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RERZEZHZEREE M EE Roy Hawkey FT iR # > SREHER °

o REHBREEWMAEENEARAEBERNES -

o SHMBEBFBNRERE CHWMKRAERREH -

o EH—(HRENAKEELEREAGCEINRLE -

RHEREIN TN (HekA-2) TELHEREZREBRVEEED
Magsty - MYEEL RIRHE - EHEFE2ENRE  BREEEFEERR
HERELER HENEE TAHERE HEHMEF BESELRETREAHR
WE TTHEZ2EFERNS2EEES  BRERNBLEEHER  Bf7H#HE
B BYEALTREMNBRAENHE - ERE LEBIAENERELR
ZE - BHIFERAZNATREFEEZET  BE—ELEZE  TENEER
FHREWE—EEAN  —EF —(EHEkE - INEEAE  HERKE (H
VIR E  BR - ER) RE T ES B2 ETLDETRHESZE -
B—afFEARERIAHEAME R BERETHREERN  AIXBE N T RE
FR L - ZEVDEREEZNWERFTECBRANE  WAMNBEE—BELE
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AETREREEHEERRHEMEMERORGR  CRBESHE - S P E
ABR - ERRENER T 2L M KRBEREKREZFEAGFTE —EHER
FIMEMER - HRBY#ER B (explainer) EE FXE) - HEHHEHFE  HET
EFREEROMNER  UHEErIES SE LI EMIHRER a7BHERE
B IEEHARE Dan Wornald EERT » ZA/ et EHFEHELEIKIFHE -
HERREXBWENRAERENRHEEE -

ZEEHMEER 10UERE  ERMERUHMINHEER  FEBRE
EHHEREHEMRERE = (Earthlab) (R ERE > U XBEHBAAEES
G- ALEBEREEREEFE2E3 uEi’\Jﬁ%éaﬁfEaT%fmﬂbiﬁﬁﬁiﬁii it
TR EEEIRFMFELHRS I E2EEMIFHEE  E—AEHEEILM
HYENTEYEHEI 2 HERE -

%2R B 3l BR 3 MR 7l 5 R SR 3R = R 22 & 2 Learning from objects not
learning about objects (X EYWEEMIRKREY ) - KBEEEHGEWEF
MRIBER - RRERASHERMN  BBEBEE - [L& - 26 - BB - #H.

EREHE BTHEBEANEREHF  RKE—SRH - JEREHW
REBEAWERERT > KIZHECRERHEROIS EHKE  RIEWREF -
FILZ2ENEM N ER2FERELEREAEMERIBERIZIGE - T E A
BEENHE - BREERE -

FEZHME-EBEA LT REBEGELEBEER -B8=58 8XA4S
SEEE VNEE T 2B E S HEERBHRMEKGE —RERER  TES
T-2 BB FERAFEHRHEEGE - LEFESH  FH-FERXES2EHZENHE
TFER (57000 A) 224EBER (41000 L) 897 -

Z - BREANBRYBEICHK

EHBHEE M5 MIEI0RNWEE  GESREMEA S ARARSF &
VEERRER B 2 {1 -

EHEHE 2EH - EERABEHESE -

TEENETTHEE -
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By - TEHEEMEN  UREREHEMWAV  (A—UBREAER)
SRREELEBTEEH —EERBEHEE |
BAREEYE T EEE 300 CHRER  #iAHEEAREBE S FHER
2 HE HER . (BREYTENMEAFERE LW
foEkEACEE)

REBLNEEFEN A —EEEE? HEXEaEERSFER KILE
fHE S | SRBTE SRR

ME2FZEHER TEEMEE EEJUANIESR. ... (R EUR
AN ER1E )

SRAGES I EREMEESLE RS TEEEMT 2 RHRE? E

- RBRUBXRBEAXER -HER{EAXAL -

- /B HERER  (HMMUEBREEEMME RS BHEZ)
ERME?ERANE? (BERABMARREE BEUREMETE I
BHEMAE - )D(BREGBHFZHZLEEEZH -STBWEAFELRHEE )
W GERAEMNEBAET | TEHNTE | (BEECEETE  LHE
MER) . ENAFRZERIFEE AEMERTERROWEEKS
BEERR  AFBRBBEERT > EHTHX  BEMULEEERORZE
WHE —BITE SR T FrRARE AETRE - . E TR R Al
RECKOF B TREANGELRN  EEPEER LB R ¥
FES2EEINFENEER  KAEXXEBEET ... -

(i

L O EEEM(H-IRREAE)

ERETEETMRHECHRANME - ERE EEENEESET
[l AUERECHBRERE BREGAEFRE S FHIME > T3
B24AERBREFEXEHFMATFR TN EEDENFENERE  TrER
CABBh 12 RE B LR K -

EEEERENRIHRE  CRUBRBENFFUELRE - BRS
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EEHWER 2EM—EEANEHEE WS UAHREEHHHME
BETHEXMAETHRSE  BLERFEREMTE > TRZERESHEIHK
ﬁ%%%%ﬁ%%%’$%ﬂﬁﬁﬁﬁﬁ%§’ﬁ$§%ﬁﬁﬁﬁﬂ%%@
REERTEE » UREFRBFA R -

BHERRAMREHAGES TR ENEEEEEERE - IIRBEZ2ERHE
HryEER > RREEEEH > WMl SKREBYEPRENE > DURE-—HENT
AREBHK -

1

HREEWHENPEEICHERNA

2B EBRAARLHEYEEP  EHREBLETAN 1881 £ U A K& EH (Cathedral of
Nature) 3% O LER THEHADOREPE G -
AR CACHBRESHRTSERIES  LBRERTEHE -

AT EHLLAHREAT AR EWE - RARHBARLAE HAARM S —
RABFEORTREBIRLEAR -
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REEFTE-LRATA—BIHE FRURATHUKE-—BEN —FF —B%d X
o ABMRETE  EFBR?EHHHSE ! ?

BEOBBEFRAER YT AKETHRTEHRER -
FB  KEETH A BARLE - REAARASHIRMIH BT ITHRECBRELREHHOH
THREERARZSNS  REEFRIHE T
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AE HREFORBIABNRFLEA —LBRADIHYEREL THAE T AHTHL
B AR

HE  BEEFSF-—BAAINPAEDE  BEEEARB LKL BT RIKEHEY
REBREZRUBRGOHH -

HYBFHORFEFLEEXN G R ARRAG TR HEAY  HBRFETBRELE -
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BUMHEPHBRARTED  LRAMRLVRERO I ELINRAARSE  AnBHY L LN
BrEYE cETHAALERSR?

¢
i

BARTHABET S -~ EARALELANL T P o T T%RE, (Farth Lab)- s — 1@
DB EERAAIOMATRT  RARSE 2L BEIALTH LHYLIBAFEHH

E
FREGBAREE  —BARAERGHRERE -

EZB THATHRE  H—HF - LEH ASNFEBAZI-MIBEEG O RBRFLLE

5

B TRBALLE N EEENGELE  REBZBEENGFE -
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. yor il

BEMRTFAUEZS (L8 ) AHREFALREF (H0) B siBmuEsAEe g -
HELRBEREFRNG I ELMBTROHE -

EFABHETRITEETFTHEGHS AL ER A B AR THA YO A T AT S
S-S MEAFT FERBRRE - AT I PAEEETENT S BRELTE L FH G -

Tg@xFo j(DarwinCentre) R AKX T HH B M AEBRAEL TS F A HHEFR
R

BAAZ LR W2 FAARAEHAARRER  BREAFAIHABFTREALR
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REBWBEERBARABR A IO NERER "HEAXTY, BAEE RS OHALE

B BEXAAAREIR ESF 4V EH REABEAS LRARAESENRY (4
B -

BESRREBLA —REFALTSS BR 0 FH BRORIAEN ¥yaRas
L&  FETRERALTAIPAER -

BAE AREYERSHELEBEIEEGHRCE
REBYESED N 2ANSEEHETRYRBHELBTERAK - T
BEEEHHEREZAM D RTEEEFR (H#k+t-2 : 2003-2004Information and
Events for Schools and Teachers) » {HRHF| HFRVIREEHHE EERELH - FH
HRE A 1000 224097 Ky HEEFERY AR 24 5.0 (Ford Centre
for Young Visitors ) HF RIFMEMRMBEERF  LEHBEYERTEEH
ZHRXAAFTEY FERLETHLEEENHBER - EEEH =Y
MELEMN  REEEEHEHE LR rHESIM -
FZERFHIN-EAZAREABIEHEEERS T ETHHE R - AT
BEY - TEYESHHRRSRT TS TENE RS E AT
fit - ARSI BEEERSHEE  HHARES - KBELRABERNERIR
oA EEELAEE  HAREAREEYENEEASEEFNHRBEETH
HEEE - T HZEE LU EA RSB E S S IS R §E/E 8 > 8 — B4R
EEZ2EFE2E  HWIEMNEFH—-EFTEESHSHEFN TREZ -

W
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— BLEEBRETHHBERBEONGE —FHEmMBHEEERRED :
( Celebrating Athena’s Birthday )

FTEREGB/NENER (KS2) FBEXHAREFTENRBILIEE -
IEENRE R BN TE A IR i B R B R R & & 1T - B EE MBI £ £ Richard
Woff %4 3% F E&R - A Richard 3R EHF L3R T ZE 898 R DR At 89 /N & F
MEMGRBRKE  FEEFELE (9NAFEREZE  SHEAEHMEANE
RN

RIEETHRE

o EBE RS

EEFEEGE AR E 2R ERY ?

EREEEMBIBHEAE ? EREHRIIWBEEFERE? HL R

RETNRESHE? WA BR2LBREERNEHIHORES B =& -

3D 78879 (inround)~ BIM FEH S (high relief) ~ B R {E (low

relief) - WIEEE X FEUMBHYABS TEHWHAEBERE  KXSHEE - F

B EBEAERE BT ESEE (KET)-

BB F 07 e B o (12 Parthenon ? K#FEEMRED 2 3 /)

TR B AR SR BURE - DL R B R R A V8 R B = T I 1D L o B A S [

HRR AL B B

o IH=-"FEARRHMHBOMEED

Z2EBMA—/NM - SETEEREFSHREFMEE 8 E R HE

mo WEBEEEEUMBEAXNEDE=Z(EMNE  CBRE—EAH

BIECERMAERAE? ERENWETRH—HEA@Em ? #9758

FONRELERGEEN DN RBEHER -

& REBZME fricze i FAYAETT

FNEHELE R > £EF Athena £ HEF > 2 A ARFHEEH L

ZINREE KRBT > # Athena WA HEY —FH KUK EMEZEE

L ERIRHET R ol

A6 AR g LR E R G e - th A — &4 IneviEE - IE
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B REREFER—EEEBIRE > .. B H— (Richard REHF )
B EHEAR M LIEAE ? ... 5 KB RERFOHRLN

SHEE  BEEE—EKF  KRFFEABREOME (KEL - &
RE - -BE B EF 87 -fH-#HF- FREREME &
KB R EIRY 6 R ) > B E14E 10 1 BR B T A A BT B P e
BHEREERZEMREEMEHMY ? 5 BFHFeRE -
BESEHRGHENG  BETVREHAENER L  MEWEKR  EFRE
BIRETE ~ ERAREOBEAE - RN ESR - - F N 2L RN ERFmFA L
BRERE YS!

o JEMHMEBIEIW G E—EEMN fricce BEE2B —EBHENE
RRBIRBIE ? HERE WY HRERER  F R4
REBMEMER L ? . F—E4F ! -

MW BB EEE? .. EEATEIANE  ESREAE
hfEEET > ...

MR ERETHRAOFOER  REEEITEES?

MR ERETELOFOER  MAREGETERE ?
BEEHER T HTFHRMALA | Richard »H G #F § 5545 th o R 85 B
WA TAFRIE EMAG RE L ek EERERRR LR
RAGMMET LBy EHB S BEORS -

& iiE:

THEAE —EB = A /E8 (pediment) LAYMEEGREHE —EWEHE - 2K
2 Bl A] BR K 218 ) 8 B 7 B R 8 Uik Compass |- LA Parthenon 2 3 5 75 2
BIER « SO EBIANHISE/\ —1° 3| B S 4 SELDHBE XA EEYE
HEFHES -

T ERBEYHREN HEYERRELEST ) AHEHE

Rl /EB 2 ZEH LN " EWEREREESE , (Museum Explore Pack)
OEEE Ry —E - BZRTNEBIEREE LUK T B E IS @A, P
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BERFENRA T ER —ESE I YENHRE - BB EBREYENKE
RE | EEREDERTIRESR
1. BFMHEEG—E "EBYEEREESE ) B KAEAKRE
JEVEBRIHETT -
2. ERERSBENBYERENMAIE TBYEERELESE ) 5IHEE
BEUHELT
3. WEEEESHHERNEEEREE -
4. HHMEBA —ERRR2E-PEFOIIKRRE  LHEOER "#Y
ERREMHAGE, SIHECHEE -
5. WHEHCHWELHERIEHE  NRFEEE > ERE-ROWEHT]
HIGER - AEHE TN EFHETHEY -

EEEE R NER I 30 2 JEWIMI A2 BB ES A 20 i
EHMHAERE - BEGESHZAERT A RHE 6 REWE —RAETIIHH
BEE QWIS LS GBI A B AT 2 B R ZATE — 2R - ZETH
BREMH—E/DRAIRE > LIs i RE S #7217 - ATILiE 8 Richard
kg /A —1 EHR > BB BT BH B EESHHER - FERKXABPER > =
ZHOEREBZMAEILE O WIRH AT EAIWE - Richard #7575 B8R E
BB mRE  HEEREEMEENMS | HE2LHHNBEYENERET
BEWES  TERNECHEBEEFNVESE  RABMBENEMNGAE
O HELAMYETRE  MAFREREAROBYERST AT - UL
EEETHABIZERBAEEHEN L > AR XEREENERES -
K B R 4 HBEE T B 28 ZREER BN E MR A5 2R > TRV B AT AR EE &L
WA A BB S SR c MR EZHEME CS ERERTLUER
i o HFE  Richard WA RIEE2 B2 2T BV EHRESE > M2
T DU R EE O A T B A B WA R SR ENERE R A E
FEE -
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= REBYENEGICHRERHA

R

e

AR AEBYBRABRENER NGB HE SEAPHIFIRAERIRAEZLEAESE

BoAR RANBABELELAIBEHT T ORENAORY  FRAANBKE - T &7
2ETY -

MR TFTEDBBEHFT TS LALARBTURFRMAORY  ETREFRAL - BB E
TALMERTES -

AEWHIEHF 8 £42 Richard Woff AN B LALAFTRIHBRRERATE ¥ RATHE
BRENHTY -
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FE AREBABLORY  LEFRLTLR UBEBSFATE=ZERE CART—
BUHHBE? CEZRAHRNE? CERENFR T T NG E 7

FhH EHBEXHENRD
HPBRBEAREEEDE |

5 —1 THmeEErE8b e, (Museun Explore Pack) 7% » Richard 5| £ £ 4+ & B 5

CIHMERBEABNREABGTROME SHATH KRB EFGANLHRE?D
A 2
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RABDE - BANBRALHEENTHRLE AHILFRVELAERZTHAR

TEEHES
BHHRA K RERLFLILATHBATYAEIRFTRY  BRETZARFT LS HAAEY

FROBEMHEEFHMEREL -

FAEUFFAHETREARRAGLE BEEATHHFRR L BB - BUHREAETH
Bl REZE TR THER FAAEHEORLAMGEN -

BEERN FRETARELERTBREBOE T ERRINBALET T DELLEHY
FlA8 - 3t RA Do PR HPLAHSTSIHBCA TR LLERRTAEHAREHS
BEREMBERBBGBR -
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AREHBEHRIECLZ LRGN —E A DA (Hands On) - 24 7 — 2k

RABARLAFMMASRS AT AFES BLisy BRAAALEHIERBE LI HeBK
R TRSOEETHENE LESFTRIHIARATHESBAE K ABRARKEAY
HEREMEETHADR -

BRE  LRERBEHR

—  BYEETEREREFTONR
SHNHERYESKERSBRENEER > UORSERREI M

RRAMHBAEED BRBRAETFE BREIADERS-KRZSEAR - B4H

BOFERTER HEEHE - mAREEREE WS TREIINERHE

LZHNPBEEBHNELR HEXBYESLE - HIEFER  ES24H

B HHBENRINAERSERIEANAEEE  LHEWEHETAEK
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SIS EY RS EE ¥ A 8 (Freelancers) HEHZE » BERRH=(E

EYELRGRANRBEYE  ARYEHENH > THRFEL - BELME
VEREBBIRBEYEZBNE T EEYE  ANEEERELRSRER
REERYE  BALRBERERBWHBHEBECIFRE—EL  HHE
ERABEE2RAT  MYEABEIRBEREE  EABYEREEE

ERMBEHEFRRZARARKNAR - MAMMIEES —NEEEZHEYESRE
RENZENEURE-EFIEMEREYE LMK AEEHRE
e - SHEEYE - ROBEREEFEFRNVHLGFERERRSH—8 - H
ZHRBGHERERYOAIENZLAEE  BRESELBERTISER - T
WMt RERNEERERG2ET R EYE - FILXEEYEE 2 & ( Museums
Association) BHETEEBEFUHE —IRE  EEFUXENWEEESFERN

BE—-XRHBE  REZNEVEESSLEEHAENEEEY  RERKESE
YRS RE R RENEE ( LERORE  KYHE - FREOME) By
BB ANNEMENE  2E2EEYENEE FIX - 2ERTVEM
HSENRIEHEFHHMEER - LERBTFERERTFRES - HIELTTRE
HEYELEER L RERAERHEEENAETEGmZL— -

Z - BUEHBEEREERADRENER

FEREEMBEESEN={AEYE  HERSTHREERBEEROANNEEFES

BT EEE

® XL FZIHN-—(ERYVEENEREBYEECEBYERENETE

HRBE TEEARL BERANBYEEEIFIEYESLUBANA
BEERETIF REEYER TR XERBEIESN  S5H8 100
IRV R TR AR RIS T ERR H ERMLER (Eye
Opener) > BH — L& T E & B E K LREGHE DT — (/B85 g 5
75 (Hands On) > BHE B/ ERT —LHEHERLAGMELS
HETEEES MO REREEEBEEBERXYIHES -
BRI T REBWIESE > LREFHERY FER T EBERE -
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ERNEFEEAEEHR > BRESEE -

HYEEHEEWIE AR (Curator) : FEHERTAEBEDBEREH
B IRENNRABERE  FEEH  KEKEHEERARERT
RN S ERESE  REEE W EEHRE - BEEREHEY
g5 1Y Darwin Centre S RKMBHIRHZHFE AR AKEEYERTFES
KigmAEAARREHSWESEHE (Gallery Talk) » T EMIMREH
EYEAGNEENRAERTIBIHREE  EEHEEARAEA
EERBEANVR  THEBRSWHEREGEE BN TEHNS
Bl EXTRCHTURBMSIRERE THRE » KEHLT
HENZERM -

EYEHAENEG  RENEYEREREEHM aEHE - HE -
R MHITHERBEEMNIF - SEHHEZERTEERLU
BRYA - 2EER  HFEXERR  HMHEBEHERE - EREA
BE FEEDHREAKGHERRARTMHBINSEIESE  WE
EE - W ESEHSRSEREAE - BHARSITENEG - X
i = EHYENHEABYEFERS MY B RERTIF
KEEYEZHETL BB HEEHRRAEFIEEAEE
RBHEETF > BERLEVESHBRBERERRETFINHE
RBAEEEEE  HEIUfIEYWENFAREASWEERE - &HF
WMEHOT S ERSHELHEED  BFEZHEHETFEE &%
DRESBHEEYVESGSE > MIEEREEEE -
HMYERERBEAE  BBEBRERRBEMN  AERKRES LR
HEFINSERER (LEEEHRS  FEEEMAEEE ) H
SIBRSE  HMABERNZ2ERMRBER - BRINEEALE
YRR —RBE RN BN EREE  hE2HBEFRFAEREFT -
EEWBRARAARLBYEESVEREERFERMLE K
SEAR  BLEHEBEHAFAEERZR  WENHBEARHRT—
PR EEIESERGEE > FANFEBRRAIBESHKA > W
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EXTEEGEEEBNEE -

o WY TFEHEHEE (freelancer) - HifF ( Tour Guides) BKEESFH 3
ANE (Specialist) : 7EIEYEEAN NBBEXELRFEHROSHEER &
VEBE GHEN - EEREHRTHNAET LFEREZALS
fE- MEIMEYERRE FRERRMBHOAMAEED - URAH#T
REEREUEHARBHEESANL - REBYEFTENHESE

( Highlights tours) * B2 @S RER SR E L (London Tourist
Board registered guides) B F @ W EEEREFEESHEE - 5
AREBYWEREFREHRTHEREAE » IS Educational
Officers, HEEH T 12 (1AM & (Explainer) BEHFHEHHIHER
BT - HEBEBTEEXLRRRERIENATEIUREE
FEE - BREAYNESREERETE (PIOARESE)  BEHSE
BUE - RE AN R ERER  LEESEHEHIART LFR

( freelance educator) - B EFEEH T HE GEM ( Group for
Education in Museums ) #1777 —{E 8 HEHEF TEEOHEE AR

(freelance network) » Rt 2 E R M ESHHIEHHEH T TEEH
B BEEEE - QU5EESEYEANEYTEERNEBEET - H
UTEANEFRRFEILEEESS -

= KN EHHERESHFRASERHEEEAR

ZEYES _ENEBEEHBR - ABYEA T HEEEEI/NTMH
(What's On) > BEE&—RBEAR - HFREBEREZANER2IMEAA
MHREED  BRBESREREEENR  BRNIERBEREBREELERER
B UFESERAET RHEETHEREMEEEH AT U2 - KEFYE
FIREERE BN SSHEREER LREESFM - R AL Adult
Learning” » B R ER 7 LR "Family Fun” - BRI HERLSEERBOZEH
2 AR RBEHEHSIHSASEHZRFTEENERALE LR EYEREMH
WS EES  RBEHEER B FHKEE L — 4" Information and Events for
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Schools and Teachers ” » REREGEREHEIRE - GEERNBEEERY
ML LR EE  ERNMEHFERAEEFEEESRERESEIE -

M YERBEERNEA
ZEVERELEBAIRGINVAZEGREEEEFUTHE

® HEVMEHTAREEERAE AR -KRERBEBEERKHZE
REBRITXEYEELEYHRZAIIRK -

o EURENHBEEAARNEESFELELE BFRETNEBEZREMHN
HE s TEEFEEYENE -RTAKERTOEN  WHEER
HEREFREREFRREVEEMSHNASTHENA - EFRREFRN
BRETTINIERNBESHEREEFESHNIRERE > WRERS]
B EETFIA -

® BAKAEE HNEHNHIAREEEEENRERABERREER
L HEBEARFREENALE  HERBA - EEZFFFEE—
EEENEBANEER—ERTEMOAIFREE  RIAGES
MRE - BIMEYEEERLEYETRE —HHEFEEHETRE
FHEZFEM  BUXENEARARE LR  BERNEERTERS - #
RENRATEANSEHRS  MEAEANEROEWEIEGE » #Hik
LHEEANH BEERERYELEN > —HEENABTAEEFZHR
MR RBRETHAS S RERABIFHOIERE -

o BAHVEEENTIHELR  XREWERALERRREREY
BETEEEEYE  HitEYEERNFaIRERD - KILAT
FEVETHHAEEDEEBUSHEALRBYNEER IR €
ALZRG  WAREERIREEESHBVIELARRE - &5
REIFMEBYENHFTERAATRY - EEWHERERYFRGET
MR ERVEATHERAZETIENRZE  HLEBTEHK
BiEEREAFANFE -

o FEEREMEVES UMHFRNRERR  2EEBETNER

0%
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THEMERG AR EEHEY SRR - EBETDRENY
o BREBBEAMONESE  BEEER FEEABMEBEESR
REME - HBEELLEFEHBRELERN VL > VEERNET
HEERMNBSE  BHFRLBENFTAEE > TREFHE
BREORRBETS REEEARENESR  FRHEEYETEEEE
IEES - BIIEBRECERER RTEEMTE?ERENE?
ZEHEZS  BEREEBI AR NS HAEMNE > WS EE7E
R T R RS R ? AT RE R AT EE AR ? BOE R A AT REE (T ERR L 7 K
BHEBHAE? . %  ERBVEWETHEELS -ERABRRR
ZEmE—ERTIEFERNMMEMNES  EARMMAEHE
EEVETEEIRENRE  BEETEABESEGHVRE &
WEREBREXCREBNRE - EXDRCEEYERT ILUZZENY
#oy o HEE B BB R 8 HE 00 B ISR B AV 1Y) 88 B A SR B
WY EHABESNRRRBEHSEA SRS MBEARILRHA -

o E—HEEITTHEAEHEMPET  ToEERSIEYE TN
#HE BEEF-ERLENEHERMZLEEVREBEHEL TR
HORETEE - fImEEE -

H-ERWRARERYEBBEH AR

YRRy FR WA BIE MY BB VE BRI 3R BE T H 40 18 50 3% 2 A
AMEEREEENAG SHEYELEFEENRAREZEHRAE
FoBROTEBHERE  MMALEEHRABME  MRERREAWHNERE
HWEMEGREM LHEE - BEEEVEEETEEMEARERNEEHRE
#EEHE > Darwin Centre ERMGHR EHFE HEVEOEEHAREAEE
#oHESEBURLE NERAEESE M YHESE  SBHER
R HBERABELY  ALEESEERPHOANSE  EEEHERD
MBS EHE - S ELRFHEBNEF  B—EREFYERHEGEE
AR R EVZENEDRE  E-NAFRBEEEFTRE T E S HIZHE
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HEEMEEREBENE R  U2RTEFEENRRE LT YA ETHRERER
HILBAE > BB T SWENMERRZEMENORRZR  ERETd
HEENHMUFEERARIELEE D > RESELFIME - #HRHF 1545
# o HRENEANEIRECE TR SLEHARASNHEEHEENE
REGEINR NESEEEMEERME  ZFHERRT MBI
N -

&

AH/NBEAEREEYETREE BEHEYWEST ABETHBLEIHRGW
FHKE? MERESR?

HEYETHBEABANEEREER  LKXEEYESH > RESHENWEL
ERERG IS%EZ U AEYERENVHERE  HRYHBEE T3]
- BRI — WA EESRTIUARNEESRERS Y X FEEYE
M TPEE BT I - AR Schools and Teachers” i PR At LA A - &
HEFHFES  UHHFRINEERNERSARAERFM - TEFERHBEER
BEEAE . HENFEBYERLTEY - SEEEERAFTHIHEFHII £
Richard Woff X R AN MM A FERFFE N BERZRANEKTZ - 3 EH
BEERELN FAEHEMEE —EEESLEREYEFTNEETHAEZRK T
BEMEBESHEEMENAN - BEGRE —MNAMESS SE2ATERET Y
HBRERGETEHANWEREEE N ESFMMEETHHEHELEZAEY
EEHE > EESHEVNEHZEE AN > HLLKERMEAEE - fTLL
KEFYEETESH HEB B AN B AT R 2 I R 2 > LM E ST REB A
15 #0 BT BRI 2R ( Post Graduate Certificate Education) tifij A 448
HEWHE - EHRIREMBHEEE EERERERESAEEEES
BIEITH#R - B A EMBIELE Renaissance in the regions 5 E TAFT T H
London Hub Museums @B EYEEFT M A W ER BT H EYESENE &

(Hg&E+—-3) ZHARHR > AN EBHRSEZLEREZHEEETR  20HE
SHBRESHEOEYERFTAEATNREESD - NS HATHEE £ H el
BHrEE A HEAMOLE - E2EHIHEVRE - AEEYEFTHER
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The Horniman Public Museum and Pubilic Park Trust
Education Policy 1999-2002
Summary

Education is at the heart of the Horniman Museum and Gardens and this
policy has been developed, in consultation with staff from all sections, to
encompass the activities of the whole organisation and is not restricted to the
Education Section alone.

This paper establishes the framework within which the education policy
operates, then sets out the Museum’s education mission and the principals
governing the development of education programmes and services.

Introduction
The Trustees of the Horniman see the principle activity of the Trust as...

‘The provision of a public, educational museum and gardens to
encourage a wider appreciation of the world, its peoples and their
cultures and its environments’

(Trustees report March 1998:3)

This aim acknowledges education’s place at the heart of the Museum and
reflects Fredrick Horniman's original vision for his Museum and Gardens -
that they were a free gift to the people of London for their ‘recreation,
instruction and enjoyment’.

The Trust is committed to serving the needs of people — its visitors, other
users and potential users, at present and in the future. This can be achieved
through a broad range of appropriate services and programmes based on the
collections and the depth of knowledge ‘within the organisation.

The Museum’s Association’s definition of a museum also emphasises
education’s central role and the importance of collection development,
stewardship and research...

‘Museums enable people to explore collections for inspiration, learning
and enjoyment. They are institutions that collect, safeguard and make
accessible artefacts and specimens, which they hold in trust for
society.’

(Museums Association AGM 1998)



Relationship to corporate policy and planning

The Education Policy is intended as a companion to the Corporate plan and
will inform relevant departmental objectives and individual work plans across
the Museum and Gardens.

This document should be read in conjunction with the Museum's Access,
Equal Opportunities, Customer Care and Exhibitions policies.

Education mission

The Horniman aims to encourage the establishment and development
of connections between all our audiences and our objects’ such that
meaningful learning results.

Leamning is seen as an active process of evaluating and integrating
concepts, attitudes, feelings, physical knowledge and facts —
addressing key questions, which increase understanding of self, others
and the wider world. -

Principles guiding educational practice at the Horniman
These can be divided into three areas...
Education theory

The unique educational potential of the museum lies with its objects.
Educational activities should therefore be object-based and explore
the many stories and interpretations that they offer.

Programmes should recognise that people have different types of
intelligence? and learn in different ways® and so provide multiple ways
of exploring and responding to objects.

Motivation is important for effective learning. Experiences should be
stimulating, enjoyable, relevant and appropriate for the visitor,
setting museum objects in a contemporary framework.

For leamning to be useful in the long term new information must be
linked to the visitors’ existing knowledge. Interdisciplinary
approaches tap into a range of existing experiences and create new
links and understanding.

intellectual progression should be provided within particular
programmes and within the museum as a whole, such that visitors are
challenged, stimulated and can develop.



Programme and service development

As a centre for lifelong learning, our education services should strive
towards providing access for all, regardiess of age, sex, social status,
ethnic origin or ability. Strategies that improve access for particular
user groups will often have wider benefits.

Education programmes and services should reflect the diversity of
cultures and environments globally and locally. They should increase
inter-cultural understanding and tolerance, whilst challenging
discrimination, inequality and racism.

Committed collaboration with our existing and potential audiences is
crucial in providing appropriate educational experiences and making
the most of the Museum’s potential.

Self-representation by the community is essential and engenders
respect, trust, understanding and empowerment in these groups,
other visitors and museum staff.

In order to develop new and existing audiences specific, targeted
programmes may be appropriate, identified by research.

The museum should provide a forum for debate where differing
perspectives can be explored, preconceptions challenged and critical
thinking developed — within a framework where visitors’ physical,
emotional and intellectual needs are met. o

We should demystify the institution by exploring and challenging its
own and other perspectives on its history, purpose and processes.

General management

As education is central to the museum all staff should support
educational activity.

Educational considerations should be given due weight in all
appropriate Museum decision making. Education staff should be
involved at all stages of planning public provision e.g. exhibitions,
events, publications.

Education programmes should have clear aims and objectives.
Consuitation and evaluation should always take place and be pivotal
in the development of subsequent activities.

We should be aware of ongoing developments in the wider world,
particularly the spheres of education, palitics, social and culturai
studies and technology, which can improve Museum practice.

Services should be of high quality and provide value for money.



Endorsed by the Trustees of the Hormiman Museum and Gardens
8 December 1998

' At the Horniman by ‘objects’ we mean natural history specimens and the living collections of
the aquarium and gardens along with constructed anthropological and musical items.

2 The work of Howard Gardener has identified at least seven types of intelligence: linguistic,
logical-mathematical, spatial, musical, bodily-kinesthetic, interpersonal and intrapersonal.
There is ongoing debate about the exact number and subdivision of these intelligences but
the important concept is the plurality and variety of each individual's intelfect.

3 Bernice McCarthy proposes four leaming styles: dynamic, imaginative, common-sense
probiem salver and analytical. Individuals will have preferences for particular learning styles.
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THE HORNIMAN PUBLIC MUSEUM AND PUBLIC PARK TRUST
(Company limited by guarantee)

TRUSTEES’ REPORT for the year ended 31 March 2003

The Trustees present their annual report and the audited consolidated financial statements for the
year ended 31 March 2003.

PRINCIPAL ACTIVITY

The principal activity of the Trust is the provision of a public, educational museum and gardens. lts aim is:

‘to encourage a wider appreciation of the World, its peoples and their cultures, and its environments’.
BACKGROUND

The Horniman_Museum--and_Gardens were_given_in 1901 to_the London County Council.in trust, as
representlng the people of London, by Frederick John Horniman MP. They were dedicated to the public
forever as "a Free Museum for their Recreation, instruction and Enjoyment” and were registered as a charity

from the outset (The Hormiman Museum and Public Park Foundation).

The Museum is housed in a striking art nouveau building by Charles Harrison Townsend and set in sixteen
acres of beautiful gardens.

The collections include muslcal | instruments, ethnqgraphuc collectlons and_natural history.

LEGAL AND ADMINISTRATIVE DETAILS

The Trust was incorporated on 29 December 1989 as a company limited by guarantee and is governed by its
Memorandum and Articles of Association. On the 1 April 1992, following the abolition of the Inner London
Education Authority, the Trustees' functions relating to The Hormiman Museum and Public Park Foundation
("the Foundation”) were transferred to the new charity (The Homiman Public Museum and Public Park Trust)
and the trust property of the Foundation was vested in the new charity, to be held on existing trusts, under the
terms of Statutory Instrument No. 437. In addition, the Statutory Instrument transferred certain former local
authority property to The Homiman Public Museum and Public Park Trust free of trusts. The Charity
Commissioners have agreed that the Foundation may be treated as a subsidiary charity of the charitable
company which administers the property of both charities and is funded bx the Department for Culture, Media
and Sport (DCMS).

TRUSTEE APPOINTMENTS :

There are up to twelve Trustees, four of whom are nominated by the Secretary of State for Cuiture, Media and
Sport. They serve for a four-year term, after which they may be re-elected for a further four years at the
Annual General Meeting (AGM) of the Trust held in September.

During the year Professor John Mack was re-elected at the AGM for a further term. Ms Genie Turton joined
the Board on the 15 July 2002, filling a vacancy, and her appointment was confirmed when she was elected at
the AGM. His Honour, Brian Galpin retired from the Board on the 16" September 2002 having been a Trustee
since the Board’s foundation in December 1989. His contribution to the work of the Board was very significant,
particularly in the advice he was able to give in legal matters but aiso on issues relating to the musical
instrument collection.

None of the Trustees has any material interest in the charity and receive only minimal travel and subsistence
expenses for attending meetings.

AUDIT COMMITTEE

The work of the Committee included the detailed perusal of the Annual Accounts and Schedules thereto, and
consideration of Intemal Audit Reports.



THE HORNIMAN PUBLIC MUSEUM AND PUBLIC PARK TRUST
(Company limited by guarantee)

TRUSTEES’ REPORT for the year ended 31 March 2003 (continued)

As well as the regular annual reports of assurance to the Accounting Officer on the systems of internal controls
the following reviews were accepted: Ordering, Receipt and Payment; Payroll; Health and Safety; Security;
Income from Exhibitions; Estates Management; Corporate Planning/Risk Management; Budgetary Control and
General Ledger; Establishment and Personnel; Collections Condition and Control.

FUNDRAISING STRATEGY COMMITTEE

During the year, the work of the Fundraising Strategy Committee concentrated its attention on the Horniman'’s
new corporate identity and the launch events for the Centenary Development in June. This Committee was
set up to deal with the funding of the Development Project and thanks are due to it for guiding the fundraising
process so successfully. lts work completed, the Committee was wound up at the Trustees meeting on 15
July. Any strategic fundraising issues will in future be brought to the Board of Trustees.

GENERAL PURPOSES COMMITTEE AND PROJECT BOARD

The Committee, constituted as the Project Board, oversaw the Homiman 2001 Project (Centenary Project) on
behalf of the Board of Trustees and this formed the major part of its work during the year until the Project was
completed. The members of the Board were thanked for their excellent oversight of this major new
development.

REVIEW OF THE YEAR, 2002/2003
1. OVERVIEW

The ‘New Homiman’, born of the £13.5m Centenary Project, has now had its first full year of operation. lIts
success has béen marked by excellent Visitor figures. In the 12 months since the opening on 14 June 2002, }
284,705 visitors to the Homiman have enjoyed the new extension with its galleries, modern facilities, lovely

views and improved access to the 16 acres of beautiful Gardens. Market research undertaken during the year

showed that 96% of our visitors thought their experience had been good or very good.

The Trust addressed the key objectives highlighted in last years report, not just by exceeding projected visitor
figures of 250,000, but also through the completion of its world class Music Gallery and the launching of its
new temporary exhibition programme. Our overriding priority for the year was to achieve a period of stability
on site, giving our stakeholders the opportunity to enjoy the full benefit of the new development and the much
loved historic museum free from the succession of major and minor building works which have dominated the
site for the iast 8 years. This stability was achieved and also allowed us to concentrate on staff training and to
undertake the reorganisation of our front of house operations, in order to help us provide a first rate service to
visitors.

1.2 Grant in Aid

The year 2002/3 was the second year of the new three-year Funding Agreement with the Department for
Culture, Media and Sport for the years 2001/2, 2002/3 and 2003/4. Grant in aid of £3.1m for each of the three
years was proposed but Trustees were delighted that an increase of £60,000 for year two and £75,000 for
year three was subsequently allocated in recognition of the costs of front of house staffing for the new
galleries and new main entrance. This grant in aid does not however, take into account cost inflation over the
three years, in particular the increase in salary levels required to keep pace with rising London salaries.

1.3 Regional Hubs

The Government has provided additional funding to support a new system of nine Regional Museum Hubs
across England. The London Regional Hub consists of the Museum of London as Lead Museum, the Geffrye
Museum, London’s Transport Museum and the Horniman. We worked with our colleagues to see how this
significant new opportunity might best be used to benefit the people of London.



THE HORNIMAN PUBLIC MUSEUM AND PUBLIC PARK TRUST
(Company limited by guarantee)

TRUSTEES'’ REPORT for the year ended 31 March 2003 (continued)

2. MARKETING
2.1 Visitors

The opening of the new Centenary Development led to almost a 100% increase in visitor numbers this
financial year. There were 250,387 visits, despite the new facilities and galleries not being availabie to the
public until June 2002, and the new Music Gallery not being available until December 2002.

The summer months of July and August were particularly busy with nearly 80,000 visits, and this momentum
was maintained across the rest of the year with the highest weekly visitor figure of over 10,000 being recorded
for Febmaq half term 2003.

2.2 Promotional Campaign

A concerted marketing campaign around the opening of the Centenary Development in June 2002 and the
new Music Gallery in December 2002 helped to deliver the increase in visitor numbers. The campaign
included targeted advertising on London tubes and buses, extensive public relations activity undertaken by
Brunswick Arts and a London and South East leaflet distribution programme. More than 600 different pieces
of media coverage were received during the year with strong features and listings in national, local and
specialist media including BBC London News, Classic FM, Radio 4, The Independent, The Times and the
Evening Standard.

Several initiatives were undertaken to grow the mailing list by 25% to 4,500 individuals during the period.
2.3 Events

The Homiman ran a high quality events programme in 2002-03 which focused on the sixteen acres of
Gardens and appealed to wide and diverse audiences.

The highlight was the World Tea Party in the Homiman Gardens in July 2002; in collaboration with Lewisham
Council. 4,000 peopie attended an event which included contemporary art installations as part of the London
Biennale, live music, a tea dance and hat making workshops for children on the theme of the Mad Hatter.

Other large scale events included a Friends of the Homiman Plant Sale and the Horniman Christmas Concert,
both of which attracted more than 1,000 people.

These were supplemented with smaller scale events throughout the summer months with themes linking
directly into the collections. A series of children’s performances attracted over 1,500 people, while “Chill Out
Sunday” concerts on the bandstand were equally well attended and reflected the diversity of the music
collection with Irish, Latin and traditional brass band music represented.

The Museum was the venue for a host of smaller scale activities throughout the year including a celebratory
launch weekend for the new development with music performances, adult tours and children’s activities.
Black History Month in October featured Caribbean cookery classes, guest lectures and African storytelling.

3. FUNDRAISING

Much of the work of the Development Section during the year focused on the successful planning and
organising of the events to launch the Centenary Development in June 2002 and on the opening of the Music
Gallery in December. In addition, considerable effort was invested in seeking funds for an Environment
Project Manager. Bridge House Trust generously awarded funding of £90,000 to support this post for three
years from April 2003.

The fundraising potential of Museum visitors and the general public was also explored; a new collection box
was installed in the Museum’s new main entrance, and material promoting a forthcoming Benefactors’



THE HORNIMAN PUBLIC MUSEUM AND PUBLIC PARK TRUST
(Company limited by guarantee)

TRUSTEES’ REPORT for the year ended 31 March 2003 (continued)

scheme was produced and circulated. The response to both initiatives was very encouraging and the Museum
plans to develop these areas further in the coming years. Finally, as part of the Museum’s plans to develop
corporate sponsorship opportunities, a new corporate brochure for the Horniman was produced. The Trustees
of the Horniman are grateful to Barclays Bank for kindly agreeing to fund the design and production costs of
this new flagship document for the Museum.

The Museum was also fortunate in obtaining a £157,000 grant from Resource under the Designation
Challenge Fund scheme for the research, conservation and display of its important textile csllections, due to
be exhibited in 2004.

4. EXHIBITIONS
4.1 Music Gallery

The Music Gallery was officially opened by Baroness Blackstone as the Minister for the Arts on 9 December
2002 T

The gallery displays a large selection of our Designated musical instrument collection with some 1,600
musical instruments from all around the world on view. The gallery also showcases our ongoing fi eldwork
dispiaying recently acquired material from Uzbekistan amongst other areas. Visitors to the gallery can also
listen to high quahuecordmgs of selected instruments. A _series of video presentations help to display the

music collection in its proper context, sometimes showing actual instruments as they are being played in the
field.

Adjoining the gallery is a hands-on_space where members of the public can learn to play a selection of
instruments. The gallery also contains a performance space, which is used for teaching, performances and
workshops.

Since its opening in December the Music Gallery has received a large amount of critical and popular acclaim.
The gallery has proved to be very popular with our schools, family and specialist audiences.

4.2 Temporary Exhibitions

The first exhibition in our newly built galiery, ‘Monster Creepy Crawlies’, ran from the 14™ June to the end of
October 2002 and proved extremely popular with our visitors, particularly over the summer months. The
Marketing section ran a programme of allied talks and events in conjunction with colleagues in Education and
Natural History. Approximately 23,000 visitors saw the exhibition during this period and box office takings
totalled £54,045 excluding VAT.

Our next exhibition, ‘Puppet Worlds’ opened, to good press reviews, on the 15" February 2003. The exhibition
focuses on the Museum’s puppet collections and displays approximately 150 puppets in three sections;
strings: rods and gloves and shadow | puppets. There are ‘hands-on’ areas where visitors can make their own
puppets or put on puppets shows and a series of related events have been scheduled throughout the school
holiday periods between February and the end of October 2003 when the exhibitions closes.

4.3 Balcony Exhibitions

‘Souvenir’

The beginning of the year saw the installation of the work of our final artist in residence, Huw Locke, as part of
the ‘My Africa Your Africa’ programme. The artist installed a dramatic piece called ‘souvenir’ on the Balcony
representing a package recently delivered to the Museum. The exhibition was accompanied by very
successful workshops with adults and children.
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‘A Sense of Belonging’, an exhibition by children’s author and photographer Ifeoma Onyefulu of sixty
photographs of Africa, was displayed concurrently with Huw Locke’s instaliation.
4.4 Agquarium .

The Aquarium continued to build on its popularity with the public. Staff interaction with the public developed
both within the Aquarium itself and in insect handling sessions in the ‘Creepy Crawlies’ Exhibition.

The Aguarium was successful in retaining its Zoo Licence after a full inspection was carried out in May 2002
and the improvements in the Health & Safety conditions, as well as the high standards of animal husbandry,
were an important factor in this achievement. An Ethical Review Committee was established, in line with
recommended good practice, which agreed a new Aquarium Acquisitions and Disposal Policy.

Contacts with other Aquariums were developed including London Zoo, the Hancock Museum, The DEEP
(Hull), the Blue Planet Aquarium (Liverpool) and the Melbourne Museum. Representatives from the Marine
Aquarium Council in the Philippines visited the Horniman with a request that we should collaborate with them
in future conservation work (providing sustainable harvested and certified marine animals).

A pilot research project on visitor informal learning and_participation in the Aquarium was undertaken with The

Work-Interacfion and Technology Research Group, King's College London, and this was followed up with a
Cou_oquium in which the Horniman pgrticipa{ed. i )

5. EDUCATION
5.1 Teaching Service

The year 2002/03 saw the return of class teaching on site with the opening of the new Education Centre in
June2002. The museum recruited new Education staff through the Autumn and by January 03 had a full team
in place. School provision was planned to increase incrementally over the Autumn term with full provision —
i.e. capacity teaching of 6 classes daily to begin_in January. The museum offers the sessions to visiting
schools across Key stagés 1-6; each session can be adapted to suit different key stage groups. The main
topics covered are; Ancient Egypt; Animals in their Groups; Around Africa; Introduction to Benin; Masks from
around the World; Musical Instruments from around the World; Puppets from around the World; Traditional
Life of the first North Americans and Toys and Games from around the World. New resources were written for
the re-launched Homiman web site and an on-line schools diary booking system was piloted during the
period. .

5.2 Community Education

The Community Education section was responsible for a wide range of new programmes developed in the
period 2002-2003. - During Adult Leamers week in May we tried out new initiatives such as a family literacy
programme. Special events were planned to coincide with Refugee week in June. We continued to build on
our relationship with Southwark Musiim Womens Group to stage an exhibition for Ramadan in December.
New innovative courses such as our Caribbean cookery day and our African drumming course, which were
targetted at non-traditional visitors, proved popular with the public. In addition we continued to offer many of
our popular sessions and courses eg Raise the Roof singers, gardening course and family arts and crafts.

5.3 ‘Hands On Base’

The new ‘Hands On Base’ was launched in June 2002. This innovative learning space dispiays a significant
number of our 4000 strong handiing collection. Visitors to the ‘Hands on Base’ can explore the collection
through special sessions and self-directed visits. The ‘Hands On Base’ also contains links to all the other
galleries and offers great opportunities for future partnership working with outside agencies.

Throughout the year the Museum used the ‘Hands on Base' every day for school sessions and in weekends
and evenings for family and community learning sessions. The museum aiso trained some community leaders
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in the use of the ‘Hands On Base’ and piloted self-discovery learning sessions in the space between January
and April 2003.
6. GARDENS

The Gardens staff made excellent progress in completing the restoration of the areas of the Gardens
adversely affected by the building works and subsequently maintaining the newly planted areas to provide an
attractive entrance to both the Museum and the Gardens. Work on the ‘South Downs’ arsa improvements
continued, in consultation with members of the Tewkesbury Lodge Residents Association, and the area will be
developed as a quiet retreat with new planting over the next few years. The Gardens' staff also contributed to
the overall educational work of the Trust, providing the public with popular horticultural demonstrations and
advice through the year.

