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摘要：近年來，語言測驗(public standardized test)的研發、設計及施測，皆受到社會上頗大的關注。反觀以高中英文課堂或教師施測(classroom-based assessment or teacher-made test)為本位的評量，其相關研究報告，相形之下雖不能說付之闕如，卻也是寥寥可數。以課堂評量乃直接引導學生學習、輔助教師教學的觀點來看，這的確是一個失衡的現象。尤其是當社會及學界將關注點放在以成果為導向(product-oriented)的語言測驗時，身為高中英文教師，自覺更應拾起教師即行動研究者的責任，主動結合各方有效資源、擷取國外經驗、並透過教學實務操作，制定一套不偏廢學習歷程(process-based)且能診斷學生學習困難(participant-related)，作為實施補救教學依據的評量工具，進而將研究成果提供他校分享，彼此切磋、砥礪。據此精神，本文研究當前美國中學ESL課程及其課堂評量方式。主要觀察內容為美國華盛頓州西雅圖市林白中學(Lindbergh High School) ESL教師課前評量準備、課堂評量方式、課後評量紀錄診斷及評量後安置、補救教學模式等。除申請擔任林白中學參訪教師(guest teacher)外，研究者並在西雅圖大學(SU)、ESL師資學院(S-TESL)、英語語言中心(ELS)接受為期一個學季(quarter)到四個月不等的ESL教學評量、教材教法、語言學理論課程等。相關研究心得及結果將針對(一)了解美國中學ESL課程其口說及寫作整體教學評量目標；(二)了解美國中學ESL課程其口說及寫作能力評量所採用的評量工具及方式；(三)了解美國中學ESL課程其口說及寫作能力評量所作相關客觀性評估報告等；(四)了解美國中學ESL課程在教學評量後所採取的補救教學步驟及措施；(五)了解電腦或網際網路運用在美國中學ESL課程中口說及寫作能力評量的情形等。透過觀察、訪談與問卷，由美國中學ESL課程中口說及寫作評量的經驗中，撰寫心得研究報告，提供國內中學口說、寫作教學評量將來改進之借鏡與參考。
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I. 研究目的及背景

 1. 研究目的

本研究的焦點著重在研究美國中學ESL教師在口說及寫作這兩項語言應用能力上所採用的評量方式。

口說方面，本研究的主要目的有：

  ◎ 了解口說教學及其評量目標。

· 口說評量所採用的評量工具為何？如採分項評量，其項目(scoring  

   rubrics)為何？有無其相關客觀性評估報告等。

  ◎ 口說評量以何種方式進行？

· 評量後的補救教學步驟及措施為何？

· 電腦或網際網路運用在模擬口語訓練(computer-simulated training)  或正式測驗的情形。

寫作方面，本研究的主要目的有：

· 了解寫作教學及其評量目標。

· 寫作紙筆評量所採行的方式為“整體式評分法”(holistic scoring)或“分析式評分法”(analytic scoring)？如為後者，分項評量項目為何及其相關客觀性評估報告。

· 寫作評量是否以多元方式進行，如：涵蓋檔案評量及學生自我評量的精神等。

· 評量後的補救教學步驟及措施為何？

· 電腦或網際網路運用在寫作教學及評量的情形。

2. 研究背景

在台灣，英文口說及寫作這兩項語言應用能力(productive skills)的訓練和培養，一直是略遜於另外兩個語言能力(閱讀、聽力)的養成，尤以英文寫作為最。一般的中學生，通常要到了高中二或三年級才開始接觸所謂的引導式寫作 (Guided Writing)能力訓練。由於在此之前學生所接受的通常是閱讀、聽講、字彙及文法結構等語言能力訓練，對英文寫作或其評量的認識與了解，相對上來說是明顯不足的。從教師面來看，在目前有限的授課時數之內(通常是每週兩小時)及多半是超過40人的大班教學環境中，不少英文教師的確對此教學現況感到焦慮，從而對英文寫作教學及評量抱持著望而卻步的心態。普遍的課堂互動模式多是在教師講授完英文寫作的基本觀念和技巧(writing expertise)後，由教師處收集、提供一篇與該堂寫作題目相關的範文，供學生欣賞或背誦。之後即讓學生從事寫作練習。在有限的時間內，學生們盡可能的搜尋腦中有記憶或是片段的生活經驗，將它們用英文單字拼湊起來。而教師的評量則多是依據大學聯招的「評分指標」，以內容、組織、文法、用字拼字、和體例、標點、大小寫等五項指標，或以等級，如四到六個等級等加以評量。由於評量的標的有時不易釐清或耗時甚久，使得高中英文課堂寫作能力評量往往令師生都感到極大的無力及焦慮感，更遑論符合高級中學英文課程目標中所釐定的相關教學、評量目標。

口說能力相形之下，隨著科技發展、資訊交流日益普及，E世代的口語能力整體上已成上升趨勢。但不可諱言的是，城鄉差距依然持續擴大。許多中小學英文教師雖然竭盡心力設計課堂活動、製造機會，讓學生參與實際口說練習，但在口說評量的評分標準與評量尺度拿捏上，也時感難臻周全。由於口說評量並沒有明確的常模(norm)或效標(criterion)供個別學校、個別教師參照，所以多半的教師都採印象評分法(impressionistic scoring)方式來評量學生的口語表現。這樣的評分法因無法有效提供學生改進的依據，易讓部分受試學生感到課堂評量是強調其缺點(weakness)而非改進之法。

II. 研究過程及心得
1. 研究過程
(一) 研究設計

      本研究旨在探討如何運用多元、客觀的評量工具，提升國內學生口說及寫作的學習動機與學習成效。研究設計包括在選定的美國華盛頓州西雅圖市林白中學(Lindbergh High School) ESL課程中進行觀察、訪談及問卷調查。並依據所收集資料進行資料處理及研究結果整理，最後撰寫並提交報告。

      (二) 研究範圍及對象

研究之範圍及對象為林白中學三位ESL教師及十五位ESL課程學生。以ESL師生為研究對象，主要是因為其教學環境與學習經驗與國內較為類似，研究所得結果應較適合國內參考。

      (三) 研究工具、方法及步驟

     本研究工具以觀察、訪談、問卷為主，再根據所得到的結果，針對國內中學口說、寫作課堂評量現況，提出綜合性建言。

       本研究主要觀察內容為林白中學三位ESL教師其課前評量準備、課堂評量方式、課後評量紀錄診斷及評量後安置、補救教學模式等。研究者將針對十五位學習者意見及評量實施過程遭遇的問題撰寫評量歷程札記(reflection journal)，以教師札記反思美國中學ESL教師課堂評量過程的利弊得失。

       訪談則以開放式訪談法(open-ended survey)錄音進行，續以質性編碼方式加以分析(qualitative coding method)(參附錄二)。訪談題目如下：

[教師部分]

1. 請陳述該科目的教學、評量目標。

2. 該科目評量所採取的評量工具及方式為何。如：紙筆、網路運用等。

3. 該科目評分有無分項評量內容。如：口說評量“準確度”(accuracy)中細分：structural errors (1-4 points); lexical errors (1-4 points)等。

4. 評量後所作教師自我評估包括哪些項目。如：客觀性、公平性、多元性等。

5. 評量診斷與補救教學如何施行及成效如何。

6. 評量實例提供。

[學生部份] 

1. 在進行口說、寫作評量時你最感困難處為何。如：無法掌握分項評量項目。

2. 何種口說、寫作評量方式對你個人來說會最有幫助。如：網路線上測驗。

3. 收到教師評量診斷結果後如何因應。

因學生人數較多，逐一訪談有實際困難。是以在研究過程中，研究者盡量與學習者保持最佳的聯繫狀態。並根據教師處的評量結果，挑選具代表性的學習者進行課後訪談，藉研究對象主觀陳述的英文口說、寫作學習、評量狀況，了解包括影響進退步學習情形的因素，及過程中所遇到的學習障礙等。

      問卷施測對象以學生為主。內容將作量化分析(quantitative method of data analysis)。研究者自編英文口說、寫作評量問卷調查表(參附錄七)，藉以了解研究對象在英文口說與寫作評量上的經驗與態度。

      本研究分六個步驟進行。國內部份為完成相關口說、寫作課堂評量等文獻探討(參附錄一)及初步研究設計這兩個階段。研究者至美國後，以實地參訪林白中學，並在西雅圖大學(SU)、ESL師資學院(S-TESL)、英語語言中心(ELS)接受為期一個學季(quarter)到四個月不等的ESL教學評量、教材教法、語言學理論課程，並收集當地相關之書籍與論文等文獻資料。此部份資料將協助研究者針對訪談內容與問卷調查表等參訪過程中所收集的資料，進行資料處理及研究結果整理，最後撰寫並提交報告。

2. 研究心得
研究者初至美國，即向相關單位申請擔任西雅圖市Renton區ESL課程

參訪教師(guest teacher)一職。蒙林白中學不棄及ESL師資學院(S-TESL)主任Ms. Bernice Ege-Zavala的幫忙，研究者自九月六日起即獲准參與林白中學ESL及一般(regular/mainstream)課程之教學活動。研究者每週二觀摩ESL課程，而週三則參訪一般課程。參訪過程中，為求與十五位ESL課程學生有更良好的互動及更貼近的觀察，研究者並實際參與多次ESL課程教學授課。擔任ESL初級 (Newcomer-Beginner)課程的教師Mr. Kent McCleary，在研究者參訪及實際授課時，皆給予極大的協助及指導。而另外兩位ESL課程教師Mr. Robert Conway和 Ms. Chris Willgress也主動提供多方協助。研究者以在西雅圖大學(SU)、ESL師資學院(S-TESL)及英語語言中心(ELS)所接受之ESL教學評量、教材教法、語言學理論課程等，與林白中學三位ESL教師交換心得，並針對ESL課程口說及寫作能力評量深入訪談，訪談結果經質性編碼分析(參附錄二)後，所得結論如下：

(一) 口說能力評量

     1. 評量工具須具備延續性(continuity)、連貫性(consistency)及準確性(reliability)：一份客觀的口說能力評量試題(objective test)，首先必須能連貫並一致的為不同年級的學生做出具信度的評量結果(Assessment tool should be consistent)。
       2. 工作取向(task-based)的測驗方式：為了誘導並激發學生口語表達能

力，從而觀察並紀錄其表現，施測者可為受測者設計完成不同與實際生活相關的

任務或工作(set real-life/authentic tasks)。此種具有語言溝通(communicative language function)的任務型試題有如：尋求/提供協助(requesting/giving assistance)、通知/說服他人(informing/persuading others)及表達感受(expressing feelings)等。測驗通常以活動方式(activity)

進行，如：如何克服資訊斷層完成任務(information gap)、看圖說話(picture-cued descriptions)、角色扮演(role play)等。 施測者可決定以親

自面談(interview)方式或是請受測者彼此交談(interaction with fellow candidates)，抑或是以錄音方式進行評量測試(responses to audio- or 

video-recordings)(活動設計參附錄四；測驗實例請參附錄九：研究者自行設計

之口說能力評量實例)。

3. 多面向(multi-dimensional)的評量方式：除了施測者的判斷外，受測者本身及彼此的評鑑也有助於強化學習目標(set learning goals)及落實評量標的(apply criteria to work samples)。因此，課堂評量不妨加入學生自評(self-assessment)及同儕互評(peer assessment)，讓受測者得以更確切的反省、評析自我及同儕表現的優劣及差異(相關表格範例請參附錄五)。

       4. 分項(analytic)評量方式vs.整合 (holistic)式評分：一般來說，整合式評分較類似所謂的印象評分法(impressionistic scoring)。此種評分方式其優點為評分者可在短時間內，以相當的信度來給分。不過，整體評分較難診斷問題或提供補救教學依據。相對上，分項評分是由好幾項子分加總所得分數，因其子項多，相對上信度就更高，而其也較易針對相關子項，給予受測者明確的缺點訊息。不過，要落實分項評量並不容易，因其評分較為耗時，對測驗施測者來說也比較費神。

在與林白中學三位ESL教師的訪談中，不難發現他們所採用的課堂口語評量方式皆為分項式評分法，其目的如Mr. Robert Conway所言，是為了引導教師和學生如何針對錯誤做出診斷及改進:

* The importance of a good measurement is to direct teachers the areas they need to work on.

* Test is for teaching and guiding.

* A rubric must be able to categorize the types of errors.

此外，以Ms. Chris Willgress所提供個人課堂口說評量之分項評量內容(rubrics)為例(參附錄三)，其分項評量內容為文法(grammar)、字彙(vocabulary)、流暢度(fluency)、聽力(listening)及聲音和肢體表達(voice and non-verbal communication)。而其他兩位老師所採單項評量項目則為腔調(accent)、文法(grammar)、字彙(vocabulary)、流暢度(fluency)及對話理解能力(comprehension) 等五項。其共通分項評量標準簡述如下：

Oral Analysis

Accent

_____6 Native pronunciation, with no trace of “foreign accent.”
_____5 No conspicuous mispronunciations, but would not be taken for a native speaker.

_____4 Marked “foreign accent” and occasional mispronunciations which do not interfere with understanding.

_____3 “Foreign accent” requires concentrated listening, and mispronunciations lead to occasional misunderstanding and apparent errors in grammar or vocabulary.

_____2 Frequent gross errors and a very heavy accent make understanding difficult, require frequent repetition.

_____1 Pronunciation frequently unintelligible.

Grammar

_____6 No more than two errors during the interview.
_____5 Few errors, with no patterns of failure.

_____4 Occasional errors showing imperfect control of some patterns but no weakness that causes misunderstanding.

_____3 Frequent errors showing some major patterns uncontrolled and causing occasional irritation and misunderstanding.
_____2 Constant errors showing control of very few major patterns and frequently preventing communication.

_____1 Grammar almost entirely inaccurate except in stock phrases.

Vocabulary

_____6 Vocabulary apparently as accurate and extensive as that of an educated native speaker.

_____5 Professional vocabulary road and precise; general vocabulary adequate to cope with complex practical problems and varied social situations.

_____4 Professional vocabulary adequate to discuss special interests; general vocabulary permits discussion of any non-technical subject with some circumlocutions.

_____3 Choice of words sometimes inaccurate, limitations of vocabulary prevent discussion of some common professional and social topics.

