 2 R R
*%%&{z_fﬂﬁs[ﬁz% R e e OIS T TR

()37~ B7% ACTC Elfiﬁf%?iﬁﬁ%ﬂlInternational Christian University [ Insung Jung ¥59%= 5
[F1 A= A 222 ] YouTube |7 F"JTE*EE UEEFHE] (YouTube Use in Colleges in
Japan and USA: A Comparative Look) > YouTube FYRGHAY =~ = 5selsig— {la * Y (i ™|
F F{l YouTube [I54  [* f“ sk YouTube FVEYFEREE 4 W) Hiu 4 5y 7R
HigaT - (H PP ﬁﬁWWmﬂmePW$%Hﬁ%”E&&E%
e PP sm s & == ™ YouTube ot =0 W PPV UL > IR (SF7RIfY

* Sl 0] YouTube (5755 JFL U{[ii%jw o [ ﬂcﬂ*/\lﬁ[m LRSI
Fb VR ELJ/[H"é » FF “F iiﬁ,ﬁrjl TR ST | YouTube v [ i 5 fj0
B Ed;tﬁql—“—ﬁ F[ [m IEIF' NS 7R %ﬂ;l}ﬁvn b[ﬂlﬁi NG ER $TUE[ E j’sc’[/“ﬁf}
eI Ufﬁf’ﬁ F2e U RS F o

_”H

(ID) ‘]'#= 5% (Parallel Sessions) = EE? ”?ﬁF[;#(ACLL) JFTJ

(1) [2552 puRl=P85] (Writing Challenges for the Undergraduates: A performance Analysis
and a Literature Review on SIL domains) » &% * Boon Yih Mah 1 FL 1R » 95
qﬁﬁﬁmy&*&ﬁﬂﬂ@m¢~@if AP © DS I AT
jgll_Ti/ 2 ‘%f 9 FUy S

Q[ 755 FO 2 S5 Sy & 4 %E“?:?EJJQ u[:[r[ﬂ Y5Y%#¥] (From Direct Method to
Immersion in Adult L2 Learning: Hidden Aspects) s % * < I Canada PV Natalia
Dankova » EIFA G535 | LhLy gy &~ SPw EIFIFIFU[“E& V= o ffd ~ R
FHLF S ER R FEMER RS S PR IR -

(3)[71[%%’?%[[? PJFEFRURHT (A teachable Moment for Unexpected Errors in ESL/EFL
Contexts) 3+ * Shinian Wu [=%4¢ S B Grand Valley State University » kL= i
[FilSF > 20 257 55 #ﬁﬁﬁﬁfilﬁﬁﬁj e I*‘?’Tﬁélfﬂi[ﬁﬁ' ETS B (25
%\iﬁkrlﬁﬁ?ﬁ‘j'ﬁ?i ﬁ TR Jﬁﬁnaﬂj:ﬁ tRyEL ETS HRHRY- Iﬁ CRRCNRNEL b i

ST ﬁ”fﬂﬂﬁﬁﬂjfﬂgﬁﬁﬁfﬁ FGHEIY (7 S PR ERSRLRL T I R B o5
F'U * ] ’E? AL SRR

DN = Fﬂ} FHEN (The Development of the Conceptions of Foreign Language Learning
Inventory)é@?‘« b s [ﬁl e Jﬁléﬁﬁc’éﬂ 2 (£ Yu-Fang Yang » P12 9 & AHS E
ﬁLﬂJ"S F'ﬁ@ﬁﬁ@%@ﬁ@bw i%,l o



<$H¢Tmma*@@ BTV E A58 SO i B O v R
#¢](Motivation and Attltudes Toward Learmng and Using English Outside the Classroom
Environment: A Study of the Library and Information Science Undergraduates at the
University of Tsukuba) #%% * Patrick Lo I} FﬁJ"éf + ?“?ZEJFFFJ%H» e %’?ﬁ'ﬁiﬂf AR > H e
AL B IR OB T % AT R T

