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dchool taught : {Efﬁfl__.:,
Subject taught : YTears of teaching :

1. How many hours of professional development are required of
you (by school or state) each year?

2. What type of professional development activities have you
attended in the past 12 months?

a. Were these all required? Which ones were not required?

3. Of these types of professional development activities, which
are the most effective for helping teachers change their
instructional practice?

a. Please explain why you think that....

4. Whatwerethe fopics of the professional development activities
that you have attended in the past 12 munths [a 2.,
differentiated instruction)

5. Which of those topics do you think are the most important for
helping teachers improve their practice?

a. Please explain why you think that. ..

6. Which of those topics have you spent the most time on? ...the
least time on?

7. How (if at all) have the PD activities (that you participated in
during the past 12 months) affected your:

a. Thinking

b. Practice

¢. Both

d. Please provide specific examples of how these have (or
reasons why they have not) affected your practice

8. In your experience, what are the most useful things about PD
that lead to teachers changing their instruction practice?

a. E.g., alone vs. with colleague
b. Format (E.g., lecture vs. discussion)

9. Do you receive any incentive (e.g., pay, release time) for
attending PD activities?

10, Is there anything else you would like to add regarding
what makes PD) most effective for helping teachers change
their instructional practice?
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Continuing Professional
Development
For
Licensure Renewal

Teacher Standards and Practices Commission
465 Commercial St NE
Salem, OR 97301

Fourth Edition
2002

CONTINUING PROFESSIONAL DEVELOPMENT

Studies show that educators participate in continued professional development in order to
enhance student learning. Educators wish to gain new skills that they may incorporate into their
work with students.

Educators who hold Basic, Standard or Continuing Licenses are required to complete a

Continuing Professional Development (CPD) Plan in order to renew the license. This

requirement does not apply to initial licenses. The Oregon CPD plan provides two options for

the educator. One is a plan offered by the District. The second is an individual plan developed

by the educator in collaboration with a supervisor or a CPD advisor. A CPD advisor may be a
27



colleague, faculty member from an institution, or business or community member that is related

to the activities of the plan and approved by the educator’s supervisor.

The plan should be portable so that an educator who moves or changes assignment may amend
the plan. The plan should be comprehensive so that it has an effect for the educator in mastering
new strategies and skills.

The educator will complete a form that identifies the CPD goals of the educator, the district and
State, and will propose the activities necessary to fulfill the plan. At the conclusion of the cycle,
the educator will reflect on the activities and how the plan has enhanced student learning. The
advisor/supervisor will sign the form. The district will report "successful experience and
completed CPD plan” on the Professional Educational Experience Report (PEER) Form when
the educator applies for renewal of licensure.

Those applicants who renew a BASIC license will need to complete 75 Professional Development
Units (PDUs). The applicants for renewal of STANDARD or CONTINUING licenses will need
to complete 125 PDUs. The Proposal for the Professional Development Plan should be
developed at the beginning of the licensure period. The required PDUs must be earned prior to
application for renewal.

What is a PDU?

A Professional Development Unit equates to one clock hour. One quarter hour of college or

university credit equals 20 PDUs. One semester hour of college or university credit equals 30
PDUs.

Effective Date
The CPD requirement became effective January 15, 2002 and is phased in as follows:

1. Educators renewing Basic, Standard or Continuing
Licenses in 2002 must complete 25 PDUSs.

2. Educators renewing Basic, Standard or Continuing
Licenses in 2003 must complete 50 PDUSs.

3. Educators renewing Basic, Standard or Continuing Licenses in 2004 must complete 75 PDUSs.
This brings those who hold a Basic License to the full requirement.
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4. Educators renewing a Basic License in 2005 must complete 75 PDUs, the full requirement.
Educators renewing Standard or Continuing Licenses must complete 100 PDUs.

5. Educators renewing Standard or Continuing Licenses in 2006 must meet the full requirement
of 125 PDUs. Educators renewing Basic Licenses will complete 75 PDUSs.

Standards

The Oregon Administrative Rules include the standards against which the individual and district

plans are measured. OAR 584-90-001 states that all plans must have as their primary purpose

increasing student learning by improving educator’s professional skills. Plans should assist

educators to: 1) achieve district, State and national standards; 2) keep current with the

development and use of best practices; and 3) develop ways to enhance learning for a diverse

student body.

1.

INTERPRETATION OF STANDARDS

District, State and National Standards

Educators will need to develop plans that relate to the current goals for learning in the
district. This may include measurement of student proficiencies and, curriculum adaptation
to meet the needs of a diverse student population. Usually the district goals directly relate to
the State content standards.

Best Practice
Plans need to assist educators in keeping current in their respective fields and with teaching

and learning methods, assessment strategies and classroom management.

Diverse Student Population.

Educators are working with very diverse student bodies. In a single classroom, teachers
face students with learning disabilities, diverse ethnic backgrounds, and emotional problems.
Educators need the background necessary to meet the needs of all of these diversities within
the student population.

DOMAINS OF PROFESSIONAL COMPETENCY

The professional development activities of an educator must be based on at least one of the six

domains of professional competency. The domains are:

1.

Subject matter or Specialty
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The educator may gain more background in the specific endorsement area or in specialty
areas such as English for Speakers of Other Languages (ESOL) or special education.

2. Assessment Strategies
The educator may develop new ways to assess learning. Examples of assessments are
portfolios, demonstration performances, and written tests. An educator may work with the
way assessment affects the curriculum design.