_____2 Vocabulary limited to basic personal and survival areas (time, food, transportation, family, etc.)

_____1 Vocabulary inadequate for even the simplest conversation.

Fluency

_____6 Speech on all professional and general topics as effortless and smooth as a native speaker’s. 

_____5 Speech is effortless and smooth, but perceptibly non-native in speech and evenness. 

_____4 Speech is occasionally hesitant, with some unevenness caused by rephrasing and groping for words.

_____3 Speech is frequently hesitant and jerky; sentences may be left uncompleted.

_____2 Speech is very slow and uneven except for short or routine sentences.

_____1 Speech is so halting and fragmentary that conversation is virtually impossible.

Comprehension

_____6 Understands everything in both formal and colloquial speech to be expected of an educated native speaker.

_____5 Understands everything in normal educated conversation except for very colloquial or low-frequency items, or exceptionally rapid or slurred speech.
_____4 Understands quite well normal educated speech when engaged in a dialogue, but requires occasional repetition or rephrasing.

_____3 Understands careful, somewhat simplified speech when engaged in a dialogue, but may require considerable repetition and rephrasing.

_____2 Understands only slow, very simple speech on common social and touristic topics; requires constant repetition and rephrasing.

_____1 Understands too little for the simplest type of conversation.

(The above classification is modified from Hughes, Arthur. Testing for Language Teachers. 2nd edition. Chapter 10. Cambridge University Press, 2003.)
深入探討林白中學三位ESL教師所提供之相關分項評分標準，研究者發現因教學環境及背景的差異，五項分項評量標準均稍微偏高，並不能完全適用於像台灣這種以英文為外語(EFL)而非第二語言(ESL)的國家。根據ESL師資學院(S-TESL)所提供相關TESOL(Teaching English to Speakers of Other Languages)的定義，ESL課程及其相關評量標準是適用於如英、美等國之移民人口；而EFL課程及其相關評量標準是適用於非英語系國家(non-English-speaking countries)，如台灣及日、韓等國。因教學評量對象及目標迥異，自然在評量標準上的拿捏上也有所不同。

ESL   ESL is used for programs in English-speaking countries where students learn English as a second language in the environment of native speakers where there is a real need to use English for communication, study, and work. Examples are adult programs in communities and community colleges in the US, where students are permanent residents (immigrants and refugees) but do not speak English as a first language.

EFL   EFL is used for English programs in non-English-speaking countries where English is not used as the lingua franca and where students may learn English for business and tourism. It is also used in US universities where students need English to complete academic study before returning to their own countries.

     有鑑於如此差異，研究者將五項評量內容及標準略作修改，以符合台灣英語教學現況。除將評分標準敘述(descriptions)簡化、評分等級從六個簡化為五個級數外，也將“educated native speaker-like”改為“target-like”(參下表)。
	Points/ Focus
	5
	4
	3
	2
	1

	Accent
	Target-like
	Marked foreign accent but it does not interfere with understanding
	Foreign accent that requires concentrated listening
	Frequent gross errors
	Unintelligible

	Grammar
	No more than five errors


	Occasional errors
	Frequent errors
	Constant errors
	Entirely inaccurate

	Vocabulary
	Accurate, precise and extensive


	Adequate and precise
	Adequate and general
	Inaccurate and survival only
	Inaccurate and limited

	Fluency
	Effortless and smooth


	Occasionally hesitant


	Frequently hesitant
	Constantly jerky
	Halting and fragmentary

	Compre-

hension
	Target-like comprehen-sion ability
	Normal-

educated comprehen-

sion ability
	Require occasional repetition
	Require constant rephrasing
	Understand too little for the simplest type of con-

versation


     如有特別著重的分項目標，個別教師亦可針對細項做配分調整。如林白中學教師Mr. Kent McCleary就提出他個人認為五項評量內容應以Grammar和Vocabulary為重(higher priority)，Accent只要不影響語意或溝通就不應過分苛求(lower priority)。

* Evaluation priorities are vocabulary and grammar. (Mr. Kent McCleary)
* Unless accent interferes with comprehension, I do not comment on it. (Mr. Robert Conway)
* Foreign accent is acceptable. Teachers' major concern is whether students can express themselves and make themselves understood. (Ms. Chris Willgress)
以下提供兩個取材自ESL師資學院(S-TESL)書面教材中關於配分調整及等級評定的表格供教師參考：

Weighting Table

	
	1
	2
	3
	4
	5
	6

	Accent
	0
	1
	2
	2
	3
	4

	Grammar
	6
	12
	18
	24
	30
	36

	Vocabulary
	4
	8
	12
	16
	20
	24

	Fluency
	2
	4
	6
	8
	10
	12

	Comprehension
	4
	8
	12
	15
	19
	23


Total: ________

Conversion Table

	Score
	Rating
	Score
	Rating
	Score
	Rating

	16-25
	0+
	43-52
	2
	73-82
	3+

	26-32
	1
	53-62
	2+
	83-92
	4

	33-42
	1+
	63-72
	3
	93-99
	4+


     由以上Weighting Table中所呈現之配分調整，不難觀察到美國ESL體系及教師在課堂口說評量上所側重的是文法、字彙和溝通理解。相較於國內英語口說評量尚未有明確的常模(norm)或效標(criterion)供個別學校、個別教師甚或學生參照，研究者認為他山之石可以攻錯，如能妥為整合學術研究資料及教師教學實務經驗，一套適合國內中學課堂英語口說評量的評分細項應能儘早順利產生。

     5. 安置(placement)：如林白中學ESL教師Ms. Willgress所言，在美國語言測驗的目的通常是為學生的安置提供更準確的依據( Language assessment is usually conducted for placement.)。以林白中學為例，ESL課程分為三級：初級( Beginner-Newcomer)；中級(Intermediate)和高級(Advanced-

Mainstream)。評定學生級數的標準是LAS(Language Assessment Skills)測驗，有別於WASL(Washington Assessment of Student Learning)其為年度評量華盛頓州國小、中學、高中學生閱讀(Reading)、數學(Math)、寫作(Writing)和科學(Science)的能力測驗，LAS只是各校所採用的安置測驗(Placement Test)之一。以林白中學為例，該校主要採用LAS寫作(Writing)測驗，作為評量並安置ESL課程學生的依據。由於安置依據著重於評量學生的寫作能力，部分問題也因此衍生。研究者參訪期間，接觸到兩位來自台灣曉明女中的學生Judy和Jessie。經LAS寫作能力評定，她們被安置在一般(regular/mainstream)班級，但由於兩人的聽力和口語能力仍未臻一般課程的程度，她們多次要求能參與ESL課程以補強相關能力。在多方考量下，她們的請求仍難獲允。不得已只好由研究者和擔任ESL初級 (Newcomer-Beginner)課程的教師Mr. Kent McCleary於每週二課後施以補救教學。研究者曾就此問題與該校ESL教師交換意見，他們認為Judy和Jessie的案例是很典型亞洲學生的問題。在他們看來，聽力和口語能力不佳的問題普遍存在於亞裔學生當中，但是只要學生的寫作能力達到一定程度，他們認為學生應有能力自我克服困境，畢竟學校很難為個別學生或案例改變評量政策。如Mr. Kent McCleary所言:

Our classification of students is based on an entrance evaluation and assessment, the LAS [Language Assessment Skills] verbal and written. But progression tends to follow school year schedules rather than individual student's language development. So a Newcomer might advance to Beginning, ready or not, at the end of the school year.

不過他們也同意往後的安置評量會更重視口語面談。此外，研究者也向他們提出在ESL初級課程中增加歷史文化介紹的可能性。對大部分ESL學生而言，文化的隔閡其實多少加深了語言的障礙。以台灣學生Judy為例，她對於3K黨及當時的美國歷史文化完全不了解，要撰寫一篇相關的報告，不是不為而是不能。研究者也與三位教師分享了研究者與西雅圖大學教授的心得交換：

Researcher: As a first-time visitor to the US, I don’t feel language varieties being accepted or respected the way they are assumed to be or at least I haven’t experienced or witnessed any dialect- or language-fair assessment instruments and placement for students coming from different cultural or linguistic backgrounds. Take the high school I classroom visit every week for example. There were two Taiwanese girls coming to the state three months ago. They were placed in regular classes because their writing abilities were “too good” to be put in an ESL class. Actually, one of the girls suffered a lot as language and cultural barriers blocked her away from engaging in common social talks and classroom activities. Though her literacy abilities (in terms of reading and writing here) were no lower than her native counterparts, she felt disconnected because most of the topics discussed in class, like KKK and the abolishment movement, were alien to her. She told us that she usually felt out of place and discouraged and asked if she could attend an ESL class instead. Unfortunately, she was told her English writing was so “outstanding” that there was no way for her to be placed at an ESL level class. Her case is definitely a disappointing one to me as well as to many language teachers. It reveals the difficulty to obtain an accurate picture of immigrant students’ needs and have them placed appropriately. To recognize and value cultural and linguistic diversity, in this regard, is easier said than done. I think there are still many challenges ahead to ensure that any policy statements may foster and facilitate curricula development and enactment that echo American society’s increasing need to cope with the growth of the immigrant families. 
Professor: I think you’re exactly right. There is still a serious lack of understanding of the kinds of language skills necessary for NNSs to thrive in the US. The story of the Taiwanese student is not unusual for me. I used to live in New Mexico, where there is a huge number of Spanish speaking immigrants. The local high school provides almost no language support for them, and many drop out. You can imagine the consequences.
(二) 寫作能力評量

1. 寫作測驗主要評量目的為安置和協助學生提升書寫表達能力：在林

白中學，ESL課程寫作能力測驗同口說能力測驗一樣，其目的均是為學生的安置提供更準確的依據。不過，雖然口說及寫作皆為語言應用能力(productive skills)，三位ESL教師的教學比重卻明顯偏重在寫作教學許多。以Mr. Kent McCleary和Mr. Robert Conway為例，他們皆要求學生與他們進行每日或每週的日誌/日記書寫交流(correspondence/journal style writing assignment)。Mr. Robert Conway並表示日誌/日記交流，是他寫作教學上的一大成功：

I’ve had a lot of success with correspondence style assessment. Instead of scoring a paper, I’ll write a few notes in a student’s journal about their writing. My notes will model any corrections to their writings that I noticed and prompt them to write more.
他們都表示提升ESL學生的書寫表達能力相當重要，課堂上日誌/日記的運用可以讓學生學習以輸出為導向(output-oriented)的溝通模式。不像閱讀和課堂聽講，學生多是被動的吸收(input-oriented)。輕鬆自由的撰寫日誌/日記，不但可以幫助學生整合思緒，也可以在不斷的練習當中學習寫作的常規和模式(Writing conventions)。潛移默化下，學生的創造力得以提升、母語的干擾(Inter-language interferences)將減少、分項評量(Scoring rubrics)的要點也得以在寫作練習中落實。

     以下節選一段Mr. Kent McCleary 的日記撰寫進度表，供教師參考：

Beginning LA [Language Arts] Per. 2

Journals

Tuesday, Oct. 17-Thursday, Nov. 3

Journals are a place where you record your thoughts. We use journals to practice writing and expressing ourselves in English. Write in your journal each day. Aim for 100 words each time you write. Write for no more than 30 minutes.

You may write about what you did today, or:

Tues., Oct. 18: Choose something in your room, a toy, a book, your bed, some clothes. Write as complete of a description as you can. Use a dictionary to translate words for your description. 

Wed., Oct. 19: What is a place you have discovered that you would invite someone to see? Describe the place/

Thu., Oct. 20: Review the class contract. What can you do to help support the contract you helped us to write?

Fri., Oct. 21: How is school going for you? What grades do you want to get this semester? How can you get those grades?

Sat., Oct. 22: How was your week? Describe what you did. or Find something in your room and write a complete description of it.

Sun., Oct. 23: Add to your journal from yesterday. What makes this place special to you? Why should someone else visit?

Mon., Oct. 24: What was your favorite place to visit in your home country? Describe it for someone who has never been there.

Tue., Oct. 25: Tell more about your favorite place, from yesterday. When did you go there? How often?

Wed., Oct. 26: Tell more about your favorite place. When was the last time you went there? Who did you go with?

Thurs., Oct. 27: Tell more about your favorite place. If you could go back tomorrow, who would you take with you? Why them?

Fri., Oct. 28: What are your plans for the weekend?

Sat., Oct. 29: When do you most feel alive? Why?

Sun., Oct. 30: Which is more important, having a nice home or a nice car? Why?

Mon., Oct. 31: Today is Halloween, a day when Europeans traditionally celebrate the spirits of the dead.

Tues., Nov. 1: Tonight in Mexico starts Day of the Dead, when people remember their ancestors and celebrate their lives. How does your family remember relatives who have died?

Wed., Nov. 2: Do you believe in ghosts, the spirits of dead people? Why or why not?

Thurs., Nov. 3: Have you ever seen a ghost? Do you know someone who has? Tell the story.

2.著重過程(Process writing)的寫作練習及評量：教師的引導陪伴(guidance)和示範(modeling)，在學生學習寫作的過程中是絕對必要的。如Kaplan (1996)所說:

The most effective way for presenting writing strategies is through explicit teacher’s mental modeling and follow-up discussions (cited in You and Joe, 2000: p.113)

林白中學ESL教師Mr. Kent McCleary也認為：

* We use the LAS for entering students, but as for students in the program, you have to have them write and work with them as they write, coaching.

* I try to model good writing and provide it so they have to write so. 

不過，寫作評量卻也應該是跨越師生單向評價或是以成果(product)輸出論斷一切的。因此，除了引導、示範及提供學生與其生活經驗相關(experience-related)的寫作練習外，教師也需適時、適度的抽離。畢竟，除了從教師處取得回饋外，同儕資源(peer cooperative learning)也能使評量更為多元。一來，受測者能擁有較多見習的機會，同時加深其意識讀者的能力--除教師外尚有其他潛存讀者 (be conscious of diverse potential readers)；二來，同儕批改(peer review)也能令受測者彼此驅策，以學習更多寫作自我監控的後設思考能力(help students or test takers learn how to metacognitively self-monitor their own writing while composing)。

如何實際設計一份以多元讀者為背景，以過程為著眼的寫作測驗可參附錄十：研究者自行設計之寫作能力評量實例。

3. 課程寫作(Writing Across the Curriculum)的評量方式: 所謂課程寫作其精髓在於以寫作學習，而非學習寫作(students write to learn rather than learn to write)。據研究者觀察，林白中學三位ESL教師，不論是在ESL的數學課或是一般的語言課程(Language arts)中，他們都要求學生以英文寫下筆記、作歸納整理及提出口頭或書面報告。這種在課堂上全面使用英文(exclusive use of English in the classroom)學習的做法，在ESL的教學環境下不難達成。反觀在台灣這種教師與學生一樣非以英文為母語的EFL教學情況下(in an EFL setting where the teacher my have a language other than English in common with learners)，實踐課程寫作教學及評量就有其挑戰性。由於分科教學是台灣教學的常態，英文老師無法設計一套以內容為本位(content-based)，涵括歷史、音樂、地理或數學的課程。因此，想要貫徹課程寫作教學及評量必須仰賴工作取向(task-based)的課程設計，以分派學生完成不同的工作(tasks)，來達成以寫作學習，而非學習寫作的教學、評量目標。

研究者觀察Mr. Kent McCleary多次在課堂教學中，指派ESL學生對一般生進行訪談。例如，當Katrina颶風重創路易斯安那州時，Mr. Kent McCleary即要求全班學生對該颶風所造成的傷害進行實地訪談。研究者隨同一名ESL學生Jeorgia Golla對來自路易斯安那州，暫時在林白中學寄讀的兩名學生Raymond and Jessica Harvey進行訪談。訪談過程中，Jeorgia以大綱模式簡單記下訪談內容：

Interview: Raymond and Jessica Harvey (from Louisiana)

*  28th of August, after the mandatory evacuation their parents and relatives decided to leave the area. They only brought 3 pairs of clothes. (Sunday morning)
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           *  August 29th, the hurricane struck at noon. (Monday afternoon)

           *  They drove to Palacios, Texas. Stayed at a motel for a week. (first option to stay)

           *  They decided to move to Renton since they have some relatives here. Their other relatives stayed at Texas and Atlanta, Georgia.