(O)[FEFFIF=F RV gz"ﬂ(Demystifying the Transformative Use of Technology in the Classroom)
g " Eﬂéﬁ'lﬁlﬁ’iﬂ‘} Sains “~Z[UFHZ Rozhan M. Idrus > ]*'ﬁlzq rSIEsS NSl AR
B PR R T S SRR AT TR 2 B - v ESE Ry R
=5 iFE Eﬂf EEEEET L e F“‘I%i?i o

(7)[[“]?}'1E = PuEHH G T2 (Content Based Instruction for Critical Consciousness: An
Authentic Response to Wicked Global Problems)#E %« * Lisa Donohoe Luscombe kL5 [
Y[ Monterey Institute of International Studies [ Iﬁ%ﬁﬂﬁ ) I*Igi FLFFEER ITEIFIFI
ekl (VSN RN e (IR 7”’3" el Jﬂ'%m@%‘ﬁﬁﬂl bl L= Fro it

T o E\HJZ@E PR J"S‘E_‘ﬁﬂ’ VIt EITS;[EEJ[ F'»pjﬁx PR AR o o
et =N FL b= puF=SF(Content-based Instruction) » 554 P & A S0 F»fﬁéﬁp .

F’frga—rmﬂ J;’:D% Fl [ f@ I_‘_‘q‘f{w Z — %!r‘ Ef%’iﬁl%&%%ﬂfjfg 7} [:-‘i-q‘f\[,‘ﬁllj . I—."IJ _E' }le:y_ﬂ_ﬁj
ﬁﬁiﬁ&‘ﬁ El;[%lp RLPS FIEHI B IORERE R E R Eﬂf\ﬁﬁ:ﬁ*”ﬁﬁ
BRIk

Q[ ¥ ?Ef’/]‘;iﬁ Fﬁ%???{ ?Tqﬁl%??lfm wxr%r?i;ﬂ Bl T ](Metacognitive  Strategies of ESL
Learners in Vocabulary Learning) % * Zaleha Esa =554 ipni =t i
%> HPgEH ESL %‘3?7}‘%%‘3??‘@7 ﬂ"Fﬁli A:Ju—ﬁ[ér?‘,ﬁl Rl i - R f;le;I‘l‘i%‘i'F\, ;

i 1Y Fﬁ% [ H 3k

O)ZS 34 BV IR ITERL M ] (What is My Learning Style Preference?) 383 * &4 i
University Malaysia Sabah [V []] Sabariah Abd Rahim > f4fu/jH4E E;EIEH\?Z[ 0 NG
4 g WO PRI AL P TR IR & 0 s B T PO RL DR
RREN = [ﬂﬁéﬁi?gﬁjﬂ fIpsigpusEd 2 g ‘ﬁJBﬁ' fE - PP s fUF|¢J/‘7f
H J]\[T[P‘/i@ [~ FH[é\ o

(10)[ %;ﬁ”ﬁr‘, N AvIRSEA] F/H\?F,k'/ NEST/NNEST = 751#](The Propriety of the Native
Speaker: World Englishes and the NEST/NNEST Dichotomy) & # * Kevin Kato » [= 754
FI'4 Kinjo Gakuin University [”19”5 (B 2 S R ek fﬁ#lf‘@lﬂ A s ] g
DF[FI RES FH%U?&’ < *Ef TR FL 7&@*@? I Jiuﬂ% YEREG U ALIEIRE (S o Wi-Fi
R R R A S PR S i TR B
%[Tﬁ?ﬁi ELM ’H”*" A -



(ID* F[ k FFN’ Ci

IR N i U Bl jj’z' BE-F ARV ENE L] (Student” s Perceptions of Using

Immediate Response System in Class) °

ﬁﬁd/ }ﬁ]ﬁ;l
Eﬁgﬁ‘;ﬁ% Jf‘ﬁﬁi}b?‘ JiT‘ FHE&WEF BIPNSh SRR S 2 Bl g [
ER S (WERNE 5 ‘3@?7&:*& L“[/[III:[ ff%jﬁﬂlﬁjﬁai %?Wgﬂig&i::’r%?_l— ELFIE[FN

