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Abdract
This pgper amsto exam the concept of sodd judtice, equity and fairnessin educaiond arenaandits
changetoward adequacy. In Tawan, ashift isoccurring in education policy making from equity to adequecy,
and from emphags on inputs to emphasis on high minimum outcomes asthe god of educationd palicy. By
examining an equity oriented, longituding policy--- Educationd Priority Areg, this pgper will arguethat atrue
adequacy mechaniam isemerging. Tawan is experiencing asystematicd change of policy making thet links
resourcesto outcomesto ensure dl gudentsrecaive an adequateleve of education.

In Taiwan, theinititive of Education Priority Areagtarted from 1995, based on theideaof “pogtive
discrimination” developed in UK during 1960s. Contrary to the dedinein UK, Education Priority Areain
Tawanisgetting itsfocus and extendsitsinfluencein ddivering diverse education sarvices. This pgper has
traced this policy back from 1995 to 2009 and andyzesits changein contents.

Thedocumentd andysis has been taken as the main reseerch method in this paper to explorethe degp and
wide context of thismeaningful palicy intermsof sodd judtice, equity and fairness. Thefindings of this paper

will indicate the concept of adequacy will beraised and enhanced in planning the rdated policies and
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deicadizethe practice of socid judtice, equity and fairnessin education policy making.

Key Words equity, adequacy, Education Priority Area

|. Preface

Sincetime pagt, one of theissues of contention surrounding Taiwan has been: compulsory educationisthebasic
need of dl dtizens hencewhy isit that astheliving prefectures vary, so do the quality of schoaling? If the
digparity between the schooling conditions was caused by thefinancid status of each prefecture, how canthe
centrd government’sad programmes ba ance the differences among theregions, o asnot to affect the

educaiond rights of sudents? Therefore, finding waysto achievethe god of educationd qudity has becomea
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recent focus of the Taiwanese education community. Many government policy mekersor scholars (Clune, 1994;

Conley & Picus, 2003) mogtly advocate two aspectsin looking at the meaning of equity: one being horizonta
equity, the other being vertica equity. Theformer stresses on equid conditions and equd trestment, hencethe
differencesin fund provison will be kept to aminimum; the later Sresseson different treetments based on
different conditions, and it egpecidly condones the Soirit of supporting wesker entities, providing more resources

for the disadvantaged —in other words, taking the method of positive discrimination.

The controversd aspectsof verticd equity are as such: oneliesin determining the disadvantaged, and another
liesinthelevd of differencesin resourcesto bedlocated. After 1990, dong with the devel opment of the
education reform, resource dlocation policies have advanced from vertica equity to that of adequacy. Education
finandd adequacy refersthat most sudents are ableto obtain the basic amount of fundsto sufficiently achieve
high sandards of academic resuits, and only when the educationd fundsof every school havereached a
aufficent leve, can the education reform be completed (Odden & Busch, 1998). Therefore, adequacy focuses
on whether theinputted and generated resources are sufficient, moving away from the st pattern of mere
monitoring of the amount resource dlocation, which neglected the eva uation of generated resources (Clune,
1994; Goertz, 1994; Odden & Piccus, 2000). In other words, adequiecy representsthe provision of sufficient
resourcesto achieve certain educaiond results, such asthe passing of the minimum standard achievement te.”
(Berne & Stiefd, 1999) Therefore, what the education adeguacy promotesis not thewithdrawd of fundsfrom
the mogt affluent area(schoals), but rather improving the areas (schools) with the lowest expensesto alevd that
isbeneficd for sudents. Thisideology can be categorised into three sections of meanings: (1) Mugt fully
provide sudentswith educationd resources, (2) Resources areto be adjusted according to different
Characterigtics of regions, schools, sudents, (3) Must set academic result sandards or learning god's spedific to

individua sudents.