An application was made for a Green Flag Award, a scheme which provides a national standard of quality for
parks and gardens, but the judging had not been completed at the end of this year.

7. ENVIRONMENTAL INITIATIVES

The mission of the Homiman is “to encourage a wider appreciation of the World, its peoples and their cultures,
and its environments”. In pursuit of this aim the Board of Trustees approved an initial draft Environmental Policy
in 1995 and since then a number of initiatives have been undertaken.

During 2002/03 planning proceeded on the development of a new Environment Room. The Environment
Room examines the relationships between various elements of the world whether natural or man-made. Many
of our objects have cross-disciplinary appeal eg a feathered head-dress has cuitural importance as well as
clear links to Natural History. The Environment project draws together our three collections and offers new
ways to interpret them, which will allow our visitors to make connections between objects and link to trails
across the Museum and Gardens. The Environment Room will also offer visitors a chance to respond to the
ideas that are discussed through using our responses wall. This exciting project will be open to the public in
2003. A generous grant of £90,000 from Bridge House Estates in April 2003 has allowed the Museum to
appoint an Environment Project Manager for three years in order to take this exciting new project forward.

We continued to operate a green housekeeping policy purchasing green cleaning products where possible
and recycling paper and cardboard. We also signed up to the Office of Government Commerce’s ‘Watermark’
project, which monitored our water bills and provided additional advice on energy saving methods.

The Gardens have continued with their composting scheme for all green waste. The scheme was pubiicised both
to local authority parks staff and the general public in order to raise environmental awareness and demonstrate
goad practice.

The Centenary project building had energy efficiency as a key objective and, as far as it is practicable for a
building, which is designed to last well into the new Millennium, the materials used have been from sustainable
sources.

8. COLLECTION DEVELOPMENT

8.1 Research

i. Anthropology.

Over the past year the Keeper of Anthropology conducted research for a new exhibition featuring our
Caribbean related material. Provisionally entitled ‘From the Amazon to the Caribbean’ this exhibition will
generate further research through fieldwork and acquisitions.

Fiona Kerlogue, the Deputy Keeper, conducted a three-week fieldwork trip to Thailand to make a collection of
abaut 50 items. The collection is mostly representative of the textile traditions of North-eastern Thailand and
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Margaret Birley
The development of the new musical instrument gallery’, at the Homiman Museum'’s seminar for Exeter
Museum'’s staff, Hormiman Museum, February 18 2003.

Dr Bradley Strauchen

‘Opera benefits and the benefits of opera in the career of Giovanni Puzzi, London's “fashionable horn player” ‘,
presented as part of London University’s postgraduate seminar series: ‘Music in Britain: A Social History
Seminar’, Senate House, Malet Street, London WC1, June 2002.

‘Instrument as Informant’ at the Annual Meeting of the American Musical Instrument Society, Boston.

Dr Hassan Arero
Paper entitled: The Snake and the Phallus: Interpreting a Borana Ritual Object’, presented in January at the
Pitt Rivers Museum.

Paper entitied: ‘Keeping the Peace of Borana: Ideology and Applications of a 'Traditional' System’, presented
at SOAS in February.

Dr Fiona Kerlogue
‘Museums and the Kris: Power, alliance and the exchange of gifts’, at the 9™ International conference of the
European Association of Southeast Asian Archaeologists, Sigtuna (Sweden) 26 May — 1% June 2002.

9. COLLECTIONS MANAGEMENT
9:1 Designation Challenge Fund

in July 2002 the Museum was extremely fortunate to be awarded a grant of £157,000, to be spent between
2002-04, from the Designation Challenge Fund. The main aim of the project is to improve physical and
intellectual access to the Museum's textile and costume coliections, with the following objectives:

* Improve the storage of the textile collections by re-packing and re-housing them in purpose-made mobile
racking.

« Complete an inventory of the textile and costume collections, including a physical inventory, conservation
condition surveys, digital photography and location recording.

¢ Research parts of the collections in preparation for dissemination via the Museums web site, temporary
exhibitions, education packs and publication in journals.

» Enable public access to the collections via the Museums web site and via a rotating display of both the
textile and costume collections in purpose made cases in a specially designated gallery in the Museum.

Work on the storage and documentation aspects of the project started in January 2003 and detailed records
are now being developed for the textile items within the Museums collection.

9.2 Documentation of the Collections

The majority of the work carried out by Documentation staff this year contributed towards increasing public
access to the Museum'’s Collections. They developed and maintained records for objects intended for display
in the Music Gallery and the ‘Puppet Worlds' exhibition. They created records for other priority areas of new
acquisitions and continued with inventory of other existing groups of the collections. A total of 1,000 new
acquisition and inventory records were created during the year. Project management of the Web site
continued to enable development of areas such as the musical instrument database and the educational
eontent for the web site.

Both the Documentation and Collections Management teams provided significant in-put into the installation of

the' Hands on Base’, Music Gallery and ‘Puppet Worlds' to ensure that objects were installed with their correct
documentation and location records completed.
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The Documentation Team are now managing the inventory of the textile and costume collections as part of
the new Designation Challenge Fund project.

9.3 Collections Storage and Management

As with the Documentation team, Collections Management staff have been heavily involved throughout the
year with the retrieval and movement of objects for display in the Music Gallery and the ‘Puppet Worlds’
exhibition. They have aiso administered loans in and out of the Museum.

Storage space continues to be at a premium and the Museum is still renting specialist storage space to
supplement our storage facility in North Greenwich. As new acquisitions continue to be brought into the
collections, the Museum is looking at new ways of making space, by the use of more compact storage
techniques and exploring the possibilities of long-term loans to other institutions.

9.4 Conservation

The work of the Conservation Section this year has concentrated on the completion of musical instruments for
the Music Gallery, including working closely with the mount makers to ensure that objects to be displayed are
mounted in an appropriate manner. Much time was spent closely monitoring the environment within the new
building, particuarty the new galleries, to ensure environmental stability for the long-term care of the
collections. The section also completed work on the puppets to be displayed in ‘Puppet Worlds’ and provided
input into the development of the mounts for this exhibition.

At the beginning of the year the Head of Collections Conservation and Care was given a 4-month sabbatical
to complete her PhD on the analysis of brass wind instruments. Her work is now completed and has been
submitted for examination.

9.5 Loans

The Museum continued to maintain and expand its loans to other organisations throughout the year. There
are currently six long-term loans of our collections with other museums, including the Geffrye Museum:;
Bankfield Museum; the British Engineerium, Hove; Dean Heritage Museum Trust; Birmingham Museum and
William Herschel Museum.

Short term loans during the period included the loan of two musical instruments to the Musee de la Musique in
Paris; a loan of eighteen objects from Africa, Asia and Oceania to the Empire and Commonwealth Museum in
Bristol and twelve objects from Somalia to Croydon Clocktower. The Museum also received several loans in,
to complement our collections within the Music Gallery and the ‘Puppet Worlds’ exhibition.

10. PREMISES

10.1 Health and safety

Much effort has gone into the effective management of Health and Safety identifying possible hazards across
'the Organisation, but particularly the new site. Revised emergency procedures had to be produced which
identified new evacuation routes and risk assessments relating to the new galleries and the use of other new
areas were carried out. An increased level of traffic through the gardens, needed to service the Café and
other parts of the new building, has aiso had to be addressed.

10.2 Information Technology

IT commissioned a comprehensive systems review with a consultant. The report and recommendations have

been accepted and resulting changes in our telecommunications and information systems will be rolled out
over the coming year, which will enable staff who need it to have internet access on their desks.
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11. STAFF
11.1 Investors in People

The Trust achieved the Award in July 2000 and continued to devote both time and resources in the training
and development of the staff. Training was provided in all areas to enable staff and managers to understand
the requirements imposed by new legislation, to develop generic and specific skills as needed to meet
institutional objectives and provide for continuing personal development and academic achievement. The
Trust will apply for reassessment of the Award during the year 2003.

11.2 Training Working Group

The Training Working Group focused chiefly on the training needs of those groups, which had previously
received fewer training opportunities. It included representatives of managers and the staff working directly with
the public on the Reception, the Galleries, Security and cleaning and in the gardens as well as the Personnel
Manager, the Health & Safety Officer and Senior Management.

Much progress was made during the peripd in achieving National Vocational Qualifications for staff dealing with
the public and a total of 10 staff have now gained their level 2 NVQs (including 4 as Assessors). In addition, the
gardening staff continued work on their NVQs in Horticulture at Hadlow Coliege, which enabled them to have
access to the facilities at Hadlow and stimulated great interest. A review of the NVQs was undertaken to assess
the suitability of the ones currently undertaken by Visitor Services and Security staff and a new system of training
units was produced which, it is hoped, may be used in future as part of an NvVQ.

11.3 Management/Staff Consultation Arrangements

Bi-monthly meetings of the Joint Management Staff Consultative Committee (JMSCC) were held at which all
matters affecting staff were discussed. Progress was made with policy development on the Equal Opportunities
and Bullying and Harassment Paolicy.

All negotiations with regard to pay were carried out between management and the recognised trade union
(GMB).

Communication and consultation with staff generally took place through quarterly Heads of Section and Senior
Management team meetings, monthly Heads of Section meetings and monthly staff meetings within sections.
Annual budgeting, Corporate planning, Funding Agreements as well as Business Risk Assessment and intemal
controls were all dealt with and cascaded through these regular sessions.

The previous years experiment in holding Vision Days’ at which all staff were invited to attend and given the
opportunity to contribute their ideas for the future of the Homiman was repeated. These days were much
appreciated by staff.

11.4 Visitor Services

A new Visitor Services Section was established in May 2002. The primary reason for establishing the section
was to improve the quality of customer care for our visitors. The development of a targeted training
programme for front line staff was identified as a key tool to improving customer care standards.

The core concept for Visitor Services training was that staff would be trained to provide a welcoming and
Courteous service to agreed operational and behavioural standards. The Visitor Assistants themseives
Contributed to the development of these standards, against which they can now be assessed. The aim was to
develop a customer care culture within the section, which was owned by all the staff.
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The initial stages of this process were completed in 2002/3, standards have been agreed, a training resource
pack has been compiled, and the Visitor Services Manager and his deputy have been given instruction in how
to deliver a training programme to the Visitor Assistants.

In addition, the Museum entered into dialogue with staff at Greenwich Community College to develop a
pespoke version of the N.V.Q. in Heritage Care which could operate alongside our own training, giving staff a
recognised qualification relevant to their work.

11.5 Facilities Section

A new Facilities Section was formed during the year, which became responsible for premises, cleaning,
security and IT. New roles for staff within the Section meant a year of increased training activity in all areas
learing about new equipment and establishing new working practices. The smooth transition has been
achieved as a result of the hard work and co-operative attitudes of staff. The new building had to be
incorporated into existing maintenance and security regimes

11.6 Organisation Structure

The current staff structure is shown in Appendix lil.

11.7 Equal Opportunity and Disability Policies

The Trust pursued a policy of equal opportunity both with regard to staff and to visitors to the Museum and
Gardens.

Good practice in recruitment, including equal opportunities monitoring, was carried out and training for all
managers and staff in equal opportunities awareness and the law was begun during the year.

An intemnal staff team continued to look at issues of access in all its forms within the museum and it is hoped
that the completion of the redevelopment of the Museum will enabie the Trust to deliver great improvements in
disability access and thus encourage more people with disabilities to apply for jobs at the Homiman.

12. RISK MANAGEMENT

Trustees reviewed the maijor risks to which the Trust is exposed and the measures taken to mitigate them,
where possible. The Senior Management Team also reviewed these risks regularly during the year.

Risk Management was also maintained across the organisation. Risk lists were drawn up for all sections and

reviews of the risks were put on the agenda of the quarterly meetings held between the Heads of Sections
and the Senior Management Team.

13. FUTURE DEVELOPMENTS
The overriding priority, having regard: to the interests of our stakeholders, is to ensure a second year of
stability, after some eight years of disruption on site. The Trust intends to continue to concentrate on making

the very best use of its new galleries and facilities so that its visitors can fully enjoy their experience of the
Museum and Gardens.

In aiming to achieve this the key objectives are:

s to achieve our baseline figure of at least 250,000 visitors for the year
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« to work with our museum sector colleagues and our partners in the London Regional Hub to produce
plans for 2003 to 06 aimed at improving services to London’s schools and the wider community

« to continue to develop a really attractive and successful Temporary Exhibitions programme
« toputin place new activities designed to increase our commercial income

« to foster projects aimed at using the unique combination of our collections and gardens to inform and
encourage debate on the links between people and the environment
Success in achieving these objectives will be dependent on ensuring that sufficient resources are available to
fund the increased range and scale of the Trust’s operations.

Our major long term aim is to ensure that the Hormiman is able to meet the demands of our audience and our
sector in the 21% Century. Priorities over the next 5 to 10 years include deciding on the future of our Study
Collections Centre in Greenwich and on the timing and nature of the redisplay of the popular Horniman
Agquarium.

14. INVESTMENT POLICY

investments are held in accordance with Trustees' powers and the Museum's investment policy. Cash
deposited in Charities Aid Foundation and COIF Charities Deposit funds eamn interest at Money Market rates,
whilst retaining liquidity, which is required for the payment of current liabilities and future obligations.

15. RESERVES POLICY

The current year's deficit on revenue income and expenditure (see page 20) was budgeted and arose
principally from expenditure on the completion of the 2001 Project and the launch of the new extension. It was
financed from funds raised in previous periods and designated for this purpose.

General reserves stood at £242,122 at 31 March 2003.The Trustees consider that, given the virtual certainty
of the receipt of the Museum’s annual Grant-in-Aid before budgets are set, the risk of income not meeting
expenditure each year is low and therefore the level of reserves required is minimal. Accordingly they have
resolved that £100,000 of the general funds will be retained as a contingency fund to cover any uninsured
losses not likely to be met by the DCMS. The surplus over £100,000 will be used to fund essential
expenditure, not met by Grant-in-Aid and other income, during the three years of the next Funding Agreement.

16. PAYMENT POLICY

As a result of introduction of The Late Payment Of Commercial Debts (Interest) Act 1998, which came into
force on 1 November 1998, the Trust has adopted the Better Payment Practice Code, replacing the previous
CBl Prompt Payment Code. Accordingly all contracts entered into on or after 1 November 1998 have
complied with the Act. No interest payments have been made under the terms of the Act.

The Trust undertakes to pay all bills, except for those under dispute, in accordance with the contract terms or
otherwise within 30 days. Payment procedures are to be agreed with suppliers before goods and/or services

are ordered. In practice, invoices are paid weekly, except where more immediate payment is required.

During the year 89% of invoices, not in dispute, were paid within 30 days or supplier terms (2002 — 95%).
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APPENDIX It
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Year Groups

Ages

General Headings

Under 5s NURSERY Up to 5 years. Ifa
YR R (RECEPTION) | school, usually 4.

PRIMARY:

KS1 YR 1 5 —7 years

(Also known as YR 2

Infants)

KS2 YR 3 7 —11 years

(Also known as YR 4

Juniors) YR 5
YR 6

SECONDARY:

KS3 YR 7 11— 14 years
YR 8
YR 9

KS4/GCSE YR 10 14 — 16 years
YR 11

6™ FORM YR 12 16-18 years

YR 13
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Free school sessions

The school sessions are 45 minutes long, free of charge and led by a
member of the Schools” Education Team. All schools booked on a talk will be
provided with lunch space and cloakroom allocation.

Talks are recommended for Nursery through to Key Stage 3 aged children
and relate to National Curriculum suggested areas of study. All talks include
the opportunity to handle objects in the museum’s education handllng
collechon T

For more information or to book, please telephone Schools’ Education
on 0208 699 1872 ext 157. Alternatively, visit
www. horniman ac.uk/education/sch talks cfm or email

possible days you would I|ke to visit.

Foundation (Nursery and Reception)
Animals in their groups

Masks from around the World

Musical Instruments from around the World
Puppets from around the World

Key Stage 1 & -

Animals in their groups

Around Africa

Masks from around the World

Musical Instruments from around the World
Puppets from around the World

Toys and Games from around the World

Key Stage 2 &> - ¢, 77— e
Ancient Egypt (Kemet)

Animals in their groups

Around Africa

Introduction to Benin

Masks from around the World

Musical Instruments from around the World
Puppets from around the World

Toys and Games from around the World

Key Stage 3 . o S
Introduction to Benin

Musical Instruments from around the World
Traditional life of the first North Americans
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Details of talks in alphabetical order

Ancient Egypt (Kemet)

KS2 History 2 a-b; Geography 3 a-e

Mondays 10.30 — 11.15; 11.45-12.30; 1.30 - 2.15
Location: Hands On Base

A look at Ancient Egyptian culture, beliefs and achievements using handling
examples of relevant objects including amulets, papyri, shabti figures, stelae,
mummified materials and a coffin fragment illustrated with hieroglyphs.

Examples of Ancient Egyptian artefacts from the museum’s main coliection can be
found within The African Worlds Gallery.

Animals in their groups

Nursery to KS2 Sc2 4 a-b, 5 a-c (KS1); 4 a-c, 5 a-c (KS2)
Thursdays 10.30 — 11.15; 11.45 - 12.30; 1.30 — 2.15
Location: Hands On Base

An introduction to simple classification and animal adaptation using taxidermy and
skeletal specimens from the museum’s handiing collection. This talk ties in closely
with themes inherent in The Natural History Gallery.

Nursery to KS1:

o ldentifying similarities and differences between different animals i.e.: fur,
feathers, wings, shells, beaks, teeth, backbones etc. relating back to their
own bodies.

o How the different environments in which these animals live and the ways in
which they move and eat imiay explain these differences.

KSD: Ton e

¢ Identifying the main characteristics of different classes of vertebrate and
invertebrate and the similarities and differences between them.

e How the different environments in which these animals live and the ways in-
which they move and eat may explain these differences.

Around Africa

;&‘Lapd 2 History 2b, 3, 4 a-b (KS1); 2 a-b, 3 (KS2); Geography 2c, 3b (KS1&2);
‘PSHE 4b (KS2)

Wednesdays 10.30 — 11.15; 11.45 - 12.30; 1.30 - 2.15

Location: Hands On Base

An introduction to traditional ways of life around Africa using relevant parts of the
handling collection, including everyday objects, musical instruments, masks, toys
and games and textiles. This talk ties in closely with themes inherent The African
Worids Gallery.
KS1&2:

e Focusing on themes relating to everyday life, customs and ritual, celebration

and religion and beliefs relating to children’s own lives and experiences.
e The talk focuses closely on materials and designs used.
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Introduction to Benin

KS2 History 2 a-b; Geography 3 a-e

KS3 History 12 (the West African Empires); Geography 3 a-e
Thursdays 10.30 - 11.15; 11.45-12.30; 1.30-2.15
Location: Hands On Base

An introduction to the culture, beliefs and achievements of the ancient African
kingdom of Benin. The talk will be illustrated using handling examples of relevant
objects mcludmg brass figures and plaques

Examples of Ancient Benin artefacts from the museum’s main collection and a
video explaining the brass casting process can be found within The African Worlds
Gallery.

Masks from around the World

Nursery to KS2 History 2 a-b (KS2); Geography 2c (KS1 &2), 3b (KS1), 3¢ (KS2);
PSHE 4b (KS2)

Wednesdays 10.30 - 11.15; 11.45 -12.30; 1.30 - 2.15

Location: Hands On Base

An introduction to the different functions, designs and materials of masks from
different cultures and areas of the world including African, European, Central and
South American, Indian, Chinese and Indonesian. Other masks from the main
museum collection can be seen within The African Worlds and Centenary Galleries.
Nursery to KS1:
e Comparing design and materials of different masks i.e.: What colours
decorate it? Can you identify some of the materials? Does it copy anything
from nature such as an animal’7 How do you wear it and how do

« Similarities and differences between different masks.

e Some masks may be intimidating for small children so every effort is made to
begin by focusing on those aspects which they may find more familiar ie:
masks with animal characteristics, masks from known celebrations or
contexts etc.

KS2:

o Comparing design and materials of different masks and the similarities and
differences between them.

e Examining their function.and purpose in relation to cultural context including
how they are worn and used.

Musical Instruments from around the World

Nursery to KS3 History 2 a-b (KS2); Geography 2¢ (KS1 &2), 3b (KS1), 3¢ (KS2);
'Sc4 3 c-d (KS1), 3 e-g (KS2); PSHE 4b (KS2)

NMondays, Tuesdays or Fridays 10.30 — 11.15; 11.45 — 12.30; 1.30 = 2.15
Location: Music Gallery performance space

An introduction to a variety of instruments and their materials from different cultures
and areas of the world. Other musical instruments from the main museum
collection can be seen within The Music Gallery where more examples of handling
instruments and touch responsive tables with samples of sounds from a variety of
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instruments from around the world can be found.
Nursery to KS1:

e Looking at the different ways in which sounds from musical instruments from
around the world can be made and those which share the same way of
producing a sound ie: by hitting, plucklng, blowmg etc.

e Looking at some of the chgragcerlstlcs and qualities of materials from which

the musical instruments are made.

 Discussing contexts in which these musical instruments may be used
relating to their own lives. ~

 Looking at the way of categorising musical instruments according to the way
in which sound is produced and fiow we comprehend the sound i.e.:
vibrations.

¢ Examining materials they are made from and the similarities and differences
between them.

¢ Thinking about different contexts within which musical instruments may be
used relating to their own lives.

e Looking at the way of categorising musical instruments according to the way
in which sound is produced and how we comprehend the sound ie:

vibrations.
e Examining materials they are made from and relating that to.the sound
produced.

e Examining contexts within which the musical instruments may be used
relating to their own lives.

Puppets from around the World

Nursery to KS2 PSHE 4b; D&T 5a; Geog 2c; Hi 2 a-b; Sc3 1, Sc4 2b (KS1), 2d
(KS2). (Also other aspects of | D&T1-5; Ma3 4 a-c and En1 4 a-c for classes
planning to make puppets)

Tuesdays 10.30 — 11.15; 11.45 -12.30; 1.30 - 2.15

Location: Hands On Base

An introduction to a variety of puppet styles from different cultures and areas of the
world. Suitable as a general introduction for classes planning to make puppets.
Other puppets from the main museum collection can be seen within The Centenary
Gallery.
Nursery to KS1:

¢ Looking at the different ways in which puppets can be gperated using strings,
hands/fingers, rods, light and shadow.
Comparing designs and materials of different puppets.
Looking at some contexts of where different puppets are used.

oy
(2]
N e o

Looking at the main ways to categorise puppets from around the world —
string, glove/finger, rod, shadow.

Looking at designs and materials in context of where the puppets come from
and the stories they illustrate.

o Looking at the function of puppets in different cultures around the world.
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Traditional life of the first North Americans
KS3 History 12

Tuesdays 10.30 — 11.15; 11.45 -12.30; 1.30 - 2.15
Location: Hands On Base

An introduction to the cultures beliefs and achievements of indigenous peoples of

handling collection mcluding decorated clothing, tools, weapons and domestic
items. Other relevant artefacts from the main museum collection can be found in
The Centenary Gallery.

Toys and Games from around the World

Nursery to KS2 PSHE 4b; D&T 5a; Geog 2¢; Hi 2 a-b; Sc3 1, Sc4 2a-b (KS1), 2d
(KS2). (Also other aspects of D&T 1-5 and Ma3 4 a-c for classes planning to make
toys and games)

Tuesdays 10.30 — 11.15; 11.45-12.30; 1.30 - 2.15

Location: Music Gallery performance space

An introduction to the use and variety of toys from different cultures and areas of
the world. Suitable as a general introduction for classes planning to make toys and
games.
Nursery to KS1:
e Looking at the ways in which different toys and games from around the world
work and thelr ‘rules’ for play.

. Identifying some simple materials.

e Comparing different toys and games from around the world and their
similarities and differences. Looking at the ways in which we might define -
‘toys’ from ‘games’. B

e Identifying materials that have been used and the technology behind how
they work.

Please log onto our website to access education materials to help plan and use on
your visit
www.horniman.ac.uk/education/sch _learning packs.cfm
You will need to install Adobe Acrobat Reader version 4.0 or above which you can
access on the Museum Trails page.

Schools’ Education Department,
Horniman Museum, 100 London Road,
Forest Hill, London SE23 3PQ
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Dear

HORNIMANMUSEUM

Horniman Museum
100 London Road

Forest Hill Facsimile Internet
London SE23 3PQ

Teleshone Emait

Confirmation of Booking a Talk at the Horniman Museum

Thank you for your request to book a talk with handling objects at the Horniman Museum
and Gardens. We will be delighted to weicome your groups as follows:

5= |- PO Datel...ccccviriiiiiriraraininen Date:...ccovciiiiiircciiceveens
Session Session S_ession

time: . i 411 1 1= tIme:s. o
(] =1 (. i [T J e o1 [
Yr GroUpP:...cvvrveircerernrcnanans YT GrOUP: . usennuennnnnnnenanans Yr Group:....cceeevncennennnnas
[\ o oS NO .t ieeeeienrervarararnrnrarns [\ Lo T PN
Teacher:.....ccccvciiviinncccann TEACKHEI e enrererenrneenenennes Teacher:.......cccocevviiecennrens
Coat & bag drop-off Coat & bag drop-off C_oat & bag drop-off

12 ¢ =, 11111 - PO time:....cccoeeeies reerannerenas
Lunchtime:.............. T Lunchtime:......uurveeirernn.

Please let us know as soon as possible if you need to cancel your visit. We may then be
able to offer the space to another school group.

We have enclosed an information sheet to help you plan your visit, which includes a

map of the Museum an

ardens. We have also enclosed a School Evaluation Form

and would really appreciate feedback about how you feel the day went, after your visit.
We hope you and your pupils enjoy your visit to the Museum and we look forward to

meeting you.

Yours sincerely

envimaer Schools Education Department
rniman PuhllcQ&%Begg 1872 Ext. 157

d Public Park Trust
re-funded by the Department

Culture, Media and Sport

mpany registration no. 2456393 ( )

gistered office as above >

gistered charity no. 802725 INVESTOR ¥ PROPLE Oy
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Teacher’s name: Name & date of session: Session time:

HORNIMAN !

Thank you for booking this facility. Please read the following information.

,.‘IA

il

}

¢
L
T

I J =y

The main entrance into the Museum for all visitors is via the Gardens from London Road
or Horniman Drive. Please do not arrive at the front entrance of the Museum before
10.15am. If necessary, shelter is provided at the front entrance or under the Dutch Barn
in the Gardens (see Gardens’' map attached).

Your museum day...

o Your arrival time: 10:15am
Please go to the main entrance, where a member of staff will meet you.
Any additional Information:[

. Your coat and bag drop-off time: 10:15am -~ 10:25am
A member of staff will show you where to drop off your coats and bags.

. Your session time: 10:30am - 11:15am
A member of staff will guide you to the Hands On Base or Music Gallery
Performance Space for your session.

o Your gallery time: 11:15am ~ 11.55am
You may wish to use this time slot to visit some of the museum’s galleries. For
learning packs and museum trails, please log onto our website at:
www.horniman.ac.uk/education/sch _learning packs.cfm
You will need to install Adobe Acrobat Reader version 4.0 or above which you can
access on the Museum Trails page.

. Your lunchtime: 12:00pm - 12:30pm
A space has been reserved for your class and this is your time-slot. Please go to
the School Group Meeting Point, in the main entrance foyer at 11:55am. A
member of the education team will meet you there and guide you to the lunch
space. Please note that teachers and adult supervisors are responsible for
overseeing lunchtime.

o Your tidy-up time: 12:25pm - 12:30pm
Please ensure that the lunch space is left in a clean and tidy state, as other groups
will also be using this space.

. End of day: Any time up to 2:15pm

Please use the Education Centre door security code (we will provide this on the
day) to access your coats and bags.

To avoid congestion, please do not enter if there are already two classes collecting
their belongings.

(For Museum Reference: Group 1 and 2)
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In order to get the most from your visit, it is very important for
you to read and follow the guidance set out below

Behaviour
We endeavour to provide all visitors with a safe and enjoyable environment.

Teachers and adult supervisors are responsible for the behaviour and
safety management of their group at all times both in the Gardens and the
Museum. Please ensure that adults accompany and supervise pupils,

at all times.

Preparation for your visit

e We recommend a ratio of 1 adult to between 5 and 8 pupils
depending on age.

¢ To support the interactive handling session we recommend that, in
advance, the class be divided into 5 or 6 small groups - each led by a
named adult.

¢ Please also ensure that pupils visit the Museum Shop in small adult-
led groups (ideally 1 adult per 5 pupils).

¢ We also suggest that teachers bring name labels for pupils. These
can be worn during the object handling session and removed to walk
around the museum’s galleries.

Galleries
The African Worlds Gallery, Natural History Gallery, Aquarium,
Centenary Gallery and The Music Gallery are all available free of charge.

The temporary exhibition space is our only charging gallery. Please visit
our website at www.horniman.ac.uk or telephone 0208 699 1872 for details

of the temporary exhibitions programme.

Horniman Gardens

The 16 acres of Gardens include a picnic area, animal enclosure and public
toilets (with a wheelchair accessible facility). Pupils are welcome to exercise
in the games areas, but please ensure pupils are supervised and do not run
in the Sunken Garden or on flowerbeds. If weather permits, the picnic area
in the Gardens is available on a first come, first served basis. (Attached
map shows the games areas, quiet areas and picnic area in the Gardens).
Piease eat packed lunches in the picnic area only and place all litter in
the bins provided. Please do not feed the animals.

Horniman Library
The reference library is available for teachers, small groups and individuals,

to research areas represented by the Horniman’s collection.
N.B The library can only accommodate 8 people at any one time.
For reading lists go to:

http://www.horniman.ac.uk/collections/references.cfm or telephone 0208
699 1872 ext.108. Please ask the Information Desk about access to the

library, for wheelchair users.

(For Museum Reference: Group 1 and 2/Session One)
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School Session Evaluation Form

We hope you enjoyed the object-based talk/s you received from the Schools
Education Team.

To help us improve our service, we would really appreciate feedback about
how you feel the session went.

Name of School: L o~ PAR Year Group: 2_
PR 2, closses)
Talk title: ™M o " Date of Visit: 20 [ L (o]

utor (please circle name):

Louise Paimerflsabel Benavides/Danny Staples/Other tutor:

—
Level: Was the session delivered at an appropriate ability and interest level

for your pupils’P If not how might it be improved’?
M\.uwcd RS - \')A e es e~ —
RO LR U V- UN-TIN PM\’\L\Q(,JEJ lMAé s\rwﬁe& o

A
G—ouc& e bodiu o 0T bralioe + conaimul RP—“«RJ&‘

Content: How did the session support the National Curriculum areas of study
you expected for your term’s work?

\]\-QV\, W:_Q/QJK--_. \—e.o(;a ‘::.\AJLS %M&/’b oA 'QA_

MO U ¢ VO OAS 63\35 bk&ww«j\w&—%
Sredkuloy ; ounld \JtDCCLLJSM&iB PR

re,zamgm PNCEV I wws X).,%QNAJ*LM c\»\&

Pl

Information: Was the information you received prior to and on arrival
sufficient?
axod AAUNS B LLUA %’f\h\(wulp@,u Ve U.A_Q,M
{*c~v<§§ oM ;chxgja LMM%G<yLkQ£LJ§AA \Luzt
Curaved ©a CL\cu:' ox LA p S0 wecewned & Q-Q;tg—‘
o - i
Ol e C\kl‘f\N wa oive.

Ref. 060203WCL
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Any other comments:

Venue: Were the venue and facilities suitable for your needs? If not how
might they be improved?

%wg’ﬂ—(\

Please hand this form in to a member of the Education Team or the
Information Desk before you leave or please post/fax to:
Schools’ Education Department, Horniman Museum, 100 London Road,
Forest Hill, London, SE23 3PQ Fax: 0208 291 5506

Ref. 060203WCL
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School Session Evaluation Form

We hope you enjoyed the object-based talk/s you received from the Schools
Education Team.

To help us improve our service, we would really appreciate feedback about
how you feel the session went.

Name of School: {2 (ZECIE Year Group: L+

Talk title: %QPA‘“\ Con Date of Visit:%, g O X

Name of tutor (please circle name):

Louise Palmerenavides/Danny Staples/Other tutor:

Level: Was the session delivered at an appropriate ability and interest level
for your pupils? If not how might it be improved?

Ver

Content: How did the session support the National Currlculum areas of study
you expected for your term’s work?

Frdoriced Wore v Praciesdh

Gyt

Information: Was the information you received prior to and on arrival
sufficient?

Tes

Ref. 060203/0S PTO
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Birkbeck Primary School Headteacher Mrs. B. A. Godirey M. A.

Alma Road Deputy Headteacher Mrs. H. D. Lilley B. Ed.
Sideup

Kent DA14 4ED

Tel: 020 8300 4161

Fax: 020 8302 6878

To )'{‘a/{/ir ok e Edmcation D%LDW,

Pleare fund  euncired a celechon
of  chddromis Ledtews fromn  Chare LS.
They  amd thorougivly enjoged bk
ML WA aand ~ pavtlaas  twz Tal .

B har  made  a powerfd  Dmpact on
tne chadd meants wndw AR ey oL bl
hotovical  pered . Some PUpUa  hane
Wﬂ takan bl Fcu\e,wﬂ bacie
o shrare  tne expenienr !

A reaAl ARt

Heloun e

Bexley Council
Directorate of Education and Lefsure Services

MA
chfj
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Birkbeck Primary School

Alma Road
Sidcup
) Kent
S A
>¢‘ , DA14-4ED
SO Friday 7™ March

VO

TO Horniman Mfféeum,
Thank you very much for showmg our class, 4 L/S around
your amazing museum on the 3"  of March 2003, also I
would like to say thank you to Isabel for showing us the
Ancient Egyptians treasure they were really cool. In the
museum I thought that everything was in quite good
condition (especially when they’re over 3,000 years old.) It
was really exciting when we sat in the circle and passed
around all the artefacts especially the bird that was
mummified, (but it was really smelly.) My favourite item in
the African Gallery was the real mummy (it was a bit scary
though.)It was really fun counting the bll'dS on the coffin a
found 10.) T

Yours sincerely
Chelsea Li
Class 4 L/S

'P.S While looking at the mummy was scary too!
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Bivkbeck Primoy Schook
Almo. Rond.
S
Kent
DAl LED
Fn}lai, 7% March 2003

Thoskugns. very much, for talling fr o cbouk . Ancisd: Eqypbians, T
loaent alot prom youand the museumo Hesowea T can’t believe thak Soma_3,500 yeor-

old. Hhings are around todoy. WIWA&MIMWMMM%WMM

e e e st e T
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D ear Hofrumens Museum

Thank You fof litking WS Vises Your
miLsS ipn, «

We ¢ngoyd ISobels talhy especiy *wda when
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What's On Guide Sept -
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- (above):

. The mew Music

Lo Gallery
photography:

eter-Cook/VIEW

Thefabled Blue
of the Saharg,”
lled because-the

dye from ,pawdered
" indjgo'on
ddresses turns

ir skin.blue,

photography:

© Marion Bull‘ o

' Explore the maglt of puppets in Puppet Worlds

Vlctonan tea trader Frederlck Hornlman founded the
 Horniman Museum in 1901, and his orlgmal vision of Imkmg

the. Museum and Gardens was realised in 2002 w1th the
opemng of tthe new Centenary Development

l

V"l'he new Homlman has much more 1:0 see and to explore

‘So‘und '_out'&:fhe_ ynew'fM usic iGal Iery

_,'DlSCDVEl" world cultures in Ihe Centenary Gallery

' Touch e*nd explore real objet:ts at the Hands Dn Base

Celebraxe Afrlcas CllVEl’Slty am:l hlstory m A‘frlcan Worlds ;
— with spectacular ‘objects from Br:azll m Zlmbabwe mcludmg

: A*fru:as largest mask

i .Qbserye-vaqu*a;ic l‘ife up close in the Aquarium




secrets of the puppeteer, and try out some shador pUppetry
for yourself Many of the puppets have never beenfon dlsplay

Bill and Ben, UK
Estate of Freda -

Lingstrom,

courtesy of the

Museum of London

photography:
© Andrew Baker

Tickets: £3. Aduits £2 Children/Concessmns Under 35 froe e
£8 FamllyTIEket £2O Family Season Ticket (2 adults 2 children),



bening C_erj-;
(< ke
(above)
Museum opening
29 June 1901

photography:
© Horniman
Museum

(below)

Worker honey bee
photography:

© David Element

Early Visions of the Horniman - Until 28 Sept

The last chance to see this
fascinating exhibition of historic
photographs of the Horniman
from the 1870s — 1930s, and
discover the history of the early
life of the Museum and its
founder Victorian tea trader
Frederick John Horniman. From
the construction of the original

i 2960 4 - . building and the first displays

including the Horniman’s polar bear, to the trams which
once stopped outside at the long closed Lordshlp Lane
station, the exhibition provides intriguing parallels and
contrasts between past times and the current day.

Free Admission

Early Visions Tours

Free 45 minute Museum tours linked to the exhibition by
the Frlends of the Hormman

Sat 27 & Sun 28 Sept | 2pm, 2pm & 3pm




_body adornments |n the form of heavy jewellery are
”much in ev1dence

. l—";rfe_e:'Adrmiss»iqh )

See p.10 for information about a FREE concert of North

African Berber N’ Rai music and dance to celebrate the -
opening of the Sahara exhibition and Black History Month,




~ Sept

 Oct

Every Sat Family Storytelling (p.17)

Sat 6 Hands on-our Anlmals (p I3) Sat 4 Echoes of the Himalayas (p.8)
,' i Drop in Discovery Session - P;'l 4) Hands on our Animals (p.13)
Sun 7 Hands on our Ammals (p I3) Drop in Discovery Session (p.14)
Sat 13 Yeonok jang (b8 Make an Egyptian Mummy Case (p.!5)
TS _Hands on our Toys (p 13) o Sun 5 Farid Adjazairi (p.10)
" Hands on our Mus:ca! Instruments (p 1 4) Hands on our Animials (p.13)
.~ Shakers and Maracas (p-1 5 ) Sat Il Hands on our Toys (p.13)
o Musoc Monkeys * (p 1 8) Hands on our Musical Instruments (p.[4)
Sun I4 “Hands on our Toys p. I3) Make a Midnight Robber (p.15)
Wed 17 Inside the lnternet *(b. 20) Sun 12 Kabudu (p.10)
Thurs 18 Music Apprec:atlon * (p 20) _ Hands on our Toys (p.13)
Sat 20 RimT Ensemble .8) - Tues 14 Adult Winter Lecture (p.23)
'Open House Tours (p.9) Sat 18 Heritage & Culture Memorabilia Show
Hands on our Masks (p.13) (p-10)
Drop in Dlscovery Session (p 1 4' Hands on our Masks (p.13)
Drums (p.] 5 O Drop in Discovery Session (p.14)
Batik for Adults * (p.20) The Big Draw (p.16)
 Memory & ;lh;iagination * (p.20) Sun 19 Hands on our Masks (p.13)
IR » L Tues 21 Black History Month Talk (p.11)
2un 2,1 OPen House Tours (p.9) Sat 25 Hands on our Puppets (p.|3)
"+ Hands on our Masks (b.13) ‘
Aftican Drumm lng % (p.18) Hf:mc{s on ou-r Muszca.[ instrur'nents .(p. !,4/‘
African Dance * (P I8 Divali: The Hindu Flest‘rva! of Lights (p.16)
REIRNEE Sun 26 Soul Food 4 All (p.11)
African Dance * (p.23) Hands on our Puppets (p.13)
African Drummmg (p-23) Mon 27 Puppet Demonstrations (p.9)
Tue 23 Raise the Roof * (p. 19) Masks from Around the World (p.15)
. African Pre-Colonial Hfstory (p 19) Tues 28 Black History Month Talk (p.11)
3 ‘Musm in London, 1700—2000 (p 19) Masks from Around the World (p.16)
Thurs 25 Raise the Roof * (p. 20) ' Family Gallery Tours (p.17)
_ Growmg Fru:t * (p 23) Wed 29 Masks from Around the World (p.16)

i 27 ;“Vlgaykumaf' Jagtap (p. 8)

' 'j-Ramstlcks (;,’_'15) -

Introducuon to Aﬁlcan Art * (p I9) ‘

Family Gallery Tours (p.17)

v - Thurs 30Masks from African Worlds Gallery (p.15)
el ‘_'Hands on our\Mus:ca] Instruments (p 14) Fri 31

Puppet Demonstrations (p.9)
Masks from African Worlds Gallery (p.15)

Horniman patron, Timothy Spall
gets to grips with Punch & Judy
photography:

Andrew Baker

>un 28 "Hands on our Puppets (p 13)
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Sat |

Sun 2
Sat 8

Sun 9

MNov

Dec

Every Sat Family Storyteliing (p.17)

Hands on our Animals (p. 3 e
Drop in Discovery Session (p.14)
Mexican Day of the Dead (p.15)
an&fs on our Animals (b. 13)
Hands on our Toys (p.13)

“Hands on our Musical Instruments (p.14)
Guatemalan Kite DeSighs (p.15)
Batik for Families * (p.18) |
Hands on our Toys (p.13)

Sat 15 Hands on our Masks (p.13)

Drop in Discovery Session (p.!4)
Animals with Armour (p.15)

Sunlé  Hands on our Masks (p.13) -
Tues 18 Adult Winter Lecture (p.23)
Sat 22 Hands on our Puppets (p.13)

Hands on our Musical Instruments (p.14) Sun 28 Hands on our Animals (p.13)

Beautiful Birds (p.15)

Sun 23 Hands on our Puppets (p.13)
Sat 29 Hands on our Animals (p.13)

Drop in Discovery Session (p.14)
Painting, Printing. & Model Making (p.15)

Sun 30 - Hands on our Animals (p.13)

Sat 6  Hands on our Toys (p.!3)

Hands on our Musical Instruments (p.14)
Printing Patterns for Christmas (p.15)

Sun 7 Hands on our Toys (p.13)
Sat 13 Hands on our Masks (p.13)

Drop in Discovery Session (p.14]
Decorations for Christmas Trees (p.16)

Sun 4 Horniman Christmas Concert (£.12)

Hands on our Masks (p.I3)

Sat 20 Hands on our Puppets (p.!3)

Hands on our Musical Instruments (p.4)

Sat 20 Winter Festivals Prize Trail (p.12)
—jan 4

Sun 21 Hands on our Puppets (p.13)
Sat 27 Hands on our Animals (p.3)

Key
Children’s Events
Adult Events

Events for Al




Useful Information

Opening hours

Museum

Open daily 10.30am — 5.30pm
Library

As above Tues — Sat, Sun 2 — 5.30pm
Closed Mondays and Bank Holidays
Gardens

Mon to Sat

Open from 7.15am

Sundays and Bank Holidays

Open from 8am

Close around sunset

Check Gardens noticeboards or
www.horniman.ac.uk for exact
closing times.

Free entrance

Entrance to the Museum & Gardens
is FREE — an admission charge
applies to Puppet Worlds.

Location

Situated on the South Circular
Road (A205), five minutes walk
from Forest Hill train station.

Access

The Centenary Development and
the Gardens are both wheeichair and
pushchair friendly, as is the majority
of the original building, with
accessible toilets.

Limited on-site car parking is
available for wheelchair users — call
020 8699 1872 for details.

A large print version of
this booklet is available

To London Bridge
Waterloo East
Charing Cross

Underhiil Road

Forest Hill
Train Station

Tunnel

°

©
2
s

A Pedestrian Entrances w

® Bus Scops

P Pay Car Park

Dartmouth Road

Sydenham Hill

To East Croydon
Landon Victoria

Free parking

Available in surrounding streets. A pay
& display car park is also available
locally behind Sainsbury’s (see map).

Public transport links

Buses

176,185,312, 356, P4 (stop outside)
122,363, P13 (stop nearby)

Rail

I3 minutes by train from London
Bridge. Other direct train services
from London Victoria, East Croydon,
Sutton and Purley.

Contact 020 7222 1234 or 08457
484950 for train times.

Contact us

The Horniman Museum,

100 London Road, Forest Hill,
London SE23 3PQ

Tel: 020 8699 1872

Fax: 020 8291 5506

email: enquiry@horniman.ac.uk
www.horniman.ac.uk

All details are correct at time of going to press.
Please telephone in advance to confirm.

Horniman Public Museum and Public Trust * Company limited by guarantee + Registered No. 2456393
A Registered Charity * Charity Commission No. 802725 « Funded by the Department for Culture, Media and Sport
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Teacher INSET Evenings
Hands On Puppets

Tuesday 1 July 2003, 4.30pm - 6.30pm

Come and explore the use of puppets in classroom teaching through the
Horniman Museum’s handling collection, situated in the Hands On Base.

Upon arrival, participants will be given a brand new Puppet Worlds
Education Pack, which includes (in preparation for a class visit) free entry
into the Puppet Worlds exhibition for up to 2 teachers.

Working with puppet specialists Anna Ingleby and Manju Gregory, the
evening will include:

a A visit to the Hands On Base

A puppet prototype making session

o Bringing puppets to life — techniques and movement
a Puppet links across the National Curriculum

O

Cost per teacher: £2.50

To book your place please contact Schools Bookings & Enquiries on
0208 699 1872 ext. 157. Once you have booked your place/s you will
receive written confirmation by post.

Schools’ Education, Horniman Museum & Gardens, 100 London Road, Forest Hill, London
SE23 3PQ T: 0208 699 1872 ext.157 e-mail: schools@horniman.ac.uk
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25 August 2003

Dear

TEACHER INSET EVENING, HANDS ON PUPPETS ~ TUESDAY 1 July, 4.30-6.30PM
Thank you for booking a place on our Teacher INSET Evening, Hands On Puppets, taking
place on Tuesday 1 July. Please come to the museum’s main entrance Reception area for
4.25pm, where a member of the education team will meet you at the Schools Meeting

Point.

The format of the evening, led by puppet specialists Anna Ingleby and Manj Gregory, will
be as follows:

4.30 -4.35 Introduction

435-5.15 Demonstration — Movement and Making

515-5.25 10-minute break - tea/coffee

5.25-5.50 Puppet prototype making exercise

550 -6.15 Bringing puppets to life - basic rules of puppetry
6.15-6.30 Summary — cross-curricular links and evaluate of session

Please find directions to the museum along with a map over page.

Should you wish to arrive early, the museum and café are open to the pubilic until 5.30pm.
Entrance to the museum is free. If you have any further enquiries do not hesitate to call.

We look forward to meeting you.

Yours sincerely,

Jennifer Dromey
Education Assistant
T: 020 8699 1872 ext. 157
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Teacher INSET Evenings Evaluation Form

To help us improve our service, we would really appreciate feedback about how you feel
the session went.

Teacher INSET title: hands On Puppets

Date of Visit: 1 JULY 2003

Name of tutor (please circle name):

Louise Palmer/Isabel Benavides/Other/s: Manju Gregory and Anna Ingleby

Information: Was the information you received prior to the INSET evening sufficient? If not
what further information would have heiped?

Yes. It was fine. Great.
Yes, very clear.
Latecomer took another’s place — so no information.

Demonstration: Was the demonstration appropriate and useful? How could it be
improved?