           *  They were shocked and scared. Hurricane was unexpected to be that dangerous. (depressed, never thought this was gonna happen)

           *  They’re still adjusting here. Somewhat good but not really.

           *  Raymond: he’s okay with the area because he stayed here before

              Jessica: wants to go back (very different here)

除了在括弧中針對時間做出確認，Jeorgia還寫下個人針對訪談內容(精簡的)想法和感受，訪談大綱甚至透露出她已有分段陳述的初步構思。從她的訪談大綱中，研究者看出寫作構思(clustering)已然呈現。Jeorgia在不自覺中，已經利用寫作技巧來紀錄並獲取知識。

     在Jeorgia提交她的訪談大綱及第一次全文草稿(first-draft essay)給Mr. Kent McCleary之後，Mr. McCleary在極短的時間內就完成評閱(相關評閱內容請參附錄八)。三天後，Jeorgia將第一次錯誤或不足之處加以修改，並提交第二次草稿。Mr. Kent McCleary隨之與她進行面談，除針對修改部份提出意見，Mr. McCleary也將仍待潤飾之處加以圈選標示，並要求Jeorgia於一週後呈交最後的定稿。

I try to correct the papers and return them promptly. I correct written English but not spoken English. Getting students to adopt English word order, grammar, and conventions takes time. They have to learn to quit translating from their mother languages. (Mr. Kent McCleary)
研究者於札記反思Mr. McCleary的教學評量方式，深刻感受到小班教學的優勢，以及班級助教編制的好處。如Mr. McCleary所言，教師的教學工作負擔頗重(ESL課程教師每天五節課，只有一節空堂)，因此整個ESL團隊編制有一位助教，協助教師處理繁瑣的作業繳交、批改和登錄：

The often problem is for teachers to have the time to assess students and do all the paperwork; our program assistant, Nellie Morevo, is therefore invaluable because she has the time.
由於編制助教勝任許多文書作業，ESL教師更有餘力與學生面談，面對面提出問題、解決問題，這對學生寫作能力的改善不啻是最佳利器。

Conducting individual interview with students is believed to be one of the most effective strategies for EFL writing instruction (You and Joe, 2003: p.626).

此外，Mr. McCleary更有計畫性的將學生作品刊登在林白中學雙週出刊的校刊(The Egalitarian)上。這個做法(publication)，除了可以鼓勵學生寫作，也藉此加深其意識其他讀者的能力(become more audience-aware)。

4. 整合 (holistic)式評分vs.分項(analytic)評量方式：在與三位林

白中學ESL教師的訪談中，研究者發現他們所信任並採用的寫作評量工具皆為LAS(Language Assessment Scales)。該項評量工具在寫作部份分為兩部份：一為看圖造句；二為自由書寫(請參附錄六LAS測驗實例)。

       有別於台灣中學及大學聯考所採用的引導寫作(Guided writing)，LAS所採行的自由書寫(Free writing)主要目的是豐富學生的英文寫作內容，強調寫作乃感情抒發及愉快自由的經驗。不過即便如此，該測驗仍有明確的評分依據供受測者及測試者參考。以看圖造句為例，其整合式(holistic)評分表為:

Description of Rating Levels for Part 6  What’s Happening?

Rating    Description

0        * no response

         * response is incomplete, illegible, or in another language

         * repeated response

1        * sentences are awkward and/or unintelligible

         * student has serious difficulties with mechanics

         * missing words distort or destroy meaning

         * sentence may be grammatically correct but completely inappropriate to 

the context set up by the stimulus

2        * response is appropriate for the age group even though it may contain minor errors in syntax and mechanics

         * missing words do not seriously affect meaning

         * sentence is contextually appropriate to the stimulus

3        * no syntactical or mechanical errors

         * sentence is contextually appropriate

自由寫作相對上其整合式評分級距較看圖造句更多，敘述也更加詳細。其中級距除0至6級外，尚有R級，表該次測驗無法測出受測者自由寫作能力，建議重新測驗。

Description of Rating Levels for Part 7  Let’s Write
Rating    Description

R        * provisional rating assigned to responses which cannot be scored because 

of quantity of words produced or unintelligibility, or illegibility of handwriting

         * additional writing information should be gathered before a total R/W score is calculated; suggest retesting

0        * no response or merely copies the prompt

         * response mostly in another language

1        * response consists of only isolated words and phrases with no complete 

sentences

2        * errors destroy or seriously impede communication

         * not focused on a single idea or event, or repeats one idea

         * may be only two or three disjointed sentences

         * usually without details or transitional signals

3        * may be only a simple or disorganized list of events or ideas

         * details quite simple, perhaps extraneous

         * consistent errors in mechanics (capitalization, punctuation, spelling), word use, and sentence structure

         * uses few or repetitive transitional signals

4        * contains a clear series of events or ideas

         * word choice, sentence structure, and organization may be simple in part or throughout passage

         * uses a few effective transitional signals

         * may contain mistakes, or digressions, or mechanical errors which do not interfere with communication

5        * uses vivid, precise vocabulary

         * events or ideas well organized, with beginning, middle, and ending passages appropriate to the task

         * sentence structure fluent and marked by use of accurate, varied transitional signals

         * very few mechanical mistakes, if any, which are acceptable in a “first draft” essay

觀察LAS寫作評分量表，研究者發現其所採用之整合式(holistic)評分法，因有頗為詳細的分項能力指標說明，某種程度上也能協助受測者診斷問題。不過，何以三位林白中學ESL教師都不採用分項評分法(analytic scoring)來評析受測者的寫作能力，並給予診斷依據呢？畢竟同為四級的兩篇文章，並不代表其作品或受測者需改進的部份是相同的。經研究者詢問，他們一致認為分析評分法的精神在寫作能力評量上很難落實，且費時耗力。與其花時間勾選各分項能力(參下表例)，他們寧可寫下簡單的評論，提供學生具體明確的改進方向。

Writing Analysis (An Analytic One)

Grammar

_____6 Few (if any) noticeable errors of grammar or word order.
_____5 Some errors of grammar or word order which do not, however, interfere with comprehension.

_____4 Errors of grammar or word order fairly frequent; occasional re-reading necessary for full comprehension.

_____3 Errors of grammar or word order frequent; efforts of interpretation sometimes required on reader’s part.

_____2 Errors of grammar or word order very frequent; reader often has to rely on own interpretation.

_____1 Errors of grammar or word order so severe as to make comprehension virtually impossible.

Vocabulary

_____6 Use of vocabulary and idiom rarely (if at all) distinguishable from that of educated native writer.
_____5 Occasionally uses inappropriate terms or relies on circumlocutions; expression of ideas hardly impaired.

_____4 Uses wrong or inappropriate words fairly frequently; expression of ideas may be limited because of inadequate vocabulary.

_____3 Limited vocabulary and frequent errors clearly hinder expression of ideas.

_____2 Vocabulary so limited and so frequently misused that reader must often rely on own interpretation.

_____1 Vocabulary limitations so extreme as to make comprehension virtually impossible.

Mechanics

_____6 Few (if any) noticeable lapses in punctuation or spelling.
_____5 Occasional lapses in punctuation or spelling which do not, however, interfere with comprehension.

_____4 Errors in punctuation or spelling fairly frequent; occasional re-reading necessary for full comprehension.

_____3 Frequent errors in spelling or punctuation; lead sometimes to obscurity.

_____2 Errors in spelling or punctuation so frequent that reader must often rely on own interpretation.

_____1 Errors in spelling or punctuation so severe as to make comprehension virtually impossible.

Fluency (style and ease of communication)

_____6 Choice of structures and vocabulary consistently appropriate; like that of educated native writer.
_____5 Occasional lack of consistency in choice of structures and vocabulary which does not, however, impair overall ease of communication. 

_____4 “Patchy,” with some structures or vocabulary items noticeably inappropriate to general style.

_____3 Structures or vocabulary items sometimes not only inappropriate but also misused; little sense of ease of communication.

_____2 Communication often impaired by completely inappropriate or misused structures or vocabulary items.

_____1 A “hodge-podge” or half-learned misused structures and vocabulary items rendering communication almost impossible.

Form

_____6 Highly organized; clear progression of ideas well linked; like educated native writer.
_____5 Material well organized; links could occasionally be clearer but communication not impaired.

_____4 Some lack of organization; re-reading required for clarification of ideas.

_____3 Little or no attempt at connectivity, though reader can deduce some organization.

_____2 Individual ideas may be clear, but very difficult to deduce connection between them.

_____1 Lack of organization so severe that communication is seriously impaired.

(The above classification is modified from Hughes, Arthur. Testing for Language Teachers. 2nd edition. Chapter 9. Cambridge University Press, 2003.)
III. 研究結果及對教學改進之建議事項

以課堂評量乃直接引導學生學習、輔助教師教學的觀點來看，英語口說及寫作評量對教師教學及學生學習所產生的回沖效應(Backwash effect: the effect of testing on teaching and learning)，應是所有語言教學及測驗相關者(stakeholders)所應深自省思的。不論測驗的目的是安置(Placement Test)、診斷(Diagnostic Test)、測試學生一個階段所學(Achievement Test)或是成就能力測驗(Proficiency Test)，測驗的目的無非是提供教師教學、學生學習，一個改進、依循的方向。因此，一個好的課堂評量模式，絕對會引導教學朝向趣味、多元的方向。相反的，如果測驗評量的目標不明、客觀性不足，則不只是受測的學生，連同施測的教師在教學方向的拿捏上也會失焦，並甚感無所適從。

從林白中學的參訪經驗中，研究者發現課堂教學與評量實是一體的兩面，相輔而相成。因此在訂定相關評量目標時，應將教材教法的改進列為首要考量。

    1. 美國中學ESL課程其口說及寫作整體教學評量準則及目標

        以研究者在西雅圖大學(SU)、ESL師資學院(S-TESL)及英語語言中心(ELS)所接受之ESL教學評量、教材教法、語言學理論等課程為梗概，再加上與林白中學三位ESL教師心得交換的結論，研究者以個人心得和文字，針對美國ESL課程口說及寫作整體教學評量目標及準則，作以下註解：

ESL教學評量準則 (TESL Guidelines)
1. 教材及評量內容需貼近學生興趣以激發其學習策略，教材內容的真實性並足以符合學生未來的需要。

When selecting materials, resources, or content for use in class, teachers should base their choice on students’ needs and interests. Content materials selected should be authentic and representative of what the students have to deal with after the course is over. Furthermore, the materials should be likely to activate strategies for learning as the course progresses so that students will be equipped with abilities transferable and applicable to future communicative encounters.  

2. 課堂活動設計需與生活經驗相關。除反映真實生活情境，以工作為取向的活動設計，也須能激勵學生積極參與，塑造互助合作的課堂互動模式。

When designing activities for use in class, teachers should focus on appealing tasks with real-life relevance. Besides providing students with diverse task-oriented activities that mirror real life, teachers have to promote a viable interactive or cooperative classroom learning model so that students may get actively and purposefully engaged in the task at hand.

3. 為營造以學生學習為本位的學習環境，教師需不時從旁輔導，在輕鬆無慮的教學氛圍中鼓勵學生自發學習。

When creating the optimal learning atmosphere, teachers should sometimes step off a teacher-front stage and have students’ intellectual as well as psychological involvement the center of classroom activities. Instead of loading task demands on students, which might produce anxiety and further inhibit learning, teachers should serve as facilitators or counselors whose tasks are to boost students’ self-confidence, lower their affective filters and get them motivated in learning.

4. 教師在課前應妥善規劃教學流程，由簡入深，引導並激發學生結合所學、創新突破。

When sequencing activities in the classroom, teachers should work out a functional syllabus with teaching procedures carefully designed and developed from controlled practice to freer, creative application. Teachers can proceed from activating students’ prior knowledge, exposing students to comprehensible input, to encouraging students to produce meaningful output. By synthesizing activities procedurally, students would be capable of extending their learning to the interaction with the real world and evaluating the outcome of their own learning.

5. 課程外之活動設計宜讓學生施展所學。教師並應善盡引導角色，提供學生豐沛資訊，讓學生在資訊充分流通的情況下，獲得最大的學習收益。

When designing activities to be done outside of class, teachers should incorporate into the activities authentic issues which aim to achieve a genuine and pragmatic outcome in natural settings. An organizing framework for maximum learning, including information using and gathering, should be conducted on the teachers’ part so that students can attain the necessary breadth of understanding about successful communication within a context that they need to develop.

6. 語言教學應以課前檢定為藍本，結合明確的教學目標。此外，文法教學時，教師更應力求學生在形式與文意表達、準確與流暢之間取得平衡。

When teaching grammar, teachers should firstly set objectives based upon an analysis of students’ structural language performance. Secondly, teachers should present the content in context by providing authentic examples of the structure in use. Teachers should also integrate form-focused exercises with meaning-focused experience together so that a balance between accuracy and fluency can be expected in students’ language performance.  