Therefore, anideadl mode of educationd adequacy, isin usng actud reguirements asameasurefor forecasting

education dlocation, taking into account the needs of each school and individuad students, fully providing the
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resources needed to achieve preset gods, ensuring thet they are enough in developing children’sindividua

potentid. Early adequacy concgpts emphiasised only on basic functions and the provison of minimum resource
levels, subsequently it turned its attention to educationd qudlity, investing adequate educationd resources,
spurring variousleves of sudentsto achieve presst sudy resultsleves withitsfind am being to hopefully
expressthe gudents potentid, so that they can compete ably with thair peersin the professond fidd. Thelatter
part of thispaper zoomsin on the andyss of such practiceswithin the Education Priority Areaas areference.
Theinvedigationinto educationd equiity, beit from aphilosophicd, sociologicd or financid perspective, dl
dresssodd judice asitsultimeateided. Seen from the educationd investment or resource adminidration angle,
whether educationd resources arefairly and reasonably digtributed among different schools or Sudents, isan
important dement in afecting the equity of educationd opportunities. From the perspective of the government
itsdlf, asmog educationd resources are within the government’s control, how to effectively utilise educationd
resources and a the sametime uphold the principles of fairness, dlocating resources reasonably to needy arees,
schoolsor sudents, o that the overdl domestic educationd resources are digtributed with horizonta equity and

vertica equity and with effidency, isan important congderation in educationd policy.

I1. Current gatus of Taiwan compulsory education devdopment and trend in resour ce allocation

The Taiwan compulsory education was officdly rolled out in 1968, combining the origind 6-year nationd
schooling system with the 3-year system of primary middle schoal, collectively cdled the 9-year compulsory
education systemn, with the beginning Six years being dementary schoal, and thelater three yearsbeing
secondary schodl. Initsadvancement up to 2008, therewas an estimated 3,394  secondary and dementary
schoals, digtributed among 25 prefectures aties, with mogt of them set up according to thelocd populaion
digribution, resulting in quite alarge difference between the sca e of the schoals. Interms of the number of
sudents, sncetheincgption of the 9-year compulory education, in compulsory dementary schools, the number
of sudents hasincreased rapidly, reaching apeek in 1988; aftewards, with the effect of afdl inthe birth rate of
the population, the number of sudents decreased gradudly. A smilar Stuation can be seen from the

deve opment of the compulsory education; since reeching its peek in 1993, the number of sudentsin
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compulsory education has decreased year by year.

Compulsory education belongsto the nationa education stage, and the growth of Tawanese educationd funds
isdill respectable. In 2004, the overdl public and private educationd fund spending accounted for
goproximatey 6% of GNP (Gross Nationd Product); out of thisfigure, public educationd fund spending
accounted for 66% of thetota educationd spending, with compul sory educeation accounting for 39% of thetotd
educationd fund spending, and high school aswdll as professiond education accounted for 20% of education
gpending, with higher education taking up 41% of education goending (Department of Educeation, 2009).
Compulsory education funds accounted for amgority of thetotal education spending, mainly because of its
neture of compulsory educetion. The 21 congtitutiondl dause states: “ Citizens have theright and duty to recdve
compulsory education”; furthermore, the 160" dause states: “ Children of learning age between six to twelve
yearsold, aredl digiblefor basc education, and are exempt from schoal fees. For the needy, the government
shdl provide book maerids” Compulsory education goes by the prindple of free schoaling, therefore sudents
schooling feesthroughout the learning period are mogtly borne by the government. The extent of provision of
fundsfor each dudent isrdevant to the scae of the dasslevd to which the sudent belongs. Sarting from 2000,
the Department of Education exercised the*smdl dass, smdl school” palicy, and lowering the amount of
peoplein each dassoom level becomesthemain god in educationd resource dlocation. The nationd average
Sze of domedtic dementary school has been hitoricaly displaying adownward trend, dthough there dtill exist
differences among variousregions (prefectures); regionswith higher popul aion concentration have bigger
classroom scdes, while regions with scattered population digtribution have smdler scaes, with Taipe City being
the exception. Dueto an abundance of finandd resources, the dassroom populaionin Tape City islower than
thosein other towns and regions. For the secondary schoal part, the scde of compul sory secondary school
cdassroomsisdightly larger than that of the dementary schoals, with the nationd average displaying ayearly
downward trend neverthdess; but in 2004 this average showed an increase (38.7 persons), whilein 2005 the
number went down again to 36.1 persons. In generd, the differences between the dassroom scales of each