It was appropriate — more practical doing rather than listening would have been
better.

Wonderful 110% - good luck with your performances.

Excellent — very informative, packed in lots quickly, the time flew.

Very good but could have been more organised in hands on room.

Very good.

Demonstration.

Yes, any puppets from other continents?

More time to try things out.

Very enjoyable.

Excellent just more time.

It was great.

Very useful and informative.

Very good & clear.

Good and useful but (making exercise) not long enough as demo over-ran, but good.
Superb.

Schools’ Education Department, Horniman Museum, 100 London Road, Forest Hill, London,
SE23 3PQ Fax: 0208 291 5506
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Making exercise: Was the prototype making exercise appropriate and useful? How could
this exercise be improved?

Yes. Very good & very practical. Brilliant ideas.

A larger time — maybe to make 2/3 types.

So useful - | want to know more.

1 wanted to do more — maybe have a go at 2 types, however this would have resulted
in too much fiddling — so a quick session was most appropriate.

Very good but not long enough!

Very good.

Perhaps more time.

Very useful — enough info sheets.

Yes, fantastic. If more time had been available that would have helped.
Very good. Longer would’ve been good but | understand time restrictions.
Very useful. To adopt in school with the classes.

Fun — more time? (Impossible | know)

More time spent puppet making.

Rushed but fun.

Content: Did the INSET evening support the National Curriculum areas of study that you
expected? How could content be improved?

Yes. We need to brainstorm and plan a s a school how to use puppetry as a school
focus next term to support/link with different curriculum areas.

Only to have the photocopy material when it’s available. (Has been sent)

Excellent.

Very good.

Schools’ Education Department, Horniman Museum, 100 London Road, Forest Hill, London,
SE23 3PQ Fax: 0208 291 5506

-47-




Introduction to the Puppet Worlds Education Pack

Welcome to the Puppet Worlds Education Pack. We hope that the information
and activities included within this pack are both useful and enjoyable! The
pack is suitable for school groups, with activities aimed at KS1 and KS2.

In preparation for your visit we recommend that:

o School Groups book a visit to the Puppet Worlds exhibition by calling
Reception on 020 8699 1872. If a booking is made in advance, the schocls
concessionary rate is £1 per school pupil/adult. If school groups fail to book in
advance, cost of entry is £1.50 per school pupil/adult.

o Teachers familiarise themselves with, select and duplicate copies of the
activity sheets and/or trails in preparation for visiting and exploring the
Puppet Worlds exhibition

o Groups bring pencils and clipboards

o Teachers book a free 45-minute Puppets from around the world handling
session, led by a member of the Schools’ Education Team, in the Hands On
Base. For further information or to book, please call the Schools’ Enquiries &
Booking Line on 020 8699 1872 ext. 157. Please be aware that places go
quickly and that we book on a first come first served basis.

a Teachers may wish to explore the theme of Puppet Worlds in the classroom
in advance of their visit to the museum.

Make a Puppet Museum!

Find out if the children have puppets of their own at home. Ask them to bring these puppets
into the classroom to create a Puppet Museum, complete with information labels.

Research could include exploring: Materials used to make the puppets; different types of
puppets and how to bring the puppets to life and the puppets’ countries of origin.

This voucher entitles up to 2 teachers into the Puppet Worlds exhibition for a

preparatory visit at the HORN'MW%&E%@?@ On arrival, please

complete this voucher and hand it in at the Information Desk.
Teachers’ names:

Name, address and telephone number of school:

(This voucher is valid until 2 November 2003)
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Guidance For Museum Visit
For an enjoyable school visit, piease read and follow the guidance set out below.

Behaviour

We endeavour to provide all visitors with a safe and enjoyable environment. Teachers and adult
helpers are responsible for the behaviour and supervision of their group at all times both in the
Gardens and the Museum.

Horniman Gardens

The 16 acres of Gardens include a picnic area, animal enclosure and public toilets. Children are
welcome to exercise in the games areas, but please ensure they are supervised and do not run in
the Sunken Garden or on flowerbeds. If weather permits, the picnic area in the Gardens is
available on a first come, first served basis. (Attached map shows the games areas, quiet areas
and picnic area in the Gardens). Please eat packed lunches in the picnic area only and place
all litter in the bins provided. Please do not feed the animals.

Horniman Library

The reference library is available for teachers, small groups and individuals, to research areas
represented by the Horniman's collection. N.B The library can only accommodate 8 people at
any one time. Please ask the Information Desk about access to the library, for wheeichair users.
For further reference a book list is included in the pack.

Transport and Parking
Buses: P4, 176, 185, 312, 356 (stop outside the Museum), P13 and 63 (stop near the Museum)
and 122 (stops in Forest Hill).

Rail: 5 minutes walk from Forest Hill station. The station provides direct services from London
Bridge, East Croydon, Purley and Caterham. For times, contact London Travel Information on
0207 222 1234 or National Rail Enquiries on 08457 484950.

Parking: If travelling by coach, please use the red route bay directly outside the Museum on
London Road, to set down and pick up only. Free parking is available in surrounding streets.

Toilets & Cloakroom

Public toilets can be found to the left of the main entrance and downstairs between the Centenary
and Music Galleries. All have a wheelchair accessible toilet and baby change facilities. Public
toilets are also situated in the Gardens. The public cloakroom is situated next to the café. Access
to lockers is available on request at the Main Entrance Information Desk.

Access

The main entrance is wheelchair accessible from London Road as are the galleries and additional
facilities via ramps, a lift and a stair lift (in the Aquarium). Please let us know in advance on 0208
699 1872 ext.157 if your need to bring vehicles to the front entrance for easier access, so we can
advise on procedure.

Safety Procedures & First Aid

Emergency evacuation procedure: Please follow museum staff direction and leave by the nearest
exit. School groups must proceed to the school assembly point beside the bandstand in the
Gardens (see Gardens’ map). Adults should remain with their group. You will be informed of what
is happening and when it is safe to return to the Museum. If you are a booked group, please do
not leave the grounds without informing a member of Horniman staff. It is expected that
groups will provide adequate first aid cover for their needs. However, assistance is available on
site in an emergency. Please contact and report all accidents to'a member of Museum or Garden
staff.
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Puppet Worlds Education Pack
Content

Puppet Worlds Exhibition Activities
We recommend the selection of 3 of the following activities for a 30-minute
experience in the Puppet Worlds exhibition:

o Activity 1: Voices and Movement ~ Hand
10-minute activity. Suitable for KS1 and KS2 with adult support for
younger children

o Activity 2: Voices and Movement — Object
10-minute activity. Suitable for KS2. In preparation for the visit please
select and bring a range of objects. These might include: a bunch of
keys, a notebook, a pencil, a pair of sunglasses, a watch or a piece of
Jjewellery

o Activity 3: Story Making — Make Your Own Story!
10-minute activity. Suitable for KS1 and KS2 with adult support for
younger children

a Activity 4: Observation — Arimba’s face
10-minute activity. Suitable for KS1 with adult support for younger
children

o Activity 5: Observation — Arimba
10-minute activity. Suitable for KS2

o Activity 6: Observation — What's in a Name?
10-minute activity. Suitable for KS2. Answer sheet available in pack

Trails

We recommend the selection of a Puppet Worlds trail for a 30-minute
experience in the Puppet Worlds exhibition. You may also like to explore the
rest of the museum with a Puppet Pathways trail. All trails are divided into 3
parts. Answer sheets available in pack. Please start off small groups at
different Starting Points. These are indicated at the beginning of each Part.

o Puppet Worlds Trail 1

30-minute activity. Suitable for KS1 with adult support for younger
children

o Puppet Worlds Trail 2
30-minute activity. Suitable for KS2

a Puppet Pathways Trail 1

30-minute activity. Suitable for KS1 with adult support for younger
children
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Glossary

The following glossary of words aims to support the text panels in Puppet Worlds
exhibition. Words and terms are listed in alphabetical order. This glossary can be copied
and given to older pupils/children.

BRAHMA

Brahma is the Hindu Creator God: He is shown as having four faces and rides on a swan.
He is sometimes known as the Supreme Puppeteer —~ influencing humans like
puppeteer does a puppet! '

BURMA
This is a country in South East Asia. It is now officially known as Myanmar.

CUDGEL
A cudgel is a short stick used as a weapon. Mr Punch’s cudgel is called a slapstick. It
makes a ‘slap’ sound when it hits another puppet.

DALANG

Dalang is the name for the puppeteer in Indonesian (Java and Bali) and Malay traditions.
The dalang moves the puppets, tells the story with all the different voices for each
character and also directs the gamelan or orchestra.

DYNASTY
A dynasty is a line of hereditary rulers who are all descended from the same family.

GAIT
A gait is a manner or style of walking.

GAMELAN

An orchestra, known as a gamelan, sits behind the dalang (puppeteer) and accompanies
the performance. The instruments include gongs, metallophones (series of tuned metal
bars arranged in a single or double row), xylophones, bowed stringed instruments, flutes
and oboes as well as choral singers, usually female, known as pessiden.

INDONESIA
(Say IN-DOE-NEE-ZEA)
This is a country in South East Asia made up of many islands including Bali and Java.

KATHPUTLI

(Say CAT-PUT-LEE)

Kathputli means wooden doll. They are puppets from Rajasthan that are moved using
strings.

KERALA
This is a state in South West India.

MANDARIN
A mandarin is a Chinese court official, a bureaucrat or minister of state.
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Bibliography
Art & craft magazine Sept '82 Puppets special issue
Backstage at bunraku Barbara C. Adachi
Bunraku Tokia Oga
Burmese puppets Noel F. Singer
China'’s puppets Roberta Helmer Stalberg
Educational Puppetry Association Publications
Hand puppets & string puppets W. S. Lancaster Dryad
Javanese shadow puppets J. Scot Kemball - British Museum
Kargoz Metin And — Dost Yayinlari Ankra
Let's make puppets Philpott — Evans
Making shadow puppets E. Coleman Search Press
Malay shadow puppets Amin Sweeney — British Museum
Punch & Judy George Speaight — Studio Vista
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Puppetry today Helen Binyon
Shadow puppets Olive Blackman
Simple puppetry S. Jackson — Studio Vista
The art of the puppet Bill Baird
The Chinese puppet theatre Segei Obraztsov — Faber
The complete book of puppetry D. Currell — Pitman
The Punch & Judy show Robert Leach
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Wayang puppets R. L. Mellema

The majority of these books can be found in the Horniman Museum'’s library.
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Ingleby and Manju Gregory.
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Puppet Worlds Education Pack
National Curriculum Links

One of the aims of the National Curriculum is to develop an understanding
and appreciation of different beliefs and cultures. It requires children to,
“Think about the lives of people living in other places and times, and people
with different values and customs.” The multicultural nature of the Horniman
Museum collections provides teachers with a rich source, from which they
can develop work to fulfil this aim.

All objects in the collection relate to people, the environment and cultural
history. This is reflected in the museum’s aim for:

‘The provision of a public, educational museum and gardens to encourage a
wider appreciation of the world, its peoples and their cultures and its
environments.’ (Trustees Report March 1998)

Key Stage 1

En1 Speaking and listening, Drama
4 a) use language and actions to explore and convey situations, characters and emotions

En1 Speaking and listening, Listening
8 a) telling stories, real and imagined

En2 Reading, Literature
6 ¢) retelling of traditional folk and fairy tales

Literacy Strategy, Year 1 Term 1, Text level work: Comprehension and composition
3 to notice the difference between spoken and written forms through re-telling known
stories; 5 to describe story settings and incidents and relate them to own experience...

Art & design, Exploring and developing ideas
1 a) record from first-hand observation, experience and imagination...

Art & design, Knowledge and understanding
4 b) materials and processes used in making art, craft and design

Sc3 Materials and their properties, Grouping materials
1 d) find out about the uses of a variety of materials. ..

Design & Technology, Working with tools, equipment, materials...
2 d) assemble, join and combine materials and components

PSHE & Citizenship, Developing good relationships...
4 ¢) to identify and respect the differences and similarities between people
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Puppet Worlds
SRI LANKAN STRING PUPPETS

Most puppetry in Sri Lanka is based on comic folk opera,
Nadagama, which spread from south India in the early 19"
century. Puppet characters include characters from the court -
such as the King, Queen, Prince and Konangi the clown - and
the countryside - such as the farmer and his wife. The puppets
are crafted from small blocks of kadura wood, which is
lightweight, soft and easy to carve. The average height of
puppets appearing on stage is around 4ft/1.2 metres but some of
the key heroes can be life-size!

1. Demon, String Puppet, Sri Lanka

This demon is of a similar design to some Sri Lankan ‘Sanni’' curing masks. These masks
are used in ceremonies to overcome disease or sickness. Good demons are closely
associated with Buddhist ideas.

KATHPUTLI (pronounced CAT-PUT-LEE) STRING PUPPETS,
RAJASTHAN (pronounced RA-JAS-TARN), N.W. INDIA

Heroes, snake charmers and court characters feature in Kathputli puppet theatre.
Kathputli means wooden doll — their heads are made of wood and their bodies of stuffed
cloth and/or free-flowing fabric.

2. Amar Singh Rathore, String Puppet, Jaipur, Rajasthan, N.W. India

Most Kathputli drama centres around this real life local folk hero who lived in the time of
the Moghul emperor Shah Jahan (1592 — 1666) — a member of a Mongolian Muslim
dynasty in India. This nobleman is said to have committed heroic deeds against Moghul
invaders.

3. The Snake Charmers and Snake, String Puppets, Jaipur, Rajasthan, N.W. India

In Rajasthan, the Sapera people, known as the snake charmers, live and perform with
snakes - considered to be the guardians of spiritual truth. Their influence spread to the
puppet world where they became part of court entertainment. In performances the snake
towers over the snake charmer, ending with the snake attacking the snake charmer by
either biting or coiling round him! The exhibition photograph shows a puppeteer using
these puppets along with ghungru bells that he plays.

4. Hobby Horse, String Puppet, Udaipur, Rajasthan, N.W. India

Dancers at weddings in India traditionally perform the horse dance known as Kachhi
Ghodi. The costume makes the dancer look as if he or she is riding a horse! The dancer
brandishes a sword to act out mock fights. While this happens, a ballad is sung about the
exploits of local heroes. The dance is

very energetic, with nimble side stepping and pirouetting to the music. The puppeteers
perform this horse dance with bells, also held in their hands. These are played in rhythm
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PUNCH AND JUDY HAND OR GLOVE PUPPETS, ENGLAND

Punch (short for Punchinello) originated in Italy as Pulcinello, a
character played by a masked actor in Commedia del'Arte
theatre. He was brought to England by ltalian puppeteers as a
marionette (string puppet). The first mention of a Punch and
Judy show in England is in Samuel Pepys’ diary of 1662. The
performance took place in Covent Garden, London, where
Punch and Judy performances are still held today. By the 19"
century, Punch and Judy became the hand or giove puppets
we now know, complete with a portable street booth. Similar
puppet traditions exist in other parts of the world; Jan Klaassen
in Holland, Kasper in Austria and Germany, Guignol in Belgium
and Petrouchka in Russia.

9. Mr. Punch, Glove Puppet, England

Punch was a comic buffoon, a source of light entertainment. Over time, his character
became more and more loud-mouthed and vulgar. His belly, nose and hunched back grew
bigger, and his costumes became brighter. As marionettes became less popular in the 19"
century, Mr. Punch was seen more often as a glove puppet, particularly at outdoor events
that attracted crowds. Originally Mr. Punch was not intended for children and poked fun at
authority. Mr. Punch is always operated by The Professor’s (the puppeteer) right hand,
with the other characters taking turns on the left.

10. Judy, Glove Puppet, England

Judy is the wife of Mr. Punch, known as Joan until the 1820s. She dances and squabbles
with Punch, especially when Punch throws their baby out of the window for crying too
much! She is the victim of Punch’s slapstick and in the traditional story, is killed by him.
She returns as a ghost and haunts him. In the past, Joan was a more aggressive
character, with Mr. Punch ‘playing’ the victim!

In the traditional story, the Beadle (also known as the Officer of the Law, the Bow Street
Runner or the constable) then arrests Mr. Punch for her murder. Mr. Punch is sentenced
by the Judge to hang but tricks the Hangman (sometimes known as Jack Ketch) into
hanging himself. Mr. Punch is carried away to hell by the Devil who Punch defeats in a
battle. Sometimes Mr. Punch tricks the devil into carrying away the hangman!

In some plays, Mr. Punch defeats the Crocodile. The crocodile made its appearance in
the show in the 1960s and took over the role formerly associated with the devil. It is the
crocodile who swallows Mr. Punch’s slapstick and ends his ‘reign of terror’!

INDONESIAN ROD PUPPETS (WAYANG GOLEK)

The legends of gods and ancient heroes are often told in these puppet
performances. The rod puppets from Sunda in west Java on display are
from the Mahabharata (pronounced MA-HA-BA-RA-TA), a poem originally
from India, detailing the historical battles between the Pandawa and Korawa
families. These real battles were believed to have taken place in the 13" or
14" century BC. The poem was written, in its present form, around 400 AD
and is believed to be the longest in the world.

The personality types, and therefore characters, are recognisable by the
shape of their headdresses, the slant of their noses, the size and shape of
their eyes and the presence or absence of fangs.
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attached to Karagoz's headwear. With a quick flick of the puppeteer’s wrist, Karagoz's hat
can expose his bald head!

14. Hacivat, Shadow Puppets, Turkey

Hacivat is the reflective intellectual philosopher, not dynamic and energetic like Karagoz.
He is shown with a pointed, turned up beard. He is respected by his neighbours for being
knowledgeable about the principles of etiquette and protocol. This is in contrast to
Karagoz who is often a victim of practical jokes and threats from the locals.

INDIAN SHADOW PUPPETS, KERALA, S.W. INDIA

The puppets, each 2% to 3 feet/0.75 — 1m high, are carved from scraped deerskin with
supporting rods made of bamboo. The puppets are characters from the Ramayana
(pronounced RAM-EYE-AR-NA), a famous story originating in India. It was written by
Valmiki around 500-200 BC. The performances take place over 21 evenings. The
performances take place in specially built theatres in temple forecourts and medical and
dietary advice is sometimes given in amongst the narration.

The Ramayana tells the story of Rama (pronounced RAR-MA), prince and heir to the
throne, who is banished from his home through the trickery of his stepmother. Rama along
with his brother, Lakshmana and his devoted wife Sita (pronounced SEE-TA), are exiled
for 14 years. One day Sita vanishes, kidnapped by a wicked demon named Ravana. Rama
turns to an army of monkeys for help. The brave leader of the monkeys, Hanuman, agrees
to help Rama and finds Sita in the city of Lanka (Sri Lanka) where the demon has taken
her prisoner. With the help of the monkey army, Rama rescues her and eventually inherits
his rightful kingdom. The well-known festival of Divali (festival of lights) celebrates Rama’s
return from exile, when the villagers of Ayodhya, carrying lights, greeted him.

The shadow screens used are quite long, measuring about 12 feet by 4% feet/3.6m by
1.35m and are lit by an oil lamp. While coloured, the skins of the puppets are opaque
rather than translucent, and so the shapes rather than the colours of the puppets come
through the screen.

15. Hanuman, Shadow Puppet, Kerala, S.W. India
Hanuman is general of the monkey army. He is the son of Vayu, god of the wind and has
the gift of flight. He becomes a very loyal devotee to Rama.

16. Sita, Shadow Puppet, Kerala, S.W. India

Princess Sita is offered in marriage by her father King Janaka of Mithila, to anyone who
can bend the Bow of Siva (pronounced SHE-VA). The bow is so big that it has to be
carried in a wagon with 8 wheels drawn by 150 men. Only Rama can bend the bow and so
‘wins’ Sita’s hand in marriage. Sita is considered to be the perfect wife and woman —
tender, beautiful and compassionate.

17. Ravana, Shadow Puppet, S.W. Kerala, India
Ravana is a ten-headed demon. Disguised as a wandering monk, he gains Sita’s
confidence and snatches her away!

18. Lakshmana, Shadow Puppet, S.W. Kerala, India
Lakshmana is the younger brother and companion of Rama. Lakshmana means fortunate.

-B6-



ORNIMA

Object Information: Other Gallery Links to Puppet
Worlds

The objects listed below are found in the main galleries and link to the Puppet Worlds
exhibition. Objects are listed under the galleries in which they appear.

Some of the information below can be found in the Puppet Pathways trails.

RAMAYANA AND MAHABARATA STORIES
(pronounced RAM-EYE-AR-NA and MA-HA-BA-RA-TA)
These are Hindu epics whose stories started in India but have
also inspired storytelling in puppet theatre in Indonesia and
Malaysia.

Look for the red stone figures of Hanuman and Ganesh
from Jaipur in Rajasthan, India opposite the Pacific spears
SOMS A Al | and masks on the left hand side of the gallery.

Hanuman, a character from the Ramayana, features in the Keralan (S.W. India), Malay
and Thai shadow sections of the Puppef Worlds exhibition.

Ganesh, the son of Parvati and Siva (pronounced SHE-
VA), is an elephant headed god reputed to have written
down the epic Mahabharata. In his eagerness to write

the stories down, he torn off a tusk to use as a pen.

Ganesh is often used to open Indian shadow plays to
bestow good luck and success on the performance,
much like the shadow puppet of Rishi, the holy hermit, in
Thailand.

Look above the stone figures of Hanuman and Ganesh, at the figure of Kali dancing on
Siva

A Javanese shadow (wayang kulit) puppet of Batara Guru, features in the Puppet
Worlds exhibition (and 20 Key Puppets list). Batara Guru shares similar qualities to
Siva. Both examples are shown with a crescent moon over their heads.

SRI LANKAN STRING

Look for the Sri Lankan ‘Sanni’ curing masks (rear of the first case as you come in the
entrance). Look at those in the second to last rows with large eyes, revealed teeth
and fangs.

The demon string puppet in the Puppet Worlds exhibition shares similar qualities to
these curing masks. These masks are worn by dancers in healing ceremonies to expel
evil spirits that, it is believed, may be causing disease or sickness. The masks represent
either the demon causing the disease or the sickness itself. Offerings are made to the
demons who promise to leave the patient.
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These puppets are of Prince Charles, Princess Diana and a British policeman. The puppet
maker copied their likeness from a press photograph of their wedding in 1981.

This puppet tradition is usually reserved for subjecting human weakness to public ridicule.
During colonial times, British dignitaries were often satirised including District Officers and even
King George and Queen Mary.

EGUNGUN ROD, NIGERIA

Look for the 2 Egungun rod puppets from Nigeria, below the Bunraku puppet and
heads on the right hand side of the gallery.

These puppets are used in Yoruban festivals honouring lineage ancestors, and enact the
first stage of the human life cycle — copulation. Egungun means ‘masquerade’. The
African Worlds gallery displays an Egungun mask from Nigeria (see notes below).

ITALIAN MARIONETTE

Look for the Italian marionette, beside the Bunraku puppet and heads on the right
hand side of the gallery.

This string puppet is a harlequin or tumbling clown from Naples, Italy. The harlequin was a
character, played by a human actor, from the Commedia del'Arte theatre like the original
Punch and Judy. A marionette is a type of string puppet.

The music gallery is organised in the following sections:

» The Rhythm of Life (first cases as enter)
The Ideal Sound (behind The Rhythm of Life cases)
* Listening to Order (cases along wall furthest from

MUSIC GALLERY entrance)

RAMAYANA STORIES

Look for the Ravana mask and costume plus anklets and bow of Siva from Sahnai, West
Bengal in north-east India in The Rhythm of Life: Adulthood and Survival (middle case)
section.

The video shows the Chhau dance (a theme of good over evil) from the chaitra parva festival,
detailing Ravana’s attempts to win Sita’s (pronounced SEE-TA) hand in marriage by bending
the Bow of Siva. Rama (pronounced (RAR-MA) is the victor.

UZBEKISTAN ROD

(Pronounced OOZE-BECK-E-STARN)

The following instruments, seen being used in a traditional
Uzbekistan wedding procession (see video), are also
used to announce public events such as the start of a
puppet performance.
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Look for the single gong from Borneo, Malaysia, instrument number 28 in the Listening to
Order cases (look high).

Look for the photograph of a Malaysian gamelan orchestra above the information for
instrument number 121 in the Listening to Order cases - a geduk ibu (barrel drum with 2
beaters) from Malaysia. To be added (date to be confirmed).

Look for the gedumbak (goblet drum), instrument number 134 in the Listening to Order
cases, from Malaysia (at eye level).

Look for the toy suling (flute with external duct) from Java, Indonesia, instrument number 302
in the Listening to Order cases (at eye level). These are not found in gamelan orchestras,
but are used in wayang performances.

BUNRAKU PUPPETS, JAPAN

These puppet performances are accompanied by music and
song. A small room above the stage, called a geza, is used for
the musicians.

The most common instrument used is the gidayu (narrative)
shamisen, a 3-stringed, banjo-shaped lute. It is played using a
plectrum in the right hand to strike the strings.

These puppet performances are accompanied by music and song. A small room above the
stage, called a geza, is used for the musicians.

Look for the shamisen and plectrum, instrument number 187 in the Listening to Order
cases (at eye level). Another shamisen (without plectrum) with ‘tutor’ or music book and
spare strings can be found in The Rhythm of Life: Childhood and Learning section (case
nearest entrance), instrument number 74 and 75

PUNCH AND JUDY HAND OR GLOVE, ENGLAND

Traditionally, a musician playing a drum and blowing panpipes (hands
free!) would work with The Professor (the Punch and Judy puppeteer) to
encourage the crowds. An assistant would collect money from the crowd
much like busking today. This assistant was known as a Bottler
because he would use a bottle for the money. In this way, people could
not reach in and steal the money while he was not looking!

Look for the Romanian nai or panpipes, instrument number 278 in
the Listening to Order cases. Panpipes like these are similar to the
ones traditionally used in Punch and Judy performances (look low).
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BURMESE STRING and THAI SHADOW

A tiger (kyar) puppet is sometimes used in Burmese string puppet shows.

In Thailand, shadow puppets of Phra Ram (Rama) and Lak (Lakshmana, his brother) are
made from the skin of special buffalo. These buffalo must either have given birth, been
struck by lightning or have been partly eaten by a tiger.

Look for the tiger skull in case 68 (upper floor, right hand side)

UZBEKISTAN ROD and MALAY SHADOW

The Uzbekistani rod puppet character of Iskander (Alexander the Great) has horns.
Horns are permanent structures on the side or median line of animals’ heads.

In Malay shadow theatre, Mahraja Wana (Ravana), the evil abductor of Siti Dewi,
disguises himself as a deer. Deers have antlers, paired branched structures, which are
shed and renewed annually.

Look for the Wapiti deer from N. America, Black buck from India and the Musk Ox
from Arctic America in case 36/37 of the Defences of Animals — Horns and Antlers
section (lower floor, left hand side).

EGUNGUN MASK, NIGERIA

Look for the Egungun mask from Nigeria, object number 10 in the
first case opposite the Brazilian Candomble altar for Ogun.

A\ d
7\

AFRICAN WORLDS

The word Egungun means ‘masquerade’ in Yoruban (a language of Nigeria and parts of
West Africa). A pair of Egungun puppets are also displayed in the Centenary Gallery.

The mask is like a wooden cap with a human head form worn with an elaborate costume.
The mask is worn in special ceremonies to honour family ancestors who continue to
influence living relatives’ lives.
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Danny Staples’ Musical Instruments from Around the World

Exploring Musical instruments
(The *tools’ for this study can be adapted for investigating and
learning from other objects.)

FIRST QUESTION
What is it?
- Let's find out!
SOCIAL FUNCTION PROVENANCE:
What is it used for? GEOGRAPHY AND
- entertainment, HISTORY
_ titual W_hgre did it
. originally come
- accompanying dance from?
- ﬂ:!ec’fre_ How did it get to be
- signalling here? (eg. travel
bought, gift)
SCIENCE

Vibration, resonance, pitch, amplification, timbre (description of
sound quality: eg. soft, harsh, jingly, powerful )
How is sound produced?

resonant material eg. wood (xylophone), metal (gong)
stretched material, drums beatén with hand or stick
vibrating air: wind instruments: flutes, frumpets (vibrating
lips), reeds (eg. clarinet, accordion)

string: eg. plucked (guitar), bowed (violin).

struck (piano)

Look at how a stretched string vibrates

electronic eg. synthesiser

How do we feel vibration?
Through solid material
Through air

Resonators and ampilifiers
Try speaking into a cup or bucket

Mbira

Experiment plucking wooden ruler using table as resonator
Panpipes

How does length of pipe affect pitch (high or low notes)?
Trumpets

Make conical megaphone (paper, card) to amplify voice
Xylophone/Metalophone

How size of keys affect pitch

DESIGN TECHNOLOGY
materials
What is it made from?

How do we recognise
different materials2{eg.
wood, metat}

Where did the materials
come from?2 Source: wood,
metal, recycled...

What tools were used to
make it2

Was it made industrially { in
factory) or individuaily {in
small workshop) 2

Why was it made in this
way?

Is it decorated?
Compare with similar
objects: ‘similar / different’
How does it work?

Is there a dedicated
energy source? eg.
electricity, battery, spring
Can we make something
similar?

MATHS

describe shape (eg.
square, cylinder,
cone)

number (eg. 6 strings,
8 wooden keys)

size {eg. bigger,
smaller)

weight (heavy, light)
bells/gongs/chimes:
time the sustained ring
drum: count beats

IMAGINATION

play an instrument, listen to music -
pretend: pictures in your head
make sounds to imitate wind, -
rain, ariver, stars...

RECOGNISING SOUNDS
compare (eg. with eyes closed
recognise metal, wood, string &c).
make shakers containing different things
eg. sand, beads, flour, pebbles
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HORNIMAN

Teachers’ Guide to the Music Gallery:
Musical Instruments from around the World

One of the stated aims of the National Curriculum is to develop an uncsrstanding and
appreciation of different beliefs and cultures. Moreover it specifically recuires children to
“Think about the lives of people living in other places and times, and people with
different values and customs.” The multicultural nature of the Hornimzan Museum
collections provides a rich source from which teachers can develop work to fulfil such ideals.

Introduction to the exhibitions

The Horniman Museum has one of the world’'s widest ranging collections of
over 7,500 musical instruments. There are around 1,500 instruments on
display in the new Music Gallery .

Visitors will be able to find out about musical instruments from all parts of the
world and throughout history — from 3,500 year old Egyptian clappers to
electric guitars.

Mu 5d (KS1) “...a range of music from different times and cultures.”

Mu 5e (KS2) “ “

Mu 4c,4d,5¢e (KS3)"...resources and processes used in selected musical genres and
traditions.” “...contextual influences..”

En2 2a (KS1) “...use captions to find information...”
En2 3a (KS2) “...scan text to find information...”
En2 3c (KS) “...obtain specific information...”
Ge (KS1&2) “Geographical enquiry and skills” “Knowledge and understanding of
places”
A&D (KS1&2) “collect visual information” “compare ideas in others’ work” “the roles
and purposes of craftspeople and designers working in different times and cultures”
“investigating craft and design in the locality in a variety of genres, styles and
traditions”
A&D 4c, 5d (KS3) “continuity and change in the purposes of craftspeople and
designers from Western Europe and the wider werld” “investigating craft and design
in a variety of genres, styles and traditions, and from a range of historical and cultural
contexts”
PSHE&Cit (KS1) 4c “to identify and respect the differences and similarities between
people”
PSHE&Cit (KS2) 2e “...to understand other people’s experiences.”

4b “...to think about the lives of other people living in other places
and times...”

4f “ differences and similarities between people arise from factors
including cultural, ethnic and religious diversity...”
Cit (KS3&4) “use imagination to consider other people’s experiences”
PSHE (KS3&4) “...respecting the differences between people...how to empathise with
people different from themselves...the diversity of different ethnic groups”

There is full ramp and lift access to all areas of the gallery.
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Music Gallery Content

The Rhythm of Life

The display shows how music can be essential in cslebrations

throughout people’s lives.
The instruments and videos were collected and recorded during recent
research projects ranging from Cameroon to Croydon.

Childhood and Learning

Infancy — protective charms and noisemakers
Yoruba naming ceremonies - drums feature in a video
Children’s musical instruments — noisy toys and games.
Japanese doll festival — a set of dolls playing miniature musical
instruments
Music education — a small drum played by a child from a family of West
African drummers

-- a child’s violin used by a Bromley child who grew to be
a professional musician
Leaving school — a video performance by final year siudents at the BRIT
School, Croydon

Adulthood and Survival

Status - trumpets for rqyal ceremonies, Benin, West Africa

-- a drum used in the annual ‘beating the bounds’ ceremony of an
English parish

-- musical instruments used to express passion

Wedding Music — a video of ceremony and dance from Uzbekistan

Moving to Music — instruments and sound makers associated with
marching, working and dance
-- bagpipes, jingles and tap dancing shoes

The Seasonal Round - video of extract from a chhau dance performance
of the Ramayana story, from West Bengal, India, that features in the
Chaitra parva festival celebrations in mid-April each year

Survival - instruments used in herding and hunting animals

Festival — instruments owned and played by Armold Dolmetsch in the
Haslemere Festival of Early Music, which takes place in July each year

Spirituality — didjeridu, aboriginal Australia

-- bells from Tibetan Tantric Buddhist ritual
Death and Remembrance — instruments used in the “sak vue” celebration
to “disperse death”, the final and most important of the funeral ceremonies
held in the Bamileke area of West Cameroon, Africa
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Listening to Orde

This huge display of over 900 musical instruments shows some ways in
which they can be classified and compared.

The classification system that is widely used in museums and research today
is called the ‘Hormnbostel-Sachs’ system'. Instrumsnts can be placed in one of
five classes according to their principal sound source.

1. Idiophones - sound made from sonorous material that does not require
fensioning. These are mostly percussion instruments - for example:
wood ~ xylophone, metal — gong, rattles and scrapers of various
materials. There are also plucked idiophones like musical boxes anc
African mbiras, and oddities like the ‘Glass Armonica’ and the musical
saw.

2. Membranophones - sound made from a streiched membrane — Drums
like the Sioux Indian ‘powwow’ drum and the Moroccan bendir frame
drum.

3. Chordophones ~ strefched sirings — zithers, lutes, fiddles and harps

4. Aerophones — sounds from vibrating air — a multitude of flutes, panpipes,
ocarinas, reed instruments like clarinets and bagpipes, and trumpets from
giant conch shells to a 4.5 metre coiled hunting horn.

5. Electrophones — instruments using a loudspezaker — electric guiiars and
synthesizers

There are also illustrations of:

o the 4000 year old Chinese ‘bayin’ classification system in which the
eight groups are associated with seasons, points of the compass and
various forces of nature

The remainder of this extensive display is the Adam Carse collection of
woodwind and brass instruments. The 300 instruments illustrate the
technological evolution of these instruments from the 18™ Century to the
present day

The Listening Stations]

Linked to the above display is a series of ‘listening stations’ where individuals
and groups can hear a selection of musical exampies illustrating 90 featured
instruments.
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HORNIMAN)/IUSELIY)
A aallery trail for school parties, family groups and individual visitors to

the Music Gallery o

This trail starts in the Hands-on Space where you can try playing a variety
of musical instruments.

Use this guide to find out:

e how each instrument fits into local music traditions around the world

» how similar types of instruments are used in different cultures

SINGING BOWLS

o Gently tap one of the bowls and time the number of seconds that the bow!
vibrates.

o These bowls are an example of an idiophone, the sound is made from the
vibration of sonorous material — metal. These bowls work as bells. Find
some other bells in the collection

s This type of singing bowl originally comes from Tibet. Look at our
coliection of instruments used in Tibetan Buddhist ceremonies in the
main gallery.

Sound table 1 #35

Sound table 2 #413
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The diimbek and similar drums are played over a wide area of the Eastern
Mediterranean and the Middle East. They play the dance rhythm while
other instruments play the melody.

Here are some instruments that can be played with the diimbek.
See if you can find them.

kemencge
=y

¢ Find two similar ‘goblet’ drums: a tarabuka from Macedonia

Sound tablel #132
and a darabukka from Morocco.

The dimbek in the Hands-on Space has a metal body and a plastic
drum head. What are the tarabuka and the darabukka made from?
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BODHRAN (pronounced ‘bough-rawn’)

The bodhréan can beat the rhythm in a band playing Irish dance music.

Sound table 1 #139

¢ Find some other instruments that could be in the band:

penny whistle

concertina

uilleann pipes
(pronounced ‘illiun’) These bagpipes are not mouth-blown. The air is pumped

in the bag with bellows under the player's right elbow.

Sound table 2 #391

* The bodhran is a kind of frame drum. The wooden frame is not very

deep.
Frame drums are found in many parts of the world. Find three more frame

drums — where are they from?
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Glossary of terms

Amplify Sonorous Resonator

Stridulator Rasp

What do these words mean?
Let’s find out!

To ‘amplify’ can mean to make sounds louder.
Here is a way to amplify your voice:
e Make a cone shape with a sheet of paper or card.
Make sure the narrow end has a hole that wili fit over your mouth.
Now speak into the cone.
This cone shape amplifies your voice. It is called a megaphone:
‘mega’ is from a Greek word meaning ‘very large’ and ‘phone’ is from a
Greek word meaning ‘voice’.
(Think about ‘xylophone’ and ‘telephone’).
So a megaphone makes a very large voice!

A ‘sonorous’ material is one that can make a good musical sound.
It's from a Latin word which means ‘to sound’.

A ‘resonator’ could be a hollow container that changes sound.
Try this:
e Get a cup or mug and speak into it, close to your mouth.
Can you work out how this resonator changes your voice?
(The vibrations of your voice are changed as they bounce around
inside the resonator.)

A ‘stridulator’ can be an instrument with a rough or bumpy surface.

It works by being scraped with a stick.

A grasshopper is also a stidulator as it makes a chirping sound by rubbing its
back legs together!

A ‘rasp’ can be something with a rough surface - it's just like a stridulator.
Try this:
e Stroke the side of a pencil over the knuckles of your other hand.
You can feel the rhythm, but why can’t you hear much sound?
(The sound isn’t very good because your fist isn't a very good
resonator!)

Written and illustrated by Danny Staples Nov 2002
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HORNIMAN:

Hands On Base Discovery Boxes

The Hands On Base is home to the museum’s handling collection — over
4000 objects from around the world!

The Discovery Boxes are found under the main displays and contain objects
grouped in the following themes.

The boxes marked with an * have an information/activity booklet inside.

Super Mix (a mixture of the museum’s collections)
7o) Teeth*
¢ Trade*
Adornment*
Toys and Games
Footwear
Headwear
Musical Instruments
Red *

The Natural World
() The Life of a Gourd*
~ (e} Shells*
o Useful Plants
¢ Structures of the Natural World

Puppets
¢ Punch and Judy glove puppets*
Pig and Wolf glove and finger puppets*
Indian string puppets (Kathputli)*
Indian glove and rod puppets (Sanchar)*
Indonesian rod puppets (from Java)*
Child-sized Bunraku (Japanese) puppet*
Indian shadow puppets* (not in box but on display)

Masks

¢ Indonesian masks (from Java and Bali)*
¢ Mexican masks*

e Chinese masks*

¢ Indian animal masks

Clothing and Costume

* Chinese costumes (2 boxes)
¢ Indian sari

Ed on Ntserver/Discovery Boxes/List of boxes
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{previously on the end of the notes of Puppets Box mesting but separated out here for clarity)

Notes and suggestions towards a template for Discovery box:

However different in content some share common threads where appropriate and from a users
perspective all will require:

1. A standard start and finish and explanation of the method of navigating through the box, re-
packing e.t.c.

2. A common style.

3. Written to a reading age of eight, they should also be invitational, upbeat, and positive as in
our treatment of the banners and panel text ( i.e you can...e.t.c)

The following was discussed as a possible template/outtine for consideration alongside all other
suggestions so far;

1. Each Discovery Box could have:

. A front window section in which one of the featured objects is mounted to front, clearly
visible, as if on display.

A central storage section subdivided to receive each object or containing layers of
plastozote with actual object shaped and sized holes for each object which cradle each
object

. A rear(or otherwise located) section to receive A4 'Read Me'/Open Me' ﬁle(s)/bookléts
containing the laminated activity sheets and guidance notes for using the box and any
other associated books or reading materials.

. A fold out tablecloth format of suitable dimensions to fit six participants and their feature
objects and and the discovery box files/booklets.

L]

. A compartment for wetwipes.

L3

. A label on outside of box inviting people to remove from shelf and take to table or safe
floor space.

*

. A digital photograph or diagram of the contents of the box in situ, placed on the inside

lid. To aid re-packing and simple shape sorting activity.

2. Each Discovery box activity file/Booklet could have:
On outside:
tnvitation sentence or title on spine and cover to engage user

On inside:
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. What's in this box section containing:

A simple 'chunked' explanation of what you can do with the box indexed(possibly via use of
symbols) to page numbers or tab numbers (or coloured tabs and colourad pages in sections).

ie This is a box for learning about Punch and Judy puppets

You can:

. Find out how old Mr punch is ~ History symbol

. Learn how he moves = handling activity symbol

. Meet him close up and perform a little play with Mr Punch, Judy and the Crocodite =
drama symbol or story symbol ?

. Drawing activity ? with drawing symbol

. Go on a trail to find things in other galieries that help tell the story of Punch and Judy

. Take away some things to do at home = at home symbol

. Learn how to re-pack the Discovery box to keep the objects safe for your next visit

Each of the above page or section titles relates to a coloured section in the body of the file and
sa has the same colour as background or key next to it( to aid legibility)

2. A pictoral diagram of the contents which will also aid the re-packing process - 'These are the
objects you can touch/use.... . repeat of sheet inside lid.

3. A removable adultsifacilitators guidance notes sheet that can be consulted independently,
with more detailed explanations but still colour/symbol coded to sections in main part of
filefbooklet.

4. Possibly on index page before a series of symbols describing what you can do in different
sections of the file. i.e You do not have to go through every page, if time is short or if you prefer
you can go straight to a specific type of activity. Look at the types of activity and available and
find that symbof on the tab.

i.e book symboal for story activity, open mouth for singing activity, pencil and text for writing

activity, pencil and motif for drawing activity, acting/drama activity = ?, handling activity symbol =
?, History/context symbol = ?
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Making the most of a visit

So much to see, so little time...

The Natural History Museum’s exhibitions are a But with so much to see, how can you get
remarkable resource for teaching and learning. the most from your visit? Much of the success
Unique collections and multi-media of teaching and learning in the Museum will
interpretations stimulate interest and bring depend on the same principles applied in your
students closer to the natural world. A visit to classroom. To really get the most from your
the Museum is a truly memorable experience. time, consider the following issues...

Don't try to do too much Encourage active learning

e There is a vast amount of information presented in the e Some exhibits illustrate the methods used by scientists to
exhibitions. Limit your targets to a few key objectives. make sense of the world around us. Drawing attention
Plan focused work for 30-40 minutes in any exhibition, to these processes and principles in the study of the
and in 2 or 3 exhibitions in the day at most. natural world may be more useful than collecting specific

factual information.
® Encourage student-led and open-ended tasks as well as

closely directed activities. Allow time for supervised ¢ Use a variety of methods for recording information.
groups to visit the areas that they find most interesting. Drawings, photographs and audio or video recordings may

rove to be far more rewarding than formal note-taking.
e Remember that children will also need time to get their P & fmatnote-taking

bearings in the Museum and find out how to make sense e Encourage students to really think about what they see -
of labelling in the galleries. to ask questions and to discuss their ideas.
Know your goals And finally... plan ahead

e Set clear goals for the day — both for activities to be The Museum is an ever-changing, dynamic space.
completed and for learning outcomes. Brief the children Exhibits are removed on occasion for scientific study or
and the other adults helping on your visit so that they are restoration. We try to keep our published information
fully aware of the goals. up-to-date, but we cannot guarantee that all the exhibits

mentioned will be available. If a particular exhibit is
essential to your plans, contact us in advance to check
what's currently on display.

e Think about how the visit fits in with your teaching plans
—is it an introduction, enhancement or revision of the
topic? How will you connect the visit experiences to your
classroom activities?

e The Museum’s natural objects, models and interpretative
exhibits provide a wealth of enjoyable, practical
experiences that connect with ideas you can explore
further elsewhere. Why not focus on these learning aids
rather than just text?
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What's on offer?

Booking a visit entitles you to...

e free access for children, students and e use of cloakroom and lunchroom facilities
accompanying adults, Monday-Friday during in The Clore Education Centre

term-time, to all the Museum's exhibitions - , .
e activity guides at a discounted rate

e access to our activity programme for schools

e reserve time in the hands-on exhibitions that
are appropriate to the age of your children

Activity guides

Activity guides are printed materials that provide a useful
focus for a Museum visit. Each guide directs children to
look more closely at selected exhibits and asks questions
to encourage observation and critical consideration of
each exhibit. The range includes ideas for all ages from

3 to adult.

Investigate

An exciting hands-on centre for children aged 7 to 14,
and adults, too. /nvestigate allows you to take a closer
look at hundreds of natural history specimens and explore
them further using microscopes, magnifiers and other
tools. Find out more about the specimens from our
database. School groups at KS2 and KS3, or groups with
special needs can book exclusive use of Investigate.

Photo captions from left to right:
Visions of Earth — Gallery 60

Wildlife Garden
Earth Lab ~ Gallery 66

Activity programme

We run a changing programme of additional educational

i . A Investigate
activities for schools. Each suits a stated audience and Dinosaurs ~ Gallery 21
enhances the experience of the exhibitions. Human Biology ~ Gallery 22
Th includ Farth's Treasury — Gallery 64
ese inciude. .. investigate
e workshops
Back cover:

. encgunters‘wﬁ.h characters such as Charles Damln Ecology - Gallery 32
® Action stations — a new approach to the galleries Restless Surface ~ Gallery 62
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How can we help

Ask for what you need

Our experienced educators are on hand to help

you plan your day. Call the Education desk on

(020) 7942 5045 or email on education@nhm.ac.uk
and tell us what you are hoping to achieve from your
visit. Then we can advise how best to meet your goals.
We understand the difficulties of managing groups and
we know the galleries in detail, so we can suggest
strategies that will ensure a successful day. We can also
provide relevant teachers' guides to the exhibitions, and
free samples of activity guides.

Teachers' guides

We produce teachers' guides to the main exhibitions.
Each includes a map and a description of the key exhibits
with helpful suggestions on how to approach them with
children of different ages.

Briefing groups and aduit helpers

Brief the adults working with you to ensure a successful
visit. Make sure they understand how to fogus on the
unique experiences the Museum has to offer. Explain

the scientific principles and processes that are important
in the ideas presented. Encourage them to work with the
children and to discuss ideas — appreciating and sharing
the experience. Help them to select what is important

to you and give them the confidence to question what
they see during their visit.

Free admission for teachers

As a teacher, you can make planning visits free of charge.
Simply show proof of teacher status at the Museum
reception desk, for example, a teachers’ union card or a
letter from your headteacher. Please ask for tickets if you
wish to visit one of our temporary exhibitions.

Professional development
Each year we offer courses of professional
development that...

explore an aspect of the Museum in detail
propose imaginative activities for a Museum visit

link the Museum activities to your classroom plans

We can run these sessions on demand for your
training day and tailor them to your particular
requirements. Contact us for details via the Education
desk on education@nhm.ac.uk or (020) 7942 5045.