7. 評量前，教師應詳述分項或整體評量內容，並聽取學生意見，以確定教學評量與學生學習方向一致。評量後，教師應就成績結果，分析學生學習過程及成效是否與教學目標相符，以作為日後教學評量改進之參考。

When evaluating the progress of students, teachers should have the assessment objectives explicitly stated beforehand and have students come up with their own evaluation guidelines as well. Formative (process-oriented) and summative (product-oriented) assessment tools should both be adopted so that teachers can use the information gathered to modify their future teaching plan and students can also envision their own progress and what they have accomplished.
    2. 美國中學ESL課程其口說及寫作能力評量所採用的評量工具及方式

如研究者在研究心得中所述，林白中學ESL課程主要是採用LAS(Language Assessment Skills)寫作測驗，作為評量並安置ESL課程學生的工具。由於教學環境主要是以英文為學習媒介(ESL context)，口說評量其實並不常在課堂上施行。教師通常是當ESL學生作口頭報告時，才會順便針對該報告者口說能力予以評量。寫作能力評量，相對上就較受教師重視。除了採用LAS寫作測驗，作為評量安置工具外，教師也不斷以日誌/日記、訪談等工作取向(task-based)的教學方式，來提升學生寫作能力，進而使課堂評量更為多元真實(authentic)、更為過程取向(process-oriented)。

除課堂評量、校內安置評量外，整個華盛頓州所採用的評量工具和方式也在研究者觀察之列。在美國華盛頓州，高一學生(包括一般生和ESL課程學生)均需參加年度閱讀(Reading)、數學(Math)、寫作(Writing)和科學(Science)的WASL(Washington Assessment of Student Learning)學習成果測驗，測試未通過的學生，可在高二重考，作為其是否得以畢業的依據。自2006年起，初中(Middle School)三年級的學生也可先行參加閱讀、數學和寫作考試。以下表列相關年級需測試的項目：

When do students take state tests?

	Grade
	3rd
	4th 
	5th 
	6th 
	7th 
	8th 
	9th 
	10th 
	11th 
	12th 

	Reading
	V
	V
	V
	V
	V
	V
	Early 
	V
	Retakes
	No test

	Math
	V
	V
	V
	V
	V
	V
	Testing
	V
	Available
	No test

	Writing
	No test
	V
	No test
	No test
	V
	No test
	Available
	V
	(all
	No test

	Science
	No test
	No test
	V
	No test
	No test
	V
	No test
	V
	areas)
	No test


以上表所列之WASL寫作測驗為例，其基本的要求有：

1. Write clearly and effectively.

2. Write in a variety of forms for different audiences and purposes

3. Understand and use the steps of the writing process.

4. Analyze and evaluate the effectiveness of written work.
受測者並會在應試前，拿到相關評分標準手冊(a checklist of writing guidelines)。如score=5的標準為：

        Content, Organization and Style
        This response is well-focused and supports main ideas with details. A clear organizational pattern is strengthened by writing about three classes. Simple transitions are effectively used within and between paragraphs. This response earned three out of four points for content, organization and style.

        Conventions
        The response consistently applies the rules of standard, written English for usage, capitalization, spelling, punctuation, sentence formation and paragraphing. There are missing commas and spelling errors. But they do not lessen the overall clarity. This writer earned two of two points for conventions.

整體來看，WASL測驗綜合了整合 (holistic)式評分與分項(analytic)評量精神--雖然有分項評量內容，但敘述(descriptions)卻是整合式指標。由於分項內容單純，應試者只須將焦點集中在內容(content)、組織(organization)、語體 (style)和寫作常規(conventions)--如分段、標點符號、大小寫等。比較我國大學聯考英文科作文考試之分項評量指標：內容、組織、文法、用字拼字和體例、標點 、大小寫等五項指標，WASL的評分細項較為單純。淡江大學英文系林春仲教授就曾指出，大學英文寫作能力測驗的評分標準須重新調整(2003)。由於一般高中畢業生，還沒有能力寫出一篇具有前言、正文和結論的文章，比較合適的評分指標應改為內容、文法和標點符號、大小寫這三項。以滿分二十分來計算，內容和文法各佔八分，標點符號、大小寫佔四分。

除簡化分項評量項目，研究者也認為要讓學生熟悉分項評量細項，可以利用課堂評量逐次、逐步讓學生了解該細項的評量標的。如林白中學ESL教師Mr. Robert Conway所言：

While assessing writing, it is important for me to limit my assessment to one or two particular elements. As much as I may want to mark every mistake on a page, I can really only expect my students to focus on a few elements. Because of this, I use more assignment, specific rubrics in class.

藉由寫作量的提升，分項、分次改善學生寫作的品質，這實在是一個可供國內教師參酌的課堂評量做法。

3. 美國中學ESL課程其口說及寫作能力評量所作相關客觀性

評估報告

為協助語言測驗發展，華盛頓州設有英語語言發展部門(Washington State English Language Development—ELD)，針對測驗評量提出相關分析及統計報告。其功能頗類似國內的財團法人語言訓練測驗中心，不過特別的是，其人員編制中除了相關專業統計學人士，也有州教師代表、教授學者及精神心理測定專家(psychometrician)。該機構針對英文聽、說、讀、寫四項語言能力，訂有明確的階段性評量標準。以寫作評量為例，高中程度受測者(Grades 9-12)的評量標準為：

EALR 1: The student writes clearly and effectively

        Component 1.1—The student will develop concept and design

        Component 1.2—The student will use style appropriate to the audience and purpose

        Component 1.3—The student applies writing conventions

EALR 2: The student writes in a variety of forms for different audiences and purposes

        Component 2.1—The student will write for different audiences

        Component 2.2—The student will write for different purposes

EALR 3: The student understands and uses the steps of the writing process

        Component 3.1—The student will pre-write, generate ideas and gather information

        Component 3.2—The student will revise, elaborate on a topic and supporting ideas

        Component 3.3—The student will revise, collect input and enhance text and style

        Component 3.4—The student will edit, use resources to collect spelling, punctuation, grammar and usage

        Component 3.5—The student will publish, select a publishing form and produce a completed writing project to share with chosen audience

依上述所列各項標準，ELD針對試卷及應試者寫作成績表現，進行各項指標探討，包括信度(reliability)、效度(validity)、評分人員間評分相關係數(inter-rater reliability)及測量標準差(Standard Error of Measurement, SEM)等。由於該分析涉及專業統計學，較不適合教師課堂評量模式。研究者因此建議教師可視測驗內容，針對試卷信度、表面效度(face validity)、建構效度(construct validity)及回沖效應等自我檢測(研究者在測驗後，所進行之信度、效度及回沖效應檢驗過程，請參附錄十一)。

     所謂信度(reliability)是指考生在不同的時間，接受相同或難度、內容相當的測驗(parallel forms)，所得到測驗分數的一致性(Anastasi, p.109)。減少測驗時不當的干擾，如手機鈴響等，可立即性的提高測驗信度。此外，如果教師希望了解個人課堂評量的信度，不妨將一份難易平均的試題樣本分成兩份，所得的兩個分數，就可供估計試題內容的一致性(internal consistency method)。當兩次測驗分數的一致性高，就表示該測驗的分數具穩定性、可靠性與可預測性(郭生玉, p.44)。以ELD所提供的統計數字為例，在華盛頓州，閱讀測驗平均信度介於0.90~0.99之間，可謂相當之高(0~1為信度間距)，聽力測驗平均信度介於0.80~0.89之間，寫作和口說能力測驗的信度則只有0.70~0.79。     

     效度(validity)是指測驗分數的正確性(A test is considered valid if it tests what it is designed to test)。以課堂評量模式來說，研究者建議教師先行檢視測驗的表面效度(face validity: the correlations between what is tested and what is intended to be tested)，看看測驗內容是否已涵蓋具代表性的試題(if the test has reflected all the test specifications)。建構效度(construct validity)則是另一項檢視的指標。藉由檢測評分項目是否與測驗目標相符，教師可確認測驗的建構效度(if all the scoring rubrics are related directly to what will be tested)。

     最後是檢驗回沖效應(backwash effect: the effect of testing on teaching and learning))。一份會有良好回沖效應(beneficial backwash)的試題，會有以下特點：

1. 題幹和題項有變化性和鑑別度(test stems and items are varied and interesting enough) 

2. 真實自然的情境，符合受測者學習的需要(tailor to learners’ needs: authentic test items which are representative of what learners have learned and what they have to deal with after the course is over)

3. 明確且參考受測者先前表現的評量目標(having explicit assessment objectives which are based on an analysis of students’ prior language performance)
4. 激發測試者與受測者省思回饋(designing with authentic and appealing test materials integrated and ending with reflective feedbacks gained)
5. 減輕測試壓力，激勵學生自發學習(boosting students’ self-confidence, getting their learning motivation sparked and having their anxiety and affective filters lowered)
6. 揭示教、學不足之處(ascertaining what parts of teaching and learning still need to take place)
    4. 美國中學ESL課程在教學評量後所採取的補救教學步驟及

措施

觀察林白中學ESL課程，研究者發現教師所採取的補救教學模式通常是

面談指導。而指導的方向通常是鼓勵學生多方、大量閱讀，以快速累積單字量。以Ms. Chris Willgress為例，她就認為補強學生的字彙，可以大大提升他們的創造力：

* Help ESOL students enrich their word banks, which will in turn trigger their potential in creativity.

除了字彙累積，文法能力的培養是另一項教學評量的重點。林白中學三位ESL教師皆表示ESL學生需加強文法觀念，而最需改進的文法錯誤是單複數、人稱和時態：              

The recurring grammatical errors are among the categories of “number,” “person” and “tense” since many sentences uttered by
此外，對部分拉丁美洲或歐裔的學生來說，雙重否定(double negative)也是常見錯誤。如：Nobody don’t know what he do in another country.因此他們也需時時提醒糾正。

在觀察、訪談中，研究者不斷感受到文法教學所受到的重視，而這其實是遠遠超乎研究者原本所想像的。赴美參訪之前，研究者認為文法教學應該不會是ESL課程教學、評量的重心。因為就研究者所知，誤用人稱、時態的美語人士不在少數。這意味著，英文在母語人士的使用上，應該不是太過嚴謹的。如果研究者的推論成立，何以ESL課程需特別看重文法教學呢？就此問題，研究者與ESL師資學院(S-TESL)的同學，同時也是現職的ESL教師Sandi交換心得。她表示她個人非常厭惡與滿口錯誤文法的人交談，相對於她的態度，她先生Brian就抱持比較寬容的態度。但即使如此，她仍堅持她的兩個女兒，必須好好學習正規的美語文法。針對Sandi的回應，研究者也和西雅圖大學教授討論：
   Researcher: My classmate in S-TESL, Sandi, said she hated to speak with people who could not speak correctly. By being “correct,” she said a native speaker should speak in accordance with grammar and appropriate syntactic structure. She often felt irritated whenever speaking with people whose grammar or sentence structure was very poor. When speaking to a non-native speaker, however, she said she would attend to the intelligibility of the speech and the accent. She admitted that whether the speech was clear or incomprehensible would affect her judgment on the speaker’s social background or class. When asked what kind of speech was perceived as high or low status for her, she said that personally she didn’t like double-negative expressions, such as “I don’t know nothing” and double modals, like “might could” or “might would.” When speaking with her own two daughters, she would also correct them if they didn’t have –s or –es added to the third singular verbs. The standard form of English, so far as she was concerned, was what she was taught at school. She said though she spoke in good grammar, there was still a lot for her to learn as to how to teach her pre-school students correct English. 

Professor: This is what I was referring to earlier, prescriptive v. descriptive grammar.

   Researcher: For me, the talk with Sandi was a precious one because while teaching grammar in Taiwan, I often felt perplexed about the way a native speaker would look upon it. To my surprise, Sandi said she would monitor the way she talked based on her grammar knowledge and she always asked herself and her daughters to adhere to it. From her viewpoint, speaking correctly means something. And speaking correctly is speaking grammatically. Unlike Sandi, my uncle, who is also a native speaker of English, seldom talks grammatically. He told me he never said “does.” Instead, he would say “He don’t care.” Sometimes, I feel the way I talk might sound a little “bookish” to him as he often put on an inquiring face about what I was talking about. Therefore, it is very likely that what Sandi judges as “good” might be the opposite to my uncle.  
Professor: Yes, it sounds that way.  But I think your uncle is in the majority. These are the conscious or unconscious decisions we make all the time about the dialect we speak. Most people adjust their speech according to the person they are speaking with and/or situation they find themselves in. 

討論結果，令研究者更加了解ESL教師與一般母語人士對文法教學的看法，其實是有所差異的。也許就是因為文法予人學養地位的聯想，才令身為ESL教師的Sandi，感覺到有教導的義務和責任吧！這也說明了何以在口說評量的訪談中，Mr. Kent McCleary提出他個人認為五項分項評量內容應以Grammar和Vocabulary為重(higher priority)。從研究者所施測的口說、寫作評量學生問卷調查中(參附錄七)，研究者也發現，學生們的確也明顯感受到文法和字彙是教師們教學、評量的重心。

       [口說部份 問卷題目2]

* There are five focuses related to a speaking test. They are accent, grammar, vocabulary, fluency and comprehension. Check the items you are familiar with or know about. (You may check V more than one item.)

	accent
	2

	grammar
	8

	vocabulary
	6

	fluency
	1

	comprehension
	3


自附錄七--口說、寫作評量學生問卷調查中，研究者整理了林白中學ESL教師Kent McCleary課堂評量方式、評量後所採取的補救教學步驟及措施，以及受測學生的反饋：

[口說部份]

該班級的教學評量重點是文法和字彙。評量方式多半是對圖像或故事作出陳述，如：看圖說話(picture description)和故事重述(story retelling)。由於大部份受測學生都認為，有限的單字量影響了他們表達的流暢度和理解力，因此整體而言，他們對口說評量的感受是較為信心不足的。對此，Mr. McCleary表示，測驗後師生的面談，有助於降低學生學習和情緒上的壓力(lower the affective filter)。他也認為多一點同儕之間的互動和工作取向(task-oriented)的活動設計，應能提升學生對自我價值的正面判斷，並增進其自主性的口語表達能力(communicative competence)。

[寫作部份]

     同口說能力的問卷結果，字彙量不足仍然困擾大部份的受測學生。對寫作過程的掌握整體上以構思最弱，自我檢視次之，寫作時參與團體討論意願最強烈。針對問卷結果，Mr. McCleary表示日後他會輔以情境式的寫作練習(contextualized practice)，來提升學生構思及編輯大綱的能力。由於寫作是最具輸出性(output-oriented)的語言應用能力(productive skills)，他表示，教師示範 (modeling) 和團體討論也是引導學生自主表達的利器。

