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摘要

本研究報告以加拿大卑詩省 (British Columbia)大溫哥華低陸平原地區為範圍，進行英詩教學之探討與研究。本研究分別以筆者在英屬哥倫比亞大學 (University of British Columbia) 研究所及大學部所選修的課程，西溫公立中學、列治文Thomas Kidd國小教學觀摩，（執行教室觀察與紀錄，轉譯部分為文字，以分析教師特質、策略運用及學生語言能力對英詩學習成效之影響） 以及個案訪談的模式來進行。 

本報告內容包括︰ (一)加拿大中小學語文教育及英詩課程內容的規劃 （內文並含英詩教學與教育理念探究）；(二) 加拿大英詩教學的實施現況 （包含教學觀摩要項紀錄）。
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目的
    本研究擬探究英詩教學在加拿大現行的制度與教學策略，並蒐集整合國內外英詩教學相關資源及教學策略，以利相關單位及研究人員日後規劃英詩課程參考並促進英詩教學相關之系統研究及教學研討集會、工作坊，增長教學知能的機會。
研究過程
  筆者於2004年八月中旬抵達溫哥華，選修UBC研究所及大學部所規劃及實施之英語文教育課程。 研究所課程隸屬教育學院的語教系，註冊參與此課程的學員主要為修習博、碩士課程的在職教師。筆者選修之課程包括：(1) Research in Language Curriculum: Social Practice Perspective;  (2) Poetry Teaching in Secondary and Primary School; How to Teach Adolescence Literature (3) Applied Linguistics。筆者在與授課教授進行接洽並說明研究之目的與興趣後，教師除表達歡迎外，並提供分享有所規劃之課程實施內容及相關教材。筆者以學生的身份參與課程，以進行研究資料的收集。
此外，筆者也參與UBC GSS所規劃及實施之多元文化研究相關課程(課程名稱為：ITA Program)。此課程為一開放所有系所國際研究生參與的文化教育課程，學員來自十二個不同的國家，共有三十七人。該授課教師除了同樣對筆者所欲進行之研究表達歡迎外，並邀請筆者能參與由每週課程所進行的教學演練。另外，該授課教師也建議筆者能為該課程的學生發表介紹有台灣的多元文化議題。

筆者參與研究此課程的收穫極大，除瞭解加拿大課程的規劃與實行外，也進一步體驗到加拿大豐富多元的社會文化。
    最後， 筆者總算得到兩所學校的同意書，願意接受我從九月下旬到十月底的教學觀摩、訪談與紀錄。 這三週期間的所見所聞，對我的教學理念帶來不少衝擊， 筆者將在研究心得中詳加敘述。
研究心得

  在此，茲就本研究計劃所擬定規劃之目的，來分別敘述及提供以下之研究成果及心得：
1、 英詩課程在加拿大中小學的設計與編排
1. 教材教法理念

＊整合式學習 (Integrated Learning)：聽說讀寫齊頭並進。

＊主動學習 (Active Learning)：要求學生必須『製造』『生產』出語言，也就是說，他們要『說』 要『寫』，不只是被動地聽或靜態地讀；並且這些成果，有一大部份要藉由團體活動來完成。
＊深層思考學習 (Thoughtful Learning)：引導學生在學習過程中獨立思考。 這包括了批判性思考、分析性思考、創造性思考、以及橫向思維訓練（lateral thinking）。

＊快樂學習 (Enjoyable Learning)：發掘各種增加學習樂趣的方法。製造各種機會使學生體驗學習的樂趣。

2. 教學策略

＊『中斷』閱讀： (Interrupted Reading)

   使學生有更多時間思考、理解、質疑、參與。

＊團體活動：(Collaborative Activity)

盡量製造機使學生兩兩討論或在小組中分享靈感、心得與立場。

＊提問與註解：(Questioning/Annotating)

   此舉有助於激發活潑主動的思考進而強化參與感。

＊回應、詮釋與評量：(Responding/Interpretation and Evaluating)：

   以主觀、客觀、以及文化層面啟發文本內在的意義。

3. 長程教學目標

＊側重分析能力與詮釋能力的培養 (Analysis and Interpretation)
  引導學生:

a. 觀察文本(text)的語言結構、風格、細節、語調 (tone)。
  b. 將這些觀察結果集合起來，找出關連性與模式(establish relationships and discover patterns)。

  c. 就以上觀察結果與關連性產生推論 (inference)。

  d. 最後，就觀察結果、關連性、推論結果，導出意涵豐富的結論(interpretive conclusion)。
二、小學階段
1. 概況

大體而言，英詩課程在加拿大小學學程中，並非強制性的正規課程。 每一省分或每一學區皆給予教師極大的空間，自由設計英詩的學程。有的教師將其併入『語言藝術』 單元中，進行專題式的教學活動；有的可能用短詩教授押韻及發音練習， 在一個學年之內反覆吟唱一系列名家小品。 值得一提的是，許多有心的小學老師會自掏腰包，蒐集各種類別的童書與童詩，建立班級圖書室以及固定的詩歌賞析時段，以漸進的方式引導學生讀詩，賞詩，愛詩。 筆者研究所課程中有一位同學，原是低年級教師，由於對文學教育充滿了熱情與使命感，甚至辭去教職，深入研究領域，再重返原校擔任圖管人員，全力推動讀詩的風氣。她相信陪伴兒童吟詩，唱詩並討論詩的節奏，用字，避免過度分析，才能幫助他們從最原始的角度體驗詩作。
2.常用讀本：參見卑詩省教育局公告推薦讀本及語文課程用書網站：http://www.bced.gov.bc.ca/leteracy/min_resources.htm
3. 教案實例：
 『應用以字母排序編輯的英詩讀本，提升學童對英語音素的敏銳度。』
＊時間：2004年秋季班

＊教學觀摩地點：溫哥華列治文地區Thomas Kid Elementary School
＊取材書籍：The Sweet and Sour Animal Book (Langston Hughes, 1902-1967)

＊學生程度：一年級下學期

＊學生背景：波蘭裔三名、菲籍兩名、印度裔兩名、粵語四名、加籍白種學童七名。

＊活動：
   EXAMPLE—THE LETTER “T”:
             “Turtle, turtle,

              I wonder why

              Other animals 

              Pass you by?”