Education Unit

The Natural History Museum
Cromwell Road

London SW7 5BD

(020) 7942 5000

~ www.nhm.ac.uk/education |
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Contents of this pack

'Yellow page' — how to contact us
How to book

Booking form (blue)

On the day - including maps of the site
Discovery guide listing

Detailed information

e opening times

e admission rates

e supervision

e adult:pupil ratios

» teaching packs

e activity guides

e useful resources on our website
e term dates

Teacher's guide to /nvestigate

Teachers’ guides and activity guides (as requested)

The Natural History Museum Cromwell Road London SW7 5BD Tel: 020 7942 5555
-76-
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How to book

To book, contact ... Bookings VOS (Administration)
The Natural History Museum
Cromwell Road
London SW7 5BD
Telephone: (020) 7942 5555

UK school and college groups can book on weekdays in term-time. A booking gives you
access to all of our exhibitions which cover earth and life sciences.

You must book at least two weeks in advance by telephone, or three weeks in advance by
post or fax. Please book as early as possible.

By telephone

Call Bookings VOS (Administration).on (020) 7942 5555,
between 10.00-16.30 (during term-time) and 10.00-13.00 during holidays.

You will need to tell us...

the name of a contact at the school

your school's name, telephone number and address (including the postcode)

your LEA (if applicable)

the name of the teacher in charge on the day (if different from above)

the date you wish to visit

the number of pupils and accompanying adults (see required ratios under Supervision)
the age of the pupils

which exhibitions you intend to visit

whether you want to book for a hands-on gallery or other activity

e & 0 0 0o & o 0 o

Then complete the blue Confirmation of telephone booking.
Copy both sides for your records and send the original to us to...
* confirm the above details

* order activity guides, which you can collect from Schools reception on the day
* inform us of children’s special needs, if appropriate

Please attach a cheque to pay for any activity guides ordered.
Make chequesTpayable to The Natural History Museum.

A telephone booking is a firm booking with us. Please contact us again as soon as possible
if you wish to cancel your booking - especially if you have booked for a workshop or event.

Continued overleaf
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Booked in
~~ Receipt
THE
NATURAL Res. id.
HISTORY Rec. No.
MUSEUM

Confirmation of telephone booking

Complete both sides of this form. Please read Essential information and
Copy both sides for your records and send On the day. Then sign below to

the original to Bookings VOS acknowledge that you agree with our
(Administration). requirements for supervision and have

X read about our emergency procedures.
A postal booking is not confirmed

until you have received written/telephone Please telephone 020 7942 5555
conflrmation from us, or untll you have immediately if you wish to cancel your
telephoned us to confirm. booking.

Signed (person In charge on the day Exhibiﬁons

Please tick up to three exhibitions where
you intend to focus your visit. If you plan

Contact details to visit mare than three exhibitions, record
Name of school/educational establishment this asa general visit. This will heip us to
plan our future provision for schools.
Your record no. (If avallable} Telephone code and no. (ethcs hours) gfé:r;‘::lﬂ\?issit
IL H | Q Birds

School/college address Q Fossils from Britain

Q Creepy crawlies
Q Dinosaurs
Q Ecology
Town/clt;
owniery Q Fishes, amphibians and reptiles
county Q Human bioiogy
Postcade | Q Lasting impressions
Q Mammals
LEA aMS Inde Q Marine invertebrates
i ] l ” j Q Meteorites
Q Minerals
Visitor detalls o .
Date of vislt Mon Tues Wed Thy Fri d Orlgln of species

{ T D D DD D Q Our place in evolution

3 Plant power

Q Primates

[ | Q Rowland Ward Pavilion
2 Wonders

Name of parson in charge on the day

Esttmated arrival time Number of children/students

l ‘ I 1 Earth Galleries
Estimated aeparture time Number of accompanying aduits Q General visit
l l 1 j . i3 Earth today and tomorrow

Q3 Earth's treasury
Age of children/students  Year group (National Curriculum) /FE  /HE 2 From the beginnlng

’ j ' J D D A The power within

Q Restless surface
2 Visions of Earth
The Natural History Museum Cromwell Road London SW7 5BD Tel: 020 7942 5555 (ontinued overiear
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On the day

For groups under 16 years old

Please use the Life Galieries entrance in
Cromwell Road (see map opposite). gl Cotnge
There are limited coach stopping spaces RPERTAL COLLERE ROAD

on the Cromwell Road red route, so

stopping in Exhibition Road may be easier.

Science
he Natural History Museum
Museum

Qvoy NOLLIBHXI

Usually after 10.00 you may walk through Al LIFE | reo
the Museum gardens. 51 Galleries N s enine
a CROMWELL ROAD
Once inside the Museum turn right T g !
immediately and follow signs it miance o
directly to Schools reception in The H R e

Clore Education Centre in the basement. T ARRINGTON ROAD THURLOE STREEY
There is no need to register at the

R . 9\%( S~ Soutn
main reception desk on the ground floor. \“.'f<};$:'\‘“'w"

>

R ,,p
ot

At Schools reception In The Clore Education Centre
e check in * toilet facilities are provided
¢ book a time to eat packed lunches * 'you may leave coats and bags on racks
¢ collect any activity guides you have
ordered Please note that property is left at the

« confirm workshop or event bookings owner's risk so do not leave valuable items.

Follow signs to the exhibitions. Please use
the stairs rather than the lifts, if possible.

Wonders
Gallery 10

>

Ground floor

Ecoiogy, Gailery 31

Life Galleries
entrance
Cromwell Road

Soedial parking
and entrance for
veheeichair usars
Entance ta
Assembly Area

Entrance to
The Clore Education p
Centre

A Schools P
4 rezeption Picnic Area

it to

5 ‘ /
The Natural History Museum Cromwell Road Lon Tel: 020 7942 5555
Continued overleaf
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Discovery guide listing

May 2002

These are printed materials available to guide your visit. Activity guides normally retail at 40-80p but
schools qualify for discounted rate of 30p if sheets are booked and paid for in advance.

EARTH Galleries

i spy rocks Ks1
Take a closer look at rocks and explore
vocabulary to describe them.

Rock explorer Ks2
Look at different rocks, learn how to describe
them and find out how they get their names.

Natural hazards K53

Find out about natural hazards such as volcanic
eruptions, earthquakes, landslides and floods
and how they affect people. Discover how
scientists work out what causes these hazards -
and how to predict them.

Solid as arock? KS3/4

Make close observations of volcanic and
eroded rocks. Track the clues that identify
igneous, sedimentary and metamorphic rocks
and explain how each is formed.

Earth's treasury

What's the use? K52/3

Explore the uses and properties of natural
materials. Discover some of what we know
about the structures in rocks and minerals that
explain their properties.

Earth today and tomorrow

Resources unlimited? KS3/4

Evaluate the evidence earth scientists use to
predict where to find resources in the rocks.
Consider the usefulness of their suggestions for
disposal of waste products and discovery of
sources of energy.

The power within

Red hot rock Ks4

(replaces Dynamic Earth)

Explore some of the evidence scientists have
gathered about the dynamic processes at work
inside the Earth. Decide for yourself how this
evidence supports the theory of plate tectonics.

LIFE Galleries

An animal of my own K51

Make close observations of an animal -
by drawing, thinking about scale, and
developing descriptive language.

| spy shapes and patterns  XS7

Look closely at natural objects to discover

the wide range of shapes and patterns that are
evident in the natural world.

Animals on the move KS1/KS2
Find out how animal features suit them for
moving in different ways.

Colours and patterns Ks2

Examine several animals with distinctive colours
and patterns. Explore the functions of colour
and pattern in nature.

As dead as a dodo K52/K53

Take a closer look at extinct and threatened
species and consider the impact you have on
endangered species..

Fossll explorer KS2/ KS3

Explore a variety of fossils around the Museum
and discover what they have in common and
how they were formed.

Museum explorer KS2/KS3
Explore the work of the Museum and discover
what makes this museum special.

Sclence detective KS2/Ks3
Explore and debate ideas about the work of
scientists and the nature of science using
exhibits throughout the Life Galleries.

Creepy crawlies

Sorting creepy-crawlies  KS2/KS3
A closer look at arthropods reveals similarities
and differences between groups. Develop
questions to build a branching key to identify
arthropods.

Continued overleaf

The Natural History Museum Cromwell Road London SW7 58D Tel: 020 7942 5555
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Detailed information

Opening times

The Museum is open Monday to Saturday 10.00-17.50 and Sunday 11.00-17.50.
It is normally closed 24-26 December.

Admission rates

Admission to the Museum is free to all visitors from 1 December 2001. Only booked
educational groups qualify for additional services. Unbooked groups will need to pay full
price for discovery guides, and will have no access to our cloakroom and lunchroom
facilities or our workshop and events programme.

Supervision

We will make every effort to ensure that you and your group have an enjoyable day.
We also have a responsibility to other visitors to ensure that the actions of school groups
contribute to their enjoyment of the exhibitions.

In the interests of health, safety, security and the convenience of all our visitors,
please make sure students are supervized at all times.

®  Groups at Year 6 and below must have adults with them at all times
e Groups at Year 7 or above must have an adult in the same exhibition as them.
* This also applies to the shops and the Picnic Area.

Adult: pupil ratios

Age Minimum ratio Recommended ratio
nursery/ reception 1t06 1to4
infants (Y1 and Y2) 1to 8 1to5
juniors (Y3-Y6) 110 10 1to 8
secondary (Y7-Y11) 11015 1t0 10
post-16 1 adult per booking 1to 30

Discovery guides

Discovery guides are printed materials that provide a useful focus for a Museum visit.

Each guide directs children to look more closely at selected exhibits and asks questions that
encourage close observation and critical thinking. The range includes ideas for all ages from
3 to adult. A complete listing is included in this pack. Schools ordering, and paying for,
discovery guides in advance qualify for a discounted rate — currently 30p. Order them on
the blue Booking form.

...continued overleaf

The Natural History Museum Cromwell Road London SW7 58D Tel: 020 7942 5555
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A teachers’ guide
F P

Exhibition content

Investigate is a hands-on science centre for children aged
7 to 14 and adults, too. Here, visitors can take a closer look
at hundreds of natural history specimens.
Questions on the walls and Qcards prompt open-minded
and open-ended exploration of the specimens. Measuring
tools and magnifying equipment are provided to encourage
visitors to make observations, look for relationships and
draw their own conclusions. ICT provision includes
a database and other structured activities that
broaden and deepen study of the objects.
Seasonal activities in the live display area,
courtyard garden and activity of the month
ensure there is always something new to see

and do.

Finding the exhibition

Investigate is located in The Clore Education Centre
in the basement of the Life Galleries. The entrance to
Investigate is via the stairs and lifts in Gallery 31,

off Waterhouse Way, Gallery 30.



An array of large specimens and trays of smaller specimens

provide the raw material for investigations.
2ok . At the workstations students
A few of the more spectacular specimens require a controlled - more closely. The four workstations all ha
environment and are enclosed behind glass. . magnifier, a binocular microscope and a v
.. workspaces, each accommodating two st
computer system, sets of Qcards and a ve
. observation and measurement. These incl
Trays of objects can be taken to a workstation, where the objects can : . mechanical and electronic), rulers, calliper
be removed from the tray for more detailed examination. ‘

All the tray specimens can be handled, although some are encased to
protect them.

Other large objects are fixed in place, but can be touched and
examined closely.

st Qeards match specific trays of ok
suggestions for investigation rather than ¢
they offer ar unconventional approach to

. . , ) worksheets.
" Specimens include plant, fossil, animal and mineral material. To promote

curiosity and stimulate conjecture, the specimens are not labelled. » " The ICT at the workstations contains

) L " access to additional information about me
¢ “eusmiionon the wall — each displayed inside a 'Q" - can be answered suggestions for investigations and links to
ﬁom Investigate's objects. They are intended as a general stimulus for |

| . elsewhere in the Museum. The terminals .
the kinds of enquiry that can be undertaken. They might provide a i " alphanumeric keypad and a tracker-ball (i
~ useful starting point for pre-visit discussion. " ’

Do centipedes have 100 legs?
. Black as a crow?
~ What is a feather’s weight?
" Solid as a rock?
What is at the heart of oak?
Slippery as a snake?
How narrow is a hair's breadth?
. Eyeslike a hawk?
-+ Blind as a bat?
Clear as crystal?

-

:» . . — ~
Changing activities on a variety Eo ’ ) P
of natural history themes provide ! ‘ o

|
i
;
3
|
i

i

opportunities for small groups to
work together.
. Example activities: Animal dentist
-2 and a Feely box game.

i Seasonally changing displays of British
R . flora and fauna inspire students to take
emeece, © boa closer look at the world around them.
i Example activities: What do worms do
i to soil? and Take a closer look at
carnivorous plants.

" Investigate staff — Explainers — will prompt
 questions and exploration and support

A activities. They will guide students if they
need help orientating themselves in the
space, locating specimens or using the

ICT activities.

“ The courtyard g
S : " enquiry and inve
I RO - T 4 activities give stt
o T " how they interac

TN T

8-



tudy their selected specimens

ree magnifying aids - a free standing
-microscope. Each workstation has six
ts. Each pair of workspaces shares a
of simple tools to enhance

sand lenses, balances (both :
| micrometers. i

The news display reflects current and topical items of Museum work
and broader natural history issues.

LOmimunica

Weblinks to webcams and discussion groups will allow students to find
out what other people have investigated and to post their own

discoveries on the web. A Make your own web page of observations
made of specimens in Investigate will be an initial activizy in this area.

. They provide cues, clues or
instructions. Like the Qs on the wall,
ling students' activity without

ially designed software that gives

f the objects, including their names,
'r objects, both within Investigate and
> workstations have a touch-sensitive
d of keyboard and mouse).

The importance of science

Investigate provides opportunities to
stimulate and excite pupils' curiosity about
natural phenomena.

Sc1 Scientific enquiry
In Investigate students can...

< think creatively to try to explain
how living things and non-living
things work and to link causes
and effects

> ask questions that can be investigated
scientifically and decide how to find
out answers

> use observations and measurements
to make comparisons, identify
patterns and interpret evidence

o consider whether evidence is sufficient
to support any conclusions or
interpretations made

- consider anomalies in observations
or measurements and try to explain
them

- use their scientific knowledge and
understanding to interpret
observations and data

students can build complex pictures from
¢ simple components — investigating natural
i history all the time. Example activities:
Pull yourself together — putting together

) ; Sc2 and Sc3

and pond extend the /nvestigate resource. Qcards prompt S B ZS‘; jgi[c!lnsrls:a;d‘acftn\;hes '? lg‘;ei’éx’a;id
sion of the plants and animals in this area. Supervised e 'chf i ?”' ‘i'ho fsgeco?
s a chance to investigate the features of living things and ' + particularly the study of...

o variation and classification of animals,
plants, fossils, rocks and minerals
o adaptation in animals and plants




School visits to the Museum are free of
charge. Booking allows you access to all
public galleries and an opportunity to
reserve places on our workshops and other
educational programmes. Ask for details of
our current programme when booking.

We allow a generous ratio of accompanying
adults to ensure appropriate supervision.
For reasons of health and safety, teachers
must remain with their students at all times.
Teachers can make a free planning visit to
the Museum at any time — just present your
teaching union card at the information desk.
For more advice on planning your visit, call
the Teachers’ Centre on (020) 7942 5045 or
email us at: teachers@nhm.ac.uk

The Teachers’ Centre is open between
12.00 and 13.00 Monday to Friday

(except public holidays) and between

13.00 and 16.30 on the first Saturday

and third Sunday of each month (except
public holidays).

Teacher's guides arc available for most of
our exhibitions. We also provide a range of
activity guides to support pupils’ learr

the galleries.

To book a school visit or to order samples of
our printed materials, please call Education
Unit (Administration) on (020) 7942 5555,

Exhibits may be removed at short notice for
refurbishment, repair or scientific study. We
reserve the right to close the exhibitions
and to make changes to the content or
structure at any time.

Using lnvesiigate

You ca rve Investigate for a group of
up 1o 70 children, Y3-9, for a 50-minute
session starting at 10.30, 11.30 or 12.30,
Tuesday-Friday during school term.
Investigate, its content and activities, is
quite different from other science centres.
This teachers' guide is designed to support
your visit. For advice on the kinds of activity
that are suitable for a session in Investigate
and how a session could be managed, you
are encouraged to contact an Education
Officer by email at teachers@nhm.ac.uk

or by calling the Teachers’ Centre on

(020) 7942 5045.

As you can see there are many activities

in the exhibition, so be selective about

your priorities for the visit. Explainers will

be on hand to guide your students if they
need help orienting themselves in the
space, locating specimens or using the ICT
activities. Explainers will prompt questions
for exploration and support activities.
Teachers have responsibility for managing
the sessions here as elsewhere in

the Museum,

www.nhm.ac.uk/education

The Clore Education Centre supported

The Vivien Duffield Foundation

‘

Follow up we

Encourage students to report on their
investigations — to communicate their ideas
and explain their understanding of the
nature of living things, materials, natural
phenomena and scientific processes.

The collections in Investigate are
representative of the collections displayed
throughout the Museum. In other
exhibitions you will find more information
about many of the natural history
specimens you have seen in Investigate.

Activities and specimens within Investigate
are at a low level and accessible to visitors
in wheelchairs. The courtyard garden has a
raised pond and planting beds designed to
allow easier access for wheelchair users.
There is maximum use of natural light in the
gallery and light levels for all activities are
generally good.

Investigate contains many specimens which
can be touched and explored in detail.

For additional information, and for details of
how we can support groups with special

. needs, telephone the Teachers’ Centre

on (020) 7942 5045.

Service of The Natural History Museum © 2000

Desigried by the Computer Grapl
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S Why Investigat
What kinds of investi

- Investigate’s key resource is hundreds of natural specimens. They
are particularly good for those types of investigation that involve
classifying and identifying, paﬁern‘;-seeking, exploring or
investigating models. Qcards (sets of questions related to specific
trays of specimens) and questions on the specimen wall promote
these types of investigation. They provide cues, clues or suggestions
for investigation rather than direct instructions and students can use
them as prompts for the sorts of investigations they might follow.
There are few opportunities in Investigate to set up experiments
with controlled variables or to design and test systems, although
some ideas raised in the exhibition could be followed up in this
way back at school.

lescribed as a

Investigate contains many touchable objects. It has been carefully
designed to enable visitors to make intimate observations and to
find answers to their own questions. Visitors can make their own
decisions about which specimens to look at and what equipment -
physical or virtual — to use to aid exploration of those objects.

- In this sense Investigate is both hands-on and interactive.
.‘Interactive’ is often associated with exhibits that require the
operation of push-buttons, levers or switches. Investigate does not
contain such exhibits.

How does Investigate relate to

jonal Curriculum?

It is possible to make use of the objects in Investigate for
work in English, mathematics or art — and to use the whole
exhibition as a stimulus for work in design and technology.
However, the key links are with science. Investigate provides
.unique resources for access to ideas encompassed by Sc1.

It is also possible to focus on aspects of the life and earth
sciences represented in Sc2 and Sc3.

How should [ p

Students with some idea of what to expect will be able to make
best use of the opportunities Investigate offers. Much of the
activity-in Investigate requires students to ask questions about

specimens and find ways of answering them, make observations,
record natural phenomena and group specimens. A pre-visit
exercise in class that takes this type of investigative approach with
available resources (such as rocks or house plants) is recommended.
Students will benefit from general awareness of the Museum and
the different activities in Investigate. The best way to use the
resources during your visit is to set up open-ended tasks with a
range of possible outcomes - such as those inspired by the
questions on the specimen wall (see Investigate teachers’ guide).
Narrow and closely directed tasks (such as ‘Find object x and draw
it") will not take maximum advantage of Investigate.

appropriate?

To make the most of your visit to Investigate, clear learning
objectives related to your work in school are desirable.

Learning outcomes that could arise from the types of activity that
can be done in Investigate include. ..

o awareness of diversity in the natural world

@ tha nature of scientific enquiry

@ the use and limitations of tools and techniques
@ what scientists actually do

Other specific objectives with reference to Sc1 may be suitable, but
it is important to remember that learning during short visits to
museums is primarily affective. Students have only a brief
encounter with Investigate, and may need time to adjust to its
highly stimulating environment. For advice on the kinds of activity
that are suitable for a session in Investigate you are encouraged to
contact an Education Officer by email at teachers@nhm.ac.uk or by
calling the Teachers' Centre on (020) 7942 5045.

/ =

'\
St How de | boolk a visit?

Bookings for Investigate (at 10.30, 11.30 or 12.30 Tuesday—Friday)
should be made by telephone on (020) 7942 5555. You are
encouraged to follow up your booking with a call 1o the Teachers’
Centre on (020) 7942 5045 to discuss with an Education Oficer
how best to organize your session.

ny students

Investigate will comfortably accommodate up to 70 students
(two classes) — the workstations have a capacity of 48, the Activily
of the month wili accommodate a small group (4-6 students) as
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A

will each of the Live area, the Courtyard garden, the Sticky wall
and the Communications centre.

Booked school sessions last for 50 minutes and it is recommended
‘that you divide students into three groups of equal sizes. Each
group can then spend two-thirds of their time at the workstations
‘and' one third engaging with the cther activities.

Suggésted plan...

Group working
at workstations

Group working
at workstations

Group working
on other
activities

1st 15 -mins A . C
2nd 15 mins | A B
3rd 15 mins ) A

Q ‘What advice can | give to other

accompanying adults? -
; . {

" Make sure colleagues and other accompanying adults know what
you, wiant to chieve from.the visit to\Investigate. Reassure them
that they don't need to know what all:the objec‘rs are and they
don't need to know the ‘right’ answers to every question your
students m:ght ask. The most useful thlng to do'is to encourage
the students to talk —to develop vocabulary to describe what they
are seeing and to express what they want to investigate as clear,
well- phrased .questions.

Q What links Investigate and the

rest of the Museum?

Most of the obijects in Investigate are closely related to others on
-display ‘elsewhere in the Museum, and there are numerous cross-

» . teferences within.the ICT system. Many exhibitions contain

specimens and interpretative materials that can conribute to
ideas explored in Investigate, while several exhibitions have
easily accessibfe objectsthat can be subjected to similar
investigative approaches.

Q How can § follow up the visit?

e Students will return to school with information and ideas.

"Some of these may lead to further investigations in class. Others
will provide a basis for thinking about science concepts or processes,
or discussion about the nature of science and what.scientists do.
We plan o developa séries of case studies: keep an eye on the
web site: !

What i is the role of the Investigate staff?

e Invest/gate is staffed by Explalners whenever it is open. These staff

can ass:st ith ise.of the tools and with; any ofithe activities. They

~aré'keento elp:stisdents with their mvestlgahons and help them to

formulate suitable: questcons 10 explore;You should make Explainers,
as with other.accompanying adults; aware of your intended

- learning outcomes 50 thatthey can’ support your visit-effectively.

Teachers. accompanylng school groups continyeto be responsible
for their students in-Investigate s ‘elsewhere in‘the Museum:

Q What is the function of ICT in lavestigate?

Investigate has been designed in such a way that computers do
not dominate the exhibition, but become a useful tool to support
learning from objects, as they are for research scientists. Specially
designed software gives access to additional information about
many of the objects, suggestions for investigations and links to
other objects, both within Investigate and elsewhere in the .
Museum. Every specimen is included in the Investigate database,
which can be accessed both in the exhibition and on-line.

- The database is continually added to and updated. Unlike many .
computers in museum exhibitions, ICT in Investigate is nota
substitute for objects

Q Can schools use anesﬁgate for CPD? &

The Education Unit is happy to arrange sessions in Investlgate as ;
part of a CPD programme. This might focus on mveshgatlon, '
hands-on interactive learning or developing teachers' own
knowledge and understanding of life and earth sciences. Please
contact the Teachers' Centre by email at teachers@nhm ac.uk

or phone (020) 7942 5045. .

Is there an underlying philosophy to Investlgate? ‘

Invest:gate is intended to be constructivist in that it takes a °
dynamic, empiricist view of scientific knowledge and an.active .
approach to learning. .

Q How does /nvestigate relate to the sclentiflc
research at the Museum?

The Museum employs hundreds of scientists. Many of these

are engaged in fundamental scientific research across the life and
earth sciences, including meteorites, human origins, pollution
monitoring, disease control, DNA analysis and biodiversity. This
work is supported by a collection of almost 70 million natural
history objects and has led to the Museum's world-renowned
reputation for taxonomy and systematlcs

The activities in Investigate promote an investigative, enquiry
approach to learning from natural objects similar to the scientific
processes used by scientists working in the field or on the
Museum's collections. '

Q How does inyestlgate differ from other

e)‘hsbntu@ns or science centres?

Investigate aims to engage Visitors in the challengé

of the process of sciéntific exploration. It has beer: ve

desvgned to encourage and facilitate cunosnty, with: emphasm on
developmg questions-and on seeking answers.

This contrasts with museum exhibitions that frequenﬂy present:
science simply as expert knowledge, and with the activities in.many".
science centres, which often lead along pre-determined routes to
the discovery of partucular concepts or pnnmple
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Dinosaurs

Exhibition content

For over 160 million years dinosaurs were the dominant land »
vertebrates on planet Earth. This exciting multi-media exhibiﬁon
showcases some of the national collection of dinosaur skeletons
and explores the lives of these fascinating animals. The exhibition
concentrates on the process through which scientists interpret fossil
evidence. Curiosity is stimulated by robotic models, fossil skeletons,

casts, videos and activities.

The exhibition is divided into three key themes — what were
dinosaurs, were dinosaurs like animals living today and
what do people think about dinosaurs?

A one-way system structures a visit into a series.of
experiences that build a comprehensive picture of the dinosaurs.
This starts with an overview of dinosaur diversity from a suspended

walkway. The main body of the exhibition zig-zags below.

Finding the exhibition

Dinosaurrs is located on the ground floor of the Life Galleries in
Gallery 21. Follow Waterhouse Way, Gallery 30, into Wonders,
Gallery 10. Follow Waterhouse Way, now Gallery ZO.FF,‘Dinosaurs is
the first gallery on the left. kSt




Find out that living things can be grouped
according to observable similarities and
differences

KS1 Sc2

Look at examples and understand that animals,

humans, eat and grow

including

KS1-2 Sc2

Animal or vegetable?

Fossil displays from different dinosaurs show hands, skulls,
teeth and stomach stones which suggest that many

species of dinosaur were herbivores.

What were dinosaurs?

A large text panel outlines the defining
features of dinosaurs. A quiz with touch-
sensitive panels tests our ability to
recognize a dinosaur.

‘ Consider factors that affect the size of

populations, such as predation and
competition for resources
KS3 Sc2

s

The dinosaur world

~

In a 3/4 scale reproduction three

A44

Assess the evidence that variation in adaptations with}n El
environment reflects feeding relationships and competition
KS3 Sc2

f Whe
Hlustr:

seque
cartoc

Attack and defence

Casts to touch and displays of fossilized dinosaur teeth,
skulls, clubs, claws and horns, together with iflustrations

for the
skelet:

i in san

show the range of weaponry available to dinosaurs.

P’Xm;.

\:y

Deinonychus devour a Tenontosaurus.
These robotic animals, complete with
sound effects, show how large
herbivores could fall prey to a group
of small carnivorous hunters.

\

/
\

f The world around them

Videos and fossil specimens depict
the changing face of planet Earth in
terms of the climate, the shape of the
continents and some of the different
plants and animals adapted to live
here. This time sequence is divided
into the Triassic, Jurassic and
Q’etaceous periods.

h N\
‘Nf\‘:?' r
®

f Discover that animals and plants in
i different habitats are suited to their
| environment by observing where they
8. are found ‘
KS2-3 Sc2

~

Fossil egg remains, model reconstructions
of the nests of Majasaura and Orodromeus,
and videos, compare the behaviour of
dinosaurs and animals living today. The nests
of dinosaurs and the nests of birds provide
evidence for dinosaur parenting behaviour.

Families, groups and loners

-

Look at examples and understand that
B animals, including humans, move, grow and
reproduce

KS1-2 Sc2

— 7
Jol L,

- y4
(Moving and eating

Hand-operated levers
demonstrate the effort
involved in walking for
animals with different
anatomical structures.

A set of fossilized footprir
and an animated video
interpretation present har
evidence and one inferen
of likely dinosaur social
behaviour. Actual size
models of the legs of fou
different dinosaurs show
bones, muscles and skin.
Videos link these models
with the variety of ways i
which dinosaurs may havt
walked or run.




Look for evidence of variation between species KS3 Sc2

Examine some of the fossil record that provides evidence for evolution
KS4 Sc2
he importance of evidence and _
ought in the development of ( .
eories and how scientific knowlege
standing needs to be supported by

First encounters b
The entrance area contains complete standing life-sized skeletons of

K53-4 Sc0 -;'  Camarasaurus, Triceratops, and Hypsilophodon. Here too are the remains of
' Coelophysis with its last meal still evident inside. A huge fossilized Fuoplocephalus

— - \ - is shown still embedded in rock and showing evidence of dinosaur skin texture.

d they go? .
- | From the walkway other complete standing skeletons can be seen including
sanels, a large meteorite, a video Iguanodon, Massospondylus, Allosaurus, Albertosaurus, Tuojiangosaurus,
f continental drift and humorous N Gallimimus, Dromaeosaurus. Also on display are the massive arms of
1t forward some competing theories Deinocheirus, a full-sized cross-section of Baryonyx and the skulls of Triceratops
nction of the dinosaurs. The fossilized and Tyrannosaurus. This area introduces the immense biodiversity of dinosaurs
Edmontosaurus lies still half-buried | - from large to small, herbivores and carnivores, two-legged and four-legged.
1e showing how fossils are found. J L J -
V' Bat . . o Entrance .
: bition " to exhibition N

from exhi

‘Piecing together

A
Video sequences, tools, laboratory equipment,

notes and life-sized cast reproductions, together
with illustrated panels bring alive the case study
of Baryonyx, by showing how the scientific process
builds up our understanding piece by piece. A
collection of small scale-model dinosaurs show past
attempts at modelling dinosaurs, illustrating how :
ideas change over time. The fossilized remains of -
Iguanodon studied by the Mantells in 1822, together '
with illustrated panels present a concise history of the
palaeontologists who pioneered our understanding
of dinosaurs. By the exit a robotic model of a young
Psittacosaurus twitches, gently sleeping.

/

: Evaluate how presenting scientific information in a
\ number of ways, through drawings, diagrams, tables
and charts can record and present information in an
appropriate and systematic manner

Dinosaurs as living animals

3-D model dinosaur cutaways and fossils,
some of which can be touched, compare the
dinosaurs with modern animals. These

'} comparisons cover anatomy, physiology,

R \dinosaur senses and life expectancy.

K51-3 5¢c0

Dinosaurs and people

W,

Consider that animals, including humans, share
common life processes that depend upon organ
systems which enable these processes, such as B In order to develop visual literacy, pupils should be taught about
moving, breathing, sensing, growing and the different ways in which ideas, feelings and meanings are
ageing 1 communicated in visual form

KS1-4 Sc2 K51-3 ART

Videos, toys, books and cartoons represent a range of human
perceptions and responses to dinosaurs.

Din_osau rs



Services for schools

School visits to the Museum are free of
charge. Booking allows you access to all public
galleries and an opportunity to reserve places

" on our workshops and other educational
programmes. Ask for details of our current
workshop programme when booking.

We allow a generous ratio of accompanying
adults to ensure appropriate supervision. For
reasons of health and safety, teachers must
remain in the exhibition with their students
at all times. |

Teachers can make a free planning visit

to the Museum at any time - just present
your teaching union card at the information
desk. For more advice on planning your visit,
contact the Teachers' Centre on

(020) 7942 5045 or email us at:
teachers@nhm.ac.uk

The Centre is open between 12.00 and 13.00
Monday to Friday (except public holidays) and
between 13.00 and 16.30 on the first
Saturday and third Sunday of each month.

Teachers' guides are available for most of our
exhibitions, as are a range of activity sheets to
support pupils’ learning in the galleries.

To book a school visit or to order samples of
our printed materials, please call Education
Unit(Administration) on (020) 7942 5555.

Exhibits may be removed at short notice for
refurbishment, repair or scientific study.

We reserve the right to close the exhibitions
and to make changes to the content or
structure at any time.

Thematic links to other exhibitions

To make observations of other ancient
reptiles visit...

o Wonders, Gallery 10

e Fossil marine reptiles, Gallery 30

To compare dinosaurs with reptiles living
today visit...
e Fishes, amphibians and reptiles, Gallery 12

To find out more about the living animals that
are compared to dinosaurs visit...

o Mammals, Gallery 23/24

e Birds, Gallery 40

To consider the reasons for dinosaur
extinction visit...
e fFrom the beginning, Gallery 63

Visitor access

Dinosaurs is accessible to wheelchair users and
all the exhibits can be viewed from a low
height. Based on two levels, the overhead
walkway can be reached via a lift which is
located to the right, just inside Dinosaurs.
The lower level is reached by a ramp at the
other end of the walkway.

There are several exhibits which visitors are
encouraged to touch. These include casts of
fossilized dinosaur weaponry in Attack and
defence, a large Apatosaurus thigh bone in
Dinosaurs as living animals and a large
meteorite in Where did they go?

http://www.nhm.ac.uk/education

Designed by the Computer Graphic Service of The Natural History Museum © 2002 CGS0140
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Creepy crawlies

Exhibition content

Of the 68 million specimens in The Natural History Museum's
collections, almost half are arthropods (mostly insects).

Creeping and scuttling, biting and stinging, ﬂutteriﬁg and ﬂﬁn‘g,'
arthropods are astonishingly diverse and widely distributed life
forms. Creepy crawlies allows you to explore some of the 'div)érsify

found in this group. -

The exhibition contains a general section How ;;lrthropods »livé,

which addresses six key themes, relevant to ‘all arthropo'ds.
There are also four areas dedicated to specific examiples
from each of the main groups of arthropods...
« spiders and related species ’
o centipedes and millipedes =
o crabs and related species

e insects

This exhibition uses a wide variety of media to investigaté,
arthropods including real specimens, giant 3-D models, ihtergit;tive

displays, video, text, sound, simulations and living animals.

Finding the exhibition

Creepy’ crawlies is located on the grouhd'ﬂb_fbf‘of the L“ife’vGaIl’eries. i
in Gallery 33. It is reached from Waterhouse Way, Gallery 30. It is.

the first gallery on the left as.you fapprdac’h:.from Wonders, . - At
-Gallery 10. S :




e Group animals according to observable §

similarities and differences
KS1,2,3 Sc

\ .

Antworld is home to our colony of American
leafcutter ants and is one of the few places in
the Museum where you can observe live
creatures. Graphic and text panels revisit the
themes of feeding, life stages and perception.
i} Feeders and breeders shows how young
insects are adapted to feeding while adults
are adapted to breeding. This section, and the
exhibition, ends with an examination of the
impact that insects have upon humans and
the environment.

\.

F Insects E Centipedes and millipedes

How can you tell the difference
between centipedes and millipedes?
Startle them, drop them in water or
look at what they eat! Examine the
graphic panels and specimens.
Other text panels can be used to
further your observations.

B6 How arthropods

A model termite mound
area. Together with an a
it explains how the air pe
mound work to regulate
Additional text and grapl
constructions by weaver
and nursery web spiders.

J

_/

A )

A Introduction

A two-minute video and four
large banners introduce the
arthropods. Students will be

able to make observations of the
jointed legs and hard exoskeletons
that are characteristic features of
these animals.

Entrance

3

o exhibition

R

How arthropods live — Feeding

od vending machine shows the huge
:e of foods consumed by arthropods.

ct a foodstuff and a one-minute video
vs what eats it. Included are baby

es, scorpions and socks, which are

n by ghost crabs, black widow spiders
moth larvae respectively. A selection

B3 How arthropods live

The giant robotic scorpion in
poison as arthropod attack at

veryday objects explains how different
ropods’ mouthparts and feeding limbs

K. )

blore the life process of nutrition,
bt animals (including humans) have

K51,2,35c

B2 How arthropods live — Colour

What is the importance and function of colour
to arthropods? Real specimens and models

explore this question and include examples of
colour in mating, camouflage and warning.

e Exp‘ib re the life process of reprodﬁction

nimals (including humans) have

KS$1,2,3 Sc

Other specimens, such as rhii
tropical centipedes, further e:
and, together with a three-m
depth to the study.

» Observe the differences be
that are living and things t
been alive



« Explore the life process of growth that animals
. (including humans) have iri common

K51.2:3 S¢  Study the different habitats that
; , support different organisms.

‘\] . KS2,3 Sc

B5 How arthropods live — Metamorphosis

How and why do arthropods change during their life D Crabs and related species

S cycle? Look up at giant models of three stages in the
- Building , A . .

. life of a swallowtail butterfly. Mosquitoes, swallowtail A good place to look at the variety of at
1ates this | § butterflies and ladybirds exemplify different rates and habitats in which crustacea live, and SO
ommentary, [ f degrees of change in a three-minute video Changes. how they interact with other animals. cU i
s in the \ ) The Cabinet of crustacean curiosities l
erature. contains unusual species such as hermit

nels examine
potter wasps

and fiddler crabs and pistol shrimps.

The mating theme is revisited — this

time examining the problems caused by
an inflexible carapace. )

\

C Spiders and related species

This section begins by establishing the
key characteristics of an arachnid
(eight legs, two body-parts, no wings
or antennae) with an exhibit that
invites you to Build your own
arachnid. A series of selectable video
clips explore perception, hunting
techniques and the hazards of the
mating game.

* Observe variations within and
between species
KS3 Sc

: v Literacy hour links
attiing for survival §- . - : , There is huge scope for literacy hour work based upon

. L R o a visit to Creepy crawlies. Some examples include. ..
:es armour, pincers and [0 o :

‘ence mechanisms.
s beetles, earwigs and  §iep o o Year 2 ‘
these mechanisms R o produce simple flow charts - for example on the

video, allow more B Ry T process and stages of metamorphosis.

J: - b Year 3

collect simple words and phrases, in order to write
poems and short descriptions — for example collect a
B4 How arthropods live — Crawley House group of words that describe *how spiders move'.

A reconstruction of a house invites you to find out Year 6
what happens where humans and arthropods meet.

There are over 20 different arthropods to find, including
wasps, houseflies, cockroaches, mites and fleas.

develop a journalistic style through consideration of
public interest and the interest of the reader.




Services for schools

School visits to the Museum are free of
charge. Booking allows you access to all public
_galleries and an opportunity to reserve places
on our workshops and other educational
-programmes. Ask for details of our current
workshop programme when booking.

We allow a generous ratio of accompanying
-adults to ensure appropriate supervision. For
reasons of health and safety, teachers must
remain in the éxhibitiqn with their students
atall times.

Teachers can.make a free planning

visit to the Museum-at any time —

just present your teaching union card at the
information desk. For more advice on
planning your visit, contact the Teachers’
Centre on D207 942 5045 or email us at:
teachers@nhm.ac.uk

The Centre is open between 12.00 and 13.00
Monday to Friday (except public holidays)
and between 13.00 and 16.30 on the first
Saturday and third Sunday of each month.

Teachers' guides are available for most of our
-exhibitions, as are a range of activity sheets to
support pupils’ learning in the galleries.

To book a school visit or to order sambles of
our printed materials, please call Bookings
on 0207 942 5555.

Exhibits may be removed at short notice for
refurbishment, repair or scientific study.

We reserve the right to close the exhibitions .
and to make changes to the content or
structure at ény time.

Thematic links to other exhibitions

Themaﬁc links to-other exhibitions

To explore the similarities and differences in
the life processes of other animals visit...

Mammals, Galleries 23 and 24
Primates, Gallery 107

Human biology, Galléry 22
Dinosaurs, Gallery 21

To investigate relationships between human
beings and the environment visit...

o Ecology, Gallery 32

Visitor access

Creepy crawlies is accessible to wheelchair
users. The majority of exhibits are at an
appropriate height for all visitors to the
Museum. However, the exhibition is a very
popular one and at times can be crowded and

-quite-noisy. It might therefore be advisable for

visitors with any degree of hearing impairment
to visit-at quieter times. The light level in the
exhibition is generally good and many of the
exhibits are backlit and make use of good
colour contrast.

Muséiim ® 2002 CGS0145




Where to get specimens for Investigate

For bones, skulls, skeletons, casts some cross — sections and some preparations. ..
John Dunlop
Osteological Supplies
12, Tideway
Littliehampton
01903 724 983

For rocks, minerals, fossils...
Gregory, Bottley and Lloyd
13 Seagrave Road
London
020 7381 5522

For prepared taxidermied whole animals...
K. Wilmot
10 High Street
Greatham Village
Cleveland
01420 872376

for skins, insects, echinoids, mollusc shells, hides, furs, arthropods
http://www.arthropod.net/specimens/is000.htm
or
www.web-shops.net

for arthropods, arachnids efc...
www.bugsdirectuk.com
or they can be obtained pre embedded in transparent resin from
www.sciencedschools.co.uk

These are the commercial sources that we are currently using.

dan
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INVESTIGATE REVISITED
Working as an Explainer in /nvestigate

Contents

Chapter Heading Page | Heading Page

What are we trying to achieve? 2 Right answers and appropriate 11
milestones.

Objectives. 3. Answering the “what is it?” 12
question.

How can we achieve these objectives? | 4-7 Some questions to consider and | 13

Explainer roles and responsibilities. discuss.

Some suggested strategies.

Introductions. 8 Suggestions for specific activity | 14-16
areas

Schools introductions. 9 Standard procedures 17-

Learning FROM objects not ABOUT 10

objects.

Interactions.

Questioning.

This document results from the ‘Investigate revisited" training and consultation
that took place with explainers in 2001. One reason for these sessions was to
work towards producing a handbook for explainers working in Investigate.

The intention is for this to be a working document that we revise, and extend.
This is not the end but the beginning of the process.

A series of meetings will be arranged as early as is possible in January 2002 to
discuss and agree the outlines and strategies contained herein.

-97-

Dan Wormald 2001




g
Y
J e e i et
Py What are we trying to achieve in /nvestigate?
& Investigate is founded upon Constructivist theories of knowledge and learning.
AN AN

N George Hein explains these ideas as follows...

“Constructivism argues that both knowledge and the way it is obtained are
dependent on the mind of the learner. This view, based on idealist episteniology
as well as developmental psychology, and in recent years supported by research
in cognitive psychology, comes as a shock to those who wish to preserve the
idea of knowledge independent of individual learners or communities of
learners. It has been called radical Constructivism. Proponents of Constructivism
argue that learners construct knowledge as they learn; they don't simply add
new facts to what is known, but constantly reorganise and create both
understanding and the ability to learn as they interact with the world. Further,
the knowledge that is constructed through this process is individual or social, but
has no ontological status outside the mind of the knower."”

(Taken from GEM news article — see www.GEM.org.uk/news for full text.

“So, that's all nice and clear then!! Thanks George!!"
What a lot of scary long words.

What does all this mean?

How can we implement these ideas in Investigate?

In practical terms investigate seeks to...

¢ Allow close examination of real objects (related to the natural world)

\i’:  Facilitate open-ended investigations that are appropriate for, and owned by,
’ the learner
e Provide memorable experiences that can act as reference points for later
learning
;:'.'vr :;’% u [ ’{“ & — 7 o~ N & :’;—(&"» “‘7 3
{ de
PRETENNE S i T R
.
" 5 ™ - P

.
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Objectives

These are the objectives for Investigate that were stated, discussed and refined
in the Investigate revisited training sessions...

1. To create a welcoming, accessible and exciting environment in which visitors feel
secure and motivated. It should be clear that the environment is safe and in which
they have permission/are encouraged to do stuff — they are trusted and can trust
us.

2. To allow/enable visitors to experience the physicality of the specimens for
themselves - thus enhancing their motivation and stimulating their curiosity for
exploring the natural world.

3. That visitors should develop skills of observation, description, vocabulary and
questioning

4. That visitors should engage with a process of enquiry.

5. That the visitors should feel a sense of ownership for their enquiry.

6. To allow/enable visitors to get close to unfamiliar objects

7. That visitors should enjoy the specimens.

8. To help visitors to look at familiar objects in a new way

9. To experience and develop skills using scientific equipment

10.To enhance awareness of the work of the Museum and its scientists

11.To make links with gallery exhibits and displays

Please note that these objectives are not arranged in order of importance and also that
attempting to address all of them in a single interaction is almost certainly doomed to
failure. Personally | believe that Number 7 is both the key to and the foundation of a
worthwhile experience in the gallery. Many of the others are ways of facilitating this.

-99-
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In 2002 we revisited the objectives of /nvestigate and rewrote them

as follows

The purpose of Investigate is to explain key aspects of the scientific work of the
Museum by providing...

a special environment - safe, with a laboratory ‘feel’, where the experience is
guided (to make it more effective) and welcoming

and resources — genuine access to genuine specimens, scientific tools
including ICT, and facilitators to support the experience

.where a visitor (aged 7-14 or an adult) can be a scientist by...

using specimens
using scientific tools
following their own lines of enquiry

(This may include developing scientific skills of observation, description and
questioning and developing scientific vocabulary.)

-100-



How can we achieve these objectives?

In the Investigate revisited training we set out to establish what jobs (left
column) explainers need to do in order to support the objectives we had set for
ourselves. We then tried to match these with suggestions for practical strategies
(right column) for how to do them. | have reproduced all the strategies below in
the hopes that explainers could try them out, modify them and suggest new

approaches to add to this document. and use

Explainer roles and responsibilities

Some suggested strategies/questions

Maintain and curate the specimen
collection, Create an exciting and

inviting environment.

This is what might be described as on
going housekeeping. Replacing
specimens and Q cards, setting up the
space and closing it down, reporting
breakages and other maintenance
issues. Etc.

Encourage touching and exploration
(In particular to reassure parents that
it's ok to touch)

Do it yourself e.g. stroke the fox
Warm tone of voice, positive body
language

Get stuff out of trays (but hold on to
tray as a complete item)

Hand things to people (that they have
chosen)

Do a small investigation yourself
Encourage exploration of the whole
room

Listen out for parents saying ‘don't
touch’

Please note that the strategies in the right hand column are suggestions of
things to try. Some of them may work for you while others will not. Some will
work with some visitors and not with others. Try them out, keep the ones that
work and make them part of your standard practice. Please send any

suggestions for additions to Dan.

This is not an attempt to specify or standardise exactly what explainers should
do. In all of this you must remain sensitive to the needs of the individual you are
dealing with. (I would argue that everyone has 'special needs’, but you should
be aware that we get a slice right across the age and ability ranges as an

audience in Investigate.)

In interacting with visitors you need to be flexible in your approach and
responsive to their individual needs and interests.
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Explainer roles and responsibilities

Some suggested strategies/questions

Reassure that right answers are not
required in this space Reassure that
individual's opinions/ observations are
as valid as anyone else’s - but
evidence for them is important

Going away with questions is OK

It's OK to make a guess (and then look
for supporting evidence)

Say you can find out answers by
looking and touching.

Be open and supportive of questions
and answers without either agreeing or
disagreeing with answers

Focus on ‘good’ scientific responses
There might be more than one answer
- the important thing is having
evidence to back it up

Why do you think that?

What gives you that idea?

Where is your evidence?

How do you know?

Reward evidence, not answer

Pursue the evidence line - at some
point assume understanding and move
on.

This might include children who want
you to set the agenda and tell them
what to write down - offer options
and alternatives, reassure that their
choice is fine

Please note that the strategies in the right hand column are suggestions of
things to try. Some of them may work for you while others will not. Some will
work with some visitors and not with others. Try them out, keep the ones that
work and make them part of your standard practice. Please send any

suggestions for additions to Dan.