    5. 電腦或網際網路運用在美國中學ESL課程中口說及

寫作能力評量的情形

相較於台灣許多日前和目前正持續推動的語文學習數位計畫，如亞卓市、Ajet、IWiLL、I*EARN等，林白中學ESL課程，不論是上課或測驗模式，仍是比較偏重紙本的形式。對此，三位教師的回應是，運用網路測驗是相當專業的。他們認為以中學的人力和財力，不足以設計和落實課堂網路評量。倒是網路學習，他們認為比較可行。當研究者提供台灣的經驗模式--由教育部挹注人力和經費與各大學合作設立網路教學平台，供中小學各科教師從事同步及非同步線上教學、線上測驗、作業管理之用時，他們覺得十分訝異，並積極詢問資源整合及教育訓練如何達成。他們認為運用大學資源，整合並協助中小學教育是很好的做法。尤其當計算語言學(computational linguistics)在大專院校已有一定發展程度時，資源的流通應能為中小學教育，帶來改造創新的機會。

為深入說明，研究者示範個人如何使用IWiLL--智慧型網路互動式學習平台(IWiLL—Intelligent Web-based Interactive Language Learning)。因該平台本身建置有寫作回饋(feedback profile)及統計、分析學生字彙(lexical)、語法(syntactic)、語意(semantic)等寫作常犯錯誤(error history)的設計，研究者解說如何以此追蹤學生學習成效，並藉此平台收納檔案評量及學生自我評量的資料。研究者也示範操作如何教導學生運用廣大的電腦資料庫，進行個人錯誤頻率分析(frequency analysis)、詞類索引(concordance)、連用語分析(collocation)或進行資訊提取(information retrieval)等。

聽完研究者的解說，林白中學三位ESL教師皆認為這樣的網路平台能使教師的教材教法及評量更加多元化、數位化，也使學生能依自身能力程度的不同，從知識庫中提取適合本身程度的內容。這種個別化的教學模式，應能使ESL課程學生受益更多。

此番交流令研究者十分雀躍，也感受到經驗分享的可貴。如若不是有這次進修交流的機會，研究者也無法為自己的教學注入活水，更遑論為台灣的能見度再開一扇窗。
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IV. 附錄

(一) 國內文獻探討

有別於一般語言測驗，課堂評量其主要目的是激發、引導、協助學習者學習，並為教學者提供診斷、安置及評估學習者學習成效的依據。因此有效的課堂評量，除了有公平客觀(objective)的評分標準外，還應具有個別化(customize)設計，以檔案評量(portfolio assessment)的精神，針對學習過程和評量結果對學習者學習歷程側寫(learner’s profile)作出詳實的紀錄和分析。如此具有回饋設計(feedback profile)的評量方式，讓學生在評量的過程中能有自我評量其學習成效的機會(self-assessment)，而教師也能在評量的過程中研擬更合宜的教學策略，因應不同學生的需求。

    要達成此多元評量的目標，教師必須借助有效的評量工具。綜觀台灣這幾年許多以語文學習為發展軸心的數位學習計畫陸續推動。教育部也挹注了不少的人力和經費與各大學合作設立網路教學平台，如亞卓市、Ajet、IWiLL、I*EARN等，供中小學各科教師從事同步及非同步線上教學、線上測驗、作業管理之用，期望教師能從傳統的「說書者」角色轉變成「輔導者」(facilitators)和「學習資源提供者」(brokers of learning resources) (蘇惠玉，2004)。

    在此時英語教學已進入了所謂整合性(integrative)網路輔助教學的階段(許繼徳，2002)，高中英文口說、寫作評量結合電腦網路資源似乎也成了無可避免的趨勢。教師運用資訊的能力，據此也成為提升專業能力、減輕工作負擔的重要利器。以目前發展中的計算語言學(computational linguistics)來說，許多網路教學/學習平台都積極研發與此相關的各種功能性介面。以智慧型網路互動式學習(IWiLL—Intelligent Web-based Interactive Language Learning)平台為例，因該平台本身建置有兩千萬字的英文語料庫(Corpus Bank)可支援網路教學/學習，再加上該系統本身建置有寫作回饋(feedback profile)及統計、分析學生字彙(lexical)、語法(syntactic)、語意(semantic)等寫作常犯錯誤(error history)的設計，教師可以此追蹤學生學習成效，作為檔案評量及學生自我評量的基模。當然，教導學生運用廣大的電腦資料庫，進行個人錯誤頻率分析(frequency analysis)、詞類索引(concordance)、連用語分析(collocation)或進行資訊提取(information retrieval)等，不僅使教師的教材教法及評量更加多元化、數位化，也使學生能依自身能力程度的不同，從知識庫中提取適合本身程度的內容，此個別化的教學模式，已頗獲許多教育者的認同(曾志朗，1997)。

    在口語評量方面，由於計算語音學與計算音韻學(computational phonetics and phonology)牽涉到言語辨識(speech recognition)及語言合成(speech synthesis)等複雜的電腦程式設計，系統穩定性仍很脆弱。目前雖已有較進步的言語辨識器(詞彙庫規模可達25,000字以上)，但是一旦情況超出其預設的適合範圍，則系統仍不管用(黃宣範，2003)。是而目前其多用於模擬的口語練習(computer-simulated oral proficiency interview)之中。目前學界普遍建議的課堂口語評量方式仍是以評定學生在語言知識(knowledge about the language)、語言表現(performance with the language)及語言使用(use of the language)上的能力(Bernstein，2001)，或是以流利度(fluency)、複雜性(complexity)及準確性(accuracy)等為評量依據(李孟青、陳純音，2003)。

(二) 研究者與三位林白中學ESL教師訪談後所作之質性編碼(Qualitative Coding)分析

1. 訪談大綱(英文稿)

Nov. 29, 2005
Dear teachers,

     This is a survey aiming to collect information about the way you assess your ESOL students’ oral and writing abilities. The purpose of the survey is for academic research and teaching improvement. No data gathered would be used otherwise. Your responses to all the survey questions will be carefully processed and coded by the researcher. The survey will be conducted on Dec. 6. Your time and effort are greatly appreciated!  

Sincerely,

Jen, I-Chen, a senior high school English teacher from Taiwan.               

Biodata:

Your Name: __________________     

Age: _________      

First Language: ___________

ESOL History:

Length of Time in the U.S.: ____________     

Length of Time Teaching ESOL: ___________

Other Languages Skills:_____________________________

(e.g. can speak and write in French) 

Survey Questions Part One: How do you assess or evaluate your ESOL students’ oral abilities?

1. Is the following box of scoring rubrics for assessing ESOL students’ oral abilities a familiar one to you? Are the scoring rubrics in line with the way you assess your students’ oral abilities? Please give your comments, ideas or experiences about it. You might as well mark your comments directly on the box.

	Points/ Focus
	5
	4
	3
	2
	1

	Accent
	Target-like
	Marked foreign accent but it does not interfere with understanding
	Foreign accent that requires concentrated listening
	Frequent gross errors
	Unintelligible

	Grammar
	No more than five errors


	Occasional errors
	Frequent errors
	Constant errors
	Entirely inaccurate

	Vocabulary
	Accurate, precise and extensive


	Adequate and precise
	Adequate and general
	Inaccurate and survival only
	Inaccurate and limited

	Fluency
	Effortless and smooth


	Occasionally hesitant


	Frequently hesitant
	Constantly jerky
	Halting and fragmentary

	Compre-

hension
	Target-like comprehen-sion ability
	Normal-

educated comprehen-

sion ability
	Require occasional repetition
	Require constant rephrasing
	Understand too little for the simplest type of con-

versation


2. In the process of assessing your ESOL students’ oral abilities, what problems or difficulties had you mostly come across and how did you deal with them?

3. Can you state the most effective, reliable or valid way you have used or read about in assessing ESOL students’ oral abilities? If you have assessment samples concerning speaking ability evaluation at hand, please attach them to the survey. Thank you.

Survey Questions Part Two: How do you assess or evaluate your ESOL students’ writing abilities?

1. What follows is a sample of writing test. Please make comments on the scoring rubrics you are provided with. Are these scoring rubrics (a holistic one) what you often apply to assess your ESOL students’ writing abilities? If not, what are your own scoring rubrics or in what way do you think is more efficient in evaluating your students’ writing abilities?

[The test question]

Look at the following tableware. 

[image: image20.png]



You have to write down a few sentences concerning when, where and with whom you have used the tableware. Combine the sentences and make it a short passage. You are free to use some transitional devices, like “afterward” “however” or “therefore,” to make your passage more fluent and coherent. (10 pts)

For example: You may put your ideas together like this: On my birthday, I went to a fancy restaurant to have some French food with my family. The restaurant is in our neighborhood. Therefore, we just walked there.                             
[The scoring rubrics that the scorers are provided with]

· 8-10 points will be given if the passage is a coherent and logical one. Besides, no big grammatical errors should be detected. With the inclusion of some transitional devices would be better, but as long as the passage is coherent, no deduction should be made if none of the devices is applied.

· 5-7 points will be given to answers that have adequate organizational, structural and grammatical skills though a few grammatical errors still exist.

· 2-4 points will be given to answers that are partially fluent or contain quite a number of grammatical errors.

· 0-1 point will be given to answers that are illegible, incoherent and illogical, including a blank one.

(You may mark your comments directly beside the rubrics.)

2. In the process of assessing your ESOL students’ writing abilities, what problems or difficulties had you mostly come across and how did you cope with them?

3. Can you state the most effective, reliable or valid way you have used or read about in assessing ESOL students’ writing abilities? If you have assessment samples concerning writing ability evaluation at hand, please attach them to the survey. Thank you.

2. 訪談內容質性編碼分析(英文稿)

[訪談逐字稿及編碼]

簡要說明：因篇幅太長，研究者只將訪談內容中具編碼價值的部分列出。其中R代表研究者；T1代表林白中學ESL教師Mr. Kent McCleary；T2代表林白中學ESL教師Mr. Robert Conway；T3代表林白中學ESL教師Ms. Chris Willgress。
Part I: On Evaluating and Assessing ESOL Students' Oral Abilities 

	* Assessment tends to follow school schedule instead of individual student's language development.

* Evaluation is based on oral proficiency and interviews.

* Evaluation priorities are vocabulary and grammar.

* Fluency: Turns and topic management are stressed. Vocabulary: Assessment should be conducted within context.

Grammar: Some errors are acceptable.

* LAS-O test stresses vocabulary, comprehension in listening, story retelling, minimal sound pairs and phonemes.

* Language assessment is usually conducted for placement and content-based.

* Foreign accent is acceptable. Teachers' major concern is whether students can express themselves and make themselves understood.

* Assessment is task-based (with real-life/authentic relevance) and meaning-

focused.
	R: My first question is based on the box attached here. What are your general comments about it?

T1: Our classification of students is based on an entrance evaluation and assessment, the LAS [Language Assessment Skills] verbal and written. But progression tends to follow school year schedules rather than individual student's language development. So a Newcomer might advance to Beginning, ready or not, at the end of the school year. Personally, I evaluate based on oral proficiency and interviews. Among the five scoring rubrics you offered, my priorities are vocabulary and grammar. Accent is of lower priority. As for fluency, only Newcomer class works on verbal fluency. And comprehension is taught in context of reading comprehension.

T2: About the rubric fluency, I look at how effectively they [ESOL students] hold their place in a conversation, like ums, ahs and restarts. And unless accent interferes with comprehension, I don’t comment on it. And I often have vocabulary assessed within context. I don't think it adequate to set the standard in grammar as "no more than two errors," because it is rare for a native speaker to make it.

T3: We need to concentrate on verbal and comprehension before they [students] can move on. The areas of measurement covered in your rubric would be used (in our program) to help evaluate whether a student would qualify for our ESL program or to gage what would be the appropriate level they should be placed. This is usually incorporated in our LAS-O test. LAS-O stresses vocabulary, comprehension in listening, story retelling, minimal sound pairs and phonemes. This would not be used as measure in our classes as often as it would be used for placement. Our classes are content based so a student can excel and thrive in a mainstream content-based class. They must pass the state test and meet certain requirements to be able to graduate. For example, in the Advance Level, students are required to participate in extended group discussion: debate, defend an opinion, solve problems and evaluate. While we are increasing vocabulary, making sure it is adequate and precise, we are not as concern if there is a foreign accent, as long as it does not interfere with their understanding and success in the mainstream classroom. We are concerned on how a student expresses himself or she while giving an oral presentation, which will be supported by their knowledge of grammar, vocabulary and whether they can be understood. We measure it all under the context of completing a task such as presenting an oral summary of a newspaper article about the war in Iraq, for a US History class. So we are measuring their understanding of content as well their understanding and use of the English language. Our rubrics would reflect all these skills.

	* Assessment tool should be consistent.

* Workload concerned with grading (paperwork).

* The valuable aid from program assistant.

* Distinguish learners’ mistakes and errors. 

* Inter-language interference.

* The importance of a good measurement is to direct teachers the areas they need to work on.

* Reinforce learners’ vocabulary.

* Teamwork among teachers.
	R: About the second question, in the process of assessing your ESOL students’ oral abilities, what problems or difficulties had you mostly come across and how did you deal with them?

T1: The LAS is a pretty good assessment though limited in scope. What's more important is consistency from year to year so a student's development can be tracked. The often problem is for teachers to have the time to assess students and do all the paperwork; our program assistant, Nellie Morevo, is therefore invaluable because she has the time.

T2: My biggest concern in assessing oral ability is distinguishing between learner mistakes and errors. Is an ELL (English language learner) mis-speaking because he or she has accidentally used the wrong word in a place they normally would not err (this being a mistake) or is the mis-speaking a systematic error that is a part of the ELL’s inter-language? A mistake will normally be corrected by the learner. An error must be re-taught.

T3: We have found that LAS-O to be a good measurement of which areas we need to work on to help the student reach a higher level of proficiency. When my advanced students reach conversational proficiency they often grumble about getting to the next level, which is that of academic proficiency. Some students will claim a mainstream class is boring, dumb or worthless because they are not experiencing success. We try to reinforce the vocabulary in their ESL classes. We try to work with the teacher and the student so improvement can be measured.

	* The most effective way: face-to-face interview and questions which may elicit long answers.

* Keep the test-takers talking.

* Test is for teaching and guiding.

* A rubric must be able to categorize the types of errors.
	R: Can you state the most effective, reliable or valid way you have used or read about in assessing ESOL students’ oral abilities? If you have assessment samples concerning speaking ability evaluation at hand, please attach them to the survey. Thank you.

T1: The most effective way is through a face-to-face interview, with questions designed for long answers. I judge students based on the scale developed by the state, but within the program we only rate them beginner/intermediate/advanced. The next best manner is to judge with a consistent assessment. 

T2: If you can understand what they are trying to say, keep them talking. I don’t teach to determine the language level of my students. I teach to improve the L2 ability of my students. A rubric must be able to categorize the types of errors being made (specifically) in order to guide students to improvement. 