3. Methods and Curriculum
Educators may increase professional skills in classroom management, leadership,

curriculum development, and administrative management.

4, Understanding Diversity
Educators may enhance ability to deal with diversity include understanding of learning
abilities and styles, learning strategies, ethnic diversity, as well as economic diversity.

5. State and National Education Priority
The state and nation have set goals and priorities for curriculum and standards of
achievement. Educators need to be aware of these priorities and their effect on work in the
schools.

6.  Use of Technology in Education
Educators may acquire skills in technology, computer programming, video operation, and

multimedia in the context of enhancing student learning.

CPD PLANS

Educators will choose a CPD option in which at least one domain of professional competency is
addressed. A completed five-year plan for renewal of a Standard or Continuing License consists
of at least 125 PDUs. A completed three-year plan for renewal of a Basic License consists of a
minimum of 75 PDUs. A plan may be segmented into a series of one-year plans to permit the
educator and the district to annually review and update the plan. Once the plan is developed, it
may be amended to reflect changes in an educator's assignments or goals. It will be the
educator's responsibility to provide documentation to the supervisor or CPD advisor that the
plan is completed and that the educator has analyzed the results and applied what has been done
to enhance student learning.

RENEWAL OPTIONS_

I. District Plan
30



A district CPD plan is in writing and has been reviewed and approved by the District School
Board. The plan must meet the standards as outlined in OAR 584-090-0010. The applicant for
renewal of licensure will have verification from the district superintendent or designee of meeting
the district or building requirement for CPD.

2. Individual Plan

Educators may develop CPD plans in collaboration with their supervisors or CPD advisors
approved by the supervisor.

There are many activities that may be included in the educator's individual continuing
professional development plan provided the activities meet the rule and are related to the goals of
the plan. An educator’s individual plan may use parts of an approved District CPD plan along
with individual activities. Following are some suggested activities that may be included.

Additional course work--Courses may be undergraduate or graduate level if germane to the
educator's current or anticipated assignment. One quarter hour equals 20 PDUs; one semester
hour equals 30 PDUs.

Professional Conferences--A professional conference is any formal meeting, workshop, seminar

or institute which addresses educational concerns.
Publication--An educator may write articles or reports that contribute to the effective practice of
the profession. An educator may write and publish a book that focuses on relevant topics and

applications or may develop curriculum in specific subject areas.

Peer or Student Teacher Mentoring--Mentoring is a systematic program of analyzing and

discussing professional activities designed to coach or model new skills or strategies.

Site Committees--An educator may participation on a building site council working on school
improvement.

Action Research--Action Research provides an opportunity for an educator or a group of

educators to be involved in a substantial program or issue pertinent to one's assignment.

Projects will last for at least two years and should focus on buildings or districts achieving their
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stated goals as measured by student performance or other evidence of effectiveness. The action

research will culminate with a report on the findings and implications.

Internships—Planned work experiences in business, industry or the professions related to the
educator’s assignment may be counted toward CPD requirements.

SUBSTITUTES OR UNEMPLOYED EDUCATORS

Educators who hold Basic, Standard or Continuing Licenses and are employed as substitutes may
renew their licenses without documenting CPD activities. Educators who are employed less
than one-half time are also exempt from CPD requirements. Recent educational experience
requirements may be met by one of three options: 1) 180 days substitute experience in Oregon
elementary or secondary schools. 2) Nine quarter hours or six semester hours of preparation in
an approved teacher education institution. 3) A combination of experience in Oregon
elementary or secondary schools and credit germane to the license. One quarter hour of
preparation equals twenty days of the required experiences. One semester hour equals 30 days
of the required experiences.

Educators who ““stop out™ or ““re-enter”” teaching will need only 25 CPD Units for each year of
employment, even though the license being renewed may have been valid for five years.
APPEALS

Educators who choose an individual CPD plan may appeal to the Commission if the successful
completion is not verified or if there are exceptional circumstances which justify an extension of
time for completion. An educator who wishes to appeal must give written notice to the
Commission of the appeal along with evidence of activities completed to fulfill the CPD plan.
The Commission will review the appeal and make a decision within 120 days of receipt of the

appeal notice.

DEFINITIONS

The following definitions from OAR 584-005-0005 have direct application to Division 090 Standards.
584-005-0005
(26) "Continued Professional Growth™: A plan for personal professional growth during a licensure
cycle which meets the criteria in OAR 584-090-0001.
(28) "Continuing Professional Development (CPD)": Additional academic and practical experience

that leads to increased knowledge and skills related to the educator's assignment.
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(29) "Continuing Professional Development Advisor": A person selected by an educator and
approved by the educator's supervisor, such as a college or university advisor, a peer coach, or a qualified

member of an agency or professional organization.

DIVISION 090
CONTINUING PROFESSIONAL DEVELOPMENT

Purpose and Standards for Professional Development Plan

584-090-0001 These rules establish a Continuing Professional Development (CPD) plan for all
educators that hold Basic, Standard or Continuing licenses. Each CPD plan shall have as a primary
purpose improved student learning by improving professional skills of educators. Each plan shall be
designed to assist the educator to:

(1) achieve district, state and national standards;

(2) keep current with the development and use of best practices; and

(3) develop ways to enhance learning for a diverse student body.