prefecture and dity are not as obvious asthose gpplicable to dementary schools
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For the aforementioned dassroom scales of each prefecture, interms of the average vauefor whole prefectures
(aties), within the same prefecture (dity), the dassroom scd e among various schoolsis affected by the position
of each schoal withinthe areg, and the disparity issgnificantly huge. Furthermore, the scale of dassoom sze
and the amount of educationd funds have a dose rd ationship; education isalabour-intengve industry, and
compulsory education epecidly needs theinfusion of alarge number of teaching manpower. Currently, the set
rulesfor compulsory education dassroom teacher arrangement are asfollows 1.5 persons per dassroom for
dementary schoal, 2.0 personsfor secondary schoal. At present the nationa averagefor teachers sarvice

expeaiencefor dementary school is11.8 years, and 12.1 yearsfor secondary school (Department of Educetion).

The average anount of teaching periodsfor teechersis 18-19 sessons per week for dementary school
homeroom teachers, and 22-23 periods per week for subject teachers, secondary schoal teachers have different
number of sessions according to the subjectsthey teach, those who a so take on homeroom dutieshave 13-16
sessons per week, while gpecididt teechers have 18-22 sessons weekly, dthough there are dlill digparities
among the teaching dutiesfor teechersin different prefectures and different school szes. According to these
cdculaions, in 2008, theteacher-gudent ratios sand & 16.7:1 for dementary school and 16.2:1 for secondary

schoal. (Department of Education, 2009)

[11. Cost input of sudents familiesin Compulsory Education

Asdefrom the abovementioned government investigation of educationd resources, the gudents families
impact on the adminigtration of sudents education spending, dong with sodid improvement its multi-faceted
forms, hasincreasad. Ontop of the previoudy mentioned government public funding on every compulsory
education sudent’s share, during thelearning period mogt sudents familieswill arrange after-dass (externd)
guidance (tuition) and other activities, aswell as purchase additiond sudy tools and fadilities; these expensesare

conddered essentid spending for astudent’s study and should logicdly be calculaied asaunit cogt of sudying.
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The Taiwan Education Pand Survey set up by Taiwanese authorities announced thet “ An Situationd

invedtigation into sudents after-school guidance, tuition and home-based education” indicate, the percentage of
secondary school students participating in subject guidance or home-based tuition reeches up to 72.9%,
spending on average 4.3 hours per week on such activities. Theratio of theamount of teaching received by
secondary school sudentsindgde and outsde of schoalsintuition isquite comparable. The number of tuition or
supplementary classredipients correspondsto different locations; on average, the number of urban sudents
participating in extra-curricular guidance exceedsthoserecaiving thesamein rurd areas. Teking secondary
school sudentsasan example, in rurd aressthis number amounted to 70% (4 hoursweekly on average); in
suburban aressit dandsa 71.1% (gpproximately 4 hours); in urban aressit reaches 74.4% (gpproximeatey 4.5
hours). Neverthd ess, the proportion of sudentstaking subject tuitions has reeched 70% eveninrurd aress,
showing that regardiess of locdities, sudents face enormous pressure to improvethar sudies. In addition, the
percentage of dementary and secondary school sudents participating in daily after-dlasstuition outsde schools
gandsat 43.52%, implying that for every 100 persons44 persons participatein tuition outsde schoal. The
mgority of tuition goersattend tuition for homework purposes (29.33%), followed by foreign languages
(17.47%), and mus ¢/dance related topics (3.65%). The largest proportion of tuition goers congsts of secondary
school students (52.52%), followed by high school students at 46.40%. For schoolwork tuition, high school
sudentstake the crown (40.11%o), followed accordingly by secondary school sudents (36.18%) and dementary

school sudents (28.38%).