             “Turtles Travel 

              Very slow,

              Still I get

              Where I want to go”

  a.讀、聽、說：先由教師以稍微誇張的方式，（如搖頭晃腦、肢體律動、添加音效等）向全班朗誦本詩。  

               然後教師帶著同學們一句句、一同大聲吟誦該詩。

              （注意：吟誦前，學生並未讀過該詩。 他們純粹是憑音感跟著教師吟誦。）
                兩、三輪之後，全班同教師一起朗誦第一行；第二行之後，

                教師運用TPR策略或眼神，示意各個不同學生輪流朗誦該詩的每一行。（注意：這種以字母排序編輯的英詩，必須以固定而快速的節奏朗誦，才不至於失去原味，也才能達到提升學童對英語音素的敏銳度的教學目標。）反覆進行幾回之後，學生們沈浸於詩獨特的節奏與風格當中，不知不覺就把詩給背住成的，學習者無形中體驗到合作學習的重要與樂趣。 
   b. 寫：藉由進階的寫作描述，更深入地瞭解詩作—教師要求學生們發揮想像力，在小組中討論『烏龜』給詩中提問者的印象，以及牠的回答有什麼潛在的寓意；然後學生們各自回到自己的座位上，寫下自己的心得與感想。
＊班級經營特點：
a. 教師回饋充滿了讚美與正加強的鼓勵性語言 (appraisal language)：
   在四十分鐘的活動中，最令我驚訝的是，教師給予每一個學生的評論或反應，不管是用字遣詞或聲調語氣，完全是正面且積極的。 即使低年級學童相當調皮，甚至自我中心，教師所採用的策略，仍是以禮貌的語氣勸說，或以疑問句引導學童領悟：自己不當的行為，將對群體秩序帶來危害。
b. 課堂中很少出現修正：

   如前所述，此間學童族裔紛雜，以英語為母語的兒童，僅三分之一強；可想而知，整體學生的語文能力素質不是太高，一半的學生甚至帶著濃濃的母語腔調說英文；但是，教師卻不急於修正他們所有語法錯誤以及不大標準的發音，這乃是基於『語言溝通能力培養』重於『語言形式能力培養』的理念。 大部分的加國教師都認為：兒童（或任何一種語言的初學者）的語言表達已經極其有限，倘若教師再不斷修正他們每一個錯誤， 恐怕會造成他們的心理障礙，更加害怕用英文表達自己。
c. 教師對教材研發的投入

如前所述，英詩課程在加拿大小學學程中，並非強制性的正規課程。 然而該校老師，以及許多小學教師，有感於英詩獨特的文體，是英語學習者感受音韻、學習遣詞造句、提昇文字敏感度最佳的教材，紛紛成立英詩教材研發讀書會，在週末午茶時間交換新發現與靈感，相當值得借鏡。 

＊訪談記錄（一）

以下是接受我觀摩教學的Sarah Wang老師所提到對『教師正加強回饋』與『糾正』策略的看法：
（原文）

 “In responding to students’ questions; number 1, I always thank the student for the question. I always say something positive.  For example, I would say,  “Thank you.  That’s an interesting question.” or “Good question Bob.”

Number two, I would remind myself to rephrase the question to make sure I have understood, and to enable everyone else to hear what was asked. For example, 

      “Are you asking…..?”      
“I think you are asking…..?” 

(I say this to the person who asked the question)

    “Bob is asking……”
    “The question is…….”

    (I say this to the entire class)

    Also, in answering the question, I would respond to the entire class, not just the questioner. 

    And then, I would check with the student to make sure I have answered the question and that they have all understood. 

            “Bob, did I answer your question?” 

    Finally, I would thank the student again for their question by asking for other questions.

             “Thank you.  Any other question?” 
(譯文)
回答學生問題時，首先，我一定先謝謝他的提問。 我一向會想辦法說出積極的語句。例如：『謝謝你。 你的問題很有意思。』或是：『嗯！好問題， Bob。』
其次我會提醒自己再把問題重述一遍，確定一下我是否真的瞭解學生的問題，同時讓全班都有機會聽清楚問題的內容。例如：『你是說‧‧‧‧‧‧嗎？』或『我想你是在問‧‧‧‧‧‧吧？』 然後我再轉向全班說：『Bob正在問‧‧‧‧‧‧‧』 『他的問題是‧‧‧‧‧‧』

此外，回答問題時，我的回應是向著全班，而不是針對發問者。

然後我會向發問者再次確定，我是否回答了他的問題、並且全班同學是否真的瞭解了。
最後，我還會謝謝提問的學生，並鼓勵大家繼續發問。
＊訪談記錄（二）
以下是該校兒童文學導讀的圖管教師Jane Yoo對中等學校英詩教育的看法：