This is not an attempt to specify or standardise exactly what explainers should
do. In all of this you must remain sensitive to the needs of the individual you are
dealing with. (I would argue that everyone has ‘special needs’, but you should
be aware that we get a slice right across the age and ability ranges as an

audience in Investigate.)

In interacting with visitors you need to be flexible in your approach and
responsive to their individual needs and interests.
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Explainer roles and responsibilities

Some suggested strategies/questions

Talk to people about what they are
doing

Ensure that visitors reach milestones
that are satisfactory — without
focussing on right answers.

Discuss what kinds of answers are
satisfactory — for them and for us

V]

What have you found (out)?

Why did you choose...?

Which one do you like best?

Start a dialogue

What have you been doing?

How are you getting on?

What does (this object) feel like?

Do you need any help? (Make the help
obvious by waving a ruler or some
such — guide them to the help rather
than hand it to them?)

Find point of common interest
Demonstrate how you might do
something

What are you doing that for?

What are you trying to find out?)
Get another tray and demo tools as
needed

Use specimen or tool as cue

Be interested in what they are doing
‘"That's interesting!’

‘It might help if...’

Watch for a short while before piling
in.

There isn't always a way in, it's not
compulsory

DO NOT ASK, “Do you want any
help?”

Help visitors to think of ways to test
their ideas

How do you think you could test that
idea?

Draw attention to the tools - might
they help?

'Is there any equipment here that
might help?’

Don't underestimate the need to take
your time.

Listen to them. Piaget talks about
“giving students time to talk
themselves into understanding”

Talk out the hypothesis ‘what would
show you that that was true?’
Science is more about trying to
disprove things than to prove them.
Make a guess and prove it wrong -
narrow down the possibilities
Connect to the further information
Make comparisons and connect with
other examples
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Explainer roles and responsibilities

Some suggested strategies/questions

Show what resources are available —
including Explainers

See 'introductions’ below...

Establish where people are and where
they want to get to

You will meet the full spectrum of
abilities working in investigate,
including visitors with severe special
needs. You will need to be sensitive to
this and adjust your interactions
appropriately. Sometimes less is more.
Look for similarities and differences
with other experiences

What do you already know/think you
know about these things?

Turn observations into questions -- -
Show the tools —

“How could this help you to find out
about these things?”

What would you like to find out?
Home in on and define central idea
that they have

Explore their use of language — what
do they mean?

Why did you choose that tray?

Be present and ready to interact

Everyone coming into the space should
be treated as an investigator. We
should be engaging parents/carers and
adults as much as children. Warm tone
of voice, positive body language.
Where you are in the room will make a
difference. Do not sit chatting in a
group with other Explainers.

Help visitors to formulate ideas for
investigation

Initiate a process of investigation

Get people started Encourage visitors
to work together, and share ideas and
findings

Initiate a conversation

Get people to describe to you what
they are looking at

Share a personal experience or
observation

Give permission to touch the
specimens

Do you know where to start?
Have you been here before?

Is this your first visit?

What are you most interested in?

Please note that this is not an exhaustive list of all of the jobs done by explainers
in Investigate. To this we would need to add monitoring and evaluating
activities in Investigate, development work, customer care and visitor
management roles (e.g. the ticketing system) and much more.

However these are the tasks and strategies that were discussed in /nvestigate

revisited.
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Introductions

Ideally all visitors and groups should be introduced to the space as soon as
possible after their arrival. The evaluations we have so far underline the
importance of an early interaction with visitors to focus their visit and experience
in Investigate. Visitors who do not have such an interaction tend to browse for a
while and then leave before they get involved in any focussed activity.

The intro should be as brief as we can make it. Visitors will learn more from
engaging in an investigation than they will from being told about it.

Key points for intro

¢ This is a space where visitors can be scientists exploring the natural world.
There is a large range of specimens to explore with tools and equipment at
the workstations.

e Please take a whole tray from the wall and return specimens after use.

e There are other activities to explore in the corridor and garden.

e Explainers are there to support and help visitors Investigate. They will help

you to make best use of the space, asking you questions, and what you have
noticed.
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Schools intro R PR

Keep it to a minimum. R EREEI S
Think carefully about what you want the group to hear (make short, clear "
statements) and what you engage them in a dialogue about. Don't ask
questions where they may not be able to answer in the way you need.
Personally, | would advise you not to engage in question and answer with
groups at all. There is no guarantee that you can carry all of the students with
the dialogue, as you do not know enough about the group to be able to judge
how to pitch it. However we will do an exercise with a video camera and take it
from there. So watch this space.

1. Welcome to The Natural History Museum and to /nvestigate. (If you need to
get their attention then thanking them in advance for listening is usually a
more effective strategy than telling them to be quiet, or shouting at them)

2. Introduce the space - real objects, resources (Q cards, notepads), scientific
tools (including computers) and other activities, helps (Explainers, one
another, adults with you)

(Take out a/some whole tray/s and show it/them to the group so they have
a visual and solid cue to link to what you are asking them. Put whole tray
back at end.)

3. This is a space where you can act as a scientist and carry out investigations
of your own - in the way that scientists do [here]. This is part of what goes
on here behind the scenes. Scientists ask questions. This is one thing you will
need to do in /nvestigate.

S +
, ‘s o . syl et
Scientict ,F[““ 7‘5""“”[’ ZFV S /

\(rww'wl’t;_
4. Advise to wash hands at end of session. L s
5. Give teachers a chance to say what they want to say to the group.
(This is something that we don't often do and we really MUST.)

Hints:

You could deal with some of the less important stuff (where it doesn't matter if
some of the group miss some of the ideas) as the group are settling down and
deal with the key ideas only once you have their attention.

-106-



Learningfﬁt\gy\ objects, not ABOUT objects.

*fq‘f Interactions
The main job of an Explainer is to facilitate interactions between visitors and
objects (and between visitors)
Remember that the interaction you want to encourage is not with yourself. You
should prompt and perhaps suggest, you are not there to instruct. As an
Explainer you should start (EVERY TIME) by encouraging visitors to explore the
Wns. Do not be ensnared by the computers. They are there to support
aninvestigation. They are not an investigation in themselves and most visitors
will not find them a useful tool for focussing on the objects. As a manager
M&Wﬁﬁ@ﬁ%ﬁ?@&mﬂm%ing
visitors to look for tRer own answers, not telling them to see what it says on the
computer. o e

PO P

Questioning

Asking questions is one valuable tool in encouraging visitors to interact with

specimens. The right question at the right time can spark off an investigation for

a visitor.

Much has been written about questioning strategies, about the importance of

asking open questions rather than closed ones. In the real world, both have their

place.

Explainers should be aware from their training that there are different kinds of

questions, open, closed. those requiring prior knowledge and those.that.can.be

answered from ohservation. You should try a variety of different approaches.

Less confident learners may feel more secure by starting Wlth closed questions

and then moving on from there.

One useful way of structuring a learning experience for a visitor is to think in

terms of there being three cognitive levels through which learners pass...

1. | DESEHpEivel.. at this lowest level learners stick firmly to the material,
describing what they can sense/observe.

2.\[Redlectivel.. at this second cognitive level, learners will reflect upon what
they have observed and try to work out what it means. This might be
reflecting on how they Teel about what they have observed.

3. .. at the highest level, learners will be able to integrate what they
have learnt and apply it to other contexts.

A key point here is that the three levels build upon each other. A learner who is
asked to speculate as soon as they step into Investigate will have a hard time.
They will not have the grounding in the first two levels to enable them to
succeed.

The message for Explainers is to think about what your question asks of a visitor
WU ask it. When in doubt start with the Descriptive.
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Right answers and appropriate milestones.

If a visitor has been through a process of investigation, reached an answer with
which they are satisfied, and can justify that answer in terms of the evidence,
then that looks like a highly successful experience in the gallery.

Even the most thorough examination of Investigate’s objectives will fail to reveal
any mention of visitors to the space finding out “right * answers. This stems
from the constructivist ethos on which Investigate is founded. This ethos would
reject the notion of an absolute truth (a “right” answer). Rather, the individual
through their interactions with the world constructs knowledge and
understanding for themselves. In practical terms, it is the difference between
saying to a visitor...

“This is a rhinoceros"” and

“Most scientists have agreed to call this animal a rhinoceros”

Let me qualify this bald statement by saying that there is no need for each
individual to start from zero and make all the discoveries of human existence for
themselves before anything is meaningful for them. Inevitably humans build
knowledge on what others have already described. What is essential is the
realisation that it was humans that were doing the describing.

Scientists have described and interpreted their own observations. Sometimes
these descriptions and interpretations are generally accepted by the rest of the
scientific community and sometimes not. In either case the “answer” that has
been reached cannot be said to be “right”. At most, we can say that it has yet
to be disproved.

To translate this into practice in Investigate requires us to present Science as a
dynamic process of discovery that is carried out by Human beings.

No statement made in /nvestigate will be either right or wrong. Some will agree
with the majority of scientific opinion and some won't. As an Explainer you can
never have access to all the latest interpretations or observations, so it is usually
safer to avoid such statements.

The strand to pursue as an Explainer is...

e "Does this statement fit with tbgibigvghlt;eiid_en_ce?" or

e “Does this statement not fit the evidence?”

If a visitor in Investigate reaches a milestone through an investigation that you
consider to be at variance with current scientific thought you are welcome to
make the statement.

“It's interesting that you think that/I can see where you are coming from. It's
not how | understood it when it was explained to me..."

But the answer they have reached is not wrong.

| would want to see Explainers challenging all answers through the evidence
regardless of your own opinion about it. For example...

“Why do you think that?"

"What is your evidence?"

“What is it about these specimens that leads you to that conclusion?”
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Answering the ‘what is it?" question

This is a question that you need to be prepared for. It is one that children and
adults in the gallery will ask you a lot.
There are any number of possible answers to this question...
e itis part of an animal
Itis an animal that lives in the sea
it is a member of a group scientists call echinoderms
it is the shell of a dead animal
in Britain it is commonly called a sea urchin
it is an exoskeleton
e it is mainly made of calcium
Be sure that you are answering the question they are asking!
Always check that you have understood a question, do not assume. Some useful
questions might be...
“What do you think it is?"
“What is it that you want to know"?
“Before.| answer, can | find out more about what you're thinking, so | can be
sure my answer is right for you"....
[Be explicit about your intentions and your reasons for checking before
answering]
[If visitor not holding object, hand it over.]
“Here it is, take a closer look and see what you think.”
“It's fascinating isn't it, | love this bit. What do you think?"
“Have you tried looking at this through a microscope?”
‘Name' it (with a ‘suitable’ name) and draw attention to a key feature that
interests you. Ask if that interests them and move on having got ‘naming’ out of
the way.

As always, the key to a good interaction is to engage the visitor with the
specimen. This does not mean that you should divert such requests into another
area and if the visitor wants a name then if you know it you should give it,
though I always think it is reasonable to ask them why they want a name.

What | am keen to eradicate is an exchange like...

Visitor... "What is this?"

Explainer...  “have a look on the computer!”

Obviously the computers are there to be used, but they should not be your first
port of call. Otherwise we could just replace explainers with signs saying...
“Look on the computer!”.
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Some suggestions for specific activity areas...
Much of the other material in this handbook relates to the investigation of real
specimens in Investigate. Several of the explainers have asked me to compile a
list of suggested strategies and best practice for the changing activity areas.
The following are the results of my observations in the gallery and some
strategies that | have used myself.

1. Activity of the month.

o Fossil dig. Begin with the stratigraphy. There are 3 rock layers
represented. Which is the oldest? Which will contain the most
recent fossils? The fossils are embedded in the rock. How do rocks
form? In what kinds of rock might you find fossils? How do fossils
form? What kinds of thing are most likely to become fossils?
Types of fossils? Don't forget traces/footprints/burrows/dung.
Focus on the fossil they have found. Is it a whole or a part? Is it a
plant or an animal? How can II? Is it like anything they
have seen before?

. Smt the lower mandibles up from the skulls and ask
visitors to match them up again (they will have to make close
observations to do this). Ask visitors which skulls they think belong
to modern animals. Then demand their evidence once they've
made their selection. Measurements are a good starting point for
an investigation of the question “Which is most like yau?" You
could also explore features that the visitor considers Human. There
are printed focus sheets for this activity that visitors can be
encouraged to use. There is also a pack of written notes on each
skull available for explainers.

e What a drag. What would be a good shape for a fish? Look
closely at the shapes in the tray and make guesses about which
will travel fastest/slowest. Then use the tubes to race the shapes
against each other. Observe the way the shapes move down the
tubes as well as how quickly. Eg shapes with tails suffer less
turbulence from “rifling" that shapes without.

e Feely box. This is arranged as a game for two players, the idea
being for them to work out if they are handling the same object or
two very different objects. It is an excellent opportunity for
language development with younger children.

2. Skeleton Wall Jigsaws. The activity, putting the puzzles together is
obvious enough. What may not be so obvious to visitors is that all the
skeletons are from mammals which share many common skeletal
features. The 3D human skeleton should be used as a reference point for
visitors to observe.

3. Living things area

e Carnivorous plants. Identify the parts of a plant, leaves,
stem, flower etc. make comparison between the carnivorous plants
and some from the crtyd garden. How are they different.
Challenge preconceptions about carnivorous plants. Do they need
water, soil, sunlight to feed?

e Pond dip. We take two dippings each day (one from top of pond,
one from bottom) and put them out side by side. How do the
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animals in each differ? There is an i.d key to use. Try a simple
biodiversity survey. How many different species can you find?

e Fast plants. I'd start by asking what a plant needs to grow. Where
would be the best places for plants to grow? How do plants get
the things they need to live? These plants respond very quickly to
light and gravity, how might that give them an advantage over
plants that don't?

e Wild oats. Start by looking at one seed. Is it alive or is it dead?
Describe the seed, look closely at the tail structure. It's fun to put
a seed on a visitor's hand, add a drop or two of water. Ask them
what the seed does. How does it do this? Look at the structure of
the seed. Ask students (very careful with the language) how the
seeds might benefit from this adaptation.

e Woodlice choice chambers. woodlice prefer some environments
over others (damp and wet). This preference expresses itself in
their movement. In an unsuitable environment they will not turn
around very often, resulting in them walking out of that space. In
a suitable place they will turn around over and over again, thus
keeping them in one place. Ask visitors to what extent they think
animals make decisions. Then show them the chambers (all the
lice will be in the same place). Alternatively, place one louse in the
middle of the chambers, leave for a minute and then look to see
where it has ended up.

e Wormeries. Can you see any worms? What evidence of worm
activity is there? Can you tell where the worms have been? How?
What is the effect on the soil? Worms recycle. What iother kinds
of animal perform a similar role?

4. New Media activities

e Build a bird

e Coccolithophores
e Symmetry

» Look Closer

» Food webs
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5

& some questions to consider and discuss

Below is a list of questions that | feel need to be clarified and agreed by staff
that work or develop materials for Investigate. Some of them may provide
fruitful starting points for the discussions that are to take place in January
around this document.

Have a think about them before the meetings take place and add any questions
of your own underneath and bring them along together with your comments on
the rest of this document.

e What kinds of educational experiences are we trying to facilitate in
Investigate? %p % pa% 113k RITW-% Fih gse w B2

e What kinds of end-points should we be helping visitors to reach¥> & RIS 21133
w g PﬂAJ i3 m

P o =

e What kinds of questions should we be asking?

e How should we be answering questions?

e What kind of information should explaihers be 'giving' to visitors?
e When is it ok to agree with visitors?

e s it acceptable for visitors to go away with an answer we know to be
wrong?
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1. Setup

The explainer duty manager needs to check to see what booked groups we
have and allocate staff to Investigate as appropriate. Please check the folder
for pre-visit forms that will detail any special requirements or special needs of
which we need to be aware.

Investigate must be set up by the explainers every day before we open to
the public or to schools. The set up includes...

Switching on. The power switch should have been turned by the cleaning
staff so all the lights and machines should be up and running when you
arrive. Please check that all the computers have booted up correctly and
report any problems to Investigate manager (currently Dan). In the first
instance you can try ctri/alt/del to see if they will boot up manually.

Putting out the specimen trays. Remove tray lids. (A check needs to be
made to ensure that all the trays have their full complement of
specimens.) Please check that the right set of Q cards is in each tray.

Putting out the bench specimens (these are all in the tall cupboard to the
left of the door to ed rm. 1)

Putting out the tools (there should be some of each in each workstation
tray, please check for breakages and report to relevant responsible
explainer — currently Hannah). Don't forget the record pads.

One explainer needs to go around and check that the Investigate signage
is correct (who this is should be specified by the explainer duty manager)

Pond dip. There are 2 trays for this they are usually left on the pond
edge. Take one dipping from the bottom of the pond and one from the
top. Put a branching key out next to them.

Put courtyard garden Q cards out in carousels.

Check that changeable activities are all there and intact. Carry out such
maintenance as is necessary.
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2. Close down
Investigate closes at 1700, but last entry is at 1630, so from then on explainers
can be packing away specimens and tools. If we still have visitors, leave the
workstation nearest the door for them to use. The computers are on a timer and
will switch themselves off progressively toward that end of the space, finally
closing down at 1700.
To close down Investigate...

Collect all specimen trays, replace Q cards, replace lids, replace in rack in
tall cupboard.

Pour pond dips back into pond

Replace tools and pads in short cupboards

Replace bench specimens in tall cupboard

Check that all the computers have turned themselves off (if not use the
emergency key to open the cupboard underneath and switch them off by
hand - report this as a fault to Investigate manager)

Check front door is locked and doors to garden.

Turn the exhibit key to extinguish the light and make sure that the back
door locks behind you.
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3. Breakages...specimens
If a specimen gets broken or lost it either needs to be mended or replaced.

1. remove whole tray and place in left hand rack in the tall cupboard

2. leave a note in the tray saying what has happened, naming the specimen
and that the specimen has been given to me (Investigate manager)

3. give specimen to me (Investigate manager), actually just leave it on my
desk with a note

If the specimen has been completely destroyed or stolen exactly the same
procedure should be followed, except of course you will not be able to leave the
specimen on my desk.

Input needed here from Simon
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4. Breakages equipment
Broken tools need to be removed from use and left on the Investigate
manager's desk. Please also inform the responsible explainer.
The gallery should be checked on a daily basis by EGMT before it opens.
They note down...

* Any monitors that appear out of order which get

reported to special effects.

* Any specimens on display that are damaged or, as recently,
attacked by moths.

* We know flooring is ongoing problem Jacqui is handling but
if more comes up, note and make safe with sticky tape.

* Any other damage.

* Items put on check list and responsibility given to team member
input needed here from Simon
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5. Computers crash or not working
In the first instance try rebooting them manually (i.e. Get the emergency
key, get out the keyboard and try Ctrl-Alt-Del). Inform the Investigate
manager. If this does not work put an exhibit out of order sign on the
monitor and inform the Investigate manager

Input needed here from Simon
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6. Timed ticketing
During school holidays and on certain busy weekend days visitors will be
required to collect a coloured sticker for the half hour they wish to go to
Investigate from the desk at the entrance to Investigate.
They may choose which half hour they want to visit.
Each member of the group wishing to go to Investigate should be given a
sticker. (There is no need to keep a record of the names of people.)

There will be 40 coloured stickers available for each half hour.

A member of DVS staff will be at the door to Investigate to make sure the right
coloured stickers come in at any time and to give out stickers to visitors who
want entry.

Ideally DVS staff should prepare 10 envelopes each containing the correct
number of stickers for the half hour period.

Visitors do not have to be at the door to Investigate ready for when their siot
begins (we want to prevent a queue of waiting people forming in the downstairs
corridor). They will be admitted to Investigate at any time within their slot.
Please encourage them, however, to come within the first 15 minutes ~ because
if the exhibition is still busy at the end of the slot we may have to ask them to
leave.

Times and sticker colours:

10.30-11.30 no sticker required
11.30-12.00 orange sticker
12.00-12.30 blue sticker
12.30-13.00 red sticker
13.00-13.30 yellow sticker
13.30-14.00 brown sticker
14.00-14.30. orange sticker
14.30-15.00 blue sticker
15.00-15.30 red sticker
15.30-16.00 yellow sticker
16.00-16.30 brown sticker
16.30-17.00 close down. No sticker required
Input needed here from Maria
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7. Staffing levels
Please note that these are general guidelines and that the explainer duty
manager has responsibility for setting staffing levels. These decisions need to be
informed by securing all reasonable safety for staff and visitors, while at the
same time, not wasting Museum money by overstaffing Investigate when the
volume of visitors does not warrant it.

For school groups...

The rule is the more the merrier. If we can have 4 explainers in Investigate
that's great. If we only have 2 explainers then the duty manager should seek
education officer support except in cases of small groups.

During afternoons in term time...
Itis often quiet at these times. Having one explainer in the space is often fine
so long as others are on call if needed

Busy times at weekends and in school holidays...

Very often this works out as 'as many as possible'. If we are operating the
ticket system and have 40 visitors per half hour, three explainers is just
enough to keep the space functioning, but almost all their time will be used
up in putting specimens back in trays. There will be little time for meaningful
interactions.

At quiet times...

At weekends and in school holidays the first and last hour of the day are
frequently very quiet in Investigate. At these times we should only have one
explainer in the space, with others on call if needed. It may be that other
explainer staff are sent out to the galleries to drum up some more audience
for Investigate at these times, otherwise they are likely to be involved in
project work of some description.
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8. Controlling visitor numbers

As with many spaces in the Museum, Investigate can only deliver its intended
learning outcomes, and staff and visitors can only be safe there if the space is
not overcrowded. The Museum reserves the right to refuse admission to any

area at any time.

As with all spaces in the Museum, it is preferable for it to be well used (but not

over-used) for as much of each day as is possible. It is important for the profile

of the Education Unit (with visitors and within the Museum) that it is seen to be
busy and used rather than not whenever possible.

How many people can the room accommodate?

With managed school groups on structured visits and family groups focussed on
task larger numbers are comfortable. With younger children (8-10 year olds)
more people can be comfortably accommodated than with older children (13-14
year olds). With school groups on less structured visits and family groups
without a clear focus, or where the carers do not accept responsibility for the
children’s behaviour, smaller numbers are comfortable.

It is also easier to accommodate larger numbers when there are four Explainers
present and harder when there are only two.

It is, therefore, impossible to state a definite number of people that the space
can accommodate.

What should happen if the room feels overcrowded?
Explainers present in the room at any time, have the authority of the Education
Unit to take whatever steps they feel necessary to ensure that any visitor to
Investigate is having a safe visit and to maximize the realization of Investigate’s
educational targets.
This could mean...
o calling for more support in the room
o reporting the situation to the Duty Manager for them to call for support

o taking charge to focus and structure the visit for any group (a small family
' group, or a larger school group) that is not adequately directed
o refusing admission to groups/ individuals trying to enter
o asking individuals/ groups to leave Investigate and return when it is less busy
e calling for support from Visitor Services (including the Security team) to

remove difficult visitors

o /fyou have any other suggestions, please feedback as indicated below

If any of these actions are taken, the Duty Manager should inform Dan
Wormald, Investigate manager, at the earliest opportunity.

Situation A
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Managing visitor numbers at busy public times - weekends and holidays

We will normally put in place a ‘timed ticket system’ for predictably busy times.
We have experimented with different numbers and different timeslots. Currently
the pattern to be applied is 40 tickets for each 30-minute slot. The exact
numbers are constantly under review - any feedback on this is always welcome.

Situation B

School groups after 14.30

We do not offer structured, ‘door-closed’ sessions to any school after 13.30 on a
weekday in term-time. The majority of schools visiting the Museum on any day
will leave the building between 14.30 and 15.30 (and in fact, many have gone
by 14.30). Therefore the time from 14.30 has been advertised as ‘public’ time.
However, we also know that on most weekdays in term-time there are very few
members of the public in the building and it is important that /nvestigate is well
used (see above). Therefore, it is not appropriate to refuse school groups
admission on weekdays after 14.30. But it is appropriate to manage carefully
how many are admitted at any one time, as it is at all times (see also above).

So, if a school group asks if they can visit Investigate after 14.30, it is probably
best to say, “Investigate has a limited capacity. If the school group is divided
into smaller groups (perhaps of 10 children), arriving at staggered intervals, it is
more likely that you will be aple to get in".

And the Explainers working in the space are authorized as above to admit, or
not admit any group of 10, 20, 30, 40 or 50 on that basis.

Situation C

School groups booked in during term time

Normally school groups are booked for sessions starting at 30 minutes past the
hour, 3 such sessions each day. The Bookings team will never book more than
60 people into a school slot, usually book no more than 60 primary school
children and usually no more than 45 secondary school children.

The exact numbers are constantly under review — any feedback on this is always
welcome.

Situation D

Groups for whom we have made special provision

We are occasionally asked to ensure access for particular groups. This provision
will be granted at the discretion of the investigate manager or EMG. In these
cases we would normally inform the Explainer team via the day duty diary. In
such situations, the special provision group might take priority over other visitors
for a period of time.

Request for feedback

Any comments, or suggestions for other situations to be considered, or other
factors to be taken into account. Please feed these in the first instance to Dan
Wormald, Investigate manager.

Input needed here from Maria

9. School sessions

-122-



Each school group should receive a short briefing from one permanent
explainer. Details of what this should involve are given in the Investigate
revisited handbook.

Please remember to ask the group leader if there is anything they want to
say.
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10.Announcements
SCHOOL HOLLIDAYS please make announcement at

11.30am & 2.30pm

TERM TIME please make announcement at

2.30pm
Good Afternoon, Ladies and Gentlemen,
Visit Investigate, The Museum's hands-on Science Centre
For children aged 7-14 and adults too
Touch and explore hundreds of specimens from the Natural World
Investigate is in the basement next to the Picnic area

Input needed here from Maria/Simon/Sarah

-124-



11.Gathering more audience

¢ School groups
If we have empty school slots in Investigate then the explainers
should try to fill these on the day by approaching teachers and group
leaders in the picnic area and offering them a session in Investigate.
Explainers will need to explain...

1. what Investigate is

2. what we have got

3. what students can do

4. thatit's free of charge
It may not be possible to do this on every day that there are empty
slots, but the duty manager should consider using this strategy rather
than have large numbers of staff doing nothing.
o Public visitors
During the known quiet public times in Investigate (most specifically
term time afternoons and 1030 —.1130 and 1500 - 1600 at weekends
and in the school holidays, explainers should be encouraging visitors
to go down to the gallery by taking a specimen or tray of specimens
up to the top of the stairs, stopping visitors and showing them the
specimen/s and telling them that in investigate there are hundreds of
real things with tools to explore them, so they can be scientists.
This strategy has been cleared with DVOS and is at the discretion of
the explainer staff in Investigate. Clearly it is not appropriate to
undertake when the gallery is already full. Staff acting as attractors for
Investigate should return to the exhibition after 15 — 20 mins to check
that they are not now needed to help manage the visitors.

Input needed here from Simon/Maria/Sarah
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12.Cleaning"

Investigate should be cleaned by the Museum cleaners every morning before
10.00 because the light and computers are all on the same circuit. The
cleaners will already have turned the exhibit key before we arrive to set up.

The Museum cleaners will not go outside, so explainers need to keep an eye
on the courtyard garden and give it a sweep if it needs it.

Input needed here from Simon
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13.Data-gathering

We need to be keeping an accurate count of the numbers of visitors that we
get in to Investigate. During the school holidays and at predictably busy
weekends this task is taken by DVOS staff, via the ticketing system. At other
times, when we do not have front of house support we need to be keeping
these records ourselves. The daily duty manager needs to ensure that a
count is made of the number of visitors who come into Investigate in each
half hour period that the gallery is open.

Please note this is a door count (the number coming through the door) not a
head count (the number of visitors in the space).

The count needs to be left on the Investigate Manager’s desk at the end of
each day.
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14.Reporting

There will be a Report Book for Investigate, it will be ring bound, with many
loose leaf, pro — forma pages, prepared in advance by an explainer in
consultation with the Investigate day to day group.

The explainer duty manager will be responsible for completing the pro forma
each and every day. The pro forma will enumerate diverse issues connected
with Investigate, problems, successes, breakages, repairs needed etc

The Book will be in the prep room and the duty manager must fill in all
sections of the pro - forma report, even if the response is “None".

The DM must initial the page after it has been completed.
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9.

15 Standard procedure for adding a specimen tray to Investigate.

. Decide on the theme of the tray. Will it be a group of related organisms?

Will it be a more general theme? Does it fill a gap in the existing offer?
Get Investigate manager to agree that it is worthwhile.

Source and price the specimens. Investigate manager needs to authorise
the expenditure.

Buy/acquire the specimens.

Research the specimens. Write relevant text sections Include...

e Section of text for Further Information. Please see existing for
standard format.

Details for the database. Including any notes for explainers
Source a related article for *in the news"
Write draft Q card questions to support specimens

Suggest tray label image rovide reference
Submit all of the above to investigate manager for check.

. Allocate/print numbers and stick on to specimens

Send specimens to photography with numbers. Number of photo to be
the same as specimen number.

Make changes to’@

10.Contact new media dept (currently JNB) to confirm inclusion. Give photo

disc to new media to link images to data base record.

11.Put specimens in tray

12.Check the computers in the gallery

13.Put the tray out for visitors
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16 Adding new specimens to existing trays

. Identify what we have lost or broken. Amend the data base accordingly
. Suggest a new specimen to Investigate manager as a replacement

. Source and buy the specimen

. Ascribe new specimen number and fix on specimen

. Send specimens to photography with numbers. Number of photo to be
the same as specimen number.

. Create a new database record for the specimen including key data and
explainer notes if appropriate.

. Give photo on a disc to new media. Ask them to link up the image and
update the database in the gallery.

. Check that the new specimen is on the database.

. Put it out in the tray for the visitors.
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5. Management Board and Management Group

5.1 The two standing management groups that are required by the Director are the
Management Board (MMB) and the Management Group (MMG). This structure is
explained diagrammatically as follows:
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Opening hours

Museum

Saturday - Wednesday 10.00 - 17.30
Thursday - Friday 10.00 - 20.30
Great Court

Sunday - Wednesday 9.00 - 18.00
Thursday - Saturday 9.00 - 23.00

Visits to the Museum are free, but
you must book for any group of 10 or
more. You should try to book at least
one term before you hope to visit.
Since some galleries, especially the
Greeks and Egyptians, are very popular,
we advise you not to make any travel
arrangements until you have a firm
booking with us.

Most of the galleries needed by schools
are open either all day or until 13.45,
but please check gallery availability
when you book. Sometimes galleries
have to be shut at short notice. We are
usually able to inform you of such
closures, but we advise you always to
make alternative plans in case a gallery
has to be closed without notice due to
unforeseen circumstances.

We strongly recommend that you make
a preparatory visit before you bring
your group. This will give you time to
work out practical details such as
where to find all the facilities on offer
and the galleries you wish to visit.
The Education Department has a range
of resource packs available to help you
with your visit. Please order these well
in advance - see page 14

The Ford Centre for
Young Visitors

The Ford Centre for Young Visitors is
part of the Clore Education Centre
and provides lunch facilities, lavatories
and coat cupboards for use by up to
1000 pupils per day. When you book
a visit you will be assigned cloakroom
facilities for your group and a
confirmed 30 minute time slot for
lunch.When you arrive at the Museurn,
please check in at the Ford Centre.
The facilities in the Centre are in
high demand and we advise you to
book as early as possible to avoid
disappointment. Groups without
bookings are very unlikely to be able
to use the Centre.

Goret Mgtor Gompany,

The Ford Centre for Young Visitors is
made possible by Ford Motor Company

Booking

Booking a visit

Please telephone to arrange your visit,

ensuring that you have the following

information:

+ your school name, telephone number
and address, including postcode

« the preferred date of your visit, time
of arrival and possible alternatives

+ the number of pupils and of
accompanying adults - we
recommend ratios of 5:1 (KS1);
8:1(KS2); 15:1 (secondary)

+ which galleries you want to visit

+ particular access requirements for
any of your group

Booking an event

For single date events such as study
days and events for teachers you can
use facsimile, post, email or telephone.
Such events carry a four-letter event
code after their title.

For all other events, it is best to
book by telephone.

The Education Box Office is open
Monday to Friday, 10.00 - 16.45
including half-terms and school
holidays. You are also welcome to book
in person. Cheques should be made
payabie to ‘The British Museum Great
Court Ltd". Payment for events must
be received at least two weeks before
the date of the event. If payment

is not received by that time, your
booking may be cancelled and your
places offered to another school.

When you have booked, you will be
sent a confirmation form and further
advice about organising your visit
and about facilities such as the
Children'’s Shop. If you do not receive
a confirmation form within two
weeks of booking, please contact

us immediately. You must bring your
confirmation forms with you when
you arrive for your visit or event.

Cancellations

If you cancel a booking less than 14
days before an event, your fee will
not be refunded unless it is an event
for which a waiting list is held and
the place/s can be filled from the list.
If an event has to be cancelled, we
will do our best to inform you at least
14 days before the date of the course.
In the event of such a cancellation,
we will refund the full fee, but cannot
take responsibility for travel or other
costs you may incur.
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Special Educational Needs
and Access provision

The majority of galleries in the Museum
are accessible. All the facilities in the
Clore Education Centre are also
accessible. If any of your pupils has a
particular access requirement, please
let us know when you book your visit.
We will be able to advise you of any
ternporary changes. Many of the events
listed in this brochure involve handling
objects and are suitable for pupils with
special educational needs, but please
check when booking.

Sessions for visually impaired pupils
and pupils with special educational
needs are available on request.

The sessions must be booked at least
6 weeks in advance.

Subject to availability we can offer:

Special Educational Needs:

+ Ancient Egypt handling session

+ Ancient Greece handling session

* Roman Britain handling session

Visually Impaired:

» Guided touch tour of Egyptian
Sculpture

+ Guided touch tour of the Parthenon
Sculptures

« Ancient Egypt handling session

+ Ancient Greece handling session

+ Roman Britain handling session

+ Anglo-Saxons handling session

+ Africa handling session

Sessions can be booked on a Monday,
Thursday or Friday, during term-time.
Sessions are free and last approximately
45 minutes.

Wheelchairs, magnifying glasses

and portable induction loops may

be borrowed by prior arrangement.
Parking spaces may also be booked
for minibuses for pupils with mobility
impairments. You will need to provide
details of the registration number,
make and model of the vehicle
together with the date of your visit.
Please telephone 020 7323 8299 or
text 020 7323 8920.

Education Box Office

The British Museum

LondonWC1B 3DG

Telephone 020 7323 8511/8854
Facsimile 020 7323 8855

Text 020 7323 8920

Email
education@thebritishmuseum.ac.uk
www.thebritishmuseum.ac.uk/
education



lurn your class Into museum explorers

A new approach to visiting The British Museum

Tired of trails? Weary of worksheets?
Do you want to do something different with your pupils?

Try using a Museum Explorer Pack with
your class. Explorer Packs provide you
with everything you need for a lively
and challenging teaching session in the
Museum including objects, samples of
materials, photographs and a range of
activity cards.

Five steps to transforming your visits

1- Book an Explorer Pack session
either for your own class or to
observe a session with a class from
a different school.

2 - Observe our experienced Education
staff using the Pack with the class.

3 - Take away with you a plan for
the session, notes and a copy of
the printed materials used in’
the session.

4 - Attend a one hour training
session after school along with
other teachers taking part. You
will now be registered to use the
Explorer Pack.

5- Bring your own classes and teach
them using the Explorer Pack.
One of our staff can be on hand for
your first self-directed session if
you like.

Explorer Pack Programmes

Teacher and class -
maximum group: 35
duration: 1 hour
cost: £30

Teacher observing -
3 places per session
duration: 1 hour

cost: £20

Eating and drinking in Roman Britain
(KS2)

3,6, 7 November 2003 at 10.30 & 12.00
Training: 17 November 2003,
16.30-17.30

15, 18, 19 March 2004 at 10.30 & 12.00
Training: 30 March 2004, 16.30-17.30

When the Romans arrived in Britain in
AD 43 they introduced many new types
of food together with new ways to cook
and serve it. Take this opportunity to
find out what the objects on display in
the Roman Britain gallery can tell us
about the food and drink consumed in
Britain 2000 years ago.The Romans left
us a variety of sources of information
about their diet and this session is also
an opportunity to think about how
archaeologists use a range of sources to
build up a picture of life in the past.

Celebrating Athena's birthday (KS2)

13,16, 17 October 2003

at 10.30 & 12.00

Training: 4 November 2003,
16.30-17.30

17,20, 21 May 2004 at 10.30 & 12.00
Training: 8 June 2004, 16.30-17.30

Every year in midsummer the ancient
Athenians celebrated the birthday of
their patron goddess.The Parthenon
frieze shows the procession carrying her
birthday present to her temple on the
Acropolis. This session brings to life the
sounds and sights of the procession,
helps pupils to understand the different
sorts of sculpture on the Parthenon and
shows how important the gods were in
the lives of the ancient Greeks.

Materials of ancient Egypt (KS2)
9,12, 13 February 2004

at10.30 & 12.00

Training: 2 March 2004, 16.30-17.30
Wonderful things have survived from
ancient Egypt, but why and how? This
session ffers an opportunity to handle
examples of materials that would have
been used in ancient Egypt. Next, pupils
explore the galleries in order to discover
how these materials were used by the
ancient Egyptians and which ones have
survived over the miltennia.

Anglo-Saxons (KS2) '

26,29, 30 April 2004 at 10.30 & 12.00;
Training: 11 May, 16.30-17.30

The Anglo-Saxon period has leftus a
wealth of evidence about everyday life,
burial practices and religious beliefs.
This session will set out to explore
these themes using evidence from
Sutton Hoo and many other objects
excavated from burial and settlement
sites. Pupils will consider what
materials have survived the 1000 years
since the end of the Anglo-Saxon period
and the different sources of
information available to help us find
out about life in Anglo-Saxon times.




21 November 2003 - 14March. 2004

This special exhibition celebrates how discoveries of
treasure and other ancient objects made by members of
the general public help to change our views of Britain's
past. It contains many important gold and silver treasures
found in England and Wales over the last few decades,
along with less obvious 'treasures’ such as pewter Medieval
toys and Viking jeweliery. Objects cover almost the entire
range of British history including stone age axes up to halfa
million years old, the recently discovered Ringlemere gold
cup, the famous Roman hoards from Mildenhall and Hoxne,
and several large coin hoards from the Iron Age to the
English Civil War. The exhibition also concentrates on
citizenship issues about who owns the past and includes
interactive displays for younger visitors and opportunities
to handle objects.

Support Packs for Primary Schools and for Secondary/A Level groups
will be available from the Education Department in October.

Admission for booked
school groups is free.
School groups can book
for one hour slots
between 10.30 and 13.30
on weekdays:

please telephone
0207323 8511/8854.

Sponsored by

@ ANGLO
AMERICAN

reasure
hrough time
KS2 and KS3)

2,3, 4 December 2003;
20,21,22 January;
3,4, 5 February 2004
at 10.30and 12.30

This workshop will enable pupils to understand how objects dating
from prehistoric through to early modern times have been recovered
from the archaeological record and how they have come to be
classed as treasure. Moving from this 2 1st century interpretation of
the objects, pupils will then explore how these objects were viewed
by the societies which used them and how issues of wealth and
status are bound up with them. They will also look at how the notion
of treasure has been perceived over time and how this has affected
the materials and object forms employed during different periods.

Maximum group: 35
Duration: 90 minutes
Cost: £60

reasure
eachers Evening

27 November 2003

Join the schools staff of the Education Department for a special
evening view of the Treasure Exhibition and of the newly opened
Wellcome Trust Gallery - a magnificent display of objects from
around the world through which we can explore the diverse
understandings of human well-being. There will be performances,
gallery talks, a display of resources and refreshments.

16.30-18.00: in-depth training session for teachers bringing groups
to the Treasure through time workshops and for any other interested
teachers (25 places)

18.00-20.00: views of the Treasure exhibition and Wellcome Trust
Gallery and programme of activities

For free tickets,
please contact the
Education box office
02073238511/8854

easure Study
ay for A-level
‘chaeology

See page 12 for details
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illuminating world cultures

Office Use Only

Receipt

1

Information

Rec, ID

Booking Confirmation Form

Please ensure that the information below is correct

You must return this sheet to the Address below to confirm your visit
Please turn over

Education Department Great Russell Street

Telephone +44 (0)20 7323 8511/8854 London WC 1B 3DG

Facsimile +44 (0)20 7323 8855 Switchboard +44 (0)20 7323 8000
education@thebritishmuseurn.ac.uk www thebritishrmuseum.ac.uk
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Additional requirements
Access requirements

Does your group, or any member of your group have any particular access requirements?

[ Jyes [ INo If yes, how many in the group? [

Please indicate the nature of the disability or additional needs required, so we are able to
ensure that you are given suitable information for your visit.

Resources

Please list below any teachers packs, videos or other resources that you require to assist you
with your visit. You will find these listed in the Resources section of the Group Visits
information booklet. Please make all cheques payable to ‘The British Museum'.

Name of Resources Quantity | Cost £

Total £

You may photocopy any of the teachers packs or trails, unless it is specifically stated
otherwise,

Mailing Lists

This information will be stored | O Please do not send me further information

on the Museum'’s database. O  Please put my name on the mailing list for the following topics.
Please tick the appropriate box
if you do not wish to receive

any further information

Please remember to return this to the Education Department

Every effort is made to ensure that galleries, events and facilities are accessible

Education Department Great Russell Street

Telephone +44 (0)20 7323 8511/8854 London WC1B 3DG

Facsimile +44 (0)20 7323 8855 Switchboard +44 (0)20 7323 8000
education@thebritishmuseum.ac.uk www thebritishmuaseun.ac.uk
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Booking Confirmation Copy

Please ensure that the information below is correct

Please remember to bring this sheet with you
Important information overleaf

Education Department Great Russell Street

Telephone +44 (0)20 7323 8511/8854 London WC1B 3DG

Facsimile +44 (0)20 7323 8855 Switchboard +44 (0)20 7323 8000
education@thebritishmuseumn,ac.uk www.thebritishmuseum.ac.uk
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information for Group Leaders

Arrival

When you arrive at the Museum, make your way into the Great Court.

If you have entered from the main entrance, the east stairs are to your right; if you have
entered from the north, they are to your left. Please see enclosed plan. Go down one flight
to the Ford Centre for Young Visitors. The Ford Centre for Young Visitors is on level 1 of the
Great Court and is clearly signed.

Check in at the reception desk. If the Centre is busy, you may be asked to move your group
to an empty area of the Centre and then return to reception to check in fully. Please
remember to bring your yellow confirmation sheet with you.

At check-in we will allocate you a coat storage cupboard for the full length of your visit and
tables for your pre-booked lunch time.

Deposit coats, bags and lunch boxes and make your way into the main Museum. Please
remember to take vatuables with you.

Lunch arrangements

Return promptly to the Ford Centre for Young Visitors for your scheduled lunch time.
Please note that tunch times will be strictly adhered to.

Collect your lunches and take them to your allocated tables.
When you have finished lunch, please clear recyling and rubbish into the bins and leave
tables and the area around them clean and tidy. Please wipe up any spills or report them

to a member of Education staff. Please try to finish your lunch five minutes before the end
of your time.

Departure

Return to the Ford Centre for Young Visitors and collect your belongings. Please make sure
you have not left anything behind.

If you come back to the Ford Centre after 2.00 and there is room, you are welcome to linger
and discuss your visit with your pupils or simply get organised for the return to school.

Secondary Schools

Depending on the size of your group, you may be allocated lockers rather than coat
cupboards. Lockers operate on a returnable £1 basis.

Please note that the Ford Centre for Young Visitors closes at 4.00 and you will need to
collect all belongings before that time.

If you have any further questions about your booking or the facilities on offer in the Ford
Centre for Young Visitors, please do not hesitate to contact us on 020 7323 8511/8854.

Education Department Great Russell Street

Telephone +44 (0}20 7323 8511/8854 London WC1B 3DG

Facsimile +44 (0)20 7323 8855 Switchboard +44 (0)20 7323 8000
education@thebritishmuseurmn.ac.uk www thebritishmuseum.ac.uk
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A few helpful tips before your visit:

. Do not leave children unaccompanied at any time. One way to do this is to
organise your party into small groups, each with a briefed, responsible adult in
charge.

. Check that everyone knows where the toilets and lunchroom are and where you

will be meeting before leaving.

Please remind all children and students:

. not to run and shout

. to discard chewing gum in the waste bins before entering the Museum
. not to eat and drink in the galleries

. not to touch objects or lean on the display cases

. to be courteous to other visitors - they want ta enjoy the Museum too!

Why we say “Please don’t touch”

It’s a good idea to discuss this topic with your pupils before they come. They will be
learning about two important aspects of the Museum: conservation and public display.

Touching objects destroys them, even stone ones. The acid from sweat eats into the
toughest materials. We want to preserve the objects so that our descendants can see and
enjoy them too!

‘Smeary glass is unpleasant and makes it harder to see the objects.

Touch tours for visually impaired visitors are available for specially chosen objects,

please contact us for further details.

Enjoy your visit!

Education Department Great Russell Street

Telephone +44 (0)20 7323 8511/8854 London WC1B 3DG

Facsimile +44 (0)20 7323 8855 - yitchboard +44 (0)20 7323 8000
education@thebritishmuseurn.ac.uk -1

w ww.thebritishmuseum.ac.uk
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Group Visits to The British Museum

This booklet contains important information
for your visit. Please read carefully

Tomb camel, Tang Dynasty, China (room 33)

Updated August 2002

Education Department

Telephone +44 (0)20 7323 8511/8854
Facsimile +44 (0)20 7323 8855
education@thebritishmuseum.ac.uk
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Enjoying Your Visit to The British Museum

To make sure that your visit is a success,
please read the following information.

Before you set off:

Bring your own clipboards (preferably with
plastic clips), paper for note making and drawing,
multiple copies of activity sheets,

Check that you have brought your confirmation
sheet with you. Check that the coach driver is
not taking you to the Natural History Museum
in Kensington by mistake!

Coaches: coaches should use the drop-off point
on Montague Place at the back of the Museum,
You can either enter through the Montague
Place Entrance or walk around the side of the
museum to the Great Russell Street Entrance.

Parking: Coach parking is available in Gloucester
Slips, Regents Park, NW1,

Car parks are available in Bloomsbury Square,
Great Russell Street, and Brunswick Square.
Limited parking for disabled visitors with cars or
minibuses is available at the Museum but must
be reserved in advance with the Information
Desk on 020 7323 8599/8299.

In order to reduce noise and exhaust emissions
from coaches visiting the museum, please ask
coach drivers parking in Montague Place to
switch their engines off when stationary.

Tubes: Tottenham Court Road, Russell Square
and Holborn are all within a 10 minute walk.

Facilities

Toilets: There are “oilets specifically for school
groups in the Ford Centre for Young Visitors,
Toilets are also available at the Montague Place
Entrance; next to room 27; next to room 12: off
room 5 (temporary exhibition gallery).
Wheelchair accessible toilets are available in the
Ford Centre for Young Visitors, next to room 12
and room 5,

Shops: The children'’s shop is on the East side of
the Great Court concourse. Please do not allow
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groups of children into the gift shop or bookshop.

Lifts: There are various lifts from the Creat
Court concourse to the Upper Floors and to the
Basement. The North lift inside the Montague
Place entrance and the lifts at the South end of
the Great Court provide access to the Upper
Floors.