Effective Date and Applicability

584-090-0005 (1) Effective January 15, 2002, applicants for renewal of Basic, Standard, and
Continuing Licenses must meet the requirements set forth in these rules. Applicants for the reinstatement
of licensure must meet all renewal requirements as well as requirements in OAR 584-50-017.

(2) Applicants for renewal of Basic Licenses must complete 75 Professional Development Units to
renew their licenses. Applicants for Standards or Continuing Licenses must complete 125 Professional
Development Units to renew their licenses. PDUs must be part of a CPD Plan completed during the life of
the current license.

(3) The Continuing Professional Development requirements will be phased in as follows:

(a) Educators renewing Basic, Standard or Continuing Licenses after January 14, 2002, must
complete 25 Professional Development Units;

(b) Educators renewing Basic, Standard or Continuing Licenses in 2003 must complete 50
Professional Development Units;

(c) Educators renewing Basic, Standard or Continuing Licenses in 2004 must complete 75
Professional Development Units;

(d) Educators renewing Basic Licenses in 2005 must complete 75 Professional Development Units.
Educators renewing Standard or Continuing Licenses in 2005 must complete 100 Professional
Development Units;

(e) Educators renewing Basic, Standard or Continuing Licenses in 2006 must meet the full

requirement of Professional Development Units as stated in subsection (2) of this rule.

Domains of Professional Competency
584-090-0010 For purposes of renewal of licensure educators shall choose activities and
experiences that are based on at least one of the following domains of professional growth:
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(1) Content of the subject matter or specialty area directly related to the educator's current
assignment(s) or to responsibilities the educator reasonably expects to be assigned.

(2) Strategies for assessment of pupil performance in achieving school and district objectives and State
content standards and interpretation and application of the results.

(3) Methods for effective teaching, classroom management, counseling, supervision, leadership, and
curriculum development.

(4) Understanding of diversity in abilities, social and/or cultural background and use of such
knowledge to promote achievement of high standards for all students.

(5) Knowledge of State and national education priorities and the application of that knowledge to one's
school and district programs.

(6) Competence in the uses of technology in schools and the application of that knowledge to one's

assignment.

Requirements for District and Individual Continuing Professional Development Plans

584-090-0020 (1) At the beginning of a licensure cycle when a Basic, Standard or Continuing
License is issued or renewed, an educator shall select a CPD option from OAR 584-90-030 or
584-090-0040;

(2) Each plan shall:

(a) Identify at least one domain of professional competency to be addressed as stated in OAR
584-90-010;

(b) List the goals/objectives to be achieved through the CPD plan;

(c) Identify activities and experiences that might be selected to meet the goals;

(d) State how the CPD plan will assist the educator to improve professionally;

(e) Describe the resources that will be used to complete the plan; and

(f) Provide for verification of review of the plan by a supervisor or CPD advisor.

(3) A completed five-year plan consists of a minimum of 125 professional development units. A
completed three-year plan consists of a minimum of 75 professional development units.

(4) The plan is portable if the educator moves to a different district and is amendable to reflect changes
in the educator's goals, assignments or employment; and

(5) The plan is comprehensive and is sufficient to master new strategies and content.

(6) Each educator shall provide documentation to the supervisor or CPD advisor that the plan has
been completed and the educator has analyzed the results and applied the acquired knowledge and skills to
improve student learning.

(7) If appropriate to the current CPD Plan, up to 25 excess PDUs may be counted toward completion

of the current plan.

Additional Requirements for District Continuing Professional Development Plans
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584-090-0030 (1) Educators in districts that have qualified district CPD programs that meet the
purpose and standards set forth in OAR 584-090-0001 and 584-090-020.

(2) To be qualified, a district CPD program must be in writing and be reviewed and approved by the
district school board.

(3) All educators who have verification from the district superintendent or designee of meeting the

district requirement for CPD will be judged to have met CPD requirements for renewal of licensure.

Additional Requirements for Individual Continuing Professional Development Plans

584-090-0040 (1) At the beginning of each licensure cycle, an educator will confer with his/her
supervisor or CPD advisor to develop a CPD plan for the ensuing three or five years which shall meet the
purposes and standards set forth in OAR 584-090-0001 and 584-090-0020.

(2) Moadifications to the plan may be made at any time, after consultation with the supervisor or CPD
advisor, to reflect changes in assignment or professional goals.

(3) The educator will document completion of the plan.

(4) The supervisor or CPD advisor will verify completion of the plan at renewal of licensure.

Requirements for Renewal of Licensure

584-090-0050 (1) Applicants who are employed in contractual positions as teachers, personnel
service specialists or administrators in Oregon schools or in public schools or regionally accredited
private elementary or secondary schools in other states, may renew the Basic, Standard or Continuing
License upon verification of:

(a) one year of full-time successful experience during the life of the current license; and

(b) successful completion of an approved professional development plan.

(2) Applicants who are not employed in contractual positions as stated in section (1) may renew the
Basic, Standard or Continuing License upon verification of one of the following:

(a) nine quarter hours or six semester hours of preparation completed in an approved teacher education
institution;

(b) 180 days of substitute experience in Oregon schools;

(c) college or university credit germane to the license may be substituted for part of the experience
required in section (b). One quarter hour of preparation equals 20 days of the required experience. One

semester hour equals 30 days of the required experience.

Appeals to the Commission

584-090-0060 (1) Educators who choose to complete the individual CPD plan may appeal to the
Commission if the successful completion of their plans is not verified by the supervisor or CPD advisor, or
if there are exceptional circumstances which justify extension of time for completion.