（原文）
I liked poetry in high school.  It was taught in formal lessons during English class.  Students were given assignments to read poetry and to write their own poems.  It strengthened my English skills because it gave me an opportunity to be expressive and to work with language.  I think poetry is a valuable tool to use in the classroom.  They are wonderful learning opportunities, as I mentioned above.  I don't know if there is a NEED for ESL students to learn poetry because there haven’t been any solid studies that indicates its effects.  But I think it does enrich the learning experience.  Students can be exposed to a different genre and a unique way of expressing oneself.  This is very precious in their learning.
(譯文) 
我個人在高中時代非常喜歡英詩。高中的英詩課程是必修學程，學生必須閱讀並分析一定數量以上的詩作，並且必須寫詩。我覺得英詩閱讀寫作，使我語文能力大增：我對文字的駕馭能力增長，語彙儲備更多。我認為詩在語文課室中是極寶貴的工具，極佳的學習憑藉。 我不感斷言對ESL 學生來說，有何明確的研究成果，顯示英詩有助於提昇他們的英語實力，但不容置疑的是，詩的內容本身能豐富他們的生活經歷與視野。補僅如此，學生們可以接觸到不同的文體，新鮮的表達方式，也是非常珍貴的學習經驗。
＊潛在的種族融合危機
加拿大境內居住著來自不同文化、語言背景的各種族群。 為提升
其他文化的學習與尊重，教育界學者們不斷大聲疾呼，基層教育人員，如幼教及小學教師，必須引導學習者，從自省本身文化為起點，認識與瞭解自身所屬與代表的文化，然後從認同自我文化的過程中，學習尊重與瞭解其他的文化。倘若教師只著重於知識的傳授，而忽略了這一點，恐怕會造成族群撕裂的危機。

  根據卑詩省菲莎大學(Simon Fraser University )學者Kelleen Toohey於1994年到1997年，對六位非白種的一年級移民學童長期的課室觀摩與追蹤調查顯示，他們的語言能力表現不佳與自信心低落，與該班級教師安排座位時，隔離他們與加國學童策略有極大的關連性。 該教師原是考慮到這些學童的程度需要加強，所以刻意安排他們坐在最靠近老師的前排座位，至於以英語為母語的原生學童，則坐在教室後方；並且，為了掌控秩序，她再三強調，大家要保持秩序，乖乖留在座位上。（加國小學低年級學生通常是可以在上課中自由走動的。）長久下來，ESL 學生缺乏與本地學童互動的機會，不僅英文進步有限，彼此間的隔閡也與日俱深。根據Toohey教授在課室中所蒐集的語料，有一則令人心痛的實例：當印度裔的女童邀請一白人同學到家裡玩時，另一個女童竟說：『別去！印度人家裡最臭了，而且她的便當都好臭。。到我家來，我們是優秀的愛爾蘭人。』之後，印度籍的女童就開始自我封閉，變得沈默寡言。
由此可見，我們不能忽視每一位教師所可扮演及擔任的文化銜接角色。當然，並不是每一位教師都能熟悉或深入了解每個學生所屬的語言及文化，尤其是當教師本身是屬於來自所謂的「主流」文化族群，他們很可能為了加速學生融入「主流」文化而祭出非常的手段，結果反而傷害了學生。 因此，加拿大教育有關當局，在近幾年來的行政決策與教學的推行上，呼籲教師必須意識到多元文化與及語言，在加拿大已是一個不爭的事實。教育者必須給予尊重與支持，從而加強學生在重視、認同自我的文化的同時，也進一步去學習與瞭解其他的文化。台灣社會的多元化，從族群與語言的角度而言，也已成為不爭的事實， 而台灣社會的下一代如何藉由完善的英語課程規劃，立足於國際社會，更是目前全國家長最關注的焦點話題。英語的教學，微觀而言，是歸屬於語言學習領域；但因其與文化的關連性，它也是屬於社會學習領域的一部分。因此，在加拿大的ESL教師與正規知識性課程的教師，都有相同的共識：綜觀而言，英語的教學其實可貫穿於任一學習領域的教學。這項認知與需具備有的相關知識與技能則是師資培育機構所需去思考與規劃如何透過職前訓練與在職研習傳遞予我們的教師，藉由他們在不同的崗位上努力，提昇學習者對本國與外國文化多樣性的敏感度與批判性思考。
[中學階段]
1. 概況
由於加拿大省考（Provincial Exam, 相當於台灣的大學聯考）中，語文科目考試將英詩列為獨立項目，另外安排三十分鐘讓考生應答，並且佔有相當大的分數比重（總分八十二分，英詩占十九分）英詩在中學階段成為重點課程。但是加拿大當局的一貫信念乃是：學習者的需求與興趣因人而異，英詩課程在性質上與基礎數理或英文不同，它是一種延伸學程，所以各級學校可以參照每年公布的省考試題樣卷出題的型態與方向，自行決議教材與授課時數，使學生熟習英詩的各種形式，培養基本分析能力，懂得賞詩、喜歡讀詩，甚至會以下寫點詩句抒發心情。
目前加拿大中學的語言教育並非只有英文一個科目。事實上，英文教育被細分為
 英語( English 7-12 ) : 知識基礎