‘ﬁ-¢F*ﬂ@%ﬁﬂgﬁ@“bﬁ5%’ﬁﬁWﬂ*[%ﬂﬁﬁ@ﬁﬁﬁ
o LRI - RIS S B RS ST H - R W
@ﬂbﬁ@%?ﬁ%%’@@Wi*%@m’w#”ﬂﬂm G R
B PR PRI BEH O YR PRASE! I R
S ANy @wP@“kﬁaﬁémﬂ%’qmw%@%ﬁ¢%
H R o %i%ﬂ@“bﬁ5%4fﬂ*W“E ETEP R » B ] [
Plﬂgﬁ [ﬁjﬁ‘ﬁ[ﬂ; S AL [—F’ﬂmljj'é%ﬂy F=al FL' g PR %ZHFJP N bﬁﬂjjﬁﬁlﬁjjflg
,@[ﬂj”ﬂﬁjf SRIVE ;\#_fjr_—ltil :gzﬂfm%yguﬁﬂp @T”EIK[—LF[J‘%&??@%\I o
£ ﬁ[gﬁ%l}»_ﬁfg&f ;m“@; 3@5? HF: 17 IRS ;g&gﬁﬂﬁfﬁﬁg 1*4\1 7K FIF[ ?t, £,
Fﬂ ﬁWﬁE“Tﬁﬁmdi%ﬁ:EUHUW%WWMHi%PIHmﬂﬂﬁ‘fﬁ - 3l

F{‘[ﬁ:"jii?uﬁjﬁﬁﬂ%ﬁg}l]ﬁm ,%lq":gjﬂ\H[j il j‘?r,’l—jﬁﬁ %E} E/r‘gg[ IJJ‘\%[N E %7({
(0P FRREET= RS AP ey P (3ebre AR AP [T = R (R
P i (SRR OREAS 91 = b (R T PR -

29 i (Wi 0 5 T

ERNPENCRUEE 3 (g

2003 & T &4 4} Asia CALL EU«‘FJ;VJE]‘ F1-¥5%]] Thomas Rodd - f{ T l*'jiu@?[ﬂ/[ i
%[JF'J@PE%I%”HW H”W%mf %?Fﬁ ’E‘kﬁ' i Eﬁ*vmﬁﬁ“m—f 7
eyl UHRP “J#E e Hpﬁ&—] IF:‘ = fﬂ@'ﬂ;ﬁw’”ﬁf}”[ CARCTIEISTIRE:

RER(r R Sl W}ﬁ”ﬁﬂQMu &+?étmm Jﬂﬁ?ﬁﬁ%p
ﬁs%ﬂi ENs UJEF{[ £ ;<EH7@ ) E %I:z\}a @“ B H\@ > F”’:E\F:W*?*“’ fl

Pl AP AT RLE A S AU ]ﬁﬁﬁ“-ﬁ%f.’&"ﬁ ’rﬁﬂpﬂ“ o U EIRRE  EEAR A FS R
ﬁl%lﬁ PR S L 2R e ] ﬁ'ﬂ “E?ﬁﬂi[ﬁ&'ﬁ?l“‘ﬂ'iw &
E@Wﬁﬂﬁ“ TR SR PIRSEE PRI TR Y R B -
F’?I JEIA S50 @ BT [JEld/iETF;l fY e s = ,1dxpjgﬂ1§k?w_}jﬁ > PIEIA
%wawﬁ¢%@w EWﬁHP%’WﬁﬁﬁFﬂ$@W£ F’§i7i£PF

)&—Wﬂ \—

FT P (KL B BEIREH RO BOR [LRLSES R DI > )R
AT T AL DAY - SRS RIREDETE A > 10

5



& W@“%’Hﬂ“‘\%‘fw QTVF»’?W YIFEEHPYE o jﬁ JIRS 3 flI B S R
LR = B B 5F iﬁf‘ P Flﬂlxﬁﬂé‘% E[:%EE Iy Tafgh il & 8 f T '}’%E%P&‘
i _ﬂJPIIEI\iji [ﬁp& T BRI xﬁ e E%E_I&[FEE{—J?*EN %ITFEJJ‘: ERI
%F"\E‘Jﬂi - 6

P SR £
iﬁ 5= #ﬁ z

s

e e




from Japan

to Britain in 2013

Why mat inin rie? 5 o




The Third Asian Cenference on Language Learning 2003
The Third Asian Conference on Technology in the Classraam 2013 Ogaka, Japan