Comparing the averagetota educationd costsfor secondary school and dementary school students it can be
found that both hover around 5,100 US dallars, but with eementary school udents having low public costs but
high private cogs, ganding a 44% and 57% respectively. For secondary school sudents, the public codsare
highwhilethe private costsare low, a 52% and 48% respectivey. Analysing the cause behind this, the
attributing factor might be the difference between teacher dlocation for secondary and dementary schools,
causng that public cogts for secondary schoolsto exceed those of dementary schools; whilethe rolling out of

new subject programmes drove e ementary school goersto necessarily partakein various extra-curricular
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tuition, driving up the private cogts, for secondary school goers, becausetheir main god isto gain promotion to

upper levels, asde from the lessons provided in school, most of thetuition outsde of schoolsconsst mainly of
curricular-rel ated guidance, therefore the private cogs of secondary school sudents are lower that those of

elementary school sudents (Chen et d, 2005).

V. Theexeraseof Education Priority Area

Most of Tawan'spedid education sudents are able to receive gppropriae carein the commonly set up specid
education dasses or goecid schools under the guarantee of “ Spedid Education Law” passed earlier in 1984 and
other rdevant legd decrees. Under the recent “ Indigenous Tribe Education Law” (st in 1998), students coming
fromindigenoustribes can dso increasether priority sanding interms of their educationa resource dlocation.
However, among normd students not beonging to the minarities or the biologicdly disadvantaged, therearein
fact sometha beong to the culturdly disadvantaged. Theseindude those: whose family incomeisoverly low
or ungtable; those from sngle-parent families, those with cross-generation upbringing or coming from adoptive
families, thosewhose age gap with parents are overly wide; thosewho livein overly far-out regions, or the
children of mixed marriages et cetera. Inthe pagt, if these culturdly disadvantaged sudents did not havethe
gpedid atention of their homeroom teechers, theindividud needs of sudentswithin adassroom of
thirty-something students could easily be overlooked, so that they became wesker academicaly. Therefore,
since 1995 Tawan has garted to practice Plan for the Promotion of the Education Priority Ared’, addressing
gudents from indigenoustribes, low-income community, those with crass-generation upbringing and sudents
from angle-parent (adoptive) families et cetera, and those staying within areas with inconvenient trangport links,
or regionswith overly-high teacher turnover, diminishing population of learning age, regionswherethe youths
behaviour requires active guidance, and schoolswith lacking educationd fadlities et cetera The government
provides suitable support in various areas according to the corresponding support yarddticks, and these areas
indude after-dass|esson guidance, reative education, precinct-based educationd activities, supporting the
school to develop spedid atributes, charity work or out-of-idand excursons or dormitoriesfor teachersand

sudentsliving far away, opening affiliated kindergarten for dementary schools, improving basic educationd
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fadlitiesin schools fadlitiesfor sudents lunchtime, developing the culturd attributes of indigenoustribe

education and maintain the good upkeep of fadility equipments, locations for precinct-based attivities,
establishing trangport vehidesto and from the schoal for sudents, aswel asimproving the school environment
et cetera Education Priority Areabecame atargeted planto cater for the disadvantaged in the compul sory
education phasg, itsfunding ismantained a around 20 million US dallars. In addition, dong with thergpidly
changing sodiety, many of the root solutionsto various societa problems point to the Department of Education,
they continueto provide various support for sudentsin far-out suburbs, disadvantaged sudents, sudentsfrom
mixed mariagefamilies, aswdl asthosefrom familiesthat are unableto provide gopropriate activity channds

dfter schoal.