When You Arrive:

Entrance to the Museum can be via either the
Great Russell Street Entrance or the Montague
Place Entrance.

Make your way to the Ford Centre for Young
Visitors in the Clore Education Centre, This is on
level 1 of the Great Court and will be clearly
signed.

Check your group in at the desk here. Remember
to bring your yellow confirmation sheet with
you.

You will be allocated cloakroom facilities for the
duration of your visit and tables for your pre-
booked lunch time when you check in.

During Your Visit:

Do not leave children unaccompanied at any
time. One way to do this is to organise your

party into small groups, each with an adult in
charge.

Check that everyone knows where the toilets
and lunchroom are and where you will be
meeting before {eaving,

Please remind all children and students:

not to run or shout

to discard chewing gum in the waste bins before
entering the museum

not to eat or drink in the galleries
not to touch objects or lean on the display cases

to be courteous to other visitors - they want to
enjoy the Museum too!



Further Information:

Photography/Video: Visitors may use hand-held
cameras with flash, or video cameras in most
areas of the Museum. Tripods are not allowed
without prior permission from Visitor

Services.

Drawing using dry media (ie pencils, crayons,
reservoir pen) is permitted in most galleries. For
other media and for further information please
refer to the leaflet ‘Rules on Sketching’ which

is available from the Education Department.

If you intend sketching we recommend you do
not use the Greek or Egyptian galleries; these
become very congested, as they are major KS2
topics.

Gallery Closures

All galleries are subject to closure at short notice
due to temporary staff shortages or essential
work . We will inform you of any closures
notified to us in advance, but please be aware

of the closures listed below. We advise,
therefore, that you plan some flexible work.

Why we sgy "Please don't touch”

It's a good idea to discuss this topic with your
pupils before they come. They will be learning
about two important aspects of the Museum:
conservation and public display.

Touching objects destroys them, even stone ones.

The acid from sweat eats into the toughest
materials. We want to preserve the objects so
that our descendants can see and enjoy them
too!

Smeary glass is unpleasant and makes it harder
to see the objects.

Touch Tours for visually impaired visitors are
available, please contact us for further details.

‘Further Assistance

The Education Department is happy to provide
further informatic:i on any of the areas included
in this booklet, and is always grateful for
feedback on our programmes and resources

and how you enjoyed your visit.

The British Museum Education Department
London WC1B 3DG

Tel 020 7323 8511/8854

Fax 020 7323 8855

E-mail: education@thebritishmuseum.ac.uk
Webpage: www.thebritishmuseum.ac.uk
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Open Open Open Open

all day 10.00-13.45 | 14.00-17.30 | 10.00-11.00
15.00-17.30

4-9 13 10 77

11-12 14 16 78

17-20 15 67 83

22-25 21 43 84

33-37 22 44 85

40 - 42 26 45 88

47 - 59 27 46 89

61-66 20a

68 -73 33a

90 - 94

Further information can be found at the Great
Court Information Desk

Resources

Here is a selection of the teachers packs
produced by the Education Department. Please
see the ‘Resources’ booklet for a full list.

Ancient Egypt, KS2, £5.00

Ancient Greece, KS2, £5.00
Anglo-Saxons, KS2, £2.00

Aztecs, KS2, £3.00

Roman Britain, KS2, £5.00

Africa in The British Museum, £3.00
Benin, £3.00

Islamic Civilisations, KS3, £3.00

To purchase packs please send us a cheque
(made payable to 'The British Museum Great
Court Ltd'), or telephone us with your credit
or debit card details.
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Education Department

Great Russell Street
Telephone +44 (0)20 7323 8511/8854 London WC1B 3DG
Facsimile +44 (0)20 7323 8855 Switchboard +44 (0)20 7323 8000
education@thebritishmuseum.ac.uk

www.thebritishmuseum.ac.uk
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Resource Packs

Adult trails
covering Money, Women in Asia, Food and Drink in China, Christianity in Roman Britain,
Islamic Art and Human Remains. FREE

Africa in The British Museum
Overview of Africa’s influence on and relations with other world cultures in different
historical periods. KS2 /3, £3.00

Ancient Egypt Activities for use in the galleries. KS2, £5.00
Ancient Greece General information and KS2 activities for use in the galleries. KS2, £5.00
Anglo-Saxons Background information and KS2 gallery activities. KS2, £2.0C

Archaeology Guides
Study guides on Iron Age Britain and Celtic Europe, and Roman Britain.
A Level, £3.50 complete pack or £2.00 each

The Arts of Japan

Introduces teachers of Art and Design to the arts of Japan. Different media are explored
within their historical and cultural context. This guide may be used in conjunction with a
visit to the Japanese Galleries or in the classroom. Kazari guide included.

KS3 — A level, £3.00

Aztecs
|lustrated information pack for teachers planning a KS2 scheme of work. KS2, £3.00

Benin
includes information on the bronze plaques from the Royal Palace, gallery activities and a
scheme of work. KS2, £3.00

Celts Background information on Celtic culture and civilisation. KS2, £1.50
Chinese Art Information for teachers and gallery guide. KS3 £1.00

Classical Civilisation guides
Guides on Greek Theatre and Roman Empire, and checklist for Greek pots and sculpture.
A Level, £3.50 complete pack or £2.00 Roman Empire, £2.00 Greek Guides

Family trails
including Bog Bodies, Skeletons and Mummies, Maths in the Greek Galleries, Science and
Mummies, Patterns and Animals in the Islamic Galleries, SOp each

Islamic Civilisations
Contains gallery based activities and teacher notes
Religion KS2, £3.00 History KS3, £3.00

Mexico A pack including information about major Mexican civilisations. KS2 / 3, £3.00

Mughals: jewelled Arts

Pack from the British Museumn exhibition on Jewelled Arts from Mughal india. Includes full
colour images of objects in the exhibition.

KS3 History, KS4 Art & Design, £3.00

Native North America

Art Guide KS2 - KS4, £3.00 History Guide KS3/4, £3.00, Science KS2 Free (see postal charges
below)
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Nebamun Goes Hunting
Egyptian resource containing full colour poster and literacy activities. KS2, £2.00

Photo Packs

Versatile ctassroom resource containing 30 A4 laminated colour photos with teacher notes.
The Human Face, KS3 — A Level. Native North America, KS3/4

£7.50 each or £10.00 for both -

Prehistory: Objects of Power Guide
Containing study themes and detailed guide to the displays. Suitable for A level students,
undergraduates and adult learners. £3.00

Roman Britain Gallery activities and information. KS2 /3, £5.00

The Year of The Dragon

Exploring dragons in The British Museum collections. For use in the classroom in conjunction
with the online Compass tour, or to accompany a museum visit. Suitable for China as a
topic, literacy, history, ICT and art. KS2 £3.00

What is African Art?
A resource for teaching art at all Key Stages, looks at the historical and cultural context of
art in Africa, and what it means to the West. KS2 - 4, £3.00

Resources available free with a 10" x 15" stamped sae (please see each
pack for postage rates)

Africa: mask and masquerade; Literacy activities for use before, during, and after your visit
to the Sainsbury African Galleries. KS1, 54p postage

Assyrians; Includes background information and KS2 worksheets. 54p postage

Gilded Dragons; Resource pack from the British Museum Exhibition on treasures from
Ancient China. £1.05 postage

Kazari; For teachers of Art and Design, to accompany the special exhibition. Historical and
cultural thermes of the exhibition are outlined and suggested activities included.

KS3 ~ A level. 19p postage :

Medieval Realms; Made up of 5 booklets and gallery guide. 76p postage

Native North America Science Guide; KS2, 44p postage

Ottomans; From the British Museum exhibition. Contains background information.

KS3, 54p postage

Unknown Amazon; From the British Museurn exhibition. Contains trail, exhibition guide
and poster, ‘We the World' pack from Survival International. £1.83 postage

Website Resources

Created specifically for KS2 pupils, ‘Ancient Egypt’ consists of 10 object-based curriculum
units with advice for teachers and full supporting materials for classroom use.
The site is aveilable at www.ancientegypt.co.uk

‘Ancient Mesopotamia’ supports the National Curriculum and is aimed at Upper Key Stage 2
children and their teachers. The site contains a substantial Staff Room area where teachers
can find a range of background information, discussion topics, and printable worksheets and
foltow up classroom activities.

The site can be found at www.mesopotamia.co.uk

Children’s Compass is our exciting new website which helps you explore hundreds of objects

in the Museum, from ancient Egypt and Medieval Europe to modern Africa.
The site is available at www.thebritishmuseum.ac.uk/childrenscompass
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Videos

The Anglo-Saxons
10 sections focussing on evidence. 20 mins
KS2, £6.00

Rembrandt Drawings
KS4 and above, 30 mins, £6.00

Time Machine
A record of the exhibition of contemporary art in 1994, including a major work by Andy
Goldsworthy. 25 mins. £6.00

The Sutton.Hoo Ship Burial
Introduction to the finds on display. 20 mins
KS2/3,£6.00

The Enduring Image
Representations of the human figure in The British Museum. 20 mins
£6.00

Paper Magic

Mexican papier-maché artists Felipe and Leonardo Linares, filmed working at the Museum of
Mankind in 1992. 15 mins

£6.00

Runnymede: Excavating the Bronze Age

Recent excavation of a Bronze Age settlement. An introduction to digging and laboratory
work in archaeology. 30 mins.

£6.00

Flag Fen; the best of both worlds
Archaeology of a pre-Roman settlement at Flag Fen, near Peterborough. 20 mins
£6.00

Archaeology in Britain
Produced for the 1987 exhibition, but useful as a-general introduction. 25 mins
£6.00

To order

Please fill out the enclosed order form, stating the resources you require, and return, along
with your preferred method of payment to:

The British Museum Education Department
Great Russell Street

London

WC1B 3DG

Alternatively, you can telephone us with your credit or debit card details on 020 7323
8511/8854.
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I:L?ecenpt |

Order Form Information |

Rec. ID

Your details Mr /Mrs /Miss/ Ms (delete as applicable)

First Name
Family Name
Address

Postcode

Telephone Number

Please list below any teacher packs, videos or other resources that you require to assist you
with your visit. To purchase packs please send a cheque (made payable to "The British Museum
Great Court Ltd"), or telephone us with your credit card or debit card details on 020 7323
8511/8854. Alternatively you may fill out the payment details below.

Payment details Payment method: credit card O cheque O switch O
Please debit my MasterCard/Visa/Switchcard (please delete)

cargno 1O OOOOOOOONONONO

Name on card

Expiry date

Issue no. (Switch only)
Amount £

Signature

Name of Resources Quantity Cost £

Total £

Return to The British Museum Education Department
Great Russell Street
London
W(C1B 3DG
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Explorer Pack:Celebrating Athena’s Birthday
Session Structure for Teachers ( ficc s#-acta )

Training

Please meet for your training session at the huge marble lion in
the Great Court near the main Information Desk

Training dates are:

e 4 November 2003 4'36 - {’3Dth

e 8 June 2004

Session structure

Introductory session

3 types of sculpture: sculpture sorting with plenary
Handling the Parthenon

Focused enquiry

Watching the procession

The story of Athena and Poseidon

HAWP Files\SCHOOLS\Teaching sessions\Explorer Packs\Athena's Birthday\Athena's Birthday teacher notes.doc

-150-



1. Introduction to the Parthenon
What was the Parthenon ? atemple of Athena

Where was it built? On the Acropolis - the hill rising in the centre of the city of Athens;
Acropilis was originally the citadel of the city and probably site of the ancient palaces of the
early kings of Athens, though no trace of these survives; it became the focus of worship of
the city’s patron goddess Athena - many shrines on the top; the most important was the
temple which contained the ancient wooden statue of Athena to which the new peplos was
presented each year on her birthday in mid-summer (August)

When was it built ? built 447-432 BC,; the old temple holding the wooden statue was
destroyed by the Persians when they sacked Athens in 480BC. When the Athenians returned
to their city after the defeat of the Persians it was agreed that the old temples etc. would not
be re-buuilt as a reminder of the sacrilege of the Persians; the great general and politician
Pericles seems to have won over the Athenian people to agree to the building of the
Parthenon.

What was in/ on the Parthenon building ? A huge statue of Athena made of gold and ivory
and standing 10 metres tall - this was not the focus of the procession and presentation of the
peplos. The Parthenon had more sculpture than any other Greek temple:
¢ both pediments (west showing contest of Athena and Poseidon for patronship of
Athens; east showing the birth of Athena - the east door of a temple is always the
main one); these sculptures are carved in the round
. 'rnéfc‘)g"é“é‘iﬂl round the outside (pronounced met-o-pees); carved in high relief; the ones
in the museum all show a battle between Greeks and centaurs (half-man, half-horse)
e frieze - encircling the outside of the inner structure; the display in the gallery is inside
out; carved in low relief; probably shows the great procession during the Panathenaic
Festival which brought the peplos to Athena’s ancient statue
Remember that the sculptures were originally painted and that there was much painted
decoration on the temple itself

What happened to it later ? Used as a Church, mosque and ammunition store.
How did it get here ? Artistic/historical importance. Role of Elgin and British Museum.

Visuals:
good colour photo of Parthenon now
diagram of placement of sculpture

- At the start, allow pupils to make initial responses to the sculptures encouraging responses

to the §cale and nature of the sculpfures and their current context.

- Make sure they kiiow what a sculpture is; use the term carving if necessary.

- By the end of the introduction children need to know:
¢ the names of the different types of sculpture
e what each type showed
o whatthe form of carving was

- They will also be asked what the sculptures are made of, but you can probably leave this to

them to work out.

H:AWP Files\SCHOOLS\Teaching sessions\Explorer Packs\Athena's Birthday\Athena's Birthday teacher notes.doc
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2. Three types of sculpture: sculpture sorting

o Divide the children into groups of no more than four and distribute recording cards

e Send children out to find the piece of sculpture illustrated on their card and then to
answer the questions

* Encourage them to try their knowledge out on a piece of sculpture they have chosen
themselves AT e e T T T T T T e T e

Materials

A4 cards with images in middle and questions around (selection of metope, frieze and
pedimental sculpture)

answer slips

all stored in plastic wallets

e  When the children come back, collect in the cards they have been doing
e Use the synthesis chart to consolidate what they have learned

Materials
synthesis chart set out as below:

What does it look like? photo photo photo
What is it called? frieze metopes pediment
What does it show? great procession battle gods
What is it made from? marble marble marble
What sort of sculpture is it? low relief high relief in round
) Where was it? use mini-diagrams

H:AWP Files\SCHOOLS\Teaching sessions\Explorer Packs\Athena's Birthday\Athena's Birthday teacher notes.doc
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3. Handling the Parthenon /?vﬂ" T /ya§+ Cad
Tvd

Now turn the focus to the frieze and the procession.

e Tell them about the procession; how it worked its way through the city along a great
processional road; how all the citizens gathered - some took part, others watched; how
it was taking Athena’s present up to her statue (the peplos was specially woven each
year by a selcted group of women and girls - it was probably saffron yellow in colour
with scenes from the battle of gods and giants picked out in purple and perhaps gold
threads).

o Stress that the idea is for the children to get a flavour of what it was like to be at the
procession and that to do this they have to start looking very closely at the sculpturés
and what is happening in them.

e Explain that they will have to look for different objects on the frieze

e Introduce the idea of the clues: materials in the Mystery Bags; use one as an example

¢ Explain that the Athenian sculptors also added things in bronze (look for the holes) or

ainted them in - maybe use example of drawing a bow or similar

¢ (if you are not doing the Focused Enquiry section, ask them also to look for different
types of people and what js happening on the frieze) T

o Send children to stretches of frieze to explore

Materials
5 bags with minimum 6 materials in each
cards with location of section of frieze and list of materials ~ ( Vaws mrnfe s als /

marble - the sculptures

wool - clothes, Athena’s dress

horse hair - horse manes, crests of helmets

hard leather - boot and sandal soles; maybe shields, body armour
soft leather - boot and sandal uppers, horse equipment such as reins, leather caps
wood - chairs of the deities, chariot wheels, chariot bodies
bronze - weapons, helmets, body armour, parts of chariots (?)
horn - cattle’s homns

leaves - wreaths round participants’ heads

pottery - jugs and dishes

basketwork - baskets

rope - to control heifers

HAWP Files\SCHOOLS\Teaching sessions\Explorer Packs\Athena's Birthday\Athena's Birthday teacher notes.doc
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4, Focused enquiry .5 o=, /;;i - e “7/“‘74"7(--‘- > jﬁm/dﬂ ’

. . . . D{ Chus /)Vl'qu
Please note: When we run the session, we make this and the following section as plenary ’
session.
Ch'oose one section of the fI‘IvCZS. ‘ . . ' 4 re @‘7 oy 7@&;‘;‘,«/@0
With the whole group, describe and interrogate this section of frieze:
- What single features can you see? Description 4 domecmTie o%
- How do these features combine? Interpretation ,

Move the children from seeing to hearing.

5. Watching the Procession ( }.+%)

Divide the children into groups with a section of frieze each and get them to do the same
exercise as in 4. using prompt cards.

The pretext for this activity is: Imagine you are a by-stander watching the procession go by in

5" century Athens. What do you see standing in front of a particular section of the frieze?
/\w

Materials

prompt cards for children and helpers

w0
7 :
Py 1 o . . Fe it

6. Plenary story of Athena and Poseidon # -

Please note: When we run the session, we do not do this section
Near the west pediment,jdo a short telling of the story of the contest between Athena and
Poseidon referring to the sculptures:

S
u 4
Each PA&‘M Tells & shvies
)
( 7;4*1.//; )

H:AWP Files\SCHOOLS\Teaching sessions\Explorer Packs\Athena's Birthday\Athena's Birthday teacher notes.doc
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Parthenon Materials

. Marble

. Wool cloth

. Horse hair

. Hard leather

. Soft leather

. Wood

. Bronze

. Horn

. Leaf

. Pottery

. Basketwork
. Rope
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THE

BRITISH

MUSEUM

>y+n5h

illuminating world cultures

Celebrating Athena's
Birthday

Explorer Pack
Training Session
4 November 2003
8 June 2004

The sheets attached have been printed out from the museum’s on-line database called
Compass.

You can find compass via the museum’s main website (see below) or direct at:
www.thebritishmuseum.ac.uk/compass. ___ ;4 AT -

If you enter Parthenon into the Search, you will get 27 entries. All of these will provide
information, some about the later history of the building, others about other objects in the
Greek and Roman Department which are related to the Parthenon. There are nine of the
sculptures illustrated there with detailed notes about what they show.

For the children, there is Children’s Compass:

This is organised by topics so the children will not be able to find the Parthenon itself, but
they will be able to find out about some gods.

Click and start HERE paragraph about the event

Muw wehs. te .
L’J é}/zz[ﬂ MJ Romon d{/}m’)LM Més‘;'% 70«4 75,7“ U Ve /hjﬁ,mjg—h

Education Department Great Russell Street
Telephone +44 (0)20 7323 8511/8854 London WC1B 3DG
Facsimile +44 (0)20 7323 8855 Switchboard +44 (0)20 7323 8000

education@thebritishmuseum.ac.uk -1 59 _v.thebritishmuseum.ac.uk
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Page 1 of'1

THE
BRITISH

MUSEUM

ityminating wortd cultures

The Parthenon and its sculptures

The temple known as the Parthenon was built on the Acropolis of Athens between 447 and 432
BC. It was part of a vast building programme masterminded by the Athenian statesman Perikles
(died 429 BC). Inside the temple stood a colossal statue representing Athena, patron goddess of
the city. The statue, which no longer exists, was made of gold and ivory by the celebrated
sculptor Pheidias.

The building itself was decorated with marble sculptures representing scenes from Athenian cult
and mythology. There are three categories of architectural sculpture:

The frieze (carved in low relief) ran around all four sides of the building inside the colonnade.
The metopes (carved in high relief) were placed above the architrave surmounting the columns
on the outside of the temple. The pediment sculptures (carved in the round) filled the triangular
gables at each end. :

Although the building was to undergo a number of changes, it remained largely intact until the
seventeenth century. The early Christians turned the temple into a church, adding an apse at the
east end. It was probably at this time that the sculptures representing the birth of Athena were
removed from the centre of the east pediment and many of the metopes were defaced. The
Parthenon served as a church until Athens was conquered by the Ottoman Turks in the fifteenth
century, when it became a mosque. In 1687, during the Venetian siege of the Acropolis, the
defending Turks were using the Parthenon as a store for gunpowder, and it was ignited by the
Venetian bombardment. the explosion blew out the heart of the building, destroying the roof and
parts of the walls and the colonnade.

The Venetians succeeded in capturing the Acropolis, and did further damage while attempting to
remove sculptures from the west pediment, when the lifting tackle broke and the sculptures
smashed. Many of the sculptures that survive only in fragments, and some destroyed altogether,
are now known only from drawings made in 1674, by an artist probably to be identified as
Jacques Carrey.

For more information on the Parthenon sculptures, Lord Elgin and The British Museum, see the
other attached articles.

Further Reading
I. Jenkins, The Parthenon Frieze (London, The British Museum Press, 1994)

B.F. Cook, The Elgin Marbles, 2nd edition (London, The British Museum Press, 1997)
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The Greek goddess Athena (Athene)

Athena (or Athene) was a virgin goddess of arts, crafts and war, and patroness of the city of
Athens. When Zeus' first wife, the wise goddess Metis, was pregnant with Athena, Zi:us heard
that a second child would usurp him. He swallowed his wife to prevent her bearing another
baby. Regretting his haste, Zeus asked either Prometheus or Hephaistos (traditions differ) to
release the first child that Metis had been carrying. With a blow from an axe, Athena was
released and emerged, fully armed, from her father's head - to the consternation of the other
Olympians.

Athena favoured courage and ingenuity, and aided practical tasks. She helped Perseus kill the
gorgon Medusa, and afterwards wore the gorgon's head on her aegis. She assisted Herakles,
Bellerophon and Cadmus, and played a part in the building of the Argo and the Wooden Horse.
She also presided over women's household crafts, particularly weaving.

The goddess had a shrine in Troy, but like Hera she was angry that Paris had not selected her in
the beauty contest and so supported the Greeks in the war - particularly Odysseus, whose
resourcefulness she encouraged. She was widely worshipped, but her most famous shrine was of
course in Athens, where the Parthenon was her temple. She is shown in art as an imposing
goddess, armed with helmet, spear, aegis and shield. The owl was her special bird, and the olive
tree her gift to Attica.

Further Reading
L. Burn, The British Museum book of Greek and Roman art, revised edition (London, The

British Museum Press, 1999)

COMPASSY

5 2001 The British Museum veww,thebritishmuseum ac.uk/compass

http://www.thebritishmuseum.ac.uk/compass/i{ulgéfint?ENC1363O 04/11/2003



Page 1 of |

THE
BRITISH

MUSEUM

lwminating world cuttures

What are the 'Elgin Marbles'?

The 'Elgin Marbles' is a popular term that refers to the collection acquired by Lord Elgin in
Athens between 1801 and 1805, purchased by British Parliament from him in 1816 and
presented by Parliament to The British Museum. The collection is of sculptures from the
Parthenon, more than half of what now survives: 247 feet of the original 524 feet of frieze; 15 of
92 metopes; 17 figures from the pediments, and various other pieces of architecture. It also
includes objects from other buildings on the Acropolis: the Erechtheion, reduced to ruin during
the Greek War of Independence (1821-33); the Propylaia, and the Temple of Athena Nike.

In the nineteenth century the term 'Elgin Marbles' was used to describe the collection, which was
housed in the Elgin Saloon, constructed at The British Museum in 1832, where it remained until
the Duveen Gallery (Room 8) was built.

Material from the Parthenon was dispersed both before and after Elgin's activities. The
remainder of the surviving sculptures that are not in museums or stores in Athens are in
museums in various locations across Europe. The British Museum also has other fragments from
the Parthenon acquired from collections that have no connection with Lord Elgin.

For more information about the ownership of the 'Elgin Marbles', see 'The 'Elgin Marbles":
Ownership' and Lord Elgin and the Parthenon sculptures'.

COMPASS™
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Lord Elgin and the Parthenon Sculptures

Lord Elgin (Thomas Bruce, 7th Earl of Elgin) took up the post of Ambassador to
Constantinople, the capital of the Ottoman Empire, in 1799. Greece was then part of that
Empire, and had been since 1453. Wishing to improve the arts of Great Britain, Elgin assembled
a group of architects, painters, draughtsmen and moulders to make casts and drawings of Greek
monuments. They began work in Athens in 1800. The following year, Elgin was granted a
firman (letter of instruction) that required the authorities in Athens not to hinder his employees
in this work, and in addition allow him to 'take away any pieces of stone with inscriptions or
figures'. A further firman was secured by Sir Robert Adair in February 1810 which instructed -
the authorities in Athens to allow the embarkation of all the remaining antiquities collected by
Elgin.

It is a popular misconception that Elgin purchased the antiquities; in fact the firman was granted
to him as a diplomatic gesture following the British defeat of the French forces in Egypt, then an
Ottoman possession.

It was the continuing destruction of classical sculpture in Athens that prompted Elgin to rescue
for posterity what sculptures he could. The Parthenon had been reduced to a ruin over a hundred
years previously, in 1687, during the Venetian siege of the Acropolis. The defending Turks were
using the Parthenon as a gunpowder store, which was ignited by the Venetian bombardment.
The explosion destroyed the roof and parts of the walls and the colonnade.

Previously, in AD 450 the Parthenon had been converted into a Christian church. The whole of
the middle section of the east pediment was removed, and an apse constructed, entailing the
destruction of twelve statues in all. Part of the east frieze was taken down, and almost all of the
metopes on the east, north and west sides were deliberately defaced.

On his return to England, Elgin suffered severe financial problems. In 1810 he began formal
negotiations with the British Government for the sale of his collection. In the end Elgin agreed
to accept the value determined by a special Committee of the House of Commons. They held the
collection to be worth £35,000 (and not the £73,600 which Elgin had requested). The Committee
found that the collection had been legitimately acquired by Elgin as a private individual, and the
sale went through. The collection was then vested in the Trustees of The British Museum in
perpetuity, under the terms of the Local and Personal Acts 56 George I11 ¢.99 of 1816.

The Trustees now hold the Elgin Collection under the terms of The British Museum Act (1963).
For more information about the ownership of the 'Elgin Marbles', see the attached article, 'The
‘Elgin Marbles': Ownership'

COMPASS™
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The 'Elgin Marbles': Ownership

The British Museum holds in trust for the nation and the world a collection of art and antiquities.
The Parthenon sculptures have been an integral part of this collection for the best part of 200
years. They are displayed in purpose-built galleries seen every year by some six million visitors,
free of charge. The Museum is committed to display and interpret its collections,
comrmunicating to a world audience and providing an international context where cultures can
be experienced by all, and contrasted across time and place. The sculptures from the Parthenon
have come to act as a focus for Western European culture and civilisation, and have found a
home in a museum that grew out of the eighteenth-century 'Enlightenment', whereby culture is
seen to transcend national boundaries.

The Museum is always developing new ways of promoting the understanding of the sculptures
by the widest possible audience. In 1998 the Secretary of State for Education inaugurated two

new galleries to explain the Parthenon sculptures, including a multimedia reconstruction and a
touch tour for visually impaired visitors, and audio guides in seven languages. The Museum is
also currently developing access to its collection via the Internet.

Behind this broad moral responsibility, the legal status of the Elgin Collection is clearly defined.
The Trustees of The British Museum hold its collections in perpetuity by virtue of the power
vested in them by The British Museum Act (1963).

For more information about Lord Elgin and his acquisition of material from the Parthenon, see
the attached article, 'Lord Elgin and the Parthenon sculptures'.
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The British Museum’s multimedia database, COMPASS (http:/www.thebritislimuseum.ac.uk/compass)
If you enter Parthenon into the search facility, you will get a number of images related to the building. If you click on Children’s
COMPASS, the children will be able to search for topics from ancient Greece, although the Parthenon itself is not featured there.

http://www.greatbuildings.com/buildings/The _Parthenon.htmi
This has a few pictures and a plan and some useful information about dimensions. If you can get it to work, there are also schematic 3-D

models that can be walked through.
http//www.perseus.tufts edu/egi-bin/architindex?entry=Athens Parthenon#lmages
This is a huge and very academic site, but it has a wide range of images which you may find useful to download or project.

This has a few pictures, but also a Flash demonstration of the Golden Mean which might be interesting to explore with your children.

http:/www. greece.org/parthenon/marhles/

This site is directed primarily at the campaign for the return of the Parthenon sculptures to Greece. Click on ‘Picture Gallery' (on the left) to
get a good selection of pictures, mainly of sculptures in the British Museum. If you wish to cover the debate about restitution, this is a good
source of arguments for the restitution and some material targeted especially at children - click on ‘A page for schoolchildren’ on the left.
For material to balance the argument for restitution, see:

http://www thebritishmuseum.ac.uk/gridebate. htmi

HAWP Files\SCHOOLS\Teaching sessions\Explorer Packs\Athena's Birthday\Parthenon links.doc
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That mass of rock and earth and fields and mountains caught him in
mid-step and buried him beneath its bulk. Even now you can hear the
snorts and moans of Enkelados from deep below Sicily’s volcanoes.
Athena let out a cry of victory that filled the giants’ hearts with terror.

Txe crowd of women in the courtyard muttered with fearfulne
they watched the old woman working. The power and majesty of
was clear.

Arachne worked just as quickly, with her dark eyes fixed'on the threads
as she sent the shuttle across and back, across and back! Siie was not

weaving pictures of death and violence, but of desife.
s

'as
e gods

First she wove a dark, gaping chasm and from it rose Hades, brother of
Zeus and god of the dead. The four black‘horses that drew his gold
chariot reared in the unaccustomed light of day as Hades snatched up the
lovely Persephone to be his queen./’I‘ﬁen she wove the bed of Hephaistos.
On it lay his wife, Aphrodite, wg;rfiped in the arms of warlike Ares. But
cunning Hephaistos had set a net above the bed and trapped them in it as
they embraced. Then he inyited the other gods to come and see the lovers’
disgrace and the laughtqr/C)f the gods was heard even on earth. Next
Arachne wove a densg/{orest. Through the forest raced Apollo, who was
filled with desire fop/Daphne. She ran from him in desperation, out of the
shade of the trees/4nd across the mountains. He dodged bushes and leapt
over rocks in hjisﬁlrsuit. Just as he caught her, just as he set his hand on
her, just as }yls/ﬁngers tightened their grip, she called out for rescue and
the goddess of earth changed her into a laurel tree.

In th/ne;ads of gold, silver and purple, Arachne wove all the secret loves
of Zeys, the loves he hid from Hera, his queen. Here Zeus had changed
hipaself into a swan and was nestling up to Leda. Here as a bull, he was
carrying off the beautiful Europa. Here as a shower of gold, he caressed
Danaé.

AT THE CENTRE OF THE CLOTH was a hillside and on it Zeus lay with
the lovely Metis. Zeus’s body was dark upon the gorgeous flowered bank,
while the skin of Metis shone silver pale. When three months had gone by
the goddess of earth brought Zeus dreadful news. Metis would give birth
to a daughter, but her next child would bring destruction on Zeus and all
the other gods. Zeus acted. He immediately went in search of Metis.

10 Looking at Greek Myths and Legends
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When he found her, he lifted her in his hands, opened his vast mouth and
swallowed her whole.

Some months later, Zeus woke up with a headache. As the hours
passed, the pain grew worse. Zeus lay in a darkened room at the centre of
his palace with his head buried in soft cushions. Hera sat with him wiping
his brow with snow-water and giving him honey-sweet nectar to drink.
But nothing helped. As the agony increased beyond bearing, Zeus lost his
temper. He stormed from his room and swept through the palace. He
howled and raged, tearing at his throbbing brows, swinging his mighty
head from side to side and smashing everything that came into his path.
Down on earth, the animals looked up anxiously at the dark clouds
gathering, and as they heard the rumbling in the sky they scuttered under
rocks and into burrows.

Then Zeus bellowed, ‘Hephaistos!!! Bring your axe!!!’

Hermes would have been there in an instant, but Hephaistos was much
slower. His shortened, twisted leg made it hard for him to move fast.
When he arrived, he found Zeus sitting on his throne. Zeus was quiet and
his body seemed calm, but his bulging eyes showed the desperation and
the torment inside. ‘

‘I can stand no more, groaned Zeus. ‘There is a movement, a fretting,
struggling movement inside my head. The agony must be released. Use
your axe’

Hephaistos did not dare to disobey. He raised his axe above his head
and with all his strength brought the blade down. Zeus’s skull split open
and from the gaping hole, in full armour, with a deafening war-cry, leapt
Pallas Athena, the bright-eyed goddess, daughter of Zeus and Metis.

* >

then laughed out loud.

The old woman was surpris
shuttle and stood back fr
~Then the anger swelled inside her and she rose to
her full height cast aside her disguise and showed herself for who she

12 Looking at Greek Myths and Legends
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0 go out with some friends. They were
e house. I could hear the sound of their
conversation and laughter. My macther was flushed with excitement and eager to talk,
but there was nobody to listén except me. It was a treat to have her to myself and I

The N I
e nvawag he first people who lived here were born from the earth itself. They
o AIIRNS made their homes at the foot of the Acropolis, the high place, the great
e rock that rises above us. From here they could look out across their fields

to the shimmering surface of the sea. Their first king was Kekrops and he
built his palace on the top of the Acropolis. The soil in these parts was
fertile. The sea gave up a rich harvest of fish. The hills around gave fine
stone to build with. The people were prosperous and happy, but the town
had no name.

Kekrops was a clever man. He knew that if the town was named after
one of the gods, it would always have divine protection. One day he made
a sacrifice to Zeus and the gods of Olympos. At the centre of the
Acropolis was a large heap of ashes, charred wood and bones, the
remnants of many other offerings to the gods. Here, Kekrops’s men lit a
fire and got ready grains of corn, water and the sacrificial knife. Then a
fine white bull was led up the slopes of the hill from the fields below.
Kekrops washed his hands and sprinkled water on the bull. It tossed its
head, nodding its agreement to become a gift to the gods. Then the king
scattered the grain and cut the bull’s throat with a single slashing blow.
His attendants quickly skinned the animal and cut it into pieces. Then
they wrapped its thigh bones in rich fat and put them on the fire.

Kekrops raised his hands to the sky and prayed. ‘Mighty Zeus, king of
the deathless gods, lord of the thunder and the lightning bolt. If ever you

Bright-Eyed Athena 39
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This pencil drawing shows how
the hill of the Acropolis rises up
above the city of Athens. It was
clearly a good place to defend
and the earliest rulers had their
palace up there. The Acropolis
also became the most important
religious place in Athens. You can
see several of the temples on top.
The Parthenon is on the right. In
the centre is the gateway to the
summit of the hill. The drawing
was done by the British architect
C. R. Cockerell in the early 1800s.
Cockerell went on to design
several buildings in a Greek style
back in Britain.

=

have been pleased with the rich smoke of our sacrifices
to you, hear me now. Our town is wealthy, our people
are blessed with all the gifts the earth brings forth and
our children grow up vibrant and strong. Which of the
gods wishes to grant us their name and to receive
special honours from us forever?’

Zeus heard Kekrops’ words and called upon his
favourite child, Athena, to go and receive the gifts of
the people. But Poseidon, Zeus’s brother, disputed his
decision. He argued with the king of the gods,
claiming that the new town was close to the sea and
that those who drew upon the riches of the sea must
pay their chief respects to him. Zeus could not settle
the argument and sent Hermes to speak with Kekrops.

Looking at Greek Myths and Legends




Hermes scorched a path to the palace of the king. He found Kekrops
and explained Zeus’s dilemma. Kekrops immediately saw his opportunity.
‘Hermes, swift-footed son of Zeus, you bring me sad news. If no solution
to this argument can be found, my town will be left with no name and no
guardian. Would Zeus allow mere mortals to decide? Perhaps if Athena
and Poseidon were each to offer us a gift, we could choose which of them
would receive our special honours and respect?’

When Hermes brought Kekrops’s answer to Zeus, the king of the gods
was delighted. He did not like the idea of choosing between Athena and
Poseidon. The prospect of facing the resentment of either of them filled
him with dread. He nodded his head and granted Kekrops’s request.

From the earliest glimmerings of dawn, the people began to gather on
the Acropolis. They picked their way up the rocky slopes, following the
narrow goat tracks between boulders and thorn bushes. They found
Kekrops and his whole household already waiting at the edge of a large
open space at the east end of the great hill. In the centre of the space
stood the bright-eyed daughter of Zeus and her uncle, Poseidon, the
earth-shaker. When the whole population had assembled, Kekrops gave
the signal for the contest to begin.

It was Poseidon’s turn first. ‘Mortals!” he bellowed. ‘Your future
depends on the protection of the gods and apart from Zeus himself, I am
the most powerful of those who live on Olympos. I will demonstrate to
you the strength I possess. Choose me and I vow that I shall never unleash
this power against you, but I will use it to crush your enemies. With these
words, Poseidon raised his fearsome trident, stretching every muscle and
sinew of his broad shoulders, and then, with a roar, he plunged it into the
earth. As the triple points penetrated deep into the living rock the whole
of the Acropolis quaked and groaned. The people huddled together in
terror and babies began to cry. Then, surging out of the rock came a
foaming torrent of salt water which gushed into a hollow forming a deep,
dark pool.

Athena stepped up. She took her spear and without a word drove it
into the ground. Then she stepped back. As the people looked on, the
straight shaft of the spear began to buckle and twist. Branches and twigs
sprouted from it. Buds swelled and opened into slender, dark green leaves.
As the breeze caught the leaves, they flickered over to show their silver
undersides. Soon small grey-green fruits appeared and fattened in their
thousands. It was as if the whole life of the tree had been compressed into
moments. Then Athena stretched out her hand and plucked some of the
fruits from a branch. She stepped towards the people. Raising her hand in

Bright-Eyed Athena
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the air she tightened her grip. As she did so, she crushed the fruits and a
thick, clear, green liquid began to ooze between her fingers. She dripped
this oil on to the hands of Kekrops and his people. They were amazed as it
coated their skin with a satin softness. A fragrance enticed them to taste
the oil, cautiously at first with the tips of tongues and then rolling its
pungent sweetness around their mouths. ‘Citizens, said Athena, ‘this is the
olive tree. Use it in whatever way you wish. It will delight vour senses and
enrich your lives. Its gifts will make you the envy of the world. Let it be
the eternal symbol of my care for you. Let this be my city. Name it
Athens’

This silver coin from Athens shows
the head of Athena. You can see
her helmet clearly. The other side of
the coin shows an owl, which was
Athena’s bird. The slang for these
coins in the ancient world was
‘owls’. You can also see a sprig of
olive leaves and olives. The silver
for the coins came from rich mines
at Laurion to the south of Athens.
The slaves who dug out the silver
suffered dreadful hardship. As
many as 30,000 of them may have
been working the mines at the
height of production. One wealthy
Athenian made a large amount of
money by hiring out 1,000 of his
slaves for work in the mines.
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Sackler Rooms, Clore Education Centre

Monday 24 November 2003

Programme

9.30: Arrival and coffee

9.45: Planning"and running a museum visit without worksheets: an
example using Ancient Greece '

11.15: Break

11.30: Cross-curricular approaches to objects 1: Arctic clothing

12.30: Lunch (not provided)

1.15: Cross-curricular approaches to objects 2: The African Galleries

2.15: Using websites to prepare for a visit

3.00: Finish and tea

Course tutors: Richard Woff, Head of Schools Education

To find the Sackler Rooms: enter the museum via the main entrance on Great Russell Street;
cross the Front Court, go up the steps and through the main door; go straight ahead through

Paul Clifford, ICT Learning Resources Officer

the Front Hall and into the Great Court; turn sharp right and go down the stairs in the
corner; at the bottom of the stairs, go diagonally right and through some glass doors; the
Sackler Rooms are the second door on your left.

Education Department

PRI LN

Great Russell Street

Telephone +44 (0)20 7323 8511/8854 London WC1B 3DG

Facsimile +44 (0)20 7323 8855

education@thebritishmuseum.ac.uk
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PREPARATION AND PLANNING

Connection with the curriculum or scheme of work
Developing the focus of the visit

Preparing the students:

1) concepts

2 language

3) skills

4) logistics

Preparing the recording method

IN THE MUSEUM
The structure of the visit
Types of looking:

1) scanning

2) focusiug and selecting
3) looking in detail

4) holistic looking
Recording the data

Teacher-student interactions

AFTER THE VISIT
Recovering the data
Processing the data

Synthesis and communication

Richard Woff
British Museum Education Department
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Date:
AD 2000

AD 1000

1000 BC

Mummy mask
20 BC

Leather and wooden sandals
1795 BC

Name:

Coin from the Yemen
AD 1300
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Introduction

Inspiring Learning for All is a new learning and access framework for
museums, archives and libraries.

Using examples from current best practice, the framework will help
museums, archives and libraries to become more accessible and inclusive in
the provision of learning opportunities for users and visitors. Inspiring
Learning for All identifies:

the outcomes users might expect from an accessible, inclusive organisation
that stimulates and supports learning

the processes and approaches which need to be in place to achieve this goal
the evidence an orgénisation would need to collect in order to demonstrate its
effectiveness in delivering effective learning services.

‘Museums, archives and libraries will be able to audit themselves using the
framework and to plan improvements to their services. It will provide the basis
for assessing the quality of learning services in museums, archives and
libraries, the extent to which those services are accessible, and their impact
upon users and communities.

Background

Resource believes that there is enormous potential for collaboration between
museums, archives and libraries, especially in enhancing learning and
reaching new audiences.

This is the first time that a single best-practice framework has been developed
for all three domains — museums, archives and libraries — and the first to
define what makes ‘best practice’ for learning and access.

Resource is developing the framework in order to meet one of its five
corporate objectives: 'to encourage the development of accessibie and
inclusive collections and services that provide learning, inspiration and
enjoyment for everyone’.
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Consultation and collaboration

The framework is a landmark project, and Resource hopes it will be widely
used across the museums, archives and libraries sector.

We have undertaken extensive consultation throughout the development
of the framework:

regional, national and professional organisations from all three domains have
been involved

a think tank of critical friends has been established to advise on the project

a two-day workshop was held in July 2001

over 400 people attended 12 consultation meetings held in each English Region
and in Scotland, Wales and Northern Ireland during October and

November 2001

three further workshops were held to look at specific aspects of the framework in
"more detail: access, IT and e-learning, and further and higher education
libraries and school libraries.

Research and development

Resource has commissioned a Learning Impact Research Project to measure
and explore the impact that museums, archives and libraries have on learing.

As the first step in the research project, the team has conducted a critical
literature review, which will be used to outliné a set of learning outcomes for
users of museums, archives and libraries. This set of outcomes will be tested
during 2002-3 to see if it can provide an agreed framework against which
museums, archives and libraries can measure and report on the impact they
have on learning.

A critical part of the research project is to develop a toolkit for measuring
impact, analysing data and reporting on the process. The toolkit will support all
museums, archives and libraries in the process of measuring impact, from the
smallest volunteer-run organisation to the largest and best-resourced.
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Piloting the framework

Inspiring Learning for All is being piloted across 45 different museum, archive
and library organisations throughout the English regions, including:

* national, local authority, university, independent and volunteer run museums

* the Public Record Office, county record offices, local history centres and
archives

= further education libraries, school libraries and public libraries (including
children’s library services).

The pilot sites are working closely together to plan the piloting process.
They will be testing a range of methodologies and approaches to measuring
impact and using learning outcomes to report on the process.

People

Providing more effective
learning opportunities

Building
creative learning
partnerships

Creating accessible
and inspiring learning
environments

Partnerships

Placing learning
at the heart of the museum,
archive or library

Policies, Plans, Performance
pr—="-% °7L L™ Ortlnw‘zdL-"»\

Qutline of the four key areas
covered by the framework.
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Next steps

Piloting will be completed by spring 2003. The results of the piloting

process will then be fed in to the framework, and the experiences of the
piloting organisations will used to develop a toolkit, as an aid to all museums,
archives and libraries in measuring impact on learning.

A range of additional support and advocacy materials for museums,
archives and libraries using the framework will be developed during 2003.
The implementation and monitoring of the framework will be supported by
learning and access staff in each of the nine Regional Agencies and by
published benchmarks for physical and sensory access.

Inspiring Learning for All will be launched in autumn 2003. It will be

reviewed in 2005 and any revisions made based on the experience of using
the framework.
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Resource is the key
strategic agency working
with and on behalf of
museums, archives and
libraries, and advising
the Government on policy
and priorities for all
aspects of the sector.

Our mission is to enable
the collections, resources
and services of
museums, archives

and libraries to touch the
lives of everyone.

Further information

For further details or to comment on the framework or the research papers

please contact:

Sue Wilkinson Director: Learning and Access
02072731416
sue.wilkinson@resource.gov.uk

Gina Lane Senior Quality Standards Adviser
0207273 1468
gina.lane@resource.gov.uk

Current news, developments and information
on our activities are available to view or download
from our website:

WWW.resource.gov. uk

Copies of this publication

can be provided in alternative
formats. Please contact
Resource Publications on
0207273 1458.

Resource: The Council for Museums,
Archives and Libraries

16 Queen Anne's Gate

London SW1H 9AA

Tel: 020 7273 1444

Fax: 020 7273 1404

Email: info@resource.gov.uk
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1.0 Introduction

Today, museums, archives and libraries are required to
demonstrate their social value. Like schools, colleges and other
educational institutions they are asked to give evidence of the
learning they facilitate in users.

The establishment of Resource, the Council for Museums, Archives
and Libraries brought together three diverse domains. They all
have different ways of thinking and talking about learning. There is
currently little research available about the character of learning in
each domain. There is even [ess research on the learning outcomes
of users. With the need for museums, archives and libraries to
provide evidence of learning and their impact upon users, Resource
has developed the Inspiring Learning For All Vision. Piloted with
organisations across the country, Inspiring Learning For All intends
to encourage museums, archives and libraries to adapt and develop
themselves to support and encourage learning more effectively.

The Learning Impact Research Project (LIRP) undertaken by RCMG
was commissioned by Resource as part of the Inspiring Learning For
All vision. The aim was to develop a method of measuring the
impact of learning in museums, archives and libraries.

LIRP has created a basic conceptual framework of five Generic
Learning Outcomes (GLOs). Successful piloting across fifteen
museums, archives and libraries have demonstrated their potential
for measuring learning across the sector. They will form the basis
of a web-based Toolkit that can be used to help organisations make
the measurement of learning a vital part of organisational policy.

Research Centre for Museums and Galleries (RCMG)
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2.0 Context for the Learning Impact Research Project (LIRP)

The establishment of Resource, the Council for Museums, Archives
and Libraries in 2000 brought together three separate domains. All
had different methods, working practices and purposes. One
common aspect however is their contribution to public learning.

Resource has developed a powerful learning agenda. The Inspiring
Learning For All vision has the aim of encouraging museums,
archives and libraries to prioritise the learning experiences of their
users. LIRP is part of this vision. Its aim is to develop a method for
showing the impact that museums, archives and libraries can have
upon their users.

Despite their importance as places of learning, little information is
known about how museums, archives and libraries impact upon the
learning experiences of their users. Not all museums, archives and
libraries see themselves as places that should primarily focus on the
learning experiences of their users. In many cases the emphasis
has been on service targets. As a result, attitudes towards learning
vary enormously across organisations as well as across the sector
as a whole. Common concepts of learning and a language to
describe the experiences that users have are also lacking.