(2) To appeal, an educator shall submit written notice to the Commission of appeal together with
evidence of activities completed to fulfill the CPD plan.

(3) Upon receipt of an appeal, the following shall occur:

(a) The Executive Director will contact the supervisor or CPD advisor for a statement on the dispute.
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(b) The Chair of the Commission will appoint a Committee to review the appeal and evidence submitted
by the educator.

(c) The committee will make recommendations to the Executive Director of the Commission on its
finding after reviewing the documentation of CPD.

(d) The Executive Director shall make a final decision on the appeal within 120 days of receipt of the

appeal and report that decision to the Commission.
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Teacher Standards and Practices Commission
255 Capitol Street NE, Suite 105
Salem, OR 97310

<ffH{F=>

Effective January 15, 2002

PROFESSIONAL DEVELOPMENT PLAN

This form is completed at the beginning of a licensire cycle when a Basic, Standard or Continuing

License {5 issieed or renewed.

Standards for Professional Development Plans

Each CPD plan shall have as a primary purpose improved student learning by improving professional
skills of educators. Each plan shall be designed to assist the educator to:

(1) achieve district, state and national standards;

(2) keep current with the development and use of best practices; and

{3) develop ways to enhance learning for a diverse student body.

Educator BupervisorfAdvisor:
District/ESD: School:

Assignment:

License: D Basic I:I Standard or Continuing

CPD Option: D District Building Plan
Domains the Plan will address:
D Subject Matter or Specialty
|:| Assessment Strategies
[ ] Methods & Curriculum

Goals/Objectives of the CPD Plan:

|:| Individual Plan

[[] Undersianding Diversity
D State & National Education Priorities

|:| Use of Technology in Education

Proposed activities and experiences to meet your goals:




How will the plan help you b enhance student leaming?

Whal resources will you e b complele your plan?

Supervison' Adviser Slgmatune™ Dt

I verrer that [ frve reviewed the propoml
el @ aare of e aoiiviier regaired

Educator Signatare

REVISIONS TO PROFESSIONAL DEVELOPMENT PLAN

How are vou revising your plun? How are you revising your plan?
Duare Supervison Advisor Ehaie Supervison Advisor
How are vou revising vour plan? How are you revising your plan?
[l SuperyisunAlvisor [Dale SupervisceAudvisor

38




COMPLETION OF PROFESSIONAL DEVELOPMENT PLAN

List Professional Development Activity Domain(s) Number of PDUs
DOMAINS: NOTE:
1= Subject matter or specialty. One clock hour = one PDU.

2 = Assessment strategies.

One quarter hour credit = 20 PDUs. One semester hour credit = 30 PDUs.
3'= Methods and curriculum.

4 = Understanding diversity. Minimum of PDUs:
5 = State and national educational priorities. 75 for Basic License.
6 = Use of technology in education. 125 for Standard or Continuing License.
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REFLECTION ON PROFESSIONAL DEVELOPMENT PLAN

Comment briefly on your CPD activities and the effect that you observed on student learning and any
adjustments you made or will make to enhance student learning. (Attach additional pages as needed.)

Supervisor/Advisor Signature* Date Educator Signature Date

* have reviewed the results of the CPD plan
and verify completion of the plan.

The completed form is retained by the district.




Teacher Evaluation and Support Model

il Developmental Process
Beginning Teacher | Developing Teacher | Professional Teacher |  Master Teacher
Years [ -3 Years 3-6 Years6-?
Initial teaching license Complete requirements for | PDU/PD plan aligned and Demonstrate advanced mastery
confinuing license OR align | include school and/or district | of all teaching standards
with PDU plan for Initial goals; peer support and
license renewal feedback integral part of plan
Probationary period—must | Demonstratc proficiency onall | Demonstrate expanded National Board Certification or
have good evaluations to pass | teaching standards competency on (eaching other demonstration of teaching
probation sandards excellence
Must demonstrate basic Observed by administrators, | Work with peersto develop | Provides mentoring for
competencies on teaching these observations provide | portfolio of evidence; evidence | beginning teachers and works
standards and use these feedback on progress towards | of compefency comes from | closely with colleagues on

standards for self-reflection

mastery of standards

multiple sources

school and/or district goals

Observed by administralors on
a regular bagis; these

observations provide feedback
on progress towards standards

Access to mentor if necessary;
other forms of collegial support
available

Less formal administrative
support; observations are
scheduled as part of overall
collection of evidence

Provides peer support to other
teachers; provides positive
contributions o other’s
professional development

Work with mentor teacher and
receive other forms of collegial

PD plan aligns with license
renewal requirements as needed

Teacher leadership project
required that promoles school

Assumes teacher leadership
role af the site, district or

support and school and/or district goals; | and/or district goals tegional level

peer feedback s part of the

plan
Observe other teachersand | Must complete all of above to Mentor teacher stipend
reflect on how those maintain employment

observations relate o personal
practice

Optional participation in
collegial or site-based projects
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Evaluation Timelines

Probationary Teachers
Please note: The probationary evaluation system is “administrator driven.” All
evaluation activities are done in partnership between the probationary teacher and the
administrator responsible for evaluation.