It has been awhoal efifteen years Snce the Education Priority Area plan wastested, then officaly rolled out up
till the present day. During that period of time there had been many instances of investigations and revisons
doneto the plan’sdirections and supplementary sections, S0 asto makethe plan more holistic in execution, with

more reesonable fund utilisation; the main pointsin exerciang the plan areasfollows

1. In 1995 funding for supplementary type Education Priority Areaplan amounted to 24 million US dollars,
addressad issuesindude “ Areasthat are epicentres for earthquakes and surrounding areas proneto
earthquakes’, “ Areas with hollowed grounds’, “Mountainous areas and aress outs de the main idand”,
“Differentiating the secondary school technica and artigtic education centre’ and “ Reducing the dassSzewhile
increasing the building of dasses’. Thesefive areas (Specid issues) were provided with specidised funding
support, used to improvethe educationd environment for the sfety, hygiene and overdl physicd and mentd
hedlth of teachers and sudents, aswell asto creste aconducive environmenta conditions for educetion, in order

to achieve the advancement of the god of educationd adequecy.

2. Following theidentification experience of the Education Priority Areain 1995, Snce 1996, the Department

of Education sarted to cautioudy plan and expand the* Education Priority Ared’, setting ten criteriafor the
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designation of such aress. Theeten criteriaare “ Schoolswith ardaivey high proportion of sudentsfrom

indigenoustribes and low-incomefamilies’, “ Schools outsde of themainidand or thosewith inconvenient
trangport links’, “ Schoolswith ardatively higher proportion of sudentswith crass-generationd upbringing or
those from sngle parent families’,  “Schoolswith relatively low secondary school promotion levels’, “ Aress
with active guidancefor youths adeptive behaviour”, “ Areas with serioudy diminished population of learning
age’, “ Schoolswith rdatively high rates of teacher turnover (movement) or subdtituteteechers’, “ Aresswith

gpedid or disadvantageous geogrgphical conditions’ and “ Schoolswith insufficient basic educationd fadilities’.

3. By theend of 1998, thefirg phase of this plan (1994-1998) was completed, in 1999 the contentsfor thefirst
phase of the plan was scrutinised, studying the results of the exploration of study units and effectiveness of the
plan from evaudion vigts, according to the Department’s arrangement of funds and st gods, arevison of the
condderationsfor the criteriaand supporting sections was conducted, diminating “ Schoolswith rdaivey low
secondary school promation rates’, “ Areaswith specid or disadvantageous geogrgphicad conditions’ aswell as

“Schoolswith insufficient basic educationd fadilities’, and retaining the other seven criteria

4. Duetothe dfects of the 9/21earthquakein 2000, a portion of the fundswas moved for rebuilding and
refurbishment purposes, resulting inahat of certain agpects of the programme. Gathering feedback and
opinionsfrom various rolled-out initiaivesin the prefectures during 1991, the following set of revised principles
were set: Number one, regarding the designation of criteriar (1) provison of fundsto reduce the number of
people and criteriathreshold percentage (2) Reset and revise undleer criteria Two, regarding the support
programme section: According to the actua needs of thelocde, theorigind eght supplementary programme

sectionsare to be revised to ten sections, setting the order of priority of the programmes

5. In 2003 the threshold criteriawere lowered, induding children of mixed marriagesand diminaing “ Aress
with active guidancefor youths adaptive behaviour”, a the same time adding the support programme

“Furnishing basic schoal fadilities’.
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6. In 2004 “ Children of parentsfrom mainland China’ wereinduded withinthe criterialig; a the sametime, in
kesping inlinewith the plan’sideol ogy, so asto improve the academic competitiveness of minority sudents, a
new support section, “ Schoolswith ardatively high proportion of sudentswith weeker learning abilities’, was

added.

7. 1n 2005, addressing the* Schoolswith ardaivey higher proportion of sudentsfrom indigenoustribes or
low-incomefamilies’ criterion, “low-income family sudents’, given its different nature from indigenoustribe
classfication, was separated from the criterion and induded within the “ Schoolswith ahigher proportion of
sudentswith cross-generationa upbringing, those from single parent (adoptive) families, thasewherethe age
gap between family membersand childrenis overly wide and those of foreign descent or children of mixed

marriages or those of mainland Chinesg’ criterion.