Friday Session 2 15:15-16:45

Friday Sesslon & 15:15-16:45 Foom: Sakura A
ACLL - Interdisciplinary
Sesgion Chair: Scaphen Dalton

0099 — 15:15-15:45

The Latern Effcts of Subtie Rocsm: A Cose Seres on Language-Cetayed Brwitural Chidran and their lmmigront Mothers in Tabwan
Sarhui Fan, Nationsl Taichung Usiversity of Education, Taman

Hag-pai Mi, Da-chien General Hosptal, Tavan

039 — | 5451805 .
lntercultwal Traiving in Foreign Languege Educatior: Using Video ts Develop Cuftural Awareness and Cultual Seff-owrensss of Japanese Callege

© 1 Swdents
5 Moo Makagewa, Ryutsu Kagae University, Japan

LB
T aseaas
Move than just Vohsateering How Service Leaming Can Credie Cross<Culiuro! Commives

. Friday Session 2! | 5:15-16:45 Room: Sakura B
V‘!:}- ACLLACTC - Interdisciplinary
Session Chair: Parick Lo

0808 — 15151545
Student's Perreptions of Using Immediate Response System in Class
1“ Hsize-fang Cheng, Maticnal Linited Urdversity, Taiwvan
Mina Chiulan Lin, Takrming Lniversity of Sekence and Technology, Tamwan

0355 — 15:45-1&:015

The Develupment of the Conceptions of Foreign Lenguage Ledrming knventory
fu-Fang Tang jen-Teh Colfege of Medicine. Nursing and Management, Tawan
Chin-Ching Tsai, Metional Teiwan University of Science and Technolegy, Tawan

137 - 141 5-16:45

Mativatian and Aritudes Toworas Leaming ond Using English Ouiside the Classroom Envirnment A Swdy of the Ubrary and informoton
Seience Undergrasiates at the University of Tsutabo

FPatrick Lo, University of Tsukuba, Japan

Friday Session 20 15:15-16:45 Reom: Kashi
ACTC « Mobile Learning
Zpssion Chair: Doiren Gilles

0252 — 15:15-15:43
Collage EFL Leamers' interaation with the Smuort Applicarions and it fmyplicosion for Designing Future Mabie-Assisted Longuage Leatning
Yeonhee Kvon, Chung-Ang University, Korea

02 — F545-1&15

The Development of or interoted Mobile Lerring Mode! with Cofiaborative Problem-salving Method ta Enhance Underpriduate Studerd's
Inaquining Mind

Ketchaknom Saisuwan, Chulzlongkorm University, Thaiard

0234 — 15:15-184%

ipads in the University Clossioom: Educetionol Change in The Urited Arab Emirates
Dakon Gilles, Zayed Universty, UAE

Tarnim Rana, Zayed Unwversity, UAE

Colburm Linda, Zayed University, LIAE

Atraliah Fida, Zayed Usiversity, UAE

Dada Robin, Zaysd University, LAE



¥

14
=
<
Iy

Student’s Perceptions of Using Immediate Response System in Class
Hsiao-fang Cheng' & Nina Chiulan Lin?
'National United University, Taiwan

Takming University of Science and Technology, Taiwan
hfcheng@nuu.edu.tw; *ninachiulan@yahoo.com.tw

Abstract

Motivation, enthusiasm, and diligence might lead to successful learning outcome. Frequent
teacher-student interactions in class attract student’s attention to what has been taught, and at
the same time, motivate their learning enthusiasm. Therefore, how to motivate learners to
work hard and efficiently has become an important issue in teaching. In this study, the latest
electronic gadgetry — Immediate Response System (IRS) is employed to facilitate learning.
The purpose of this study is to investigate student’s perceptions of using IRS to facilitate
learning. Ninety students from a university in Taiwan participated in this study. They were
divided into two groups, instructed with both IRS and traditional method but in reverse order.
All the participants received a pretest and a posttest. At the end of the study, a survey was
conducted to explore students’ perceptions of the two different teaching methods. The results
showed that all the participants enjoyed using IRS in class because they could interact more
with the teacher and their peers. However, they felt pressurized and competitive in IRS
classes, which forced them indirectly to pay more attention to what has been taught. Because
of the immediate feedback, they could memorize the newly learned information more easily
and longer, resulting in better learning outcome. Based on the results, some pedagogical
implications are suggested.