September:
o Review the 5 domains of teaching and identify areas for concentration
» Meet with evaluator to agree which domains will be areas of focus (all 5 domains
must be reviewed within the three year probationary period)

» Use the scoring guides to identify areas of strength and growth in each domain of
focus

o For beginning teachers: meet with mentor teacher to review domains and get the
mentor’s input on areas for growth

October:
* Submit goals to evaluator based on self scoring of the domain scoring guides (due
by October 15)
¢+ Meet with evaluator to review goals
¢ Schedule first observation with evaluator
o For beginning teachers: schedule classroom observation with mentor teacher

November:
o  Work with evaluator to determine the evidence to be collected to document
growth in selected domains

» Complete first classroom observation with evaluator and receive verbal and
written feedback

+ For beginning teachers: work with mentor teacher to arrange observations of
other teachers at your grade level or in your department

December:
» Work on collection of evidence on selected domains
o For beginning teachers: have conference with mentor to determine progress and
next steps

January:
¢ Schedule second observation with evaluator

o Conduct mid-year review of selected domain’s scoring guide. Reset direction
based on this review

o Work on collection of evidence for selected domains
+ Beginning teachers: continue work with mentor

February:

* Complete second observation with evaluator and receive verbal and written
feedback

4



* Beginning teachers: continue work with mentor

March:
o Schedule third observation with evaluator
¢  Work on collection of evidence for selected domains
* Beginning teacher: mentor provides feedback on selected domains using the
scoring guide

¢+ Complete third observation with evaluator and receive verbal and written
feedback

»  Work on collection of evidence for selected domains
* Beginning teacher: mentor provides written feedback on growth for the year

* Reflect on goals for the year and submit written narrative to evaluator
 Complete collection of evidence on selected domains, and write a summary of
how this evidence has documented growth

* Evaluator completes written evaluation with feedback on observations, goals and
collection of evidence




Evaluation Timeline
Developing Teacher

Please note: Developing teachers will meet with the administrator responsible for their
evaluation to determine if the evaluation process will be teacher or administrator driven.

September:
* Review the 5 domains of teaching and identify area for concentration
* Meet with evaluator to agree on focus domain(s), and to discuss professional
development plan for the year
* Review past collection of evidence, feedback from evaluators and mentors, and
self reflection to develop goals for the year (if working on continuing license, thi:
plan is the same one required for this license)

October:
* Submit goals and professional development plan to evaluator for review and
approval (by October 15)
* Schedule observation with evaluator as needed
* Work with peers to develop plan to be used for collaboration and peer feedback
on focus domain(s)
* Begin collection of evidence

November — March

* Work on all elements of professional development plan, including peer
collaboration and feedback, collection of evidence, evaluator observations, self-
reflection, etc.

* Schedule and complete any needed observations with evaluator and receive
written and verbal feedback

* Continuing license candidates: complete course work and other requirements of
this license

» Complete professional development plan and collection of evidence

»  Write reflections on personal growth and complete the focus domain’s scoring
guides to document growth in selected areas

* Meet with evaluator to review and discuss progress

¢ Submit narrative reflection on goals, collection of evidence and professional
development plan to evaluator
* Evaluator completes final written evaluation
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Evaluation limeline
Professional Teacher/Master Teacher

Professional Teachers are those who have successfully completed the requirements of the
Beginning Teacher and Developing Teacher. For the implementation of the new
evaluation system, all contract teachers will be considered Professional Teachers. By
mutual consent, contract teachers may be placed in the Developing Teacher category.
This may be helpful to those teachers who are working on a continuing license, since this
category is aligned with those requirements.

Professional teachers are on a three-year evaluation cycle. To implement the new
system, Professional Teachers at a site will be divided among the three years. This will
enable evaluators to more effectively schedule observations for teachers that require them
for their evaluation

Year1l

Teachers will use the teaching domain scoring guide to identify the area(s) of focus for
that year. They will then meet with their evaluator to determine the area(s) of focus and
to develop goals for the year. This meeting will occur by the end of September.
Teachers will submit their written goals to their evaluator by mid-October.

Teachers in year 1 will be observed at least two times throughout the year, Observations
should be completed by April. Observations will be followed by a meeting with the
evaluator to debrief the lesson observed, and by a written feedback report. Teachers will
submit a written reflection on their goals and area(s) of focus, along with any evidence
that documents progress on their goals, to their evaluator by mid-May. Evaluators will
complete a written evaluation by the end of May.

Year 2 and 3

September:

o Meet with evaluator to determine if professional development plan will be teacher
or administrator directed

* Use teaching domain scoring guides to reflect on personal practice, and to identify
areas of strength and growth

» Discuss potential collaborative projects with peers and administrators

October:
o Select professional development project aligned with school and/or district goals
(peer support and feedback must be integral to project)
o Meet with evaluator to discuss project
 Submit written professional development project to evaluator by October 30

November — April
» Work on professional development project







Domain I: Curriculum Planning

Curriculum Planning encompasses a wide variety of discret tass ranging from slecting and wriing learning goals that rflec ta sanderds,ensuring thatthese learming goals
refect research lndings and prefered practces. Learming goals are sequenced nto dily learing trgels, and learmer outcomes are aiored t the unique abiliies and diffrences
of tudents. Planning includes srategis for monitoring wht students arelearning, and making adjustments to facilitate ffectve and consistent leaming outcomes,

developmental characteristics of

age groups as well as exceptions

Standard Undeveloped Emerging Applying Extending
Seectslearning goalsfor nits of | Goalsare nof vluable and | Goals are moderately valuabl in | Goals are valuable in their level | Not oly ar the goal valuabl,
instruction consistent with represent low expectations or o | either their expectations or of expectations, conceptual | butthe teacher can also clearly
district, state, and school conceptual understanding for | conceplual understanding for | understanding, and importance of | articulae how goals establish
curriculum goals. students. Goals donotreflect | students and in importance of | leaming, high expectations and relate o

important leaming. leaming, curriculum {rameworks and

standards.