A broad understanding of the scope of learning across the
museums, archives and libraries sector is currently unavailable.
There has been little research into the impact or outcomes of
learning in museums, archives and libraries. Many organisations
are aware of some aspects of the experiences their users have.
Data is collected from comments books, interviews and
questionnaires for example. However, this is not always analysed
and reliable evidence showing evidence of learning is not easy to
obtain.

The launch of Inspiring Learning For All is an important
development therefore in changing the balance in museums
archives and libraries towards facilitating the learning experiences
of their users. The challenge for the Learning Impact Research
Project was to develop a method that all museums, archives and
libraries could use to measure the outcomes and impact of learning
upon their users.

Research Centre for Museums and Galleries (RCMG)
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3.0 Learning in Museums, Archives and Libraries

Learning in museums, archives and libraries is different from that in
formal education establishments and users of museums, archives
and libraries are different from those in educational institutions.
They are not involved in formal learning systems like those of
schools or colleges. Museums archives and libraries do get visits
from formal groups such as school groups and adult groups.
However, most users are informal users. These can include
individuals, family groups or friendship groups. They ray be
learning as a hobby, or for enjoyment. They may be non-accredited
learners. Many users might not even see their visit to a museum,
archive or library as a learning experience, although they may be
learning whilst enjoying their “day out.” Learning is open-ended
and self-directed and museums archives and libraries may be used
for a wide range of purposes.

Within these learners will be a diverse range of learning styles and
learning agendas. People like to learn in different ways whether by
reading, interacting with people, or by touching and doing. The
range of reasons for learning are also vast. They may be focused
and specific e.g. using an archive to research family history. They
may be unfocused and unspecific e.g. someone visiting an art
gallery in their lunch-break or wandering into a library. On the
whole, museums, archives and libraries are unaware of the learning
objectives of their users. Learning is not restricted to site visits
either. Museums archives and libraries produce a wealth of
information that can be accessed by users including web-sites,
books, teacher-packs and leaflets to name a few. How many
museums, archives and libraries can say why people use these
materials and what they learn from them?

The outcomes of these learning experiences are equally diverse.
They may include increased knowledge and understanding,
development of new skills and abilities or inspiration to learn more.
Often, learners use museums, archives and libraries to reinforce
knowledge that they already have. Learning can also be short-term
and long-term. A learner might not use their new knowledge or
ability until a long time after the actual learning event.

Learning in museums, archives and libraries is therefore a
complicated business. It is not surprising that the difficulty of
measuring learning in informal environments like cultural
organisations is continually debated. Added to this is that many of
the learning outcomes from such environments are the so-called
“soft” outcomes. These include attitudes, values, emotions and

Research Centre for Museums and Galleries (RCMG)



Measuring the Outcomes and Impact of Learning in Museums, Archives and Libraries 01 05 2003

beliefs. Often these outcomes are not even seen as evidence of
learning as the emphasis is on “hard” facts and demonstrable skills.
Also it would be inappropriate for museums, archives and libraries
to set specific learning outcomes for learners to achieve. They do
not know the prior knowledge of their users and so would unable to
make judgements about how much users had learnt. Users
themselves however are capable of making such judgements about
their own learning. At present there is little evidence from
museums, archives and libraries to demonstrate this.

Cultural organisations like museums archives and libraries,
however, want, and need, to be able to describe the learning that
occurs. The Government is emphasising the importance of lifelong
learning and increased access to learning for everybody. It is
important to present funding bodies with evidence of the depth and
extent of learning in museums, archives and libraries. Museums,
archives and libraries provide unique environments for learning.
This has long been recognised. However, the actual evidence of the
impact of learning upon users is lacking.

Currently, the learning potential of museums, archives and libraries
is not fully realised. Learning processes and potential outcomes are
not well understood. By developing the Generic Learning Outcomes
(GLOs) LIRP gives museums, archives and libraries a means of
understanding, analysing and talking about Ilearning. The
development of a conceptual framework and the construction of
research tools can enable the collection, interpretation and
presentation of the evidence of learning.

Research Centre for Museums and Galleries (RCMG)
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4.0 Understanding Learning

The focus of Inspiring Learning For All is on the users of museums,
archives and libraries rather than the organisation. This reflects a
wider change in how learning is understood. The emphasis is no
longer on “education”, which implies a society-wide system with
common standards, but on “learning”. Learning emphasises
individual learners, learning processes and learning outcomes.

Learning is widely seen as a lifelong process of making meaning. It
is not limited to formal educational provision. Current government
policy recognises lifelong learning and is working towards equality of
provision and easier access to learning possibilities for the many.
Museums, archives and libraries can clearly contribute to the
lifelong learning agenda. Hence the emphasis on the facilitation and
measurement of the impact of learning that is the basis of Inspiring
Learning For All.

The traditional view of learning is as a “product” connected to
scholarship and knowledge. This way of thinking often sees
learning as something that only happens in formal educational
establishments. This view is still widely held in many museums,
archives and libraries, and many have never had to collect or
present evidence of learning in a systematic way before. The focus
has been on providing a service for users with little emphasis on the
importance of learning within the organisation, or even encouraging
learning.

This traditional view of learning does not favour museums, archives
and libraries. Learning in cultural organisations is associated with
creativity and innovative thinking, and there can also be seen the
development of attitudes and values. In this way, learning is not
separate from emotions. In fact, emotions can help people to learn
more. Enjoyment, amazement or inspiration can provide the
motivation to acquire facts and knowledge.

This view of learning is more suitable for museums, archives and
libraries. It allows the potential for the out-of-the-ordinary,
inspirational and wonderful experiences that are associated with
learning in cultural organisations like museums, archives and
libraries to be counted as learning. Within the traditional view of
learning, these experiences would be ignored. Understanding
learning as simply the acquisition of facts and knowledge is not wide
enough to include these experiences.

Research Centre for Museums and Galleries (RCMG)
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4.1 The Challenge for Resource and LIRP

The challenge for Inspiring Learning For All and LIRP is to develop
and expand the traditional, narrow view of learning into something
much broader.

Firstly, LIRP had to develop an agreed understanding of learning for
museums, archives and libraries. At present, there is no common
understanding of learning across the sector. Therefore, LIRP
adopted the broad definition of learning used by the Campaign for
Learning and adopted by Resource for Inspiring Learning For All.

Learning is a process of active engagement with
experience. It is what people do when they want to
make sense of the world. It may involve increase in or
deepening of skills, knowledge, understanding, values,
feelings, attitudes and the capacity to reflect. Effective
learning leads to change, development and the desire to
learn more.

This definition follows current- government policy. Instead of an
emphasis on traditional teacher-centred learning, the emphasis is
on learner-centred processes. Learning is a process and an
experience rather than a “product” of scholarship and knowledge.

The significant aspects of the learning “theory” adopted by Resource
and LIRP is that learning is a lifelong process of making meaning.
Individual learning is highly diverse and unpredictable, requiring
different modes of attention from wide open to tightly focused.
Users in museums, archives and libraries vary in the depth and level
of their learning and these differences can also be seen across the
museum, archive and library sector. There is an emphasis on the
potential for creativity and innovative thinking, a feature of learning
within a cultural context. Learning can be individual or social, as
learners may often share their learning experiences and outcomes
with family, friends or social groups.

From this theory was developed the system of Generic Learning
QOutcomes that forms the conceptual framework for measuring
learning in museums, archives and libraries. Successful piloting
across fifteen museums, archives and libraries have demonstrated
their potential for measuring learning across the sector.

Research Centre for Museums and Galleries (RCMG)
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4.2 Summary of the Learning theory behind LIRP
e A focus on learners and their learning experiences
+ Learning is a lifelong process of meaning making

e Learning includes change and development in emotions, skills,
behaviour attitudes and values

e Learning as a verb (the act of learning) rather than a noun
(learning/scholarship)

e Enjoyment, amazement or inspiration can provide the
motivation to acquire facts and knowledge

e Learning is a process of identity-building

e Learning is both individual and social

Research Centre for Museums and Galleries (RCMG)
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4.3 What are Learning Outcomes?

Learning outcomes are the results of a learning experience.
Outcomes are understood in relation to individuals and may be
short-term or long-term.

In the formal education sector, learning outcomes are a well-
developed concept. They are used to describe what the learner will
learn from a programme of study and can be used to make
judgements about a learner’s progress.

Learning outcomes are distinguished from learning objectives.
These describe what a programme will teach. For example, the
fearning objective of a library IT programme may be to teach people
how to search the Internet or to use email. The learning outcome
might be for the learner to develop the confidence to use a
computer more regularly.

4.4 Specific and Generic Learning Outcomes

Learning outcomes can also be defined as specific or generic.
Specific learning outcomes are related to specific programmes of
study and are more tightly focused than generic learning outcomes
which consist of broader . categories. For example, after a
programme of study in art history, participants might gain some
specific knowledge about the names and styles of different artists.
The generic outcomes of this learning would be an increase in
knowledge and (possibly) understanding.

Unlike in formal education, museums, archives and libraries will not
be able to make judgments about how much their users have learnt
or how much progress they have made. However, users
themselves will be able to make judgements about their own
learning. They will be able to articulate what they found out and if
that was what they were looking for. They can say whether they
were inspired or had an enjoyable time. Collecting evidence of
learning outcomes in museums, archives and libraries therefore
must involve asking users how they feel about their own learning.

LIRP recognises that learners will have highly diverse learning
outcomes. The Generic Learning Outcomes have been developed so
that these individual outcomes can be captured and grouped into
categories, thereby giving a rich picture of the impact of learning in
museums, archives and libraries. Categorising the learning
outcomes described by individual people into five broad generic
outcomes enables the breadth of learning across the sector to be
presented.

Research Centre for Museums and Galleries (RCMG) i0
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5.0 Generic Learning Outcomes in Museums, Archives and
Libraries

LIRP has developed a system of Generic Learning Outcomes (GLOs)
to measure the impact of learning in museums, archives and
libraries:

¢ Increase in knowledge and understanding
+ Increase in skills

¢ Change in attitudes or values

¢ Evidence of enjoyment, inspiration and creativity
+ Evidence of activity, behaviour, progression
During the piloting phase of LIRP fifteen museums, archives and
libraries used the GLOs to carry out different kinds of evaluation and
research. Evidence for each GLO was found in each organisation

and no additional GLOs were found to be necessary.

Each GLO is described in detail below. Each GLO conveys the
richness and depth of learning that is possible in cultural

organisations. Alongside are some examples of evidence
statements.
Research Centre for Museums and Galleries (RCMG) 17
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5.1 Increase in knowledge and understanding

Learning new facts or information, or using prior knowledge in new
ways. Coming to a deeper understanding. Knowing ‘what’ or
knowing ‘about’. It includes learning facts or information and
grasping meaning more firmly. Well-known information may take on
a new relevance or be made meaningful in a new way during a
museum, archive or library visit.

Knowledge and understanding might be subject-specific, or might
result in making connections between or across subject areas. It
also includes learning more about everyday life. Knowledge and
understanding includes the development of a more complex view of
self, family, neighbourhood, or personal world.

"I gained an insight into life in major cities and how it is different to
my life,” said one teenage library user in Poole after a reading
group discussion at one of the LIRP pilot sites.

Knowledge and understanding can include finding out more
information about how museums, archives or libraries operate: "We
thoroughly enjoyed our visit and learnt a lot of what you do and
how we can benefit if we want to research anything ourselves”
wrote one user of Somerset Record Office.

Research Centre for Museums and Galleries (RCMG)
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5.2 Increase in skills

Having a skill means knowing ‘how to’ to do something. There are
many different ways that skills are described.

o Intellectual skills (reading, thinking critically and analytically,
being able to present a reasoned point of view, weighing up
different forms of evidence)

o Key skills (numeracy, communication, use of ICT, learning how
to learn)

« Information management skills (locating information, using
information management systems, evaluating information)

e Social skills (meeting people, being friendly, introducing others,
remembering names, showing an interest in the concerns of
others, team working)

o Emotional skills (managing intense feelings such as anger,
channelling energy into productive outcomes, recognising the
feelings of others)

o Communication skills (writing, speaking, listening, giving a
presentation, making a TV programme)

e Physical skills (running, dancing, manipulating materials to
make things)

Following Essex Libraries Big Summer Read a parent wrote: "It does
have an effect on reading, certainly with my son, it maintains his
fluency and familiarity with words.”

A 13-14 year-old school student wrote after a visit to the Imperial
War Museum: "I have learnt to look at the exhibits and reflect on
why they are there and their importance.”

A teacher’s school visit evaluation form at Prescot Museum stated:
"Literacy, design and speaking and listening skills were all enhanced
in a practical way.”

Research Centre for Museums and Galleries (RCMG)
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5.3 Change in attitudes and values

Change in feelings, perceptions, or opinions about self, other people
and things, and the wider world. Being able to give reasons for
actions and personal viewpoints. Increase in empathy, capacity for
tolerance. Increased motivation. Values and attitudes are an
integral part of learning. New experiences and information change
or reinforce perceptions and feelings. Values underpin actions and
behaviour, even though they are frequently unexamined. Attitudes
and values that are especially relevant within museums, archives
and libraries include:

o Attitudes towards self
o Attitudes towards others
o Attitudes towards the organisation

Use of MAL can result in more positive attitudes to learning. “I fee/
much happier about requesting and getting hold of information,”
said a distance learning postgraduate student after information
management skills training at the University of Leicester library).

Empathy makes an important contribution to the development of
values and attitudes. "It was really scary and it felt like you were in
a real Victorian classroom,” a child said after a visit to a Victorian
classroom reconstruction at St. John’s Museum in Warwick.

Research Centre for Museums and Galleries (RCMG)
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5.4 Evidence of enjoyment, inspiration, creativity

Evidence of having fun, or being surprised while using a library,
archive or museum. Evidence of innovative thoughts, actions or
things. Evidence of exploration, experimentation and making.

Enjoyment adds to the quality of life: "I'm retired and I read for
pleasure as a hobby”, said one library user. Enjoyment in learning
leads to motivation. A young visitor to the Women's Library drew
herself in the archive and wrote: “I Joved the dewey numbers and I
learned a lot.” Motivation facilitates success, creativity, invention
and innovative ways of thinking and doing.

Visiting a museum, archive or library may result in feeling inspired.
A young teenager visiting the Holocaust exhibition at the Imperial
War Museum, London was inspired by: “Martin Luther King and how
he was brave enough to stand up to America.”

A visitor to Wolverhampton Museum and Art Gallery used the
gallery to lift her out of her everyday routine:

“...I think you spend most of your life living from one day to the
next, thinking about bills, thinking about going to work, driving up
and down the motorway or something - you go to an art gallery and
you are living and experiencing art. It’s a higher form of living.”

The experience of museums, archives and libraries can result in
creativity. A teacher wrote after a visit to Warwickshire Museums:
"Almost without exception the children thoroughly enjoyed the day
- one particularly hard to please pupil claiming it was the best trip
he has ever been on! It inspired some excellent recounts of the day
prompting some to write more than ever achieved in class!”

A parent wrote after the Big Summer Read at Essex Libraries:
“"Rachel and Nathan enjoyed the Reading Planet very much. Rachel
made her own paper and took a sample of it into the library.”

Research Centre for Museums and Galleries (RCMG)
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5.5 Evidence of activity, behaviour, progression

What people do, intend to do or have done. The way people balance
and manage their lives, including their work, study or family
contexts. Actions can be observed or people may report what they
did.

A visitor to the Soundtrack exhibition at Leeds Art Gallery, which
used sound to accompany artworks, described how this changed
their behaviour in the gallery: “I think the sound makes the viewer
use all the senses. I found myself more involved in actually stopping
and looking...”

One outcome of learning may be the intention to act. An email to
Essex Record Office stated: "Thank you for your excellent reply. I
am thoroughly impressed by the speed, depth and clarity of your
response. The information is wonderful and I will be following up on
all your suggestions.”

Sometimes learning can result in profound change in the way
people manage their lives. A comment card in Leamington Library
read as follows:" I come here to practise. I am just learning to use
the computers. The computer is now an accessory for living.”

Research Centre for Museums and Galleries (RCMG)
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6.0 Piloting the Generic Learning Outcomes

The GLO system was piloted in fifteen museums, archives and
libraries between September 2002 and February 2003. These were
chosen from the organisations piloting Inspiring Learning For All.
They were chosen to give the best coverage of museums, archives
and libraries in terms of size, mission of organisation and
geographical location.

Training was given prior to the LIRP Pilot phase and support was
given from LIRP team members during the pilot process.

6.1 Aim of the Pilot Phase

The aim of the LIRP pilot phase was to test the GLO conceptual
framework across a diverse group of organisations. Three types of
project were set up. Overall, the GLOs were used to:

Categorise existing data collected by seven of the organisations
e.g. Somerset Archives who looked at a range of material
including comments ‘cards, emails, user surveys and comments
from talks and activities.

« Improve data collection tools in four of the organisations by
asking more focused questions about learning e.g. Warwickshire
Libraries asked people using their computer facilities “"How has
using the computer helped you to “learn” - or furthered your
work?”

o Develop new evaluation research projects in four of the
organisations that focused more directly on learning and its
outcomes e.g. Poole library used video to capture a teenage
reading group talking about what they learned from a story that
focused on anorexia.

e« Confirm that evidence could be categorised, analysed and
interpreted in relation to the GLOs

e Structure the reports that discussed and presented evidence of
the five learning outcomes

The fifteen organisations developed individual plans for collecting
data. This data was then coded using the GLOs. Data could then
be analysed in two ways:

Research Centre for Museums and Galleries (RCMG)
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¢ Quantitative - counting the occurrence of each GLO and
producing tables or charts for comparisons

¢ Qualitative - describing the range and depth of evidence from
each GLO, often using quotes from users

A final project report presenting their findings was completed by
each organisation.

6.2 Outcomes of the Pilot Phase

The piloting process was absolutely vital in both testing the
conceptual framework and in bringing to light issues that need to be
addressed in regard to the pilots’ talking about and analysing
learning.

The pilot organisations were able to use the GLOs for analysing
data, improving tools for data generation and developing new
projects for measuring learning. Even existing data that had not
been collected specifically to find evidence of learning could be
categorised. Initial scepticism was unfounded and no additional
GLOs were needed.

“The outcomes of the data analysis did not justify
initial scepticism. Although standard comment and
complaints, and user surveys, yielded very little,
other more focused sources were surprisingly fruitful.
The exercise repaid the work that it demanded and
yielded valuable insights both in respect of the most
effective ways of collecting rich data and the most
effective ways of facilitating learning.”

Tom Mayberry and colleagues, Somerset Record Office

Every organisation found a way of using the GLOs. Most
participants involved in the pilot process have already
enthusiastically incorporated the GLOs into their practice although
this was not required as part of the pilot process.

“The Generic Learning Outcomes have given us a
language and a framework to demonstrate to more
traditional learning providers the unique contribution
that museums, archives and libraries make to the
learning agenda. This will help us develop local
learning partnerships to deliver community learning
based on individual learners’ needs.”

Fiona Williams, Culture and Community Learning,
Poole

Research Centre for Museums and Galleries (RCMG)
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Some pilot organisations were innovative in their use of the GLOs.
Uses included staff training, future planning for the organisation and
briefing designers for an exhibition.

Colleagues working on two major projects at IWM
Duxford and the Churchill Museum at the Cabinet War
Rooms have incorporated the GLOs into their thinking
about exhibition development. For the Churchill
Museum the results of this thinking has been
incorporated into the brief for designers.”

Sam Heywood, Imperial War Museum, London.

“The Generic Learning Outcomes approach has
already been incorporated into the evaluation plan for
the NOF Digitise Project “Windows on Warwickshire.”
We are very interested to explore how the GLOs can
be used to gather evidence about online learning.”

Jo Rice, Warwickshire Museums and Archives.

The pilot phase revealed that many of the participants were unused
to thinking about or talking about learning. Some organisations
were not asking their users about their learning experiences and the
focus was on satisfaction with the organisation’s provision. The lack
of experience in thinking about Ilearning meant that some
organisations found it difficult to distinguish between the different
outcomes and more general comments. Coding in relation to each
GLO was also a problem for some. There were instances of multiple
coding and mis-coding and some participants were worried about
bias and subjectivity.

Using the Generic Learning Outcomes represented a steep learning
curve for many participants. This was demonstrated in the majority
of reports submitted by the pilot organisations where no claims
were made on the basis of the evidence of learning that was
collected. While evidence for learning outcomes were found in all
the organisations involved, many lacked the experience to interpret
the evidence and to make confident claims based on it.

The general lack of experience in understanding and researching
learning and its outcomes suggests that considerable support will be
needed to introduce the GLOs to the sector. However, the GLOs
gave many of the organisations involved in the pilot process a
language and a confidence to begin the process of facilitating and
finding evidence of learning.

Research Centre for Museums and Galleries (RCMG)
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“I think that the generation of new tools has been
one of the most positive outcomes of the pilot
process. It has really given a new perspective on
how to design evaluation that gives you useful
evidence and relevant feedback. It has also ensured
that encouraging dialogue with users is at the
forefront of all our developments.”

Sue Arnold, Knowsley Museum Service.

Research Centra for Museumns and Gaileries (RCMG)
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7.0 Value of the Generic Learning Outcomes

The breadth and simplicity of the GLOs allows them to be used
across museums, archives and libraries. It is not a prescriptive

framework. It is intended to facilitate discussion, analysis and the
collection of evidence.

The GLOs can be used flexibly. They can be adapted to suit the
individual needs of museums, archives and libraries. The pilot
phase showed that the GLOs could be used in ways that were not
planned as part of LIRP. There is also the potential for the GLOs to

be used systematically across the sector to give a national picture of
learning impact.

Research Centre for Museums and Galleries (RCMG)
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8.0 Summary

There are two main ways of using the GLOs in museums, archives
and libraries.

First, as a collective way of understanding learning across the
sector. The GLOs can be used as a planning tool for auditing,
evaluating and improving the opportunities for learning in
organisations.

s Establishing a basic framework within which learning outcomes
can be identified and described

e Enabling museums archives and libraries to develop and share a
common understanding of learning

* Providing a common language and framework to use when
talking about learning to others e.g. colleagues, funders, users,
evaluators and policy makers

e Providing a set of categories for auditing existing provision and
planning for learning

Second, the GLOs can be used a research framework for generating,
interpreting and presenting evidence of learning which has been
agreed and tested across the museums, archives and libraries
sector.

e« Enabling the systematic generation, collection, analysis and
interpretation of evidence

e Helping to develop new evaluation research methods, design
tools and categorise evidence

e Measuring both the depth and breadth of learning in individual
organisations and across / between organisations. This is
through quantitative methods e.g. counting the occurrence of
each GLO and producing tables or charts (breadth), or by
qualitative methods e.g. describing the range of evidence from
each GLO using quotes from users (depth).

e Evaluating on-site and on-line learning
The use of the Generic Learning Outcomes is not restricted to

museums, archives and libraries. There is the potential to use them
in other cultural and educational fields.

Research Centre for Museurns and Galleries (RCMG)
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9.0 The Outcomes of the Learning Impact Research Project

LIRP has resulted in a powerful conceptual framework which can be
used to develop a range of research and evaluation methods and
tools. These will measure the impact of learning in museums,
archives and libraries.

The main outcome of LIRP will be a web-based Learning Outcomes
Toolkit. Launched early 2004 this will include:

¢ Understanding Learning
e The Generic Learning Outcomes
¢ Finding evidence of learning

Guidance will be given on:

+ Measuring learning at organisational level
e Report-writing

Examples in the Toolkit will be given of:

« Different approaches to measuring learning outcomes
e Specific tools that can be used and adapted by organisations

The GLO system has been carefully developed and tested. It has
been reviewed in relation to early and current work on learning
outcomes. It has been tested successfully with fifteen organisations
from the museums, archives and libraries sector.

The GLO system is easy to understand. Once understood it can be
used in a range of flexible approaches. The GLO system is a rich
resource for museums archives and libraries, and is of value beyond
the sector.

Research Centre for Museums and Galleries (RCMG)
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Investigating learning outcomes and impacts of visits to
London’s Hub Museums 1: Qualitative baselines

Teachers’ Ideas About Learning in Museums

Emily Johnsson, EPDP Research Officer, London Museums Hub, Autumn 2003

1. Introduction and Aims

Following the requirements set by Resource to build up baseline information about current
numbers of school aged visitors to the Hub museums, it was suggested that quaiitative data
should be collected for the purpose of being able to assess any increase of impact of visits,
learning outcomes and quality of provision to schools. Further, it was suggested that this
research be linked to the Inspiring learning for all framework and that the Generic Learning
Outcomes suggested by the Learning Impact Research Project Team be explored (see Hooper-
Greenhill, Moussouri, Dodd, Vincent, Morrison, Pickford & Matarasso, 2002). To this end, a
series of focus groups with KS2 teachers who had visited the London Hub museums were

carried out.

Specifically, the aims of the project were

- To provide additional, complimentary baseline data, in the form of a qualitative impact
assessment, linked to Resource’s Inspiring Learning for all Framework and Generic Learning
Outcomes, in order to inform EPDP planning and to facilitate long-term evaluation of the EPDP.

- To investigate how activities that represent the best potential of each Hub museum’s schools’
provision impact on pupils and teachers from mainstream schools, in terms of Generic Learning
Qutcomes.

- To gather information from secondary sources; e.g. teachers who have visited a Hub museum
with their pupils during the academic year 2002-2003, regarding their views on the impact of the

visit on their pupils (and themselves) and their ideas about ways of increasing the impact of
visits.

This report outlines the methodology, areas that were explored and why, and research findings.
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2. Methodology

2.1 Focus groups

Focus groups are common means of investigating attitudes and opinions of museum visitors in
order to inform decision-making about exhibitions, activities and materials.

In particular, the focus group is an interesting method for exploring key issues for a particular
set of people (profession, age, gender, interest specific etc), as the group dynamic can

encourage rich discussions.

2.2 Recruitment of Participants

Participants for 4 focus groups, 1 for each London Hub Museum, were recruited for the purpose
of this research project. The aim was to recruit 8 teachers having visited a particular Hub
museum from mainstream schools with their Key Stage 2 pupils. As far as possible, teachers
who had used the museums’ activities that best reflect the potential of that museums’ provision
to schools were recruited. The following reasons underlie the rationale of the recruitment

procedures:

- Key stage 2 pupils from mainstream schools are the Hub museums’ core audience.

- Other research, with teachers from other schools and other key stages will be carried
out in the future. It was argued that the core audience had to be prioritised at first
instance.

- Knowing something about the impact of visits and participation in sessions that refiect
the best potential of the museum’s provision to the core school audience will inform
decision making about how to raise the quality of sessions offered to schools by the
museum.

- Schools’ officers and other representatives from the London Hub museums education
departments identified activities and sessions representing the best potential of their
education service to schools, based on feedback from teachers and those leading the

sessions.

2.3 Fieldwork

The groups were carried out during two weeks in October during late afternoons (7/10
Horniman Museum, 8/10 Museum of London, 14/10 Geffrye Museum, 16/10 London’s Transport
Museum.). Not all participants that had said they would come did in fact turn up. On more than
one occasion, last minute cancellations occurred. On average, 6 participants took part in the
discussions for each museum. Participants were offered £25 for their time, and were served
refreshments. The London Hub EPDP Research Officer, Emily Johnsson, facilitated the

discussions.
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All discussions were audio taped and transcribed for analysis. The participants were asked for
their permission for the discussion to be recorded and confidentiality was stressed. Hence,
quotes in this report will not be attributed to any one person or school. Background information,
discussion guide and details how to get in contact with the researcher were handed to the
participants at the end of the discussion.

2.4 Issues to explore

Background

The aim of Resource's Learning Impact Research Project (LIRP, 2002) was to develop a
method for showing the impact that museums, archives and libraries can have upon their users.
The method developed is a toolkit that organisations can use for measuring learning across the
sector.

The challenge for Inspiring Learning For All, LIRP and users of this framework, is to expand the
traditional, narrow view of learning into something much broader. From this theory was
developed the system of Generic Learning Outcomes that forms the conceptual framework for
measuring learning in museums, archives and libraries.

The definition of learning adopted by Resource and the LIRP states that

Learning is a process of active engagement with experience. It is what people
do when they want to make sense of the world. It may invoive increase in or
deepening of skills, knowledge, understanding, values, feelings, aftitudes and
the capacity to reflect. Effective learning leads to change, development and the

desire to learn more.

Learning is thus seen as a process and an experience rather than a “product” of scholarship
and knowledge.

The notion of learning outcomes is important aspects of learning assessment and instruction in
formal learning environments. These are often linked to performances in standardised test and
attainment targets. However, researchers in education and cognitive psychology have over the
past decades investigated aspects of learning that if taken seriously, requires a broad definition
of learning. Such aspects may be motivation and the notion of ‘flow’ (Csikszentmilay &
Hermanson, 1995, Monique Boekaerts, 2002) self esteemn, curiosity, values and enthusiasm
(see Vosniadou, 2001, How children learn).

The Generic Learning Outcomes are

- Increase in knowledge and understanding

- Increase in skills: intellectual, practical, professional

- Change in attitudes or values

- Evidence of enjoyment, inspiration and creativity

- Evidence of activity, modification of behaviour, progression
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The significant aspects of the learning “theory” adopted by Resource and LIRP is that learning
is a lifelong process of making meaning. Individual learning is highly diverse and unpredictable,
requiring different modes of attention from wide open to tightly focused. Users in museums,
archives and libraries vary in the depth and level of their learning and these differences can also
be seen across the museum, archive and library sector.

There is an emphasis on the potential for creativity and innovative thinking, a feature of learning
within a cultural context. Learning can be individual or social, as learners may often share their
learning experiences and outcomes with family, friends or social groups.

Discussion guide

The discussion guide was developed on the basis of the Generic Learning Outcomes. In
addition, each Hub museum was encouraged to include questions of particular importance to

their museum.

The following general issues were explored with teachers

- Views about learning and How to measure learning

- Remembering the visit to the Museum

- Preparing for the visit to the Museum

- Generic Learning Outcomes- What they are

- Evaluating the Impact of the Museum visit in hindsight using the GLOs
- Relationships with the GLOs and curriculum areas

- Special features of activities that encourage GLOs

- Increasing the impact of Museum visits

- Museum support for teaching and learning- general
Museum specific questions related to booking systems, marketing and object based learning.
The discussion guide that was used in this pilot study (see pp 5-11) can be found in the

Appendix of this report. It can be used as a script, a general guide or as a map of questions
from which themes can be selected and explored separately in more detail.
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3. Research Findings

It follows from the nature of the research questions that many of the findings are interlinked.
Evidence in the form of quotes from the discussion groups can be found in the appendix
(Appendix Part 1). These have been organised under headlines relating to the questions
outlined in the discussion guide. The section below presents general key findings and themes.

Key general findings, London Hub museums GLO teacher consultation

Definitions of learning & learning in museums

Participants gave different definitions to what leamning is. Some described it as experience,
some that it was to do with finding something out that you didn’t know before, and others that it
could be something memorable.

When asked if learning is different in the museum to the classroom, participants replied that
they believed that learning is and can be effective in the museum because of the particular
environment. Participants perceived the museum environment to be visual, engaging, ‘more
alive’, contextualised, fun, multi-sensory, imaginative, arousing emotion, that it gave a
connection to real life; a place where pupils were given opportunities to explore new skills
through interplay, hands-on and mjnds on learning. Others suggested that learning in museums
is ‘added on’ experience; others that it is ‘inclusive’ and that it is encouraged by visual and audio
resources that did not exist in the classroom. This aspect was seen as particularly important for
those pupils learning English as a second or additional language. One participant said that
pupils are ‘freer’ in a museum.

Measuring learning

Participants placed great emphasis on qualitative rather than quantitative assessment
(traditional pen and pencil tests); which most disliked. Some of the older participants felt that
they had not for a long time been encouraged to think beyond quantitative assessment, but that
they had started out in their careers with a very different outlook. These participants felt that
discussing learning in terms of the generic learning outcomes enabled them to revisit, after 25
years, a more child-centred approach to the learning process.

Most participants ‘measured’ their pupiis’ learning through observations and discussions and
conversations with the children; expioring their memories and how the pupils made links
between the museum visit and prior knowledge. In particular, they felt that a trip to the museum
enabled them and their pupils to talk informaily in a non-threatening environment and to get to
know each other better. Such opportunity was seen as key to the development of English
language skilis with pupils learning English as a second or additional language.

Participants saw evidence of learning outcomes encouraged by visits to museums amongst
their pupils through activities that took place in the classroom after the visit, for example in
drama and role- play, images, craft work and creative writing.
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Generic Learning Outcomes

Knowledge and Understanding

Some participants feit that for many children there was an increase in knowledge and
understanding of particular topics after the visit to the museum. Others felt that learning
outcomes other than increased knowledge of particular subjects (e.g. skills, motivation, self
esteem) were both more important and more evident amongst their pupils. Many participants
felt that children got a sense of connection between subjects during the visit to the museum.
However, it emerged from the discussions that such connections could have been emphasised
more, not only by teachers, but also by the museum staff or materials. Further it was felt that the
museum visits were cross-curricular experiences. Another aspect of understanding that was
mentioned by the participants was the important connection pupils could gain from visits to the
Hub museums with ‘time and space’; linking their lives to the lives of people of the past and the
future. This, it was felt, influenced pupils’ sense of themselves and their environment in a
positive and empowering way.

Cultural understanding was seen as enhanced through visits to the London Hub museums as
the children were encouraged to connect with their cultural heritage and to find common themes
between people of different times and backgrounds.

Skills

Participants felt that a variety of skills were and could be gained from visits to the London Hub
museums. One of the most important skills talked about were literacy skills, as talking and
listening were encouraged by interactive sessions. Further, participants felt that the whole
experience of the visit gave children something to talk about, to write about or re-enact in the
classroom. However, a few participants mentioned that displays need inciude text aimed at
children, and text appropriate for those with special educational needs (appropriate for those
learning English as a second or additional language, and Braille). Currently, teachers spend
much time reading wall texts and interpreting these to their pupils when going on the self-led
section of their visits.

Participants also mentioned the encouragement of social skills through trips to museums. Most
participants worked with children in deprived areas of London who did not have any experience
of visiting places in London. To these children, some of the most important learning outcomes of
the trip to the museum might involve getting a greater sense of the city in which they live and
the treasures it has to offer.

Participants talked about the fact that activities in the museum encouraged the children to work
together and helped them to ‘bond’. This was seen as enhancing team-working skills that
echoed back in the classroom, also between children of different abilities. Numeracy had also
been encouraged somewhat by the museum visits, but much less so than literacy skills.

Those pupils who attended art or craft workshops learned new skills or developed existing ones

within these areas.
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Other skills that were discussed as being encouraged by the visits to the Hub museums were
higher order thinking skills such as problem solving skills and inquiry thinking. Learning how to
ask questions and access knowledge for yourself were emphasised by participants as important
outcomes of the museum visits. This, in turn, encouraged and empowered pupils to start taking
responsibility for their own learning (learning for themselves). The ability to make links across
domains (cognitive) was also seen as being encouraged by visits to the Hub museums.
Participants mentioned that these skills were encouraged through activities and question and
answer sections of the museum-led sessions.

Some teachers talked about an education for the ‘whole child’, and about learning across
environments as a way of encouraging pupils to acquire ‘skills for life’. Using the theme
Creativity, as encouraged by national targets, was seen as a possible means to explore a more
holistic approach to learning and teaching.

Self-esteem

The museum environment was seen as enhancing or having the potential to enhance self-
esteem amongst pupils in different ways. For example, children who might not be performing
well according to traditional assessment, or considered gifted by their peers in the classroom,
were given opportunities in the Museum to explore and display skills they have not had the
chance to do before. Such opportﬁhities made these children ‘shine’ and teachers and peers
get to know them better. In this way, pupils were able to communicate and express themselves
in ways they had not been able to do in the classroom. This, participants felt, not only enhanced
self-confidence for individual pupils, but also encouraged a more equality- based group-
dynamic. One teacher talked about one of his pupils who have great problems remaining still
and concentrating for more than very short periods of time in the classroom that had been
engaged and focused in the museum environment for longer periods.

Another teacher mentioned psychologist Howard Gardner’s theory of Multiple Intelligences in
this context and about the importance of recognizing and making available learning
opportunities for children of different intelligences and abilities; relating this to the idea of an
education for the ‘whole’ child.

Other teachers mentioned that they felt that self-confidence amongst their pupils had been
encouraged by means of gaining a greater sense of a link with people in the past, and through
engaging in activities where they had been made responsible for something which they could
take ownership of (for example in role-play). The participants described many museum-ied
sessions as inclusive; in particular for those children learning English as an additional language,
and felt that this also encouraged an increase in self-confidence amongst the pupils.

Increased knowledge within a subject area encouraged by the visit made some children
‘experts’ whom others would ask questions - another way in which teachers were noticing
change in behaviours and self-esteem following the visits to the London Hub museums.
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Enjoyment

Participants expressed that the pupils had enjoyed their visits to the museums; evidence of this
was seen during the visits themselves through children’s participation in activities and their
display of excitement. On the way back to the school and when back in the classroom,
enjoyment and excitement sparked by the visit was expressed through individual conversations
and group discussions and through sharing and re-living memories from the trip in different
ways. Many participants told the groups that their pupils wanted to go back to the museum
because they had enjoyed it so much. For many children, the visit to the London Hub museum
had been their first ever visit to a museum, and for many, their first trip to central London and/or
on the tube.

Enthusiasm, Motivation and Inspiration

Teachers felt that pupils came away with enthusiasm for museums and for learning more about
some things in particular. Teachers expressed that it was easier for them to teach a particular
curriculum topic if they had been to the museum first, as the activities in the museum had
motivated and focused the children considerably.

The ways in which activiies were delivered was seen as the most influential factor on
motivating the children and generating enthusiasm.

Some teachers mentioned that the way in which the museum education staff had contributed by
making sure those delivering the sessions knew about special requirements and provided
information for teachers, had subsequently made an enormous difference to the quality of the
session delivered, which in turn had affected the way in which pupils were able to engage and
be inspired.

Participants saw evidence of inspiration and enthusiasm through behaviour (participation) in the

classroom and materials produced.

Curiosity

One teacher in particular told the group of some of her pupils who normally don't display signs
of inquisitiveness or curiosity (apart from when ‘testing boundaries’ with aduits); had showed
desire to find out more as a result of participating in the museum-led session, and that they
were able to. This participant felt that she would like to visit a museum at the start of every new
unit.

Creativity

Participants spoke of different ways in which pupils had been engaged in creative activities in
the museum,; through drama, craft workshops and through being encouraged to ask questions.
A key component during these sessions were that the children’s’ imagination had been sparked
and this, in turn, encouraged engagement, interest and enthusiasm.

Some participants felt that creativity (with or without National curriculum guidelines) could be
used in the classroom across the curriculum to encourage thinking skills as well as expression;
and generally to make things more ‘alive’.
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For some classes that had come to the Hub museums, the visit was part of a larger programme
of study, which involved many creative elements both before and after the visit to the museum.

Behaviour, Values, Progression

Participants had seen evidence of modification of pupils’ behaviour after the visit to the museum.
For example, pupils were able to talk in more sophisticated ways with their teachers, and pupil
and teacher relationships were strengthened by being able to interact informally. Further, pupils
were seen working better together, also those of varying abilities. One teacher said that their
pupils were able to access and offer different interpretations of the activities and displays in the
museum from their own point of view. Making links with past and future people and finding
common themes between people from different backgrounds and times encouraged empathetic
values, participants felt.

Citizenship & Sustainable development

Aspects of learning about Citizenship were encouraged by visits to the London Hub museums,
participants felt. In particular, it was felt that a sense of ‘ownership’ was encouraged by the
notion of a link with the past, through learning about inequalities, struggles and conditions in
which people have lived, and comparing those with how we live today. These were good
starting points for discussions abolit citizenship and sustainability, participants said.

Some participants expressed that they felt that it was particularly difficult to make British history
relevant to children who have not lived very long in the UK, and those whose parents don’t have
experience of what it is like to live in the UK. These participants feit that museums can, and do,
provide support for teachers and pupils in this task, by providing a context and bringing British
history to life through interactive sessions. Further, one teacher talked about a session with a
black actress who played the part of a woman from a certain time in British History which had
made an enormous impact on his class of pupils who, to a large majority, are of African
Caribbean or African origin. The participant felt that the meeting with the actress had
encouraged his pupils to gain a greater sense of a link with British history, of being ‘part of the
past of this country. Further, it was felt by a couple of the participants that pupils were
encouraged to learn about the importance of looking after the environment and to look after

‘things’ (objects of a time); and the importance of developing sustainable solutions to problems.

What was it about the activity that encouraged the learning outcomes?

Participants felt that the nature of the sessions and the enthusiasm and knowledge of the
individual museumn staff or actors were aspects that influenced learning outcomes amongst
children the most. Some teachers emphasised that these individuals conveyed'to the children
that learning can be fun.

Further, education staff who had asked teachers about special educational needs or prior
knowledge of children, and passed this information on to those delivering the session, were also

seen as individuals having made major contributions to the subsequent learning outcomes.
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The museum environment per se; audio and visual displays and ‘props’ in sessions; objects to
touch, interactive displays, things to try and things to engage with etc were also seen as crucial
to all learning outcomes.

Some participants also talked about the museum visit as a shared experience, of finding
something out together and interacting with the environment.

‘Stand-alone’ visits vs. multiple visits

Participants felt that it was possible for there to be real impact from one single visit to a museum
and that they had seen evidence of such amongst their pupils. However, it was argued that
learning outcomes are longer lasting if they can be reinforced in some way. Reinforcement
could, for example, happen through follow-up work in the classroom or elsewhere. This way,
learning environments may be connected, participants felt.

Teachers said that bringing the pupils to the museum was to ‘start something’; introducing them
to the museum, to museums in general and to learning through museums. The participants
hoped that the children would ask their parents to take them back to the museum on weekends
and holidays. However, many participants said that the ideal would be to take the same children
for another visit to the same museum in order to explore something new or a different aspect of
the same topic. Participants said that they had never taken the same pupils twice to the same
museum and that it would be difficult to justify such trips (to colleagues, LEA and parents) and
that it would be difficult to fund. There were those participants that said that they felt that they
were not very restricted by school policy but that they hadn't yet pursued revisiting the same
museum with the same class. These were participants from more affluent schools. Some
teachers also said that pupils might return to the museum in another year or key stage with
different teachers. Further, participants felt that London’s museums had so much to offer and
that they found it important to take pupils to a variety of places. Participants were fond of the
idea to use different museums for the study of the same theme or curriculum area and doing
combined visits to museums in close proximity to one another. One teacher suggested that
video conferencing, where pupils could engage with an activity in the classroom and at the
same time interact with the ‘teacher’ in the museum after their visit to the museum would be a
great way of extending the visit and reinforce learning outcomes.

Planning, preparation and follow-up, teaching plans and National Curriculum

Participants expressed different ways of working in these areas. Some participants had planned
the trip to the Hub museum as part of a particular teaching programme (for example the
Victorians). One teacher had not told their pupils anything about the Museum before the visit as
a strategy to provoke enthusiasm. Some were greatly opposed to working in this way, and felt
that learning experiences need to be connected across environments. These teachers placed
importance on the pre-activity in the school, as well as the follow-up work. However, the
individual participant who had not prepared his pupils also emphasised the need for follow-up
work of which his class had done much.
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Many of the participants had organised activities in the classroom for follow-up work, such
included art- and craftwork on a particular theme, drama or creative writing. Others had
encouraged discussions and ‘recall’ sessions and then related the outcomes of these
discussions to subsequent work.

Others still, had not done much follow-up work. These participants said they had not done
follow-up work because their trip had been an ‘extra’; a trip that had not fitted in with their

teaching plan.

Many teachers had used some materials from the museums in their preparatory work, but the
level to which such were available varied greatly amongst the museums. None of the
participants (apart from one who had used a loan box shortly after one of his visits to the
museum) had used materials provided by the museum to do follow-up work. Although a few
participants said that it was up to the teachers and not the museum’s responsibility to follow up
the visit to the museum, generally, participants felt that they wanted more, or different support to
what is currently available in these areas. For example, participants felt that it would be useful to
be able to bring something from the museum back to the classroom (something that pupils
made, a poster, a post- visit activity pack) and to have down-loadable materials or video-clips of
work-shops and actor sessions from the museum website to use in preparation and planning
(both for teachers and for pupils) and in follow-up work.

An estimated 30% of participants used the Internet in preparing and pianning their teaching but
the majority did not. Younger teachers seemed to use the Internet more than older teachers and
those teachers that came from less affluent schools where there is less access to Internet
access.

Teachers’ packs were appreciated and used in pre-visit activities and planning. Those teachers
that had planned the visit as part of their teaching plan also felt that the visit had clear links with
particular National Curriculum targets. Those that had come on an ‘extra’ visit had not. However,
most participants felt that this was not the most important reason for visiting the museum.
Learning outcomes mentioned above were seen as far more important than gaining knowledge
of particular subject areas, although the link with these areas might be the reason why the visit
was booked in the first place (e.g. ‘Victorians’). Teachers felt that because there were so many
targets in the National Curriculum, it was aimost impossible to make a visit without being able to
link it to some aspect of it. Most of the teachers said they had to justify visits to their LEA and to
senior school staff by linking them to the curriculum. This, along with risk assessment and
health and safety forms were generally seen as barriers to visits as it involves so much paper

work.

Participants had all visited the museums prior to their visits with their pupils. However, most of
them had made very short visits where they had had a quick look around the galleries on their
own and located loos and lunchrooms. Some participants felt that this was not adequate
preparation for teachers. In a couple of cases, teachers had been shown around by front-desk
staff who were unable to give adequate information. Many participants were unaware that they

could book appointments with education staff to discuss their visit.
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Those who had indeed been shown around by a member of the museum’s education team or
attended an INSET course all had very good experiences and felt it had heiped them in their
planning, preparatory and follow —up work with the children.

Some teachers felt that this would be good if this was offered by all museums but that it should
not be compulsory. However, for those teachers that had attended compuisory INSETSs prior to
their visit with their pupils only had positive feedback to share.

Learning outcomes for teachers

Teachers felt positive about their visits to the museum. Many said they had been encouraged
and motivated by the way that their pupils had been so enthusiastic. They felt that they had
achieved something because their pupils had. Others said they enjoyed learning with their
pupils and that they had been able to get to know them better through informal conversations in
the museum and on the bus or tube to and from the museum. Others feit that the actors or
museum staff leading the session, had inspired them. Some teachers said that visiting
museums had impacted positively on the mode and quality of their teaching.

Increasing impacts of learning outcomes

Participants felt that museum-led sessions (actor, object handling, storyteller) that are tailored
specifically for the group of children attending, is the part of the visit that generates the most
learning outcomes. Further, participants felt that those leading sessions need to be flexible (for
example if group of pupils are late due to transport problems) and inclusive. Some participants
felt that learning outcomes would increase if pupils were allowed to dress-up in character.

It was also felt that having lots of time for the visit is crucial for learning outcomes. Some
participants expressed that they had felt rushed during their visits, which had had a less positive

effect on pupils’ experiences.