Introduction

Using technology to facilitate teaching and enhance student’s learning outcome has become
increasingly pervasive in Taiwan. Every classroom is equipped with at least a computer, an
overhead projector, a broadcasting system, and most important of all, a wireless internet
access. How much do technologies facilitate teaching and how much do students benefit
from it? Does the use of technology in class substantially enhance student’s learning
outcome? In theory, current students with the application of Wi-Fi access and smart phones



ought to outperform those of ten years ago. However, in practice, a high percentage of
students do not attend to lectures and hardly participate in classroom discussions. They can
look up the related information right away in class; therefore, the majority of students do not
read the assignments thoroughly before attending classes. As a result, a significant
proportion of students perform poorly on tests based on material taught during a given
semester. It is an important issue worth researching and pondering.

In view of the above-mentioned problem and the authors’ concern about student academic
achievement, an instructional strategy with the application of Immediate Response System
(IRS) was designed to improve learning. The strategy is based on learning theory of
contingency management presumably applicable to classroom instruction (Sulzer & Mayer,
1972). In this paper, a newly-developed computer program together with a cellphone-like
gadget, IRS, is used to provide immediate feedback so as to increase teacher-student and
student-student interactions in class. It is hoped that students will perform better with the
help of IRS in terms of interactions and overall learning gains. Two research questions will
be addressed:

(1) Does the new gadget-- IRS significantly promote student’s learning performance?

(2) What do student’s perceptions of using IRS in class?

It is hoped that the research results can be used as a reference for teachers who plan to
integrate technologies into their teaching.

Literature Review

Skinner (1958) maintained that teachers should use immediate reinforcement procedures to
teach academic skills. He believed that it is important to use the confirmation of the student’s
correct responses as positive reinforcement in a considerable research supporting the idea
that living organisms learn better and faster when their behavior is properly reinforced than
otherwise. In other words, feedback plays a pivotal role in improving performance in a
variety of situations.

The results of previous studies with reference to immediate feedback showed that providing
feedback had positive effects on learning performance. However, not only the timing of
providing feedback but also the way of providing feedback might significantly influence the
retention of the correct answers. Haemmerlie (1985) found that an after-each-item feedback
condition more negatively affected performance, preference, and recall than did feedback
provided after the examination. O’Neill, Rasor, and Bartz (1976) divided their participants
into four groups: (1) no feedback, (2) feedback after the test had been completed, (3)
immediate feedback after each item and (4) immediate feedback after each item with the
student searching for the correct answer until it was found. After the completion of a 50-item
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intelligence-type test, the student immediately took the same test again to assess retention.
The three feedback groups improved on the retest more than no feedback group. Comparison
of the three feedback groups showed differences in degree of improvement, the group having
feedback after test completion doing better than the two groups with immediate feedback
after each item. Such finding was striking to most teachers who assume that students might
perform better when giving the feedback immediately.

Applied studies using actual classroom quizzes and real learning materials have usually
found immediate feedback to be more effective than delayed. Dibattista, Mitterer, & Gosse
(2004) used the Immediate Feedback Assessment Technique, a commercially available
answer form for multiple-choice testing, to provide immediate feedback for each item in an
answer-until-correct format and permit the earning of partial credit when the student’s initial
response is incorrect. Reaction to this system was extremely positive. Students said that it
was easy to use and contributed to their learning and they indicated a strong desire to use the
technique for all MC tests. The study done by Epstein & Brosvic (2002) also illustrated that
students tested with this new technique showed significantly greater retention than did
students tested with traditional forms. They indicated that immediate feedback during testing
caused significantly higher anxiety and resulted in significantly higher listening scores than
in the control group, which had no feedback. However, repeated feedback did not affect the
test anxiety and listening scores.