T3: I included a rubric that I found online that reflects what that I would be measuring in class work. This one works better than the one you supplied.(參附錄三)


Part II: On Evaluating and Assessing ESOL Students' Writing Abilities 

	* Succinct rubrics.

* Holistic scoring.

* Output-oriented.

* Equal weight to rubrics among grammar, content and structure.

* Topic should be related to test takers’ life experience.


	R: Please make comments on the scoring rubrics you are provided with. Are these scoring rubrics (a holistic one) what you often apply to assess your ESOL students’ writing abilities? If not, what are your own scoring rubrics or in what way do you think is more efficient in evaluating your students’ writing abilities?

· 8-10 points will be given if the passage is a coherent and   

logical one. Besides, no big grammatical errors should be detected. With the inclusion of some transitional devices would be better, but as long as the passage is coherent, no deduction should be made if none of the devices is applied.

· 5-7 points will be given to answers that have adequate  

organizational, structural and grammatical skills though a few grammatical errors still exist.

· 2-4 points will be given to answers that are partially fluent or  

contain quite a number of grammatical errors.

· 0-1 point will be given to answers that are illegible, 

incoherent and illogical, including a blank one.

T1: I like rubrics that state requirements succinctly, such as “has transition words,” “no spelling errors,” “students are coherent”, etc. I often give project rubrics two sets of requirements, “what’s needed for a C, a B and an A (70%+, 80%+, 90%+).” Some students are satisfied with less than an A—I jest want them to produce something.

T2: The rubric is attentive to structure, but mentions little about content. According to the rubric, you could write a logical, coherent response. That does not address the prompt and still get a “10.” A rubric for writing should give equal weight to grammar, content and structure.

T3: The rubric is OK, but I would not use that particular subject to write about. How many students would choose to express their feelings about tableware? How about this? Describe the worst day of your life. 

	* Teacher modeling.

* Story-(re)telling.

* It takes time to help students adapt themselves to English writing conventions.

* Inter-language interferences.

* More assignment with a few specific rubrics focused at a time. 

* Help ESOL students enrich their word banks, which will in turn trigger their potential in creativity. 
	R: In the process of assessing your ESOL students’ writing abilities, what problems or difficulties had you mostly come across and how did you cope with them?

T1: I try to model good writing and provide it so they have to write so. Telling stories is a good way to do this. I try to correct the papers and return them promptly. I correct written English but not spoken English. Getting students to adopt English word order, grammar, and conventions takes time. They have to learn to quit translating from their mother languages.

T2: While assessing writing, it is important for me to limit my assessment to one or two particular elements. As much as I may want to mark every mistake on a page, I can really only expect my students to focus on a few elements. Because of this, I use more assignment, specific rubrics in class.

T3: Some students rather borrow someone else’s ideas rather than express their own. With practice and a richer vocabulary, I hope they will gain the confidence not to copy but to create, and analyze in English as well as they do in their own native language. In the Washington Assessment of Student Learning (WASL) ESL students’ first barrier is the vocabulary.

	* Use LAS as the assessment and placement tool.

* Teacher’s guidance.

* Correspondence/

journal style writing assessment.

* LAS assessment tool.
	R: Can you state the most effective, reliable or valid way you have used or read about in assessing ESOL students’ writing abilities? If you have assessment samples concerning writing ability evaluation at hand, please attach them to the survey. Thank you.

T1: We use the LAS for entering students, but as for students in the program, you have to have them write and work with them as they write, coaching.

T2: I’ve had a lot of success with correspondence style assessment. Instead of scoring a paper, I’ll write a few notes in a student’s journal about their writing. My notes will model any corrections to their writings that I noticed and prompt them to write more.

T3: LAS-written test has served us well for placement and qualification into the program.
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(三) 林白中學ESL教師Ms. Chris Willgress所提供個人口說評量之分項評量內容(網路資料)：
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(四) 工作取向(task-based)測驗方式相關活動設計
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(資料來源：Authentic Assessment for English Language Learners: Practical Approaches for Teachers. J. Michael O’Malley & Lorraine Valdez Pierce. Addison-Wesley Publishing Company, Inc., 1996)

(五) 受測者自評(self-assessment)及同儕互評(peer assessment)參考範例
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(資料來源：Authentic Assessment for English Language Learners: Practical Approaches for Teachers. J. Michael O’Malley & Lorraine Valdez Pierce. Addison-Wesley Publishing Company, Inc., 1996)
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(六) LAS寫作測驗實例
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(七) 英文口說、寫作評量學生問卷調查表

1. 問卷內容[英文稿]

Dear students,

     This is a questionnaire which aims to know what you think about speaking and writing tests. The survey will be used for academic research and teaching improvement. No data gathered would be used otherwise. Your responses to all the questionnaire questions will be carefully analyzed by the researcher. Your time and effort are greatly appreciated!  

Sincerely,

Jen, I-Chen, a senior high school English teacher from Taiwan.        Nov. 29, 2005
Biodata:

Your Name: __________________    Age: _________     Sex: _________

Your First Language: _______________     

The Country You Are From: ______________

ESOL History:

How long have you been in the U.S.: ___________ (year/month)    

How long have you been studying English: ___________ (year/month)

Other Languages Skills:_____________________________(e.g. can speak and write in French) 

Questionnaire Questions

(No.1-7 are concerning speaking tests; No. 8-14 are about your writing experience)

1. Before taking an oral or speaking test, what do you usually do to prepare for the speaking test? (You may check V more than one item.)

  □ practice talking with a classmate         □ practice with your teacher

  □ practice by yourself                   □ do nothing

2. There are five focuses related to a speaking test. They are accent, grammar, vocabulary, fluency and comprehension. Check the items you are familiar with or know about. (You may check V more than one item.)

  □ accent      □ grammar     □ vocabulary    □ fluency     □ comprehension

3. What follows are some activities that a teacher might use to test your speaking ability. Check the one you have ever had. (You may check V more than one item.)

  □ oral interview

□ picture description

□ radio broadcast

  □ video clip     

□ information gap


□ story retelling

  □ role play


□ oral report



□ debate

  □ on-line or computer-based oral test

4. When you have problems talking in English in a speaking test, you … 

                             

 A Lot  
  Some   A Little   Not at all
  (a) use your native or first language 


□

□

□

□

       

  (b) ask for help  





□

□

□

□
  
               

  (c) use gestures or facial expressions 

□

□

□

□




  (d) use a similar word to describe it  

□

□

□

□



  (e) stop talking 






□

□

□

□


                

5. After taking the speaking test, you often feel …
                                    A Lot    Some  A Little   Not at all
  (a) happy and successful



  □

□

□

□


  (b) I can be understood


      □

□

□

□


  (c) I understand everything that I hear      □

□

□

□


  (d) comfortable when speaking with

others in English 
                  □

□

□

□
     

  (e) the directions are clear
              □

□

□

□


6. What do you expect your teacher to tell you after you take a speaking test? (You may check V more than one item.)

  □ what you do good





□ what you do bad




□ why s/he gives you certain grade 

□ nothing 

7. Check V one or more of the following items that best describe your weak points in speaking in English.

  □ don’t know what to say
because of limited vocabulary


□ poor at pronunciation

· can not speak fluently






· can not understand other speakers

· have strong accent

· others _________________________________ 

(write down the problems you think you have)

8. What do you do before writing an essay or an article? 

                        
        A Lot   Some  A Little  Not at all
  (a) I talk to a friend or classmate

about the topic.
                 □

□

□

□

  (b) I make a list of ideas on the

topic.


                 □

□

□

□

  (c) I make an outline or semantic map.    □

□

□

□

9. During writing, what do you do? 

  (a) I skip words I don’t know and go
     □

□

□

□

     back to them later.

  (b) I use a word from my own language.
 □

□

□

□

  (c) I use drawing or pictures in my writing. □

□

□

□

10. After writing, what do you do? 

  (a) I check to see if the writing meets

my topic.

                 □

□

□

□

  (b) I reread to see if it makes sense.
     □

□

□

□

  (c) I add more information to it.
         □

□

□

□

  (d) I edit for spelling, punctuation

or grammar.

                 □

□

□

□

11. What follows are some “scoring rubrics” that a teacher might use to judge if you do a good writing work. Are you familiar with or know about these rubrics? 

   □ Yes, very much.

             □ Yes, I know a little about it.


□ No, I have no idea about it.

[scoring rubrics for writing]

· 8-10 points will be given if the passage is a coherent and logical one. Besides, no big grammatical errors should be detected. With the inclusion of some transitional devices would be better, but as long as the passage is coherent, no deduction should be made if none of the devices is applied.

· 5-7 points will be given to answers that have adequate organizational, structural and grammatical skills though a few grammatical errors still exist.

· 2-4 points will be given to answers that are partially fluent or contain quite a number of grammatical errors.

· 0-1 point will be given to answers that are illegible, incoherent and illogical, including a blank one.

12. Check V one or more of the following items that best describe your weak points in English writing. 

    □ limited vocabulary
 


   

□ can’t understand the topic



□ can’t work out the main idea



□ don’t know how to combine similar ideas

□ can’t delete minor details




□ don’t know how to compose a topic sentence

□ don’t know what the teacher thinks of as a good or a poor writing 

□ don’t know how to use some transitive words, like “however” and “therefore”
□ don’t know the writing format or mechanics, like how to start a new paragraph

13.What do you expect your teacher’s feedback is when having your writing paper back? (You may check V more than one item.)

   □ give you detailed corrections


   □ make comments on what you do good


□ make comments on what you do poor

   □ ask you to rewrite if you don’t do the job well enough

□ others _________________________________ 

(write down what you can think of or want the teacher to give you as a feedback for your writing paper)

14.Check V one or more of the following items that you think you would like to try when writing an article in the future.

   □ participate in discussions about writing

   □ share writing with other classmates

   □ edit writing of others

   □ get feedback from others

□ others _________________________________ 

(write down what you want to try when writing an article)

2. 問卷結果統計分析

施測對象：林白中學ESL初級 (Newcomer-Beginner)課程班十五位學生。

班級教師：Mr. Kent McCleary。
 [口說部份]

1. Before taking an oral or speaking test, what do you usually do to prepare for the speaking test? (You may check V more than one item.)

	practice talking with a classmate
	9

	practice with your teacher
	4

	practice by yourself
	4

	do nothing
	2


2. There are five focuses related to a speaking test. They are accent, grammar, vocabulary, fluency and comprehension. Check the items you are familiar with or know about. (You may check V more than one item.)

	accent
	2

	grammar
	8

	vocabulary
	6

	fluency
	1

	comprehension
	3


3. What follows are some activities that a teacher might use to test your speaking ability. Check the one you have ever had. (You may check V more than one item.)

	oral interview
	5
	story retelling
	6

	picture description
	6
	role play
	1

	radio broadcast
	1
	oral report
	

	video clip
	4
	debate
	

	information gap
	4
	on-line or computer-based oral test
	1


4. When you have problems talking in English in a speaking test, you …
	
	A lot
	Some
	A little
	Not at all

	use your native or first language
	3
	3
	8
	

	ask for help
	3
	7
	4
	

	use gestures or facial expressions
	3
	2
	8
	2

	use a similar word to describe it
	5
	5
	4
	

	stop talking
	1
	2
	4
	7


5. After taking the speaking test, you often feel …
	
	A lot
	Some
	A little
	Not at all

	happy and successful
	5
	6
	2
	1

	I can be understood
	4
	6
	4
	

	I understand everything that I hear
	2
	11
	2
	

	comfortable when speaking with

others in English
	5
	5
	4
	

	the directions are clear
	3
	6
	
	4


6. What do you expect your teacher to tell you after you take a speaking test? (You may check V more than one item.)

	what you do good

	6

	what you do bad
	7

	why s/he gives you certain grade
	1

	nothing
	7


7. Check V one or more of the following items that best describe your weak points in speaking in English.

	don’t know what to say because of limited vocabulary
	9

	poor at pronunciation
	2

	can not speak fluently
	6

	can not understand other speakers
	4

	have strong accent
	1

	others (write down the problems you think you have
	2*


* others: 1. languages I can’t understand from my classmate

 


2. Sometimes when people speak too fast, I’m confused.

[寫作部份]

8. What do you do before writing an essay or an article? 

	
	A lot
	Some
	A little
	Not at all

	I talk to a friend or classmate

about the topic.
	6
	3
	6
	

	I make a list of ideas on the

topic.
	2
	6
	5
	1

	I make an outline or semantic map.
	1
	3
	6
	5


9. During writing, what do you do? 

	
	A lot
	Some
	A little
	Not at all

	I skip words I don’t know and go
     

back to them later.
	4
	3
	7
	

	I use a word from my own language.
	1
	3
	6
	5

	I use drawing or pictures in my writing.
	4
	3
	3
	4


10. After writing, what do you do? 

	
	A lot
	Some
	A little
	Not at all

	I check to see if the writing meets

my topic.
	7
	5
	1
	2

	I reread to see if it makes sense.
	7
	4
	4
	

	I add more information to it.

	5
	5
	4
	

	I edit for spelling, punctuation

or grammar.
	4
	5
	3
	2


11. What follows are some “scoring rubrics” that a teacher might use to judge if you do a good writing work. Are you familiar with or know about these rubrics? 

[scoring rubrics for writing]

· 8-10 points will be given if the passage is a coherent and logical one. Besides, no big grammatical errors should be detected. With the inclusion of some transitional devices would be better, but as long as the passage is coherent, no deduction should be made if none of the devices is applied.

· 5-7 points will be given to answers that have adequate organizational, structural and grammatical skills though a few grammatical errors still exist.

· 2-4 points will be given to answers that are partially fluent or contain quite a number of grammatical errors.

· 0-1 point will be given to answers that are illegible, incoherent and illogical, including a blank one.

	Yes, very much.
	

	Yes, I know a little about it.
	10

	No, I have no idea about it.
	3


12. Check V one or more of the following items that best describe your weak points in English writing. 

	limited vocabulary
	8
	don’t know how to compose a topic sentence
	2

	can’t understand the topic
	3
	don’t know what the teacher thinks of as a good or a poor writing
	5

	can’t work out the main idea
	2
	don’t know how to use some transitive words, like “however” and “therefore”
	3

	don’t know how to combine similar ideas
	2
	don’t know the writing format or mechanics, like how to start a new paragraph
	1

	can’t delete minor details
	6
	
	


13.What do you expect your teacher’s feedback is when having your writing paper back? (You may check V more than one item.)

	give you detailed corrections
	4

	make comments on what you do good
	5

	make comments on what you do poor
	9

	ask you to rewrite if you don’t do the job well enough
	8

	others (write down what you can think of or want the teacher to give you as a feedback for your writing paper)
	


14.Check V one or more of the following items that you think you would like to try when writing an article in the future.

	participate in discussions about writing
	10

	share writing with other classmates
	6

	edit writing of others
	

	get feedback from others
	4

	others (write down what you want to try when writing an article)
	


[image: image29.png]1R
=y



(八) 林白中學ESL教師Mr. Kent McCleary所提供之個人評量實例(寫作批改)：
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(九) 研究者自行設計之口說能力評量實例

[學生測驗試題]


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English Oral Ability (Placement) Test
Tester: Jen, I-Chen

Date: Dec. 15, 2005
Test Information


[image: image2] The test includes two parts. In Part One, you will have an interview with an English teacher in Classroom A. Feel relaxed and take your time answering the teacher’s questions. Do your best to express yourself or at least make yourself understood. The interview will start promptly at 8:00 am. You will have 10 minutes to have a nice interview talk with the tester teacher. After the interview, please go to Classroom B one by one in accordance with your seat number. 