文學( Literature 7-12 )：延伸與發揮 
創意寫作( Creative Writing 12)：應用與想像

以下我僅就英詩課程比重最多的十到十二年級，做較為深入的探討：

English 10-12 和Literature 10-12 的差異，在於前者主要是以省考為取向，所以較為注重詩的體材介紹，格式說明，分析能力培養等等。

後者的全部課程，就是古典英國詩選，如Milton的『失樂園』，莎士比亞十四行詩等等。 Literature 10-12主要是為了引介學生們欣賞歷史上經典的詩作，教師發揮的空間更大，講義的種類十分多元化，上課的方式則較偏重於以學生為中心的方式進行討論。
   Creative Writing 12 的上課氣氛，顯然輕鬆得多了。在這堂課中，教師會盡力鼓勵學生進行散文與詩多樣化的創作，。
學生通常會先練習分析各種不同風格的當代詩選，然後模擬某幾種自己較有興趣或把握的文體，寫出自己的詩作；例如，有人可能會寫一首詩，發表他們對那首詩的評價或迴響。 或許是因為這堂必修課與省考沒有直接關係，純粹是自由創作，根據筆者對多位高中生及大專生的訪談，學生們上這堂課最沒壓力，他們覺得這堂課的上課方式最活潑，氣氛最溫馨，最能激發他們的想像力。而教師的立場，就是『鼓勵再鼓勵』。
2. 課程內容

{English 10-12}
＊詩歌體材介紹：
a. 民間歌謠(Ballad)
b. 抒情詩(Dramatic lyric) 
c. 哀歌，輓歌(Elegy)
d. 史詩(Epic)
e. 婚禮頌歌(Epithalamium)
f. 意象詩(Imagist)
g. 改變自古代抒情歌曲的詩，仍可吟唱的詩體(Lyric)
h. 敘事詩(Narrative)
i. 以暗喻手法寫成的哲理詩(Metaphysical)
j. 賦(Ode)
k. 田園牧歌(Pastoral)
＊詩歌格律介紹 (Types of Stanza)
a. couplet (對句，雙韻)
b. tercet (每三行押韻詩節
c. treiplet三行詩節，每行皆押韻
d. terza rima 與tercet類似，但通常是以抑揚格五音步 ( iambic pentameter) 出現，韻腳格式為 aba, bcb, cec 等等。
e. 四行詩(quatrain)
f. 十四行詩(sonnet): 常包括兩種型態：abbaabba/cdecde 或 ababcdcdefefgg 
＊英詩文學分析專有名詞介紹：
a. 韻腳、押韻Rhyme
b. 節奏Rhythm

c. 音步Meter

d. 諧音Assonance

e. 頭韻Alliteration

f. 共鳴Consonance

g. 意象Imagery

h. 明喻Simile

i. 暗喻Metaphor

j. 象徵Symbol

k. 主觀感受Subjective

l. 客觀感受Objective

m. 寫實手法Realistic

n. 傳奇Romantic

o. 諧音Euphony

p. 不協調手法Cacophony

q. 擬聲Onomatopoeia

r. 詩行間休止Caesura

s. 警世Didactic

t. 語調Tone

u. 嘲諷Irony

v. 隱諷Satire

以上這些項目，都是十到十二年級之間，英語教師講述的重點。
{Literature 12 教案實例}
· 時間：秋季班

· 地點：西溫公立中學

· 學生程度：十年級

· 學生背景：加國本地學生與ESL約各半 
	＊詩作：You, Andrew Marvell 
詩人：Archibald MacLeish 
	




And here face down beneath the sun

And here upon earth's noonward height

To feel the always coming on

The always rising of the night:

To feel creep up the curving east

The earthy chill of dusk and slow

Upon those under lands the vast

And ever climbing shadow grow

And strange at Ecbatan the trees

Take leaf by leaf the evening strange

The flooding dark about their knees

The mountains over Persia change

And now at Kermanshah the gate

Dark empty and the withered grass

And through the twilight now the late

Few travelers in the westward pass

And Baghdad darken and the bridge

Across the silent river gone

And through Arabia the edge

Of evening widen and steal on

And deepen on Palmyra's street

The wheel rut in the ruined stone

And Lebanon fade out and Crete

high through the clouds and overblown

And over Sicily the air

Still flashing with the landward gulls

And loom and slowly disappear

The sails above the shadowy hulls

And Spain go under and the shore

Of Africa the gilded sand

And evening vanish and no more

The low pale light across that land

Nor now the long light on the sea:

And here face downward in the sun

To feel how swift how secretly

The shadow of the night comes on . . .

· 教學活動：
a. 『安靜閱讀』：學生先進行十五分鐘安靜的自由閱讀， 然後老師發下 “You, Andrew Marvell” 的講義指示學生閱讀、思考本詩。
b. 小組研討：教師將學生分成四到五人的小組，使他們研討講義上的問題：
  1) What might Macleish be suggesting?

  2) What will be the next Civilization

  3) Significance of place names?

  4) Lack of punctuation enhance of detract from the poem?