8. Dueto the spedidised help accorded to children of foreign descent or mixed marriages, or those of mainland
Chinese, only dight changeswere made, diminating the criterionof  “ Schoolswith ahigher proportion of
sudentswith cross-generationd upbringing, those from single parent (adoptive) families thosewherethe age
gap between family members and childrenisoverly wide and those of foreign descent or children of mixed

marriages or those of mainland Chinesg’.

9. In 2007, therewere no mgor scaerevisonson the criteriaaspect. The only matter wasthat after ingpection of
the support sections and learning guidance, it was found that they are Smilar in nature to the collaboration and
extra-curricular planslaid out by the department. Hence, it was given somerevisons, aming to extract the
grestest benefit from the limited funding under principles of equity and fairness. At the sametime, the possibility
for conducting learning guidance sessons during the winter and summer holidays wereincreased: such asfunds
for hiring externd teacherswhen thereisalack of avallableteachersor arranging the pooling of societa

resources.
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10. In 2008, according to invedtigation reults, the sudent recruitment criteriafor generd regions, city regions
wererevisad and dassfied as schoolsin generd regions, dity regions, and specid or far-out regions, with more
than 40% of students from indigenoustribes; on another note, the proportion of children from new immigrants
kegps on increasing by the year, enforcing the new immigrant home-based education and devel oping the
school’s educationd characteridtics, providing children of new immigrants promptly with multi-faceted learning
opportunities; therefore, the recruitment criteriafor children of new immigrantswererevised as: Schoolswitha
higher proportion of sudentsfrom low-income families, or with cross-generationd upbringing, Sngle parent

(adoptive) families, those with wide age ggp between parent and child, and children of new immigrants.

In recent years, under the trend of globdisation, thereis aworldwide phenomenon of awidening gap between
the rich and the poor aswel as between urban and rurd regions, and thisbecame anineviteblefact. Tawanis
impacted by globd trends; the educationd problem of someregionswith insufficient cultural resources, gudents
from rdaive minorities, and those with disadvantaged | earning are becoming more serious Therefore, taking
thetopic of “ Catering to the group of sudentswith weeker academic capabilities” within the consderation for
Education Priority Area, may ba ance the gap between urban and rurd education, redisng theideology of

“equiity of education opportunities’ and “principles of sodd justice’, hasbecome afocus of thisplan.

V. Condusion

From the aforementioned discusson and andysis, it can be known that sncethe commemoration of Tawan's
compulsory education in 1968, it has enforced the compul sory education palicy with students going to school in
generd, with atendance levels and promoation leve s reaching acertain Sandard; in order to maintain the
operations of more than 3,300 d ementary and secondary schools nationdly, the educationa resource dlocetion
has been quite Sgnificant. However, with the high numbers of sudentsin compulsory educetion, in addition to
the generd didtribution of schoolsdl over the naion, the educationd resources receved by studentsdiffer

according to regions, prefectures, school Sze and family backgrounds. The cogtsfor compulsory education
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sudents vary according to their prefecture of residence, schoal Sze, and condiition of townsor villages; in urban

regions, dueto thelarger scde of dassroomsin bigger schoals, the public cogtsfor sudents arelowered,
athough the tuition fees expensed by the family and other private cogsare high in contragt; dueto thesmdl
szesof dassoomin smal schoolswithin rurd arees, the public costs are comparable; however, thereisvery

limited private cogts or family expenses, resultingin amarked difference between urban and rurd aress.