[image: image3]  In Classroom B, you will meet another English teacher, who will ask you to read some pictures or directions and then answer some questions. You might be asked to role play a conversation or play a game with the teacher too. This is Part Two and it will take you about 20 minutes to finish it. 


[image: image4] No dictionary is allowed to be used throughout the test. While listening to the teachers, you can jot down notes on the test book. Since the test time is quite limited, you are suggested to answer the questions without too much thought or hesitation. 


[image: image5] During the test, you may raise questions whenever you feel perplexed or confused about what the teachers have said. Both of the tester teachers would be very glad to answer your questions concerning the text. But we hope it’s you that do most of the talking, OK?






[image: image6]
Part One: Interviewing with the Tester Teacher  20%

Directions (Recited by the tester teacher and read by the student test takers): In this part, you will have a 10-minute interview with an English teacher. Feel free to jot down any notes you like when listening to or having a talk with the teacher. Please make the best use of your time to express yourself and make yourself understood. The teacher’s judgment of your performance will be based on five categories: fluency (4%), vocabulary (4%), grammar (4%), listening (4%) and voice & non-verbal communication (4%).  



Part Two: Completing the Tasks  40%

Directions (Recited by the tester teacher and read by the student test takers): In this part, you have to read some pictures and then answer some questions. You might be asked to role play a conversation and play a game with the teacher too. This part will take you about 20 minutes to finish it. The teacher tester will judge your performance according to the 4 components as follows: 

1. whether you can use your listening and observation skills to gain understanding (12%)

2. whether you can communicate ideas clearly and effectively (12%)

3. whether you can use communication strategies and skills to work effectively with the other speaker (8%)

4. whether you can identify effective traits, evaluate and improve your own and the other speaker’s presentations and conversations (8%)

Task One—Asking for and Giving Directions

Directions (Recited by the tester teacher and read by the student test takers): Look at the following four pictures and listen to the teacher’s questions. You have to give directions to a person who is new to the city you live in. 

[image: image32.jpg]Check (\) the box that shows what you can do. Add comments.

What Can You Do
in English?

Difficulty Level

Not Very

Well

Okay

Very well

1. I can ask questions
in class.

2.1 can understand
others when
working in a group.

=== S s
3. | can understand
television shows,

4. | can speak with
native speaker:
~ outside of school.

5.1 can talk on the
phone.

_;;ﬁl'ccm ask for an
~ explanation.

Adapted from Bachman and Paimer (1989)

+ © Addison-Wesley. Authentic Assessment for English Language Learers. O'Malley/Valdez Pierce. This page may be reproduced for classroom use.




[image: image33.jpg]Figure 4.11 Peer Feedback Form: Explaining a Process

Speaker's Name

Your Name

Part 1: Circle the word Yes, Some, or No to tell how you feel about the speaker’s report.

1. understood what the speaker was talking about. Some
2. The speaker described how everything worked. Some
3. The speaker explained in steps | could follow. Some
4. | think | could do this myself now. Some

5. The directions were clear. Some

Part 2: Complete the following sentences.

6. | liked when the speaker.

7. The speaker was good at

8. Maybe the speaker could

Adapted by ESL teacher M. Crossman
from Hill and Ruptic (1994).

#© Addison-Wesley.
Authentic Assessment for English Language Learners.
O'Malley/Valdez Pierce.

This page may be reproduced for classroom use.




For example: Look at the picture.              You will hear the teacher asks you a question,                “Excuse me. Do you know where the bus stop is?”                You may answer, “Go straight up the block. It’s on the corner on your right hand.” 

[image: image34.jpg]ure 412 Oral Language Assessment Activity Matrix

Assessment Level of Language Student
Activity Proficiency Preparation
1. Oral Interview Individual/pairs All levels
2. Picture-cued Individual Beginning, * Desc
Descriptions or intermediate * Giving infc
Stories * Giving an opinion
3. Radio Individual, groups, Intermediate, None « Listening for the gist
Broadcasts whole class advanced « Listening for specific
information
« Listening for
descriptions, directions
+ Summarizing
4. Video Clips Individual, groups, All levels None * Describing
whole class * Giving information
5. Information Gap Pairs All levels None . Dgscrll;idg
* Giving information
* Giving directions
6. Story/Text Individual Beginning, None * Describing
Retelling intermediate * Giving information
* Summarizing
7. Improvisations/ Pairs, groups All levels Some « Greetings/leave-takings
Roleplays/ preparation  Asking for/giving
Simulations information
* Requesting
assistance
8. Oral Reports All levels Extensive
Z preparation |
B Debates Groups Intermediate, Extensive
advanced preparation

ORAL LANGUAGE ASSESSMENT 77
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Natural calamites occur unexpectedly. We have to deal with it even though we’re
not prepared or ready. The most recent disaster that caused a great damaged on the South
was hurricane Katrina. Many people died and many lost their families, jobs, and homes.
It made a great impact on us, especially those who were living in the affected area.

After the hurricane, many concerned citizens tried to help.
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After the hurricane, many concerned citi offered their time and money to comfort the
affected persons. There was a call for universal help. In Lindbergh, after school clubs tried to
participate by organizing programs to help the victims of Katrina. The FBI ised money by
collecting spare change from students. They successfully collected $287 i ys, which they
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Two months ago a tragic natural phenomenon struck United States particularly the
southern area and left thousands of homeless. Lindbergh gained two new students from Louisiana
after Hurricane Katrina.

The category five hurricane forced senior Raymond Harvey, and freshman Jessica
Harvey to evacuate and settle with relatives near Lindbergh.

The Harveys are one of the families who fled before the hurricane devastated the affected
area. The mandatory evacuation on August 28 caused them to leave their homes and properties.
On noon of August 29, the powerful hurricane hit the southern states.

Raymond, Jessica, and their parents hastily moved to safety, bringing a few clothes and
some valuables. The family drove to Palacios, Texas and stayed at a motel for a couple of weeks.
Finally, they moved to a relative’s home in Renton.

“It was unexpected,” said Raymond. The disaster made a big change in their lives.
However, he feels at home because he stayed here before.

“I was shocked, scared, and depressed,” said Jessica. She said she is trying to adjust to
her new environment. She hopes to move back and reunite with their relatives and friends.

After the hurricane, school clubs in Lindbergh was able to organize programs to help the
victims of Katrina.

The Future Business League of America (FBLA) raised money by collecting spare
change from students. FBLA members successfully collected $287 in five days to donate to
Salvation Army, which in turn offered monetary help to the victims. The Key Club collected
shoeboxes and school supplies.

The goal is to help in whatever way they can for the affected families. Many students
participated in these programs to extend a helping hand.
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Date: Dec. 6, 2005

To whom it may concern,

This is to certify that Ms. Jen, I-Chen, born in Taichung, Taiwan,
the Republic of China on August 19, 1969, has visited Lindbergh High
School in Renton, Washington as an ESL guest teacher from Sep. 2005 to

Dec. 2005. This Certificate is hereby issued as evidence.

Tres Gehger

Principal

Lindbergh High School
16426 128th Ave. SE
Renton, WA 98058 USA

kent.mccleary@renton.wednet.edu

16426 128th Avenue Southeast * Renton, Washington 98058 « 425-204-3200 » 425-204-3220 Fax
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Picture Three:                     Picture Four: 

Task Two—Telephone Role Play

Directions (Recited by the tester teacher and read by the student test takers): You are going to make a telephone call to your tester teacher. Follow the situational instructions and play the role you are assigned.

For example: Read the situational instructions. (You call your friend, Lily, but the one who answers your phone call says she is not at her desk.) The conversation may go like this:

Teacher: Hello?

You   : Hi. This is (your name) speaking. May I speak to Lily?
Teacher: Just a minute, please.

You   : Thanks.
Teacher: I’m sorry. Lily is not at her desk now.

You   : O.K. That’s all right. I’ll ring back later. Thank you.
Situation One: (You call your teacher, Mr. James, but he is not available. You have to leave him a message.)

Situation Two: (You try to talk to your friend, Peter, but you are told you have dialed a wrong number.)

Situation Three: (You call the Directory Assistance, trying to know Jo Li’s phone number.)

Situation Four: (You call the International Service, looking for the dialing code                for Sydney in Australia.)

Task Three—Information Gap Game

Directions (Recited by the tester teacher and read by the student test takers): You will be given one game board with twelve-square grids. Your teacher will have another one the same as yours. In addition to the game board, you and the tester teacher each will have twelve square pieces of paper. There is a facial expression on each square piece. You and the tester teacher will take turns creating a context to describe the facial expression on each piece to the other one. Hopefully, through cooperation, you may arrange the series of facial expressions into the right sequence. What follows is a cue card with tips on the facial expressions. You might go over it before playing the game with the tester teacher. Good Luck!



Tips on Facial Expressions

(sad)
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crying out loudly                  [image: image8.png]


being stunned at the bad news
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crying with tears rolling down      [image: image10.png]


with a tearful face (ready to cry)

[image: image11.png]


feeling depressed

(mad)
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being mad with bloodshot eyes      [image: image13.png]


feeling angry and humiliated
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feeling angry and disapproved

(hurt)
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getting hurt and feeling upset      [image: image16.png]


feeling hurt because of the tonsils
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feeling painful because of the toothache  [image: image18.png]


feeling not well
[教師評量分項說明]

Instructions for the Testers and Scorers

I. Purpose of the Test: This task-based test aims to gauge 40 eleventh-grade EFL students’ oral proficiency and elicit communicative performance that would help place students at the stage of the teaching program most appropriate to their abilities. 

II. Context of the Test: To keep the speaking test a reliable one, the test is sequenced in a prudential manner. In Part One of the test, the tester’s interview questions have been re-examined to make sure they are valid and consistent in difficulty level. In Part Two of the test, some task-based activities are created. To have test takers familiarize the procedure of the speaking test and the types of questions they might encounter, some activities or practice tests will be administered in advance. In addition, an explicit framework of guidelines and scoring rubrics are worked out and would be stated beforehand. 

III. Criteria for Evaluation: Through interviewing and designing tasks which provide a valid picture of students’ oral abilities, the test writer proposes evaluation criteria which help scorers assess reliably as well. 
    (A) Grading Rubrics
       Part One: Interviewing with the Tester Teacher  20%

       Category 1: Fluency

       ____ 4 points: The student acted as a facilitator, helping the conversation flow and develop.

       ____ 3 points: Some minor difficulties maintaining the conversation were evident.

       ____ 2 points: Some effort was required to maintain the conversation. There may have been a few long pauses.

       ____ 1 point: Much effort was required to maintain the conversation. There may have been many long pauses.

       Category 2: Vocabulary

       ____ 4 points: Vocabulary was used to express ideas eloquently.

       ____ 3 points: A few minor difficulties arose from not using appropriate vocabulary.

       ____ 2 points: Some difficulties arose due to limited vocabulary and/or bad diction.

       ____ 1 point: Communication was severely hampered due to lack of vocabulary.

       Category 3: Grammar

       ____
4 points: Few errors, with no patterns of failure, occurred during the interview.

       ____ 3 points: Occasional errors showed imperfect control of some patterns but no weakness that caused misunderstanding occurred.

       ____ 2 points: Constant or frequent errors showed control of very few major patterns.

       ____ 1 point: Almost entirely inaccurate grammar frequently prevented communication.

       Category 4: Listening

       ____ 4 points: The student responded to questions with appropriate answers, acknowledged all statements and incorporated them into the discussion.

       ____ 3 points: The student responded to most questions, acknowledged most statements and incorporated many of these into the conversation.

       ____ 2 points: The student failed to answer some questions appropriately or failed to acknowledge some statements and incorporate these into the conversation.

       ____ 1 point: The student didn’t understand or ignored most questions and statements. 

       Category 5: Voice and Non-verbal Communication

       ____ 4 points: Pronunciation was clear and inflection and expressions were used to enhance communication.

       ____ 3 points: No serious problems arose, but better pronunciation, inflection and/or non-verbal communication could have made communication more efficient.

       ____ 2 points: Some communication problems arose due to unclear pronunciation and/or lack of inflection and/or expression. Students may have been difficult to hear.

       ____ 1 point: Pronunciation, inflection and/or expression confused communication. Student may have been very difficult to hear.

Total: _______/ 20pts

       Part Two: Completing the Tasks  40%  

       Component 1: The student used listening and observation skills to gain understanding. 

                                           Excellent    Very good     Nice     OK
         1.1 – The student focused attention.

 4 pts

3 pts


2 pts

1 pt

         1.2 – The student listened and observed
 4 pts

3 pts


2 pts

1 pt

              to gain and interpret information.  

         1.3 – The student checked for under-
     4 pts

3 pts


2 pts

1 pt

              standing by asking questions and

              paraphrasing.

        Component 2: The student communicated ideas clearly and effectively.

Excellent    Very good     Nice      OK
          2.1 – The student developed content     4 pts

    3 pts


2 pts

 1 pt

               and ideas; developed a topic or 

theme; organized thoughts around

a clear beginning, middle and end;

used transitional sentences and 

phrases to connect related ideas and

spoke coherently and compellingly.

          2.2 – The student used effective 

4 pts


3 pts


2 pts

 1 pt

               delivery; adjusted speaking strategies

               and purposes by varying intonation,

               pitch and pace of speech to create

               effect and aided communication.

          2.3 – The student used effective 

4 pts


3 pts


2 pts
     1 pt

               language and style; used language 

               that was grammatically correct, 

               precise, engaging and well-suited to 

               topic, audience and purpose.

Component 3: The student used communication strategies and skills to work effectively with the other speaker.

Excellent    Very good     Nice      OK
   3.1 – The student worked effectively
     4 pts

3 pts


2 pts
     1 pt

and cooperatively with the other

speaker.