  5) Effect of the repetition of “AND”? Does this enhance the poem? 
c. 研討心得與成果發表: 各組學生輪流上台報告討論成果。
d. 教師講解、釋疑、講評：教師針對c點再做補充說明，或回答同學的疑問。
· 教學特點記錄：
a. 卑詩省中學的上課型態與日程表與台灣大不相同。台灣大多數中學都有早自習或自習課時間，此地或許由於天寒地廣，早晨八點半才上第一節課，下午兩點半後就下課了。看起來似乎較為輕鬆，其實每堂課長達九十五分鐘，每節課中間只有短暫的休息，午休只有二十五分鐘。就我個人的觀點，這種安排對老師安排課程活動、小考都有較多彈性與空間。 
b. 此外，無論小學或中學，老師一律要求學生在上課後至少有十到二十分鐘的『安靜閱讀』，以培養他們對閱讀的興趣。據筆者與多位UBC的同學（全是現任在職中小學教師）研討之後，我更加欣賞這項作法，因為連好動、不愛唸書看書的學生，或是來自社會底層家庭的學生，即使沒有再升學，也多半能養成終生閱讀的習慣；他們一致表示，這項看似平凡無奇的每日例行課堂活動，其實對提昇加拿大整體國民素質，功不可沒。
c. 教室的布置別出心裁：與台灣不同的另一特點是，西溫中學的教室，是由教師根據其教學目標主導布置的。 牆上貼了許許多多古今中外名家的語錄，全是鼓勵人閱讀、思考、批判、反省的雋語。 布告欄上定期更新公告最近的藝文活動等，教師並且擬定各種獎勵辦法提昇鼓勵學生參加，期望藉此提昇其人文素養。
d. 課程結束前，教師請有備而來的幾位同學輪流上台做延伸活動：有的以豐富的情感語調，展現在家苦練多時的吟詠功力；有的早已徹底研究過這首詩，並且做了相關主題的探索，上台以投影機報告；更有一位同學相當喜愛詩人，以Power Point 仔細介紹其生平。最令人感動的是，這些學生的延伸活動都不是教師指定或安排的；而其他同學們在此良性刺激的影響之下，也對下一個主題的詩選的延伸活動，躍躍欲試。
{Creative Writing 12} 
在這堂創意寫作課程中，教師同常提供各種風格的英詩作品（大部分是加拿大本國詩人的作品），向學生指出其特色與優點，然後引導學生自由發表詩作給他們帶來的感動或省思，接著學生們就提筆開始創作任何他們想寫的題目。有時候，有的頑皮學生，會故意寫一些驚世駭俗的禁忌話題，（如性和暴力或死亡等灰暗的主題。）老師們雖然不認同，但是仍然會尊重他們的創作自由，以溫和的口吻鼓勵他們在題材選擇上要謹慎。藉著臨摹各種詩體、各種風格，學生們在寫詩的過程中，得以窺見並體驗詩人思考每一節、每一行、甚至每一字所經歷的焦慮或歡愉，漸漸地，他們對日常生活中的一切的人事物，會產生更敏銳的知覺與感悟。以下這首學生的作品，就是最好的例子：
There stood a great throng （那兒大排長龍，）
In front of Congee Wong; （就在『褒粥王』。）
With a line-up so long, （隊伍那麽長，）
The crowd began a new song: （群衆開始唱：）

Stomach, be strong! （五臟廟呀，要堅強!）
Waver not, the glutton will soon be gone!  (撐到裏頭的愛吃鬼跑光光)
While time endlessly rolls along, （只要你肯和時間抬個槓）
The delay will not be prolonged! (等再久你也不嫌忙）

Hahaha... yes, I'm weird. [image: image1.png]


 （哈哈，我承認我是個怪胎啦。）  

Speaking of food, check out this HILARIOUS site: （要談吃的嗎？ 逛逛這個爆笑的網站）
   Congee Wong 其實是一家多倫多非常有名的港式快餐店，

寫詩的同學名叫莊以力 (Eric Ching)，是檳城移民的華僑，在訪談中他告訴我，他原來住在多倫多，搬到溫哥華之後，因為十分想念那家餐廳美味的料理，於是有感而發，寫了這首詩。
另一則有趣的例子是在我進行觀摩的第一週，老師正在介紹詩人如何將文字排放在成特殊的圖樣，或全採大寫字體，或將句子弄成對話，總之就是為他們的詩『作造型』，使讀者甚至在未讀詩之前，就能從視覺的感官本能，直接接收到詩人想傳遞的理念。
例如：
SURcenSURE
I wish to state in the first place that 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
. . . . . . . . . . . . . . . . . . . that he is the
first in the world, and notably superi-

or . . . . . . . . . . . . . . . . . . . . . . . . . . . .

We approve beforehand . . . . . . . . . .

. . . . . . . . . . which he commands . . .

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

we are convinced that . . . . . . . . . . . . 

. . . . . . . . . . . . inspired by the highest

motives.  

       We will there fore voluntary- 
ly . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
. . . . . . . . . . . . . . . the pity is . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
Of which he is therefore entirely inno-

cent . . . . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . .
. . . . . . . . . . . . . . . . . . . . . . . . . causes

us simultaneous joy and despair . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
   But take care!

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
這首由Paggy Guggenheim 譯自法文的詩，就深受學生喜愛，於是幾天後，許多人也模仿這個手法寫出自己的『造型詩』。在此節錄一首年底時被選錄在校刊上的該班同學作品：
Once Known
Abstract colors and images 

      Fill my mind

Reminding me of something I think

       I know once,

But now have forgotten.

A phrase,

        A glance,

              A smile

All once known to me

But none fall to memory as the world turns.

Random scenes

      Can bring tears

           Or laughter without a reason why 
      Beautiful shreds of thoughts to ponder 

      Beautiful thoughts to remember.

值得一題的是，據該班教師透露，這位同學的課業表現並不是很好，但是由於這首詩被選錄在校刊上，她的自信心及語言學習的興趣大幅提昇，並且更願意投注心力在英詩的寫作上，這是他們教學成果的展現。
結語與建議
  台灣的英語教學活動中，文法規則、字彙能力與句型架構一直是中學教師主要的施力點。然而，近年來許多專家學人皆指出︰語言課程必須具有高度的啟發性以及「非評鑑式」的特質，幫助學習者建構出對應不同文化觀點的心理辭典（mental lexicon），並使其沈浸在大量的輸入資料（input data）中，以產生「隱式學習」的效果，才是扎根的做法。