Determines the current Teacher displays litle Teacher indicates some Teacher's plans and practices | Teacher activity builds on
performanice level and understanding of prerequisile | awareness of prerequisie reflect understanding of knowledge of prerequisite
developmenal characterisis of | leaming and the importance for | earning, although such prerequisile leaming among | learing and relationships when
sfudents, and uses this student learning of the content. | knowledge may be incomplete or | topics and concepts. describing inslruction or secking
information in planning. \ e inaccurate, A causes for student

Teacher displays minimal Teacher displays thorough misudesanding

knowledge of developmental | Teacher displays generally understanding of typical

characteristics of age group. | accurate knowledge of development characteristics of | Teacher displeys knowledge of

typical development

age grou. to general patterns. characteristics of age group,
exceplions to the patterns, and
(e extent to which each student
follows patterns.
Establishes objectves withinthe | The proposed approach contains | Assessment crieria and Assessment criteria and Assessment crileria and
unit of instruction (hat will be | no clear critria o standards. | standards have been eveloped, | standards are clear and have been | standards are clear and have been
useful in formulating daily but they are eiher nol clearor | clearly communicated to clearly communicated to
lessons and in evaluating the have not been clearly sludents. students. There is evidence that
progress of students toward the communicated o shudens. students contributed o the
atfainment of unit goals. evelopment of the criteria and
standards.
Domain I: Curriculum Planning Page 1 June 3, 2004
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Standard

Undeveloped

Emerging

Applying

Extending

Determines content, skills, and
processes that assist students in
accomplishing desired unit
autcomes, and designs authentic
actvities leading fo
understanding of content,

Learning actvities arc not
suitable o students or
instructional goals. They do not
{ollow an organized progression
and do not reflect recent
professional research.

Some of the learning activites
are suifable fo students or
instructional goals. Progression
of activities In the unit s uneven,
and only some activities reflect
recent professional rescarch.

Maost of the leaming activities
are suitable fo students and
instructional goals. Progression
of activities in the unitis fairly
even, and most activities reflect
recent professional research.

Learning actvifes are highly
relevant o studeats and
instructional goals They
progress conerently, producing a
unifed whole and reflcting
recent professional research,

Selects and organizes material,

Materials and resources do not

Some of the materials and

All materials and resources

Al materials and resources

backgrounds,

different interests and culfural
hentage.

understanding sfudents” inferests
or culfural heritage but displays
this knowledge for th class only
asawhole

Teacher displays knowledge of
{e interests or culural heritage
of groups of students and
recognizes the value of this
knowledge.

equipmet, and technologies | supportthe insructional gouls | resourcs suppor intructonal | suppotthe nsrucional oal, | support nstructional gols,and
needed to teach a unit of and do not engage sudentsin | goal, and some engage stdents | and mos engage sudenis | most engage sudents n
instruction. meaningful leaming in meaningful leaming, meaningful learming, meaningful leaming, There s
evidence of student partcipation
in selecting or adapting
materials,
Adapts unit and lesson plans for | Teacher is unfamilar wih the | Teacher displays general Teacher displays solid Teacher uses knowledge of
students with iverse needs and | different approaches t learning | understanding ofthe different | understanding of the different | studens’ varid approaches Lo
for students with varying tht tudents exhibi, suchas | approaches lo leaming, Teacher | approaches o leaming hat | leaming n nsructonal
cultwral, Social, and linguistic | learming styles, modaliies, recognizes the value of ifferent students exhibit planning, Teacher displays

knowledge of the inferests or
culural heritage of each studen.

Estimates the time required for
teacher-directed instructions,
student managed learning and
practice, student
evaluation'reporting, and
teteaching or problem solving,

The lesson or unit has no clearly
defined instruction, or the
structure is chaotic, Time
allocations are unrealistc.

The lesson or unit has a
recognizable structure, alfhough
the structure is not uniformly
maintained throughot. Most
time allocations are reasonable.

The lesson or unit clearly has a
efined structure that activities
are organized around. Time
allocations are reasonable.

The structure of the lesson or
unit is clear and allows for
different pathways according fo
student needs.

Domain 1: Curriculum Planning
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Domain 2: Classroom Management

Classroom Management involves the culture and climate of the classroom. Culfure isthe personality of a classroom, whereas climate is the atitude. Fach student's dignity and
worlis affirmed and supported, classroom rules are fairand just, and a safe and effective leaming environment i establihed. Classroom management further involves sensitvity
to student diversity, knowledge of relevant laws, regulations and polices. Using time well, coordinating people and tasks, and planning effectively are al elements of effective

classroom management.
Standard Undeveloped Emerging Applying Extending
Student and teacher interactions | Interactions between student and | Interactions are generally Interactions are friendlyand | Interactions are based on respect
affirm the dignity and worth of | teacher or student to student are | appropriate, but may reflect | generally warm, caring and and compassion. Genuine caring
all students. sometimes negative, occasional inconsistencies, respectful. Students are for one another s observable,
disrespectful, demeaning, favoritism, or disregard for respectful of others. Diversity is
sarcastic, or mappropriate to age, | students” culture or gender, | valued.
culfure or gender. Student interactions are generally
posiive.
Communicates and models No rules o standards of behavior | Rules and standards of behavior | Rules and standards of behavior | Rules and standards of behavior

classtoom rules and behavioral
expectations (hat provide a safe
and orderly environment for
leaming,

appear to have been established
or students are confused as to
wha they are.

appear (o have been established
for most situations, and most
students seem {0 understand
them,

are clear Lo students. Teacher
models and reinforces
appropriale social behavior.

are clear (o students and have
been developed with student
participation. Students are
mastering appropriate social
behavior.