          3.2 – The student sought agreement

 4 pts

3 pts


2 pts
     1 pt

               and solutions through

               discussion.

Component 4: The student identified effective traits, evaluated and improved one’s own and the other speaker’s presentations and conversations.

Excellent    Very good     Nice      OK
          4.1 – The student sought and offered    4 pts
        3 pts

   2 pts
    1 pt

               feedback to offer suggestions 

               and comments to the other speaker.

          4.2 – The student self-monitored and    4 pts
  

3 pts
       2 pts     1 pt

               assessed strengths and needs for 

               improvement.

Total: _______/ 40pts

(B) Level Indicators and Characteristics

Conversion Table

	Score
	Level
	Characteristics

	48-60 pts
	Advanced
	1. Answer questions with supporting details in a variety of contexts and situations. 2. Begin to apply content-related vocabulary across subject areas. 3. Use descriptive sentences with common grammatical forms. 4. Initiate and actively participate in social conversations on unfamiliar topics with peers and adults. 5. Identify effective traits and evaluate and improve one’s own and others’ presentations and conversations.

	31-47 pts
	Intermediate
	1. Answer questions using simple sentences with supporting details. 2. Use simple sentences to apply content-related vocabulary in discussions across subject areas. 3. Use simple sentences with inconsistent use of syntax, tense, plurals and subject/verb agreement. 4. Use simple sentences to actively participate in social conversations on unfamiliar topics with peers and adults. 5. Use simple sentences to offer feedback in response to speakers in informal conversations and formal presentations.

	16-30 pts


	Advanced Beginning


	1. Answer questions using words and/or phrases. 2. Use word and/or phrases to respond to and produce content-related vocabulary across subject areas. 3. Use phrases with appropriate word order. 4. Use words or phrases to actively participate in social conversations on familiar topics with peers and adults. 5. Use words and phrases to respond to speakers in informal conversations and formal presentations.

	Below 

15 pts


	Beginning
	1. Answer questions using gestures and/or words. 2. Use word and/or gesture to respond to questions related to subject areas. 3. Speak with a few words attempting to use English phonemes. 4. Independently use common social greetings, simple repetitive phrases, and state basic needs. 5. Attend to speakers in informal conversations and formal presentations.


IV. Samples of Interview Questions

(A) Language Function: Describing

Q: Describe what you did yesterday.

Q: Describe the place you live in.

Q: Describe what your parents look like.

Q: Describe your daily routine.

(B) Language Function: Giving Information

Q: Can you tell me about your family?

Q: Where have you studied English?

Q: Tell me about the kinds of movies you like.

Q: Tell me about how you spend your free time.

(C) Language Function: Giving an Opinion

Q: What is your favorite class and why?

Q: Do you like to live in the country or in a big city? Why?

Q: Do you think tests are helpful to your learning? Why or why not?

Q: Among the four English language abilities, listening, speaking, reading and writing, which one do you think is more important than or should be learned prior to the others. Why?

V. Teacher Tester’s task questions and the suggested answer key

Task One: Asking for and Giving Directions
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Picture One:                             Picture Two: 

Q: Excuse me. Do you know where           Q: Excuse me. How can I get to the the bank is?                      post office?
Key: Turn right at the traffic light.            Key: Take the first street on the left.

It’s on your left (hand).                   You will see it on your left hand.

You can’t miss it.
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Picture Three:                            Picture Four: 

Q: Excuse me. Can you tell me how          Q: Excuse me. Is there a bookstore                            to get to Nantou Hotel?                     around here?
Key: Sure. Go straight for two blocks.        Key: Yes. Go through the intersection.
Then turn left. It’s on your right              It’s on your right hand.

.             
Task Two—Telephone Role Play

Suggested Answer Key to the Situational Conversations:

Situation One:

T: Hello?

S: Hello. Is Mr. James in, please?

T: Hang on, please.
S: Thank you.

T: I’m afraid he is not available now. Do you want to leave a message?

S: Could you tell him to give Tom a call? He has my number.

T: Sure.

Situation Two:

T: Hello?

S: Hello. May I speak to Peter?
T: There is no Peter here.
S: Is that 832-7634, extension 201?

T: No. It’s 832-7643.
S: Oh, I’m sorry. I’ve got the wrong number.

T: That’s all right.
Situation Three:

T: Directory Assistance. 

S: Hello? What’s the number for Jo Li?
T: How do you spell the last name?

S: L-I.
T: And the first name?

S: J-O.
T: The number is 203-7685.

S: Thank you.
Situation Four:

T: International Service. Can I help you?

S: Can you give me the dialing code for Sydney in Australia, please?

T: OK. Hold on a minute. The dialing code for Sydney is 010612.

S: Thank you very much for your help.
T: You’re welcome.

Task Three—Information Gap Game

The game pieces are a series of facial expression pictures which can be roughly divided into three kinds: sad, mad and hurt (sick). The pieces are mainly used as stimuli to elicit the first speaker’s creation of a context, to which the second student will listen and respond. A piece of cue card with tips on facial expressions is provided for use, which may aid test takers in creating a conversational context more easily. 

     The context created to describe the facial expression—with a tearful face—might be as follows:

       T: I can’t find my digital camera. I must have lost it at the airport. What

should I do now?

       S: I know you must be worried, but don’t be tearful. This kind of thing 

happens. 

       T: How can I calm down. I borrowed that camera from my cousin. 

       S: Don’t feel bad about this yet. Now, think hard. You must have left it somewhere.

       T: The shopping bag! I left a shopping bag at the cafe where we had our lunch.

S:Yes, that must be it. I remember you were carrying a shopping bag this morning. I don’t see it now.

T: OK. Let’s go back to the cafe and try our luck.
(十) 研究者自行設計之寫作能力評量實例

[學生測驗試題]

Writing Task: Do you agree or disagree with the following statement? Parents are the best teachers. 

Instruction: After listening to the tester teacher’s modeling, you have to follow the attached 

schedule and check the writer’s checklist/cue cards provided below, too. Edit and revise to produce

your final product with reasons and examples given.

Schedule:

	Day
	Activity
	Description

	1
	Reading
	Students read background materials on topic/take notes.

	2
	Discussion
	Students discuss readings in small groups/modify notes.

	3
	Draft 1
	Students write first draft.

	4
	Review Rubric
	Students are given the rubric and discuss its applications.

	5
	Edit and Revise
	Students edit and revise to produce the final product.


(The above chart is modified from Authentic Assessment for English Language Learners: 
Practical Approaches for Teachers. J. Michael O’Malley & Lorraine Valdez Pierce. 
Addison-Wesley Publishing Company, Inc., 1996)
Writer’s Checklist/Cue Cards:

Table 1.  Pre-writing Prompts

	Number
	Prompts

	1
	What does this word-processing software provide to help me write? Spelling check? Grammar tips? Other features?(這個文書處理軟體有什麼功能可以幫助我寫作呢?)

	2
	I know something about this topic! For example, I know that …(對這個寫作題目，我也略知一些相關的事情或概念，例如…)

	3
	Now I have 90 minutes to write this essay. How shall I plan my time?(計劃一下，我要如何運用九十分鐘的寫作時間?)

	4
	Who is the audience of my writing?(想一下，這篇文章的讀者是…?)

	5
	What is my purpose of writing this essay? The point I want to convey is…(想一下，寫這篇文章的目的是…?)

	6
	I should make an outline first. What would my outline look like?(先計畫一下大綱吧!)


Table 2.  Prompts During Writing

	Number
	Prompts

	7
	Will the first paragraph arouse the readers’ interest?(第一段是否能引起讀者的興趣?)

	8
	Is the thesis of this essay presented in the first paragraph?(第一段是否點出全文的主題?並帶出全文的重點?)

	9
	Is the topic general enough to develop into an essay?(找不到足夠的重點支持文章主題?是否主題不夠適當?)

	10
	Let me check. Does each paragraph have its own topic sentence that supports the thesis statement?(檢查一下，文中各段是否各自有重點，以支持全文主題?)

	11
	Are references such as dictionary and thesaurus used to solve writing problems?(遇到困難時，是否善用工具—字典、同義字—來解決?)

	12
	Go! Go! It’s difficult, but I know I can do it!(加油啊!雖然寫作不容易，但我知道我一定可以完成的!)

	13
	Concentrate! Even the cell phone ringing can not distract me!(要專心。別人的行動電話到處響也影響不到我!)

	14
	Are the examples, facts, or details that support each topic sentence?(檢查一下，各段之重點是否有舉例或以細節支持重點的論點?)

	15
	Are connecting words or phrases used to link ideas?(檢查一下，文中是否善用連接詞把各句連接起來?)

	16
	Is there a conclusion?(最後一段是否將全文做一總結?)


Table 3.  Prompts Toward the End of Writing 

	Number
	Prompts

	17
	Are there any irrelevant ideas that break the unity of the writing?(檢查一下，全文中有沒有與主題不相關的句子?)

	18
	Is the writing concise?(檢查一下，是否全文結構緊湊，沒有多餘的字?)

	19
	Is proofreading carefully done at least twice?(有至少校閱、改正二次了嗎?)

	20
	Is the time management appropriately done?(時間分配是否適當?大綱與本文的時間分配是否適當?)

	21
	What would I do differently next time?(下次再寫英文作文，我的方法會有什麼不同嗎?)

	22
	The writing is complete. It’s a big accomplishment. I did a good job!!(我寫完了!真是不容易啊!我真是太棒了，值得鼓勵!


[教師評量分項說明]

Who are my students?

This is a 12th-grade English Writing Class (EFL Setting). There are 40 EFL students who have had about 6 years of English studies and are intermediate level learners. Most of them are equipped with some basic writing skills and grammatical knowledge. The class meets two hours a week.

What is the topic/context of their lessons?

Students are learning how to express if they agree or disagree with some statement. 

What writing skills have they practiced both directly and indirectly

They are learning how to report or express their feelings and opinions with a leading topic sentence and several following supporting ideas.

What common topics do students write about and what writing activities do students participate in?

1. They have learned how to respond to a statement.

2. They have been asked to write a complaint or compliment letter to a restaurant. 

3. They have already practiced how to compose a topic sentence with three to five supporting sentences followed. 

What common writing forms do students use?

They are learning how to write an expository passage. The focus is mainly on varied topics of personal opinions or viewpoints. 

Scoring  (A Holistic One)

5 points

◇ The passage is composed of one topic sentence and at least 5 supporting sentences. It has very strong organizational, structural and grammatical skills.

4 points

◇ The passage consists of one topic sentence and 3 to 5 supporting sentences. Though containing some errors, the passage has good organizational, structural and grammatical skills.

3 points

◇ The passage has adequate organizational, structural and grammatical skills, but it might lack a good topic sentence or enough supporting ideas. A number of grammatical errors exist.

2 point

◇ The writer shows a minimal ability to express his/her own opinions or viewpoints. The structure and organization are poor. Quite a few grammatical mistakes interfere with the understanding of the passage.

1 point

◇ The writer is not capable of conveying ideas or opinions in written English. Mechanical mistakes appear here and there. Structure and organization are barely recognizable.

0 point

◇ The paper is blank or contains nothing more than the topic. 

(十一) 研究者在測驗後，所進行之信度、效度及回沖效應檢驗
Rationale and Justification
Validity

     A test is considered valid if it tests what it is designed to test. After composing all the test stems and items of the achievement test, I turn to check, first of all, the face validity of my test for face validity serves as an important index showing the correlations between what is tested and what is intended to be tested. I check the way my test is constructed and see if it conforms to the test target I have set. While judging the face validity of my test, I will examine whether I have included representative samples of the teaching content in the test as well. By doing so, I can be certain if the test has reflected all the test specifications I have listed and thus be valid in content.

The two issues central to the measurement of a test’s construct validity, that is, the content validity and the criterion-related validity are my second focus. I would make sure mine is a direct testing and all the scoring rubrics relate directly to what will be tested. Besides, I will make the rubrics known to all the test takers in advance. I will let them know, for example, I won’t invalidate the scoring of a writing test by overemphasizing some mechanical features like spelling and punctuation. After the test is taken, I will compare the test score with the (criterion-referenced) data record I have collected and kept, against which I would like to know how valid the test is. Although my data record might not cover all the sub-skills specified or be statistically perfect, I think it serves practical purpose for teachers to modify the way they evaluate. 

Reliability
     A reliable test implies that similar results will be obtained under different circumstances. To make sure my test is a reliable one, first of all, I will be in cooperation with a group of co-workers while constructing a test for the test stems and items that have been subjected to group criticism and scrutiny are more likely to be objective and discriminating. Second, I would turn my focus to reduce the possible                         

variables that might affect or deviate a test taker’s consistent performance. Having the test takers well informed of the test format and techniques concerned, for example, would be the primary step taken. Providing clear and explicit instruction as well as a perfectly legible layout, likewise, is crucial to eliminate the possibility of deviation. Aside from that, the way the test is administered has to be taken good care of, too. My last focus would be on the reliability of the scoring. Given the fact that two independent scorers might not be available to assess a classroom-based test and that good choice items are not easily designed, I will have my test longer based on the assumption that the more items or independent passages a test has, the more reliable it will be.

Backwash
A test is said to have good backwash if it attaches itself to some distinctive features of a good test design, which covers the full range of tailoring to learners’ needs, having explicit assessment objectives set, designing with authentic and appealing test materials integrated and ending with reflective feedbacks gained. To make sure my achievement test will draw beneficial backwash, I would check whether my test stems and items are varied and interesting enough first. Instead of testing materials that are unknown to students, I would design authentic test items which are representative of what learners have learned and what they have to deal with after the course is over. Next, I will check if my test meets the objectives I set based on an analysis of students’ prior language performance. Afterwards, I will gauge whether my test has applied the pragmatic use of the target language to different communicative contexts. Last but not the least, I will evaluate if my test has boosted students’ self-confidence, got their learning motivation sparked and had their anxiety and affective filters lowered through collecting their feedbacks to the test.  

The provision of reflective feedbacks, so far as I am concerned, is of primary importance for it ends as well as initiates a positive cycle of assessment. The ways both the instructors and learners interpret the tests are, in fact, essential ingredients of ascertaining what parts of teaching and learning still need to take place. Without 

reliable assessment results and feedbacks, teachers are unable to plan and modify instruction effectively or to make accurate decisions about students’ needs and progress. As for student learners, through offering their feedbacks to the stakeholders, they can participate in setting and using the criteria in self-assessment of their own performance as well. Obviously, the constructive feedbacks from peers and teachers would assist student learners greatly in addressing their needs as well as evaluating the learning routes they have taken. All of these contribute to the emerging of good backwash and a clear progression towards which the testing objectives can be achieved and realized. 
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