     英語課程的文學單元中，英詩教材最符合上述之學習需求，因其語言清晰生動、內容簡短、意涵豐富，最具有可讀性與真切性。然而因其涉及較高層次之文化、美學與哲學概念，在傳統講述式教學模式下，學生多持被動的態度儲存知識，而教師則多以「作者立場」為中心，執行先入為主的詮釋；不僅如此，因其在大學聯考中出現機率較少，在評量上，多數學校甚至就以「默寫」、「填空」等呆板的形式驗收學習成效。這種教學，實在難以引導學生領略英語詩歌音韻及意境之巧妙，更遑論要以詩歌為憑藉，培養學生鑑賞詩作中所承載的文化、歷史意涵，從而訓練學生生活反省的思維能力與美感經驗的建構。
    根據Daniel D. Pratt 的理論，傳統的『傳輸式』教學模式中，(Transmission Perspective) 「知識傳遞者」（教師）與 「知識」的關係遠強過於他們與「知識接受者」（學生）的關係。台灣的教育生態，即是屬於這種模式的教授與學習：教者最首要的的職責，就是忠信地把既定的進度，完整無誤地傳輸到受者腦中，並透過反覆的練習使他們能夠成功地再造同樣的知識。 就許多基礎理論科目來說，的確，這是必要的手法。但是詩的獨特性與生命力，顯然無法在此種教學模式中展現。 加拿大的英詩教學，甚至是各種教學，都是基於另一種信念，即Pratt 所分纇之『發展型』教學模式 (Development Perspective)：這是一種以學生為中心的理論，強調教師必須信任並尊重學習者的自主性，一切知識的傳授，都是為建立學生解決問題的能力，所以理性判斷與獨立思考訓練，是最重要的目標。 因此，即使有許多加拿大學生反彈，教育部仍然堅持將它納入省考中，並且設計許多申論題，而每年所考的詩，都是不大常見的，以避免學生用制式的手段，強記一大堆名詩及老師給的解讀，卻沒有獨立賞析的能力。
   當然，基於文化、風俗、甚至於民族性的差異，全盤移植西方的價值體系或模仿作法並非明智之舉。 根據這四個月的研究與觀摩，我個人認為，至少以下幾點，是我國英文教師能夠加強的：
第一、、在教學活動上多花點心思，避免使呆板的講述，持續一整節課：加拿大的老師在一堂課中，會不斷變換活動，例如分組討論、遊戲、報告、多媒體放映等，較容易延長學生的注意力、提升學生的學習興趣。
第二、避免單向的傳輸：加國教師會有技巧地提問，但絕不馬上公布解答，尤其是英詩的詮釋與分析，教師會再三強調，沒有固定的標準答案，只要能提出個人獨到的見地，都是非常了不起的。此舉容易促使學生發揮想像能力，激發新鮮的思考。
第三、台灣學生上課時，常因懼怕教師權威或同儕取笑而不敢發言以至失去許多彼此良性競爭、刺激的機會，進步空間有限。在西方的課室中，情況恰好相反。教師為鼓勵學生發言，會盡力營造溫馨、舒適卻不散漫的氣氛，例如學生可以直呼教師的小名、班上同學輪流帶各國風味的點心與全班分享、『安靜閱讀』之後，大家把自己的作業或作品張貼到布告欄上，然後每個人可以自由走動、流覽。這些看似平常的安排，其實有令人意想不到的積極作用。
第四、教師應有更多自由的空間，致力於教材開發與資源整合，設計更貼近學生程度與興趣的英詩課程。 加國教師較少承接龐雜的外務，，所以他們能夠將心力更多用在學術研究與教案設計。但是台灣的中小學教師常因各方紛至沓來的業務(如學生消費合作社業務、整潔秩序督導、各項費用收取整理、學生競賽個別訓練等等)疲於奔命， 那有心力或時間研究？資源消費轉嫁的受害人，還是學生啊！

最後，本人建議為提升教師文學素養，應加重英詩課程比率在師資培訓課程中。因為英詩課程在英語師資培育課程中，並非必修科目，英語系學生通僅僅在文學導讀或文學史等課程中，接觸到皮毛，以至於日後成為教師，要教英詩時，發現自己的賞析能力，也相當有限，站在第一線的學校教師們訓練不足，未能徹底改變其傳統的教學方法與心態。因此，在教育健全的學生之前，我們必須先培育並訓練有正確教學法及教學觀的教師，只有熱情的教師，才能激發學生學習的熱情，只有具想像力與創造力的老師才能教育出有想像力與創造力的學生。

伍、附錄
附錄一 2004年卑詩省省考英文試題

	                       Part B: Poetry

 Total Value:19 marks                  Suggested Time: 30 mins

Instructions: Read the poem “Quarry Pigeon Cove” on pages 4 and 5 in the Readings Booklet.  Select the best answer for each question and record your choice on the Response Form provided.
1. To what does the speaker compare the quarry?

A. a vibrant city

B. a lifeless ruin

     C. an inviting oasis

     D. an overgrown garden

2. Which line represents a shift in the speaker’s focus of attention?

A. “lay open like ancient Egypt” (line 6)

B. “I slid in on my stomach” (line 11)

C. “except that life stirred overhead”(line 25)

D. “The licorice pads of his paws” (line 31)

3. The phrase, “a teaspoon of m own spit in the mask (line 8 ), contains examples of which two figurative devices?

A. rhyme and consonance
   B. metaphor and assonance

   C. consonance and assonance

   D. alliteration and onomatopoeia

4. What is implied by the statement, “I hung on the last rung of daylight” (line 17)?

A. The speaker is afraid of the night.

B. The speaker is trapped in the water.

C. The speaker is aware of the darkness.

D. The speaker is unsure about her direction.

   5. To what do the “silver ball bearings” (line 18) refer?

A. saliva

B. pellets

C. marbles

D. bubbles

   6. Which word best describes how the underwater scene appears to the speaker?
A. exciting

B. intriguing
C. disgusting

D. frightening

   7. Which word describes the tone at the end of the poem?

A. joyful

B. nostalgic

C. sentimental

D. philosophical

Quarry Pigeon Cove

by Maxine Kumin

1   The dead city waited,

hung upside down in the quarry

without leafmold or pondweed

or a flurry of transparent minnows.