Classroom rules and procedures

Educational and/or physical

Educational and/or physical

Educational and/or physical

Educational and/or physical

reflect the princples ofleast | resouroes are used poorly,or | esourees are used adequalely, | resourcesare used skilfully and | resouncesare sed optimally by

restrictive environment for learning s not accessible to some | and essential eaming is leaming is equally accessible to | teacher and students, and

students with disabilities. students. accessible to students. studets. students are engaged n ensuring
that learning is accessible o
other students.

Monitors student conductand | Student behavior is not Teacheris generallyaware of | Teacher is attenive to student | Teacher implements preventive

fakes appropriate action when | monlored; the response s non- | sudent behavior and altemptsto | behavior, and responds strategies that are sensilive fo

misbehavior occurs. existent or inconsistent. tespond fo misbehavior with | appropriately and successfull to | student needs and responds

limited suceess misbehavior. effectively, compassionately and

respectfully.

Domin 2: Classroom Management Page | June 3, 2004
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procedures function moderately
well

Standard Undeveloped Emerging Applying Extending

Uses classroom time effectively | Students are not productive and | Tasks for student work are Tasks for group work are Students are productive,
{o provide maximum time for | fime i lostduring transitions. | partially rganized resulting in | organized and student work s | independen, and assune
learning. some off-task behavior and loss | managed so students are engaged | responsibility for their work,

of instructional ine. Transitions | in their learning. Transitions are | Transitions are seamless,

are sporadically effective. smooth.
Arranges and uses classroom | Classroom is unsafe; furniture | Classroom is safe; furnitureis | Classroom is safe; funiture is | Classroom is safe: students
supplies, equipment, materials, | arranged haphazardly; supplies, | adjusted but fimiled arranged to enhance leamning; | adjust the furniture to advance
and furniture effectively and | equipment, and materialsare | effectiveness; supplies, materils, | supplies, equipment and their own learning; supplies,
safely. handled inefficiently. and equipment handling materials are handled smoothly. | equipment and material routines

are seamless and efficient,

Optimizes the role of classroom
volunteers, parents, support staff
and student aides.

Volunteers, parents, support staff
or student aides have no clearly
defined duties or do nothing
mast of time.

Volunteers, parents, suppor staff
or student aides are productively
engaged some of the time, but
require [requent supervision,

Volunteers, parents, support staff
or student aides are productive
and engaged.

Volunieers, parents, support staff
or sludent aides make substantial
contributions to the classroom.

Domain 2: Classroom Management
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Domain 3: Instruction

Effective instruction engages students in planned and meaningfl learning activites and requires specilic kills. These skills include; organizing leaming activities a the
developmental level of students, applying research based practices that help students understand the learning outcomes; promoting critial thinking and problem solving;
encouraging divergent as well as convergent (hinking; utilizing instructional techniques like sequencing, pacing, providing feedback and documenting student leaming; considering
individual differences and cultures; and supporting and encouraging family participation in student’s learning,

are clarified.

0112 consistent basis.

Standard Undeveloped Emerging Applying Extending
Applies organizational structures | Lesson structure not apparent | Some lesson structure is apparent | Most lesson structures are Liesson structures are apparent
appropriate for the development | and/or instructional grouping is | and some instructional grouping | apparent with istructional with students consistently and
of students, including individual | developmentally inappropriate | is developmentally appropriate | grouping productive and cognitively engaged in their
and group instruction. for students or the goals of the | for the students or goals of the | appropriate to the students and | groupings. Students influence
lesson. lesson. {he goals of a lesson. their instructional groups o
ethance their understanding,
Comumunicates learning Activities and assignments are | Some activities and procedures | Most activities and assignments | Students are consistently,
outcomes to be achievedand | inappropriate with unclear are appropriale 0 studenis and | are appropriate to students with | cognitively and independently
focuses student interest on tasks | teacher directions and engage them mentally after inital | clear directions and procedures. | engaged in activities and
to be accomplished. procedures. teacher directions and procedures | Students are cogniively engaged | assignments that utilize

exploration of content, Teacher
directions and procedures are
clear and anticipate possible

misunderstandings.
mplements instructional plans | Content is inappropriate. Conteat is somewhal appropriate, | Content is appropriate and Content is appropriate and
that employ knowledge of Instructional materials and Some materials and resources are | instructional materials and materials and resources are
subject matter and basic skills. | resources are unsuitable to the | suitable to instructional goals. | resources are suitable to suitable, Students initiate choice,
instructional goals and do not | Level of tudent’s engagementis | instructional goals and engage | adaptation, o creation of
engage students, moderale. the studeats. materials to enhance their own

leamning,

Domain 3; Instruction
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Standard

o students leam, is sensitive to

insensitivity to imdividual

inconsistently sensifive to

sensitive to individual

Undeveloped Emerging Applying xtending
Usesa variety of research-based | No research-based practices are | Uses some research-based Evidence of researchbased | Teacher uses a variety of
educational practces thal reflect | apparent. Teacher displays | practices. Teachers practices is apparent. Teacher is research-based practices

consistently, Students adopt

techniques (hat promate critcal
tinking and problem solving,
and that encourage divergent as
wellas convergent {hinking,

only recall answers with little or
1o crifical thinking in any
learning process

inconsistenily promote some

critcal, convergent and divergent
thinking,

consistently promote critical
convergent and divergent
thinking, and successfuly engage
sfudents.