Along with the development of the society and economy, education disparity isdready an inevitable Sate of
afars governmenta forces need to intervene using various regulatory policies, baancing out unequd
conditions, one of the mogt important solutions being the establishment of aset of mediating educationd finance
sysem. Examining the overal domestic rdevant decrees regarding the realm of compul sory education resource
dlocation, firg and foremogt, with the conoept of * horizontd equity”, expenses are dlocated equdly on average
according to aspedific sat of sandards, while utilisng the concept of education financid equity, “ vertica
equity”, asilludrated in this essay, on sudents, schoolsand regionswith specia needs, in order to provide more
resourcesto the disadvantaged; in other words, “ active digparity trestment”. Asfor caculating different level s of
school education funds and basic needs and the various dlocations for different regiond governments,
maintaining its funding to achieve a cartain gandard, isthe culmination of thefirst conceptud phase of the
alocation of educationd resources based on “ adequacy” . However, among the 2.8 million compulsory
educaion sudentsin the nation, there are dill thosethat are affected by their locdities, family backgrounds,
school and sodetd conditionsaswell as other dements, resulting in cartain diparities, such thet in thefuture,

the dl ocation of compulsory education resources amsto complete the following:

1. Interms of horizontd equity

Currently, dthough the dlocation method undertaken by the centrd towardsthe regiona governmentsuse
bas ¢ requirements asthe sandard of cdculation, the conditions between each prefectures can beoverly
ambiguous; in addition to the differencesin finandd prowess, this Situation resultsin schools and Sudentsin

various prefectures and regions recaiving sgnificant differencesin terms of educationd resources. In particular,
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the rel ationship between teecher fees and dassroom szes directly affectsthe fundsfor eech sudent. For far-out

suburbs or village regions, and prefectureswith lower financid dout, aswel asindudridly less deve oped
aress, the schools and dassroom szeswould surdly be smdller as compared with city regions, those with better
finandd gatusand within more commerdaly deve oped areas. As aconsequence sudentsin the former group
have higher education funds on average; yet this cannot be seen as proof that the education qudity of suburban
aressisbetter than that of urban areas, and epedidly it should not cause the merging of amdler schoolsto curb
resource wastagein the outskirts. In thefuture, there remainsto be seen revisonsin the formulato enhance the
rights of disadvantageous regionsto improve horizontd equity.

2. Intaemsof verticd equity

At themoment, the gpedific educationa support being carried out isrun in accordance with the adminigtrative
authorities agenda, rolled out through various ad plans. The compulsory education phase has continued to rall
out programmes catering to the care of disadvantaged € ementary and secondary school goersin recent years it
can be seen asbeing the focus of the government towards the care of the disadvantaged, and can dso reflect the
increesein numbers of disadvantaged sudents and limited resources. Ultimately, the problems of family and
societd isues behind the backgrounds of disadvantaged sudentsthat can be solved through ad programmes
cannot be done so through resource support done. In addition, these set support plansare announced year by
year, with yearly investigative methods, such thet the uncertainty of the planishigh, resulting in the wastage of
fundsthroughout the year. Furthermore, with the varied socid forms, avariety of beneficiary entitieshave
arisen, resulting in aggressve competition for resources. In thefuture, theissue of vertical equity should discuss
the designation of disadvantaged groups on many levesand have priorities set aswdl, whileenforcing the
integration of support plansand various resources among adminigtrative bodies, S0 asto prevent repetitive ads
or unegud digtribution, in order to truly care for sudents who need the most help.

3. Inteems of adequacy

The consderaion for adequacy in domestic resource dlocation palicy isill anchored a thefirgt phase of
definition, “the provison of theminimum leve of resources’; in response to changing to thetrend to

emphadsing the responghility for efficient reults, in the future the second and third phases of meaningsfor
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adequacy should be highlighted, not only adjusting resource dlocation according to schoal rankingsand

individua student characterigtics, but aso ensuring that the resources are adequiate for supporting sudentsto
expressthar potentid to achieve preset learning achievements or gandards. Therefore, various support plans
should complement the consideration for effective results, espedidly with regard to various sudent

achievements and gaes of improvement.
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