5   Badlands the color of doeskin

lay open like ancient Egypt
Frog fins strapped to my feet,

a teaspoon of my own spit in the mask

to keep glass from fogging,

10  and the thumbsuck rubber air tube in my mouth,

I slid in on my stomach

a makeshift amphibian

Whatever the sky was doing

it did now on its own

15  The sun shone for the first fifteen feet 2 going down,

then flattened, then petered out

I hung on the last rung of daylight

breathing out silver ball bearings,

and looked for the square granite bottom

20  I might have swum down looking

soundlessly into nothing,

down stairways and alleys of nothing

until the city took notice

and made me its citizen,

25  except that life stirred overhead.

I looked up. A dog walked over me.

A dog was swimming and splashing.

Air eggs nested in his fur.

The hairless parts of him bobbled like toys

30  and the silk of his tail blew past like milkweed

The licorice pads of his paws

sucked in and out,

making the shapes of kisses.

After that,

35  the nap3 of the surface resettled.

Mites danced on both sides of it.

Coming up, my own face seemed beautiful.

The sun broke on my back.


附錄二 教學觀摩照片
一 西溫中學上課實況
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二 學生帶到課室與同學分享的本國食物及上台報告的海報[image: image5.jpg]
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[image: image7.jpg]



附件三 訪談記錄 

Carole Lim
1. Are you an immigrant or were you born in Canada? If you were an immigrant, from where and when did you immigrate to Canada?

Yes, I’m an immigrant. 

I immigrated to Canada from Taiwan.

2. If were an immigrant, were you still required to take poetry classes as an ESL student? How did you like it? Did you experience any difficulty in understanding them?

Yes, I took poetry classes, but they weren’t part of my ESL programs. It was in regular English 10, 11, and 12 classes in which I was exposed to poetry. Some poems were hard to understand and I certainly experienced difficulty in interpreting them. However, some other poems were easier, and I actually enjoyed reading them.

3. Please describe how your English teachers carry those poetry lessons. (e.g. Did your teacher encourage you to offer your own interpretation or they merely input their own to you? Did your teacher put you into group discussion? If there is other special activity, please name it. )

In my English 10 class, we were taught different kinds of poems, and were asked to follow their specific styles to write our own. The teacher didn’t help much except answering questions related to our poetry projects when there was one.

In English 11, sometimes the teacher interpreted the poems for us, but every Friday was designated to poetry reading during which we could bring any poems we liked and interpreted it ourselves for the whole class.

In English 12, what the teacher did with poetry was more in the direction of preparing us for the provincial exam. She would have us read a poem, answer some pseudo provincial poetry questions which did not have a particular “right” answer yet we had to provide evidence from the poems to back up our arguments in terms of our interpretations of the poems.

4. Looking back, do you think there is a need for students to learn poetry? Why? Do you find it worthwhile or a waste of time?  Why? 

I personally am not particularly fond of poetry. I think...unless I have a really good teacher who can not only interpret poems for me, but also teach me how to interpret and appreciate poems and even write some myself, it’s really just a waste of time to learn poetry. 

5. Which high school did you graduate from?

Semiahmoo High School in Surrey. 

Sarah Zao
1.Are you an immigrant or were you born in Canada? If

you were an immigrant, from where and when did you

immigrate to Canada?

I was born in Canada

2.Please describe how your English teachers carry

those poetry lessons.

(e.g. Did your teacher encourage you to offer your own

interpretation or they merely input their own to you?

Did your teacher put you into group discussion? If

there is other special activity, please name it. )

In university i chose to take a poetry class. ENG 205.

This was not a required class but I was interested in

poetry and decided to take it.  My teacher was

fabulous in that he never asked us to write what he

wanted to hear.  Each class we would read through a

poem and go through what we thought it meant.  He

would help us with certain interpretations but he was

always open to anyone's interpretations.  We were

always involved in the discussions.  He always pointed

out the different ways of writing poetry and the

various techniques that different poets used to

emphasize their poems. 

There were no special activities per se but we were

able to choose a certain poem or poet and write on a

specific aspect of the poem.  I chose a poem that was

not originally written in English and compared the two

different translations and how that affected the

feeling of the poem.  WE learned about all sorts of

modern poetry , and through this class i had a greater

appreciation of Russian, and Spanish poets which i

still hold to this day.

3. Looking back, do you think there is a need for

students to learn poetry? Why?

Do you find it worthwhile or a waste of time?  Why? 

No i don't think there is a NEED for students to learn

poetry. If they are interested in it they should learn

more about it. It's up to their own discretion i

think.   They shouldn't be FORCED to learn, but i do

think it helps your creativity in terms of being able

to think outside of the box and try to interpret

various poems.  For myself i found it worthwhile

because without this type of class there is no way

that I could understand poetry on a deeper level on my

own.  It is very difficult to teach yourself poetry

and how to appreciate it.

Vivian Wang
 1.Are you an immigrant or were you born in Canada?

If you were an immigrant, from where and when did you

immigrate to Canada? -- I immigrated from Sao Paulo,

Brazil in Feb. 1996.