Drawing on the results of the previous studies, it is necessary to look at the results of using
IRS to help students retain correct answers. The present study was undertaken as an initial
study in a series designed to assess retest effects. The increase in test scores usually found on
retest would seem to be greatest if we could retest subjects immediately after the initial test.
Such a possibility is impractical and undesirable in a clinic setting and would also be
unduely fatiguing for most young children; however, colleges students who could
concentrate and persist on learning, would produce better outcome. Therefore, in this study
the IRS system will be employed to investigate if the student’s learning outcome improved
substantially, i.e., if the use of IRS affects the retention of the correct answers. Furthermore,
student’s perceptions of using this new gadget would also be explored.

Drawing on the results of the previous studies, it is necessary to look at the results of using
IRS to help students retain correct answers. Therefore, in this study the IRS system will be
applied to investigate if the participant’s learning effects rise substantially.

The purpose of this study is to investigate if the type of feedback, after-each-item feedback
or after-the-exam feedback, together with the use of IRS system or a paper-and-pencil
method given to the participants during or after a multiple-choice test would affect the
retention of the correct answers.
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The present study was undertaken as an initial study in a series designed to assess retest
effects. The increase in test scores usually found on retest would seem to be greatest if we
could retest subjects immediately after the initial test. Such a possibility is impractical and
undesirable in a clinic setting and would also be unduely fatiguing for most young children;
however, colleges students, we could concentrate and persist on learning, would produce
better outcome.

Method
Participants

Ninety students from Takming University of Science and Technology, participated in this
study. They were divided into two groups, Group A and B, each containing 45 students with
similar language abilities. The course they took is Meeting, Incentives, Conferences, and
Exhibition (MICE).

Procedures
Table 1 counterbalanced design
Test 1 Test 2
Group A Paper& pencil IRS
Group B IRS Paper & pencil

The two tests were pilot-studied by a group of similar abilities and found of the same
difficulty level. In Test 1, Group A received a traditional paper-and-pencil test, whereas
Group B took the test by using IRS. Right after completing all the test questions, the teacher
checked and explained the test questions. Before class was dismissed, the participants took
the test again. While taking Test 2, Group A took the IRS test but Group B took the
traditional paper-pencil test. Right after the second test, all participants completed a survey
concerning their viewpoints on using IRS in class. The test result was calculated with SPSS
and a paired-t test was conducted to see if the types of tests would significantly affect the
retention of the correct answers.

Results

Based on classroom observations and discussions, it was hypothesized that the immediate
positive reinforcement of each student’s correct responses in classroom discussions might
have a significant effect on his/her posttest scores. The results could be interpreted in two
parts: statistical results and survey results.

Paired-t test revealed that the mean score for IRS is 25.86 whereas that of traditional
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paper-pencil test is 21.87. Pearson’s coefficient factor lies in -0.162. When p<0.1, the
two-tailed paired-t value is 0.109, showing that the effects of using IRS and traditional
method is slightly different. Looking at the gain scores, no matter what kind of teaching
method is used in class, students did learn knowledge to a certain level. Even though
students gained more while using IRS, but the effect did not reach the significant level. In
terms of learning performance and knowledge retention, participants did perform slightly
better in the IRS class. That’s the responsibility of teachers, working hard to find ways to
improve student’s learning outcome. As long as students want to learn, they can learn
anywhere. However, 7 participants performed negatively in either IRS or traditional posttest.

Table 2 Negative Learning Gains in the Posttest

Nickname | IRS Traditional | Opinions
gains gains

A -10 +20 Talkative, absent-minded, usually missing first period
of the two-hour classes

B -14 +52 Shy, like to think, probably cheating

C -10 +36 Usually missing the first period of the two-hour classes
Shy, like to think, probably cheating

D +20 -12 Outgoing, challenging, like to take risks-- Guessing

E +52 -16 Outgoing, challenging, like to take risks-- Guessing

F +16 -8 Shy but attentive

G +16 -26 Shy but attentive

H +36 -4 Outgoing, challenging, like to take risks-- Guessing

A one-one-one interview was conducted right after the data were calculated. Three students,
A, B and C, scored negatively in the IRS posttest, but earned extremely high points in the
traditional posttests. Students A and C explained that they were late for class and failed to
attend the first period of the two-hour class. Worse than that, most of the time they talked
with their classmates in class without paying attention to the teacher’s explanation. They
confessed that it was easier to cheat in a traditional test than in a time-constraint IRS test.
Therefore, they earned negative points in the IRS posttest but substantially high points in the
traditional test. Student B explained that she preferred to read questions on paper instead of
monitor. She was not used to answering questions in a limited period of time. She liked to
read and answer questions at her own speed. Therefore, she scored substantially high in the
traditional posttest.