individual differences and ifferences and diverse cultures. | individual ifferences and difrences and diverse cullres. | resarch-based practces g adapl

diverse cultures, and encourages | Parent participation is not diverse cultures. Parent Parent participation s evidenton | their own eaning, Students’

parent participation, evident. paricipation is somefimes & consistent bass, choices demonsirae sensiivity

evident, to individual differences and

diverse cultures, Family and
community participation i
cvident,

Emphasizes instructional Teacher's interactionsallow for | Teacher's iteractons Teacher's interactions Students independent use of

critical, divergent, and
convergent thinking is evident.
Students assume responsibiliy
for problem solving,

Monitors the engagement of
students in learning activities and
student progress to determine if
the pace or content of nstruction
needs o be modified. Adjust for

student learming differences and
interests,

Modiication strategies are not
apparent. Students sporadically
accomplish lesson and unil
objectives. Adjustment for
student learning and interest i
flot apparent.

Teacher uses imited
modification strategies to
accommodate student leaming
differences and interests.
Students somefimes accomplish
lesson and unit objectives when
strategies are adjusted.

Teacher uses modification
strategies to monitor and adjust a
lesson based on student need.
Students routinely accomplish
lesson and unf objectives,

Teacher mentors colleagues i
how to monitor and adjust
lesson based on student need.
Studens consisentl acoomplish
lesson and unt objectives, and
are able to personally modify
their own learning,

Domain 3 [nstruction
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Domain 4; Assessment

Assessment information is used and inferpreted from a wide range of sources (student performance, interviews, observations, ec.) and infuences the design of learming.
Assessment data is used for ongoing adjustment to improve student learning. Documentation and communication of student performance is shared with students, parents and
colleagues, and referrals are made when appropriate.

communication of assessment is
timely, clear and accurate;
referrals are appropriate.

and communication on studen!
performance is inaccurate or
non-existent.

available for students, parents
and colleagues on a timely bass.
Referals are inconsistent.

accurate, timely and made
available to students, parents,
and colleagues. Referrals are

Standard Undeveloped Emerging Applying Extending
Selects or develops assessments | Selection of assessments is Assessments are used but may | Assessments are clear, Assessments are clear,
that are developmentally inappropriale or non-existent. | lack clarity or appropriateness. | appropriate and relate to purposefil and there is evidence
appropriate. standards, of student involvement i design.
Interprets student progressand | Interpretation is not evident oris | Inferpretation is aftempted but | Inerpretation is accurate and | Interpretation and adjustments
leaming; adjusts instruction | faulty; instructional adjustment s | not always accurate; instructional | adjustment of istruction is are student specific and engage
accordingly. not apparent, or it is done adjustment is inconsistent, appropriate. students.

inappropriately.

Documentation and Documentation is not evident | Documentation is sometimes | Documentation is complete, Documentation is accurate, clear,

timely, and readily available to
students, parents and colleagues,
Refermals are consistently

appropriate and timely. proactive and diagnostic.
Plans and designs effective No evidence of planning or using | Some evidence of plamning and | Plans and designs effective Plans, designs and shares
assessment tools, interprels them | assessment tools to direct use of assessment ools is assessment tools, interprets effective assessment tools; uses
correctly and implements teaching stracgies i evident, | apparent; inconsistently applied | corectly and implements student input in development of
appropriate teaching Strategies. {0 teaching strategies. appropriate teaching strategies. | tools; 2 highlevel of adjustment

 0f teaching strategies to meet
needs of students is readily
apparent.

Domain4: Assessment
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Standard

Undeveloped Emerging Applying Extending
Collaboraes as a member ofan | Aftends butdoes not engage in Partcipats in collsborative | Actvely partiipates i Takes a leadership role in
insiructional eam to achieve | collaborative meetings with meetings withcolleaguesto | collaborative meetings; reines | collaboraive meetings and helps
long-term curiculum goals, sate | colleagues; resistan fo achieve long-term curriculum | currculum, Encovragesand | ensure that cumicular goals are
content and district standards. | collaboration, goals, state content and district

Standards; seeks out help.

supports the participation of
others.

achieved. Models collaborative
strategies and seeks to inchude
everyone in decision making.

Contributes to the profession of
education at the distrct, regional,
Slate, or national level.

Not yet sharing knowledge with
others.

Finds ways to contribute to the
profession a the school ste
level.

Actively assists other educators.
Is engaged atthe school and
distict level in leadership
activily.

Initates important activites o
contribute fo the profession, such
as mentoring new teachers,
writing articles for publication,
and making presentations.
Assumes leadership roles at the
site, distrit, regional and/or state
and national levels.

Jomain 3: Professionalism
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