 2.If were an immigrant, were you still required to

 take poetry classes as an ESL student? -- I don't

remember having poetry lessons in ESL classes. When I

was in ESL level 4, I had to take regular English. It

was then, that I had poetry lessons.  

How did you like it? --- I don't like poetry! Did you experience any difficulty in understanding

 them? -- a lot of difficulty, as I can never grasp

the meaning of the poems. 

 3.Please describe how your English teachers carry

those poetry lessons.

 (e.g. Did your teacher encourage you to offer your

own

 interpretation or they merely input their own to

you?

 Did your teacher put you into group discussion? If

there is other special activity, please name it. )

---It varies. There are times when the teacher ask us

to read at home to interpret and to find the poetic

devices and then go over in class; and there are

times, in class, where the teacher goes over a new

poem with us, by reading 1 sentence and asking us the

poetic devices and the meaning. Then, the teacher

gives his own interpretation. There were very few

opportunities to work with partner. 

4.Looking back, do you think there is a need for

students to learn poetry? Why?  --- Even though I

don't like poetry, I think there is a need for

students to learn poetry, because this is a type of

writing. Even if students don't like them, it is good

to know the basic, as they maybe useful to students in

the future. If poetry is not taught to students, in

the future there won't be any more poets. After

students learn poetry, some do write poetries to

express themselves. Poetry, in certain ways, is

useful. 

5.Do you find it worthwhile or a waste of time?  Why?

hmmmmm... b/c I don't like poetry, I would consider

that a waste of time for me. The only thing I learned

in poetry was the poetic devices. I still cannot

interpret them. 

Lisa Lai

The following are my questions: 

1.Are you an immigrant or were you born in Canada? If
you were an immigrant, from where and when did you
immigrate to Canada?

immigrant from Taiwan

2.If were an immigrant, were you still required to
take poetry classes as an ESL student?
How did you like it?

when I was in ESL, I didn't take poetry.

3.Did you experience any difficulty in understanding
them?
When I got out of ESL, I had to take poetry, and yes I had difficulty understanding them sometimes.

4.Please describe how your English teachers carry
those poetry lessons.
(e.g. Did your teacher encourage you to offer your own
interpretation or they merely input their own to you?
Did your teacher put you into group discussion? If
there is other special activity, please name it. )

In high school, teacher did encourage us to offer out own interpretation, however, she usually tells us her own interpretation in the end.  If we don't know, we just use her interpretation.


4.Looking back, do you think there is a need for
students to learn poetry? Why?
Do you find it worthwhile or a waste of time? Why? 

I do think it's good for students to take poetry, as long as it is not too much poetry.  Maybe a small unit in a high school curriculum, but not a whole course.  I do find poetry worthwhile, because it feels very satisfying for the student when he/she comes up with his/her own interpretation and can support it with proof.  It feels good when you feel you've got what the author is/may be saying.  It encourages us to think a lot, and even to think independently sometimes.

5.Which high school did you graduate from?

Sir Winston Churchill Secondary
Ruth Hou
1.Are you an immigrant or were you born in Canada? If
you were an immigrant, from where and when did you
immigrate to Canada?

> Immigrant. Born in Paraguay, moved around a lot before I was 5 when we immigrated to Canada. So that would be 1985.

2.If were an immigrant, were you still required to
take poetry classes as an ESL student?
How did you like it?
Did you experience any difficulty in understanding
them?

> I wasn't an ESL student since I was just in kindergarten when i arrived.

3.Please describe how your English teachers carry
those poetry lessons.
(e.g. Did your teacher encourage you to offer your own
interpretation or they merely input their own to you?
Did your teacher put you into group discussion? If
there is other special activity, please name it. )

> There was encouragement to offer our own interpretation and also they provided us with some of their own (or generally-accepted interpretations). Group discussions were rare though sometimes we did get into them. I think we just mainly read poems and discussed them together as a class or the teacher just lectured based on the content. we were normally encouraged to write our own poems at least once a year...

4.Looking back, do you think there is a need for
students to learn poetry? Why?
Do you find it worthwhile or a waste of time? Why? 

> I guess I think poetry is a critical component of English. Poetry plays a fairly large role in literature in general and so I think that if we didn't cover it adequately in school, we would be serving an injustice to our young people. Poetry requires and trains you to think in a different way and is another form of _expression. Of course, teenagers in general find poetry hard, very abstract and difficult to understand and write, but I think that it a necessary part of the cirriculum.

5.Which high school did you graduate from?

> Eric Hamber Secondary School.
Amy Huang
1.Are you an immigrant or were you born in Canada?

>immigrant 

2.If you were an immigrant, from where and when did you

> immigrate to Canada? from Taiwan, came to Canada in

1988
3.If were an immigrant, were you still required to

> take poetry classes as an ESL student? i think so. 

> How did you like it? liked poetry a lot, b/c it
makes you try to make sense of the writers' thoughts

and ideas in a concise way with a lot less words than

paragraphs and essays.
4.Did you experience any difficulty in understanding

them? 
>some b/c of the thought patterns through lack

of explanations -less words

3.Please describe how your English teachers carry

 those poetry lessons.

 (e.g. Did your teacher encourage you to offer your

 own interpretation or they merely input their own to

 you? offer my own and worked through the poems with

explanations and interpretations with the studetns.

 Did your teacher put you into group discussion? No 

If there is other special activity, please name it. )

 4.Looking back, do you think there is a need for

 students to learn poetry? Why?
>yes b/c it causes you

to think outside the box in language.
5. Do you find it worthwhile or a waste of time?  Why? 

worthwhile, it causes you to be creative with words,

sentence structures, and grammar.






PAGE  
2