Another 5 students gained negative scores in the traditional posttest but performed extremely
well in the IRS posttest. Students D, E, and H stated that they were outgoing, responsive, and
challenging. They enjoyed competing in a pressurized learning environment and showing off
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themselves, which indirectly forced them to be more concentrated on and attentive to what
had been taught. Student F and G were introvert and focused on learning new things.
Through interaction, they could learn better and the sense of success promoted their learning
motivation. They did not like to take paper-and —pencil tests because they felt bored and
impatient easily. In other words, they could not persist in learning new things in a longer
period of time. Consequently, they outperformed in the IRS test.

In addition to the statistical results on student’s learning achievements and one-on-one
posttest interviews, the student’s perceptions concerning using IRS in MICE class are also
examined. The survey results could be categorized into five factors: learning performance,
interaction, preference, retention and motivation. More than 70% of the participants stated
that they became more attentive, concentrated, and motivated in IRS classes, resulting in
better learning effects and higher achievements. They preferred IRS because it provided
more interaction between teachers and their peers, leading to a better memory and
understanding. Through interaction, they clarified the difficult parts and memorized the key
points well. They preferred item-after-item explanation to explanation after the completion
of the whole test. When asked if they preview the lessons before attending the class, half of
the participants said they would preview the lessons no matter what kind of method would
be used in class. They would feel under pressure no matter what kind of teaching method
was adapted. To summarize, the overall trend for IRS classes is positive and definite in terms
of learning performance, interaction, motivation, knowledge retention and preference.

Conclusion

In a EFL learning situation, cooperative learning activities or group discussions sometimes
might lead to chaos and out of control. However, in a class using IRS learning situation
becomes a student-centered and teacher-controlled learning environment. Teachers can
monitor student’s learning performance and control the length of time and the period for a
transition. Based on the result of this study, IRS actively engages learners in the correction of
initially inaccurate responses. It plays a crucial role in the acquisition of information, aids
incorporation of accurate information into cognitive processes, and permits retrieval of
correct answers during retention tests. Students evaluated in traditional method have
significantly lower retention and repeat more initial mistakes on subsequent examinations
than students tested initially with the IRS system. Students scored somewhat higher on scales
measuring ease of understanding and ease of completing response requirements, perceived
fairness of and preference for an immediate response procedure, and enhanced involvement
in the test-taking process.

Participants indicated that the display of reports did not lower debilitating effect of anxiety
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but enhanced students’ intrapersonal anxiety and probably improved their attention during
the tests. In other words, immediate result might help learners to increase attention and
involvement in the learning process.
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Appendix

Survey results

Item | Question Mean

1 | feel more attentive to the teacher’s explanations in class when using IRSto | 3.3
show the answers in the retest.
I usually preview the lessons in order to do better in an IRS exam situation. 2.4
In order to choose the correct answer before the teacher displayed her 3.2
answer, | feel more concentrated in class.

4 I think the after-each-item explanations and discussions can promote 3.3
teacher-student interaction.

5 I think the after-each-item feedback makes me memorize the key points 3.4
better.

6 I think showing the percentage of students who answer the question correctly | 3.2
will drive me to be more competitive in my class.

7 I think knowing the percentage of students who answer the question correctly | 2.1
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will not affect my learning motivation.

I think after-the-exam discussions or explanations will make me memorize
the key points better.

I think showing the test results and ranking immediately right after the exam
gives me a lot of pressure.

I think providing immediate feedback can promote my learning motivation.

I think providing immediate feedback can increase my learning outcome.

I think a paper-and-pencil test will yield better learning outcome.

I think explanations right after the paper-and-pencil exam will make me
memorize the key points more clearly.

| prefer after-each-item immediate feedback.

| prefer after-the-exam immediate feedback.

| prefer paper-and-pencil test, because | don’t need to interact with others
and none of my classmates will know how well | did on the exam.

I have never previewed any lessons before attending the classes.
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