Participants felt that exhibits need to have more child-friendly text (or text in different languages)
and be more interactive. Another suggestion included having people in the galleries that can
explain and encourage the pupils to look at certain exhibits. Teachers generally feit that
although a teacher’s pack was useful in preparation, relying on this for the self-led part of the
visit did not seem to encourage the same level of enthusiasm from the children as somebody
from the museum could. Hence, teachers did not seem to be interested in INSET solely for the
purpose of the self-led visit. Participants felt that it was important for pupils to interact with
aduits other than those from their school in learning situations and that they personally learnt a
lot too from the museum staff and freelancers and became enthused: a shared new experience.
As previously stressed, it also emerged that participants felt that the museum-led visit was an
important opportunity for teachers to interact with the pupils informally in a non-threatening
environment, get to know them better and observe the progress of their class and of individual
children. These interactions would be less possible if the teachers were responsible for leading
the visit in the museum.

12
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However, a couple of participants expressed that they wanted to obtain detailed information
about a Hub museum’s galleries in order to be able to lead pupils through the museum. These
participants said that they wanted this information because they were aware that the museum
was short of staff and may not be able to carry out this service for all visiting groups, and that
ideally, they did not have to do this.

Some teachers felt that it would be very good to be able to take something back to the school
as an aide memoir for later discussions and topics (for example a bullet-point list of things to
remember). Souvenirs from the museum shop were perceived as expensive and pens and
rubbers with the museum logo were not seen as effective for provoking memories of particular
situations. Something as simple as a poster illustrating an object, character or aspect of what
had been talked about in the museum to place on a classroom wall was suggested as one way
of increasing the impact of the visit to the museum.

Others also felt that it would be nice if the children were encouraged to make something in the
museum or take photographs, perhaps that they could take back to the school or display in the
museum. Participants felt that such items could be .used in follow-up work. Some participants
also felt that learning outcomes would increase if the museum could support teachers with ideas
about follow-up activities (e.g. a follow-up pack).

As outlined previously, participants felt that support through more detailed information prior to
the visit would be useful, and a way to increase learning outcomes.

It emerged clearly from the discussion that teachers felt that it would be of significant help to
them if they could be supported in ‘difficult’ curriculum areas such a Creativity, Literacy,
Numeracy, Citizenship and learning across the curriculum. These are curriculum areas that
focus on thinking and communication skills, values and attitudes rather than increase in
knowledge of particular topics. It was suggested by a couple of participants that museums could
support teaching of different curriculum areas and skills (for example research skills) through a
well developed website aimed at children.

Many participants felt that an object loan service would be an invaluable aid for teaching about
evidence in history, and as preparation for going to the museum, but that this could never
replace actual visits to the museum.

A couple of participants suggested that museums work together and lend each other objects for
the purpose of encouraging schools to visit their local museum rather than a national museum
in central London.
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Top learning outcomes

When asked which learning outcomes they felt were the most important ones they had seen
evidence of amongst their pupils after their visit to the Hub museum, participants answered:
Love of learning.

They saw that learning could be enjoyable.

Confidence in communicating with one another.

Increased knowledge and an awareness that makes a sense of themselves.
Self-confidence in the fact that they are able to handle the things and make a contribution.

That they can actually find something out other than by going to books and by being with a
teacher in a classroom. There's somewhere else where they can actually learn and find out
for themselves.

Other aspects of the discussions

Learning Communities, Communication & PR

Most participants felt that the communication between the Hub museum and the school (and
themselves personally) is very important. Generally, many participants felt that the museums
market their educational provision badly, although there were variations in the feedback to this
question in each group (see individual museum’s section). Not only could there be more
materials available with information about the educational provision on offer but it could also be
targeted specifically to certain themes or key stages and include a range of information relating
to the nature of the sessions (with pictures) and those leading the sessions, travel information
and practical information (floor plans, where loos, cloakrooms and lunch areas are situated).
However, it was felt by some participants that an over-emphasis on curriculum areas for PR
purposes might overshadow the simple fact that museums can offer a whole range of support
for learning. Some participants suggested an emphasis on promoting actor-led and interactive
sessions and displays.

Further, as mentioned previously, participants who had had the opportunity to talk to a member
of the education team prior to the visit to discuss SEN or prior knowledge felt that this had made
a major contribution to the subsequent learning outcomes of pupils. Some of those that had not
had the same opportunity felt that the session could have been tailored better for their group. it
was felt that this would have increased the impact and learning outcomes from that session.

In addition, participants emphasised that a continuous communication between school and
museum is important. This would encourage a more holistic way of looking at education, some
participants felt. Participants felt that giving feed back to the museum after the visit is of great
importance, but did not perceive there to be very good systems in place for doing so at the
moment (across the Hub museums). It was felt that having to complete a questionnaire in the
museum when trying to round up a group of children was very difficult. Equally, it was felt forms
might get lost when brought back to the school to fill in.

However, those participants who had had extremely positive experiences had all made sure to
tell the museum staff afterwards,‘ and taken time to fill in a feed- back sheet.
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Many participants mentioned the importance of trying to encourage parents to get involved with
informal learning in museums in family groups. They felt that it is important not only to
encourage parents to come along on schools’ visits {(where some participants had perceived
that parents who for example, are learning English as a second or additional language had
been able to learn together with their pupils) but that museums should market themselves to
parents via schools. Perhaps pupils could bring a leaflet home to their parents before the start
of the summer holidays or similar. Participants mentioned that many parents feel intimidated by
museums, but also by schools, as they may not have had good experiences of these
environments as children. Some participants mentioned that they actively try to encourage
family learning activities with their pupils’ parents inside or outside school (sometimes with a
museum) and had all had positive responses from participating parents.

Parents had expressed that they felt that they got to know their children better, became better
aware of their children’s education and got to know their teachers better and parents of their
children’s friends.

It was felt, generally, by the participants in the four groups, that learning outcomes amongst
pupils would be enhanced through repeat visits pupils could make on their own or with their
families during weekends and holidays, but that parents need support in these situations in
order to confidently facilitate their children’s learning. It was suggested that museums could run
workshops for parents on literacy and numeracy for example.

Although many participants were positive to the idea a web-portal (‘map of London style’) for PR
and awareness purposes, when asked about how they currently use the Internet in their
planning and preparation, only ca 30% said they did this on a regular basis. E-mail was
generally not seen as good ways of communicating with individual teachers as they had few
opportunities to check e-mails and they already receive more e-mails than they can deal with.
Those teachers who indeed use the Internet for planning teaching and visits to museums
expressed that they thought it could be useful to have a simple, but sophisticated on-line
booking system for booking visits (e.g. space to write or indicate SEN for example, and system
only to show available days) and thought that e-mail up-dates with information about upcoming
events was a good idea.

Practical barriers to schools’ visits

Participants felt that barriers to schools’ visits were shortage of staff accompanying groups of
pupils; cost of transport; safety aspects of using public transport; justification of visits to LEAs
and senior school staff. One participant did not feel that justifying to the LEA the reasons for
museum visits was a barrier to booking, she feit is helped her think about learning outcomes of
the visit.
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4. London Hub museums’ evaluation

All four Hub museums have carried out a number of summative evaluation reports in recent
years. Specifically, all of the museums work in a culture of articulating specific learning
outcome- related aims for their exhibitions and events, and attempt to find out to what extent
visitors have gained these learning outcomes as part of their museum experience.

The most popular methodologies employed for this purpose have been exit interviews (using
questionnaires) and questionnaires or feedback sheets for visitors to fill in. One of the museums
has found that visitors are less inclined to answer open-ended questions about learning using
these types of methodologies, and that open-ended questions about learning qusstions are
motivation specific (e.g. visitors who have come with an aim of learning more about something
in particular, e.g. a study day about Victorians, will be more aware about their learning
outcomes). They found that visitors’ general views about learning are mainly associated with
cognitive learning (e.g. does not necessarily encompass values, attitudes or skills).

However, one report, The After Schools Project- 1 year on, which assesses the success of an
after-school project at London’s Transport museum in 2000, investigates the impact of the
project using semi-structured interviews with questions developed with a broad view of learning
in mind.

The Hub museums are planning to develop and pilot evaluation methodologies using the
Generic Learning Outcomes for the purpose of evaluating the EPDP projects over the next 2
years. Importantly, emphasis will be made on combining methods for investigating Generic
Learning Outcomes with cognitive probing methods (see for example Richard White and
Richard Gunstone, 1992, Osborne and Freyberg, 1985). Using these types of methodology will
be vital in front —end analysis and formative evaluation preceding and during the development
of the EPDP programmes.

Probing understandings, attitudes and values of pupils and teachers in front-end evaluation will
enable the EPDP programmes to be specifically tailored to the learning needs of its participants.
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5. Conclusion
Summary- Key findings

A) Learning Outcomes
Participants felt that a wide range of learning outcomes were encouraged by the visits made to
the London Hub museums. In particular, it was felt that the visits fostered or encouraged

1. Teacher- pupil relationships

2. Relationships between pupils and team working skills

3. Literacy skills (talking, listening, communicating)

4, Seeing links between subjects

5. Seeing links between self and people of the past and future
6. Self-awareness and self-esteem of individual children

7. Thinking skills (inquiry thinking, research skills, creativity)
8. More equal class dynamic

9. Enthusiasm and motivation to learn

10. A view of museums as places for learning and enjoyment

B) Areas to improve

Participants felt that the impact of visits could be enhanced through the way in which museums,
schools and individual teachers work together. Below is a list of some of the suggestions for
improvement

1. Improve communication and relationship building between museums, schools and individual
teachers to encourage connected learning environments and tailored sessions

2. Improve PR strategies to raise awareness about the educational provision on offer

3. Continue to deliver and encourage other museums to deliver actor-led sessions and other
interactive sessions

4. Exhibits to include ‘child-friendly’ text, be interactive and/or have staff in the galleries
engaging with the children .

5. Offer support for follow-up activities in the school as well as for pre- visit activities

6. Offer support for the teaching of ‘difficult’ curriculum areas and make explicit links with such
subjects as Citizenship, Literacy, Numeracy, Sustainability and Creativity

7. Encourage family learning programmes as a means of extending and enhancing learning
experiences for pupils and strengthen alliances between schools, parents and museums.

8. Raise awareness of the value of museum education at all levels in education system.

The aim of this project was to use the Generic Learning Outcomes framework suggested by the
Learning Impact Research Project Team (see Hooper- Greenhill, Moussouri, Dodd, Vincent,
Morrison, Pickford & Matarasso, 2002), and develop and pilot a methodology to investigate
teachers’ views about learning in museums. The study has shown that using the Generic
Learning Outcomes as a framework for discussions with teachers can generate rich data about
teachers’ ideas about learning in museums. This may be used to promote and raise awareness
about the role and importance of learning in museums as part of formal education, and
encourage museums and schools to work together to develop educational programmes that
span across learning environments. The key findings generated by the discussions will be used
to inform EPDP project development and feed into future evaluation and research methodology.
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Teachers’ ideas about learning in
museums

- Quotes
- Discussion guide
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Exploring Generic Learning Outcomes with teachers

Emily Johnsson, EPDP Research Officer, London Museums Hub

Discussion Guide

Introduction

Explain purpose of the group. Background info about
Resource, Renaissance in the regions, London
Museums Hub

Explain how the information generated from the
discussion will be used.

Stress confidentiality

Introductions- each participant to introduce
themselves.

Ask if ok to turn on tape recorder.

Remembering
the museum

visit

You have all visited the museum with your pupils, but
attended different activities.

What do you remember about the visit? Can you tell us
about it?

Was there anything particular about the visit that made
you remember it better?

What were the highlights of your day?

-Did you visit the museum in preparation of the visit? Yes/no:
why not? Can you tell us about it? Was it useful? Did you
meet anyone form the museum’s education team?

-What materials did the museum provide you with?

(Did you use the museum website or other web-based
materials in planning/preparation?

Do you normally use the Internet for preparing
lessons/museum visits?)

Now, lets think a bit about what you do in your classrooms
every day and your views about learning. | will start with a
Big question...

General:
Views about

learning

Learning — how would you define it? What is meant by
it?

In what ways do you measure your pupils’ learning?

In your view, is learning different in different
environments? E.g. is learning in the museum different
from learning in the classroom? How, in your view, are
they different?
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Learning
outcomes-
General

‘Prop’- if needed

- You've just mentioned a whole range of things that
learning is. For example, you mentioned.... (Read out
what participants have already mentioned)

- So, learning can mean a lot of things.

(This is a broad way of defining learning... read;

Learning is a process of active engagement with
experience. It is what people do when they want to make
sense of the world. It may involve increase in or
deepening of skills, knowledge, understanding, values,
feelings, attitudes and the capacity to reflect. Effective
learning leads to change, development and the desire to
learn more.) (Campaign for Learning, 2002/3)

- So, learning can mean a lot of things.

I'd now like us to relate this broad view of learning to your
visit to the museum, pick it apart, and talk a bit about what
kinds of learning outcomes you could see evidence of
amongst your pupils after the visit to the museum, or what
kind of learning outcomes you feel that the visit
encouraged.

(Relate to what participants have said during the
‘Remembering’ section)

-231-




¢£SaWoo)No bujuies) 8say) /aWwoono buluies] siuy) pabeinoous jey) AJIANOE 8y) JNOge )i Sem JeUM

& WIa-19BU0T ISIA By} JaYe AJHOYS ¢ SBIIAIOY ¢SUoISSnosI]

£ paonpoid s|eusiepy ¢apISINQ ¢|00YIs apisu|
EIOSH 1S8IUBW JI PIP SABM JBUM U| /), USEM 818U} MOUX NOA Op MOH ¢SEM 813Y) MOUY NOA Op MOH

sawoanQ Bujuses] jo asuapiag

:sawoono Bujuies| jje Joj Ajejeiedas aiojdxa 1o ‘@woono Bujuies| yoee Buliojdxs usym sy

£, UBJpJIYD 10} JUBWAABIYO.
wioJ} uoloe)jsHes
puejuswying e

¢, Ja)e awnoawos -

¢, wooussed

ay} ul yoeq uaym Buioyoe -

Lhsia ayy Buunp -

Ayanoe sy} Aq

payieds Ajaneslo pue uopesdsul
JuawAolus Jo BoUBPIAD IBY} SBA

*""M3JA INOA U]

(Auaeais yuswiholus
‘uoljenidsul noge e} o} uo pea)

JUONBAJOW Ul 8SBBIOU| e
¢(alow uieaj 0} a1sap)
Aysouno up aseasnou| e
£ UBIpJIYs Jo) Waa)se
-J|as pue a2uapluod
-Jjos u1asealou| e

}es

(¢,019 jooyos ‘swnasnw

‘s yo8lgns Joj)
WISBISNYJUS U] 3Seaou| e

¢s19yjo

10} 95URIB|0} puUe Joadsal

pue Buipuejsiepun
[ein)no pasealou] e

¢Son|eA Jo sapnyne
ul sbueys pabeinoous wnasnw
aUu} 0} JIsIA 8U) Jey} [99) nok op
sAem Jeym Uj (1O £NSIA By} Jaye
sjidnd 1noA 3sBuowe sanjea io
sapnjijie ul abueyo e aiay) Sepn

*""MaJA InoA uj

(¢1noineyeq oayiedwy)

¢818ad ¢ slayoea)
SpIemoj} Jnoineyag e
£Sluana Ajunwiwos
JO |00Y9S ‘SSejo Ul
JUBWIAA|OAUI PSSEBIOU| e

¢ siidnd unoA jsbBuowe
uoissalboud ‘inoineyaq

jo uoyeoyipow ‘Ayaoe
pabeinoous wnasniu au) 03 JISIA
3y} Jey} |99} NoA op sAem jeuym
uj 0 &NsIA sy} soye sidnd

InoA jsBuowe uojssalboud
‘INoiABYaq JO UOHEIIIPOW
‘AIAIOB JO 9DUSPIAS 218U} SB A\

**MaIA INoA uj

(¢, seouanadxa pauueid
uIylim pue puokaq
$S9010YD pawliojul

aew o} Ajay) e

&SiiDis Bupjuiyy e
SIS

AoesowinN g Aoy e
¢{,S18Y10 YHM YoM

0} Ajljiqe pasealou] e

¢ SlIs feoos ‘feooead
‘lenjoa)|ajul pabeinoous
WNasnw ayj o} JisiA 8y} 1ey) |98}
noA op sAem Jeym uj 1O {USIA
ay} Jayje sjidnd 1noA jsbuowe
‘le1oos ‘[eoijoeld ‘lenjoalieiul
IS[|IS Ul 9SEIOUl UB 29U} SBA

*MaIA INOoA Uy

]
¢ Buipuejsispun o
[eimino paseasou| e N
£s10algns ssoroe
Bujuiea| pasealou] e
¢s)oalgns
U9aM}a(q SUO[JOBUUO0D
jo Buipuejsiapun
paseasou; e
{eale joa(gns e uiyum
Buiuies) paseasouj e
¢Bumoloy

ayy pabeinoous wnasnw ayy 0}
USIA 9y} Jey) 934 NOA op sAem
1BUM U| 1O ¢JISIA 8Y) Jaye
Buipuejsiapun pue abpajmouy
Ul 9SEaJOUI UB 83U} SEA

“*MIJA INoA uj

Aynneais
‘uopesidsu] Quawfofuz

SsanjeA 1o sspmnvy

inoineyag ‘Ayanoy

SIS

Buipuejsiapun
pue abpsjmouyy

(swooyno Bujuies| siow Io auo o} Bunejes sejdwexs Yim siemsue joadxs) sawoanQ Bujuiea] ouauar) alojdxy




¢10u AU ¢sAem Jeym uj ¢Jenew siy) pig

(918 iAnnneau) jAoesswiny ‘Aoelsyi ¢usudoenrsg
s|qeujelsng noge Buluies) ¢ diysuazii) sjdwexa Joj uolippe ul a1ojdx3) ¢,siebie) Juswulele pue WNNOLIND [BUOKEN BYJ YIIM SHyUI| Jes|d aiay) sisp

Zou AYUA ¢ sAem Jeum U ¢tepew siU) piq ¢1ou AU ¢sAem jeym uj gue|d Buiyoes) JnoA yjim uj i wnasnw ay} o) isiA ay) piqg
wninaiany jeuonen  uejd bujyoea ]

:Sawioojno bujwiesy jje 1o} Ajgjeiedas aiojdxa 4o ‘awiodno Bupuies) yoee buiiojdxa usym sy

33-

N
1

¢SAEM JBUM U| ¢MOH 4UO 18187 ¢ WOO0ISSE(O 8] Ul YOBg UBUMm JISIA 8y uodn josal 0} sjidnd anoA abeinoous nok pig

SUSIA 8y) Jof ueld oyoads e Jo ped siy) sep
ANAnoe siy) yim djay winasnw ay) wolj sjeusiew pid ¢) SBm JeUM (UISIA ay) 01 Bunejal ulooisseo auy uj ¥oeq usym BuiyiAue op nok pig

dn-mojjoy /Ay1Ane JisiA -}sod



I would now like us to talk about how you feel that you
(personally) benefited from the visit to the Museum

Impact on
teachers

Learning outcomes for teachers

How did you benefit from the visit to the museum?

Explore:

Attitudes and values

* Positive attitudes to experience and desire for further
experiences

¢ Increase in confidence, expertise and personal
satisfaction of teachers

e Increase in satisfaction of schools with museum
education programmes (eg: as seen through
educational attainment of children)

-Do these relate to you? In ' what ways? In what ways did they
manifest themselves? Why do they not relate to you?

-What was it about the activity that encouraged you to feel this
way?
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Lets now talk a bit about how the impact of visits can be
increased, for your pupils and yourself and about how the
museum can support teaching and learning in the classroom

Increasing
the impact of
a visit to the
museum

Preparation of
visit (relate to
answers given in
‘Remembering
the visit’ section)

Pre and
post-visit
activities

Number of
visits

Explore

How to increase the impact of a visit

In your view...
-Did you find that you were adequately prepared for the visit?

- Did you find that your pupils were adequately prepared for
the visit?

-How could you and your pupils have been better prepared?
Could the museum have helped you in this preparation? If
yes, in what ways?

- In your view, how important is preparation of visits? For you?
For your pupils?

-Is there anything you could have done in the school before
and/or after the visit in order to increase the impact of the visit
to the museum? If so, what would that be?

How could that be possible? What support would you need?
In what ways could the museum help?

-Is there anything the museum staff could do in the museum
to increase the impact of a visit to the museum? (Additional
staffing during sessions? etc)

In General

-In what other ways do you feel that the impact of a visit to the
museum can be maximized for your pupils and for yourself?

Number of visits

The visit you made...

-Was it a stand-alone visit?

Relating to what we have just talked about..(See above)

-Do you think the impact would increase if you came back to
the museum soon after your first visit with the same pupils?
Does it matter? How? Would it be possible for you to visit the
museum again with the same pupils? How? Why not?

-What kind(s) of impact do you think one visit can have? What

is possible? Realistic? (Relate to answers given to the above
questions)
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Contact &
support

Contact with the Museum

- What kind(s) of contact have you had with the museum so
far? (Phone, e-mail, website, Partnership? etc E.g. close or
distant)

-Would you like more contact with the museum? With other
museums? In what ways? (In what ways would you like to
have contact with the museum?)

- What is an appropriate amount of contact? (Would you be
interested in working in Partnership with a museum/
museums?)

Support
Explore Examples

- Would a teacher’s club (network building, special events and
materials etc) help increase the impact of visits to the museum
for you or support you in you teaching in the classroom? (E.g.
would it be better if...? Would you like it if there was a..?)

- Would additional or improved materials (subject specific,
links to National curriculum, ideas for activities etc) help
increase the impact of the visit to the museum or support you
in your teaching in the classroom?

(E.g. would it be better if...? Would you like it if there was a..?)

- Would an improved website (subject links, links to National
curriculum, ideas for activities etc) help increase the impact of
the visit to the museum or support your teaching in the
classroom? (E.g. would it be better if...? Would you like it if
there was a..?)

- In what other ways could the museum support you do you
feel? (Outreach?)

(What, in your view, are the challenges/difficulties with
Museum Visits? Barriers?
How can they be removed?)
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Summary

- To sum up- do you think that the visit to the museum
benefited your pupils in terms of the Generic Learning
Outcomes? (How much compared to a normal
classroom lesson?)

- If you could choose one or two of the most important
learning outcomes that you feel you pupils came away
with or were encouraged by the museum visit, what
would those be?

- Anything else you would like to say about how the
museum can better support teachers and pupils to
come away from a visit to the museum with a variety of
learning outcomes and support the development of
these when back in the school?

Thank you

Thank participants for their time and their interest. Stress
confidentiality again and what the information will be used for.
Ask if everyone has been paid. Hand out details of how and
where participants can contact those conducting the research.

Emily Johnsson
Education Research Officer
London Hub Museums

Access & Learning
Museum of London

London Walt
London EC2Y SHN

tel: 0207 814 5781
ejohnsson@museumoflondon.org.uk
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Quotes- Generic Learning Outcomes: focus groups with teachers

The quotes below have been arranged under headlines used in the discussion with participants from schools
in Inner and Greater London. The quotes represent a sample of what was said during the 6 2z hours of

recorded discussion.

General: Views about learning

How you define learning? What can learning be?

- Experience.
- Memorable.
- Finding out one new thing you didn’t know before.

- Learning can take in different places, obviously the school environment,
And then coming to a museum, where you've got different resources and things here.

- ..Providing kids with so-called meaningful experiences.
How do you think learning is different in the museum to the classroom?

More alive. It's different from what we do everyday.
..Extending the school world into the wider world

The expectation wasn't really to have a particularly historical experience, that wasn't the prime focus.
It was to get something (I) It was to engage children who weren’t really engaged by the things on
census documents and maps, children who learn best by handling things, touching and taking them
apart, although that wasn't allowed. Or frowned on anyway. But also children who have difficulty
with technical language. There’s a lot of technical language in history, which a child who has only
been in this educational system for a year or so, won't get. And therefore to look at their own
language and stretch what they've got to say, or rather what they can say, to what they've got to
contribute. It’s a thinking skills approach as much as anything else. | really want the children who
aren’t good learning from books or chalk and talk to try out their own skills as well. See what they
can get from smell or texture.

More visual isn't it? Much more visual. | think you can see more in one day than in ten days or half
days at school, trying to explain about what the Greeks or the Romans did.

Coming out, it’s so visual, and actually feeling... coming out of school and finding their interests
there.

... @ wonderful thing about experiencing a museum visit... It isn't just about looking, it isn't just
about seeing, it's about perceiving in a new, yes, possibly new, different light, with different
interactions and to be able to explore. | think it's that exploring that is very important. And it is
very important on all kinds of levels. I'm aware of feeling it on different levels. I'm aware of
experiencing it on the level of a teacher, on the level of a parent, and on the level of an individual
who loves to interact with the environment and with the people around me. And what you were
saying also about validating and sharing the muiltiplicity of experiences that everyone has to bring
is very important. We have come from... we are, inevitably, embedded in whatever background,
society, that we have, that we are coming from. But what is interesting is it's not only where we
are coming from, personally, but in a shared way, but also where we are going to. You can see, in
these rooms, there is so much in common. There is so much that as a mother, a parents, a
person, you can see, you can imagine it, empathise. It brings a range of thoughts through
_stimulation, imagination, the senses, and interplay that basically, you know, [ think it gives a new
dimension to learning. We have a curriculum with a starting point, it is a starting point, with the
national curriculum, but inevitably, that's about learning to live and we are learning from the way
others have lived and we are learning how we might live in the future. It’s that interaction on all
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levels, using all senses, using all the experiences, using all the possibilities and parameters that
people are coming from and going to, that really is so exciting.

It's added on.

I think our children are more visual. Everything is visual. They sit at computers, they go on the
Internet. They don't read it. They have to see it to believe i, kind of thing. And you bring it
more....

Having the interactive opportunity, because it's not just visual, like looking at a board, looking at a
book, but it's having the opportunity to actually see things up close. To actually be able to touch,
feel, play and observe and actually be part of that, and they get a lot more from that

For me it's that sharing and comparing experiences. The more of a variety of people, children,
parents, teachers, everyone that you can bring here and bring together, compounds the
experience. Because they are interacting with it, they are bringing their experience to it, as well as
getting something from it. The tangibility is very important. And I feel that it’s very important to be
able to touch as well as to see. To be able to use all the senses and be able to share, with each
other, with the group that you've brought, but also to be able to share the knowledge and
experience of the people you are with, that are introducing you to the experience, but also to
interact with the environment itself. Although there are different rooms in the museum, and they
might appear very different, as people might, there are a ot in common and there is a lot that
people have in common. Gardner and his multiple intelligences theory comes very much to mind.

Alive.

... alive for them. Once they've seen it with their own eyes they will believe you. With year three |
find they are still at that stage where you could tell them anything and they’ll believe you. They
are not quite sure, they are not quite that streetwise yet. So you could be telling them anything.
But if they actually see it.

It enforces it.

The connection to real life. Where we were talking about materials and properties, and whatnot.
And for them to see that a bus is made out of materials, like they learned at school, the connection
to real life really helps my kids, because then they see the point in what they were actually
learning in school. Because it effected them.

We have a lot of children who speak English as an additional language, a lot of SEN children, and
it was particular help for them because they walked through London. They walked through
Victorian times. They heard about it, they saw it. They saw the pictures. Because that makes it
so much mare alive for them and easier for them to visualise. The visual and audio is so
important to children who have English as an additional language.

Also, | think, for the children we have with special needs and English as an additional language,
the way the actors did the thing about London was very inclusive, and they were all able to take
part equally. And | thought that was brilliant.

I think learning is really powerful if it arouses emotions, like you were saying. And if the impact it
has is so powerful that it stays with you. And what we want is that learning is something that stays
with you, and it's not just in the classroom but outside the classroom. And children learn from so
many different people in so many different settings, and it is to use the different stimulus’s that are
provided outside and in schools we don't have access to resources that are here. You know if we
had access to resources like this we could make learning real. It does become real. And it's good
to be experiential and fun. And the fact that having the freedom to walk a bit more, have a bit
more space, to spread out into the environment is so conducive to learning. It's very special.
Learning can be interesting, fun and stimulating.
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Can you say anything about the behaviour of the kids in the museum, compared to
being in the classroom

They were freer, when you do the bit after the tour they were just roaming around the museum,
because they are year three, and they are not going to go out of the boundary, and if you say - don't
go through that door, don't go that way. And that's very nice.

In what ways do you measure your pupils’ learning?

It's all about child-centred learning. Learning is not necessarily about work. Work has kind of
perceptions surrounding it and there is a tendency, in order to validate what one is doing, to feel
the need to be able to measure, in terms of constructs that are laid down.

Speaking and listening is becoming progressively more important. Certainly in the secondary
sector, I've taught in the secondary sector before, and I've taught in primary, and we did assess
speaking and listening as part of the English curriculum. And that's becoming... that is becoming
a greater part of primary. We are bringing that... there are recommendations about to be
presented in relation to speaking and listening.

I think it's a qualitative measurement rather than quantitative. How the child has made the link
with prior knowledge and built on it, has taken it forward and informed someone else, has talked
about it, has moved it forward.

[ think making links is important. That's the phrase I'd pick up on. Making links, | think, is very
important. And the whole speaking and listening is important and an area that’s difficult to assess.
And you have to think as well, about the objectives and criteria on which you are going to assess
them. | mean, if you look at foupdation subjects like history, for example, it's quite difficult to
assess history, learning in history.

| think through assessment really.
Observations and conversations.

I think that's quite a dangerous thing, to actually insist on some form of formal assessment. These
are skills we want them to access without that.

And | think through discussion you learn a lot. | don’t think the kids have to take a test to show
you what they know. If you talk with them about what they've seen and what they thought was the
most interesting part of the day you can learn an enormous amount.

>All kids are obviously sitting tests or working towards attainment targets. That’s a kind of very
stereotypical, school-based, what Tony Blair would want, type of measure.

> But going beyond that?

>We are not supposed to think about that anymore, as teachers. | mean, you are talking about
something that existed twenty five years ago, when the child was actually the starting point to the
learning process and basically they are not anymore...

> When you talk about measuring learning, in each class there is a whole range of learning, from a
child who just has a basic concept to a child who is way above their learning ability, so to measure
learning is just a base thing that they can absorb and work with, and actually we give the goals to
work towards, that they work towards the personal goals for themselves.
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How did you find evidence of learning outcomes form the museum visit when back in the classroom?

The fact that they took the knowledge and made it their own and were able to talk about it, that
was evidence of learning, because if they hadn't learnt anything they would never have been able
to talk about it.

And talking to the children as well, you can actually have a proper conversation with them about
what you've seen.

Also if you remember anything they talk about, just on the bus, on the way home, what they talk about.

We went to the British Museum yesterday, and even though | didn’t ask them, someone came in
with things all written out about their visit to the British Museum.

| think it’s good if they can all say one thing that they remember and one thing which they like. We
talk to them and try and say - what did you see, what did you learn? Sitting down and speaking to
them. Get the feedback and if there is one thing that they've found out about the Romans or
whatever.

What | think... | don't like the idea of measuring learning. | mean, | know we have to, and | know
that's what we do all the time, in a very formal setting. So what we found from taking our children to
the museum, and | know it wasn't this one, the evidence we saw that the children had learned a lot in
the exhibition is that they could talk about it, they could discuss it, they could draw it, they could write
about it, they could explain to someone who hadn't been, about it. And | don’t know if you can
measure that by amounts

And also because they wanted to re-enact it. They wanted to be the actors and do it again. They
replayed it.

Just referring back. Memories.

when back....doing our papier mache, on the decorating bit.

In pictures, in imaging. At one time | brought a year one class, also, and they were mainly dealing
in images. So we are talking in images really. But you know, the great thing about that, and it
wasn’t even my class at the time, because at the time | was teaching a whole range of different
year groups, but | was teaching history with year one. And they are still talking about - do you
remember when we went to.. and we did that....? And since then | went to this other place.....And
they talk to me about it, like we've got something we share, we have an experience that we share.
And that was three years ago and they are now three years older, and you think - maybe they've
grown out of that. But we shared a moment that stuck with them and stuck with me and we still
share it, and they still come and tell me about it and we still think about what other possibilities
might there be.

1 think it's good if they can all say one thing that they remember and one thing which they like. We
talk to them and try and say - what did you see, what did you learn? Sitting down and speaking to
them. Get the feedback and if there is one thing that they've found out about the Romans or
whatever.
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Generic Learning Outcomes: Knowledge and understanding

Was there an increase in knowledge and understanding after the visit?

Increased learning within a subject area?
Yes. Why they developed the transport system as they had. They knew much better....
Definitely increased knowledge and an awareness that makes a sense of themselves.
Increased understanding of connections between subjects?

Yes. We did science and materials. But they also learned a bit of history in there as well, seeing
the different modes of transport.

It's intended to be the focus of several plans and at the time we came it was time for the change
over to the Christmas displays, so the Victorian room, that was something all the children could
relate to, but of course there were serious differences, like no television, which forced them to

think about their own situation and how it had changed a lot.
Increased learning across subjects?
Oh definitely cross-curricular.

| think across subjects, definitely. | couldn’t put my hand on my heart and say they knew anything
more about Romans before or after the visit. That's not the museum’s fault, it’s just a fact, I think.
They may have found the brickwork more interesting.

We need to look at objectives, I think, across the curriculum, and see the value across the
curriculum, and the potential.

| really dislike teaching history in isolation. It should be brought in like almost anything else you
can get through the door, and the other way around, as well. | would bring history into maths and
English. For example, teaching the metric system, and the Imperial. They love it when you talk
about the difference between defeating Napoleon and keeping the metric system out for so long.
Several children.... it's a chestnut of mine, but several children remember that one in the following
years. And you will get all sorts of things like that which... a good way of assessing the impact
that history makes (I ) making history easy. Didn't do a lot of heavy written work. | don't like the
idea that they have to go back and write the diary of a chimney sweep and things like that. | think
it should be made easy and it should be accessible.

Increased cultural understanding? Citizenship? Sustainability?

It has enormous cultural value. There was one boy in my class who had been to the puppet thing
here, and he was promoting it to the others. And his mother was saying - why don’t you try going
there? ..The mere fact that they've crossed the threshold. Because it's unlike any other kind of
experience.

Well, our children, most of our children are from a variety of cultures and they were quite shocked
to hear about horse manure and the amount that was throughout London. And all of these things
made them realise what it was like to have lived in this country. Most of them never having lived
in this country, and their parents don't have an experience of living in this country. So it helped
them to see a little bit about what it was like.

Our children felt quite .... they felt like they were the East End, and they were saying - but how
could they treat people like that, and how could they squash people all together? And why are
they squashing us all together in Barking? That’s not right. Why can’t we move out to these other
places, why don't we have more money? And we still have the largest adult literacy problem in
the country, | think, in Barking. So there are still problems. And they did feel quite.... they took it
on personally. It was a good point of discussion.
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I think they show you how to take care of things and how important it is to take care of things for
other people. And that came across to all children at the handling session. But also, | was quite
surprised at the remarks | had from some children on the way home, about ownership, about their
environment, and they felt more London now, than they thought they were before.

| did the Roman soldier last time but the best was what we did yesterday, and a woman performed a
play, and she just happened to be black. And that was really magical. She was very, very, good and
the kids were just - | never realised there were black people then. My school is ninety per cent Afro
Caribbean or Asian. Amazing. And that sort of led into... we did a lot of follow up work.

>Yeah, ours is... a very mixed school. Our class is Kosovans, Arabic, everything, real mix up.
Which is lovely. And I think the secret is, having an actor. Having the artefacts is brilliant,
but having someone they can talk to dressed up in funny clothes, for a start.
It's like you say, they can look at it in a picture book, but when they see somebody in those clothes
walking around the whole thing takes on a different....
>They take it very literally. Asking questions about where she lived as if she was real.

But London isn't always as it seems, is it? London, in Victorian times was quite different and
certainly Hackney was. Who knows what’s going to happen in the future? But things change and
that's what we've got to prepare them for.

But | think an understanding of where you live, and the process of change, and you can
understand that, and talk about that, it gives you a sense of ownership. And on the way here we
counted how many date plaques they could find in thé High Street. And a lot of them remembered
that, and somebody told me a year afterwards that they'd found another one.

| think it's just being there in the first place, in a way. The government of Rome or of Greece or
whatever. | always try to push the education for sustainable development now. They didn't throw
that away, or they will use that again.

Generic Learning Qutcomes: Skills

Was there an increase in skills: intellectual, practical, social, amongst your pupils after the
visit?

e Intellectual, practical, social?

They grasp bits and pieces. | don't think you can define it. If’s a bit like a mixing bow! and different
things go inside and you stir it together and get something at the end of .

! think it's a culture of trying to encourage them to actuaily visit places anyway, because so few of
them go to places, so if you are taking them out on a regular basis, although with our new senior
management regime.... they seem to think, some senior managers seem to think trips are trivial,
skiving off for the day. But they don't come into central London, a lot of these kids, do they? And
even just getting on the bus and coming in and seeing things on the way... because when we taik to
them about, in geography, which city we live in, they really haven't got an idea, some of them, have
they? Where are we near? Don't know. Hackney, my nan’s, that's it. A lot of them, just coming in
and encouraging a culture of visiting and finding out.

I think you open the door. For one child it might be..... | mean, we might be coming for Ancient
Egypt, but somebody in my class might have seen the ostrich egg. | might bring them for one
thing and they come away with something different. It's about opening their minds isn‘t it? They
are not going to get it from television, if they are going into central London they are going to a
different universe. The children who live on our estate, if they are travelling to Catford they are
going very far. And to come to a museum like this, you are actually saying - wow, look at this
world that we've got. And you might only have one child who is going wow . at the same time as
you, but that's what education is about, isn’t it?

! don't really, if I'm honest, I don'’t think you could do that from one visit.

>1 think hopefully it is something that is going to reinforce a subject a bit more.
But it is also a social thing. And they do remember them.
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>Yeah. They do.
>They really do.

You know the fact that it's local as well, is important. Because they realise that all this was
happening within walking distance, virtually. And it's part of their area, part of their heritage,
whatever other experiences and cultures as well, they might bring to it. But that was always the
case in the past. So it opens their mind to... just opens their mind. So everything is not just the
way they see it now, and that is not always the way it is going to stay and that is not the way it has
always been. Just something that makes them think. And the kind of holistic aspect of it, in
experiencing different levels in different ways, the curriculum is very important too.

It is about their life, their locality, and their experiences, their own personal experiences of people
that have lived in the area before, that everybody has something to contribute to the future.

They are not doing something we are looking for in tests. It's kind of how we learn by just going
that bit higher...
Well, that's higher order skills, I think.

...I think what you were saying about thinking skills, | think that is a key and to get children to
make links to clues, to find out for themselves, what life was like... | know the interiors here are, |
guess, more privileged interiors, but now that the (I) has been opened, you've got them really
thinking about what the reality was, for people. And | think if we can, as teachers, if we can get
their curiosity, get their ability, to ask questions, to make links, and to kind of come up with
something for themselves, something that we cant do in schools, but it's by having the reality,
having the artefacts, having the exhibits and bringing them to life, that you are going to get people
saying -

Problem solving. They were given the problem of what to do with the horse manure and stuff. It
put them in a position of being responsible for the transport.

It’s a thinking skills approach as much as anything else. | really want the children who aren’t good
learning from books or chalk and talk to try out their own skills as well. See what they can get
from smell or texture.

...research is an important skill that | feel quite passionate about, coming from a background of
being a librarian as well. Being able to develop those skills is very important. And it’'s another
dimension. Here we are looking at the past, but also thinking about the future. And the skills are
an important part of what the children are learning because they are going to move forward into
whatever opportunities present themselves. So that, as well, is part of the learning experience.

They could ask questions and handle them, and questioning skills, high order skills really, that
they gained, and talking about history in a way they wouldn't have talked about before. It was like
- how can we learn about history? And asking questions and investigating why there was a white
residue around this wooden thing, was it a soap build up? And hopefully they'll be able to stay
with them and they’ll apply them in other areas.

| think they did well at getting the children to understand how long ago it was. She did get them
asking a lot of questions, which, with our children is quite an achievement.
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Increased ability to work with others?

| think it's the community thing isn’t it? They've gone out and there’s more bonding between a class.
It comes with a number of visits, | think, not just one.

| wouldn't say it was all based on this one trip, but it was a little bit more than | had seen
previously. Because you had higher achievers helping lower achievers and it seemed that they
were a little bit more patient with them, and they were having fun doing it as well. So just being
able to work together, not only with children of their own ability

And | think one of the things that really helped was what you said earlier about the kids, everyone
could participate. Anyone they chose, it didn't matter if they didn't speak English that well, or
weren't reading at the same level. It was just valuable.

Literacy and numeracy skills?
Speaking and listening a lot really. Having to listen to questions, talking to their partner on the train.

In the museum, | would love it if they made special interpreted signs for children, maybe a child with
like a bubble, that they knew they could read...

where you read the little one that's got something childlike that they'd latch on to, just simple text
that would not only help them with their literacy but help explain what's going on. Instead of you
always having to be there to explain what it was they were looking at.

Literacy skills, definitely, because of the aural... there was a lot of language going on, with lots of
interaction, and they were able to discuss and ask questions and talk..... Numeracy skills, all | can
remember is they had twenty four people on one thing, and they said it would double and be forty
eight, and they did remember that.

With the timeline, because we were looking at how long it took from one thing to the other.... we
were doing that.

.. it also impacts very much upon other areas as well, certainly literacy and numeracy. It's ways
of describing things, ways of feeling things, sensing things. It's the bringing it to life, which is what
we've talked about time and time again, | know, is important, because it does awaken those
senses. Those words that describe the senses, those adjectives those objectives, that are going
to occur, certainly in literacy, in numeracy, yes, we are going to be stimulated to think about how
many sacks of coal did that child bring? How much did they weigh? What was the conversion
between Imperial and metric units? It's stimulating. In a way it's a starting point.

The language they used was really interesting, because we've got a lot of children whose
language is really limited, very narrow. They don't use language the way that we would, as adults,
but they were exploring the things that they could say to describe it. Really pushing their
language quite a lot. And, of course, because they’'d drawn it they were able to come back with it.
And again it was the source of lots of writing. Because in the world gallery there were lots of
textiles and symbols from other world cultures, there was lots of talk. And because some of the
children are from West African backgrounds, they were saying - oh, | know what that means. And
they, then, became the experienced people. The people who knew. And that was really nice too.
They got so much out of it. It was really good.
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Generic Learning Outcomes: Attitudes or values

Was there a change in attitudes or values amongst your pupils after the visit?

Increase in self-confidence and self-esteem for children?

There are a lot of skills, confidence that it aroused, the motivation and the interest. The interest of
the children and the kind of questions to ask. They are on the right path to learning for
themselves.

It's very empowering to learn so much from the past.

It also, | don’t know, made them feel more confident. Because | started my unit before | came to
the museum, they actually had some prior knowledge and they had that sense of power, that |
already know this, and I'm going to learn a bit more now.

| think it's where SEN children shine, when they come places like this, because they latch on to the
visual and the questions that people ask in the workshops, and things like that. You'll find they are
the ones that actually shine and it’s great to see them.

We always come back and say - did you see what sq and so did? The child who is always crawling .
under the tables in the classroom is sitting up and paying aftention and asking questions and being
interested. And it just shows how we should be conducting education, instead of sitting in rows and
pumping them full of facts...

| wouldnt worry so much about knowledge, I'd say it's self-confidence in the fact that they are
able to handle the things and make a contribution. They'll go on to knowledge. And with the other
end, which we haven't really talked about, the (i) children, that they can actually find something
out other than by going to books and by being with a teacher in a classroom.

There’s somewhere else where they can actually learn and find out for themselves.

...and the work that the children did, | mean, the year group as a whole is very, very, low, they have
low self-esteem. And what the museum did for them was raise their self-esteem. And they were
able to talk about it. They felt they had done something really valid. And they were able to talk
about it in a very experienced way. The explorations that they undertook... | mean, we came out of
there absolutely beaming

1 think what it did for the children that we brought, it made children who were not experts, experts.
There was one particularly boy who was a Romanian refugee, and he didn't speak English, so
was quite perceived as quite low status within the group, but was a very talented artist. And when
he was here and making the image of the peacock feather from the aesthetic room, and then kind
of making that link when we came back, to do that with ceramics, with what they'd seen in the
ceramics exhibition. His work was of such high quality, because of his talent that nobody had
been aware of, until he was here. So he was then able to make the... we made a ceramic tile, and
overlaid it in the image of a peacock feather, and he could then teach someone else how to do it,
and in that way we could then link words to it. So for the first time he was able to make that link.
We could see it was tangible, it was embedded in a real experience, so it had meaning...

And that’s what that child will remember. And eighty per cent of what we learn, what | learn now,
I'm going to forget. But that part that you remember, what you've experienced, what you've
touched, what you've felt, and what has had meaning.

And | think, from what’s happening now, what'’s going on in museums, is that museum education is
very vibrant and it's aware of that and it's building on that. And that's why | think your research is
quite pivotal within that, for things to move forward, and in terms of literacy, history, lots of things
that are going on in schools, but to make them have much more dimension and depth.

When they were doing recall the person who had done that part would say - no, it wasn't that,
because | remember saying.... They would correct each other. Because they were so proud of
being that part, they'd remember their part so they could correct the others if they'd got it wrong.
They were a source of information. They'd go - if you want to know about something go and ask
such and such.
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I was coming with a year three class, and I think what our aim was, when we came here, was just
to broaden out our children’s experience from maybe a very prescriptive kind of curriculum and
look at more what was in the environment and what could develop the whole child or the best of
their abilities. And basically looking at it in terms of their self-esteem and their sense of
themselves

¢ Increase in curiosity (desire to learn more)?

And these children, probably your children are very similar, they are not as curious or inquisitive
as maybe other children. They will be curious and inquisitive about whether they can break
something. Or how far they can go with.... And they were... what's next? They wanted to find out
more, and they were able to. It was really..... In a way one of the things | thought was every time
you do a unit, before you get on with it, you should go somewhere first.

* Increase in enthusiasm (for subject, skill, museums, school etc?)

Well if they want to come back... if they ask their parents... | think that was another thing. Not to
this museum, but I took the children a couple of years ago, to the British Museum. Again, a group
of third years. And our coach broke down. We had two coaches and one broke down and we
managed to get one and a half classes onto the first coach and there was about twelve left. |
stayed with them and put the TA and the other teacher onto the coach. And the children said to
me - | hope it doesn't come, and we can go back. They had never been to a museum before, and
they'd had such a good day that they wanted to stay. And | hoped that with that experience then,
they would want to visit museums on their own, or they would badger their parents to take them to
a museum. So that was an added on part. Nothing to do with history. Just to do with finding
information and being able to see some of the treasures of London in the museum.

1 took different groups from every year group around and there wasn’t a huge number of finds, but
they were incredibly stimulated, and even more so, I think, than the museum, they were fascinated
that you could put your hands in the earth and pull something out. And a bit of willow pattern plate,
as much as Roman pottery, was stimulating them and getting them excited and getting their verbal
Juices flowing, and we didn't leave the school premises, and one child said it was the best school
trip they'd been on. That's the thing, to be able to get mucky with it would be good.

>[ think it was magic. The kids were so excited. And we get back on that train and... I've been on
nearly a hundred trips in my career..And when you've got them on that train it's magic. And then
the kids are really excited, be it what they saw, what they bought in the shops, it’s lovely. Lovely.

..my class, always at the end of the year, when you say - what do you remember about being here?
They often remember the visit. They do remember and talk about it. What they've done and what

they saw.... They always come up with a hundred and one interesting things... But not what we
taught them.

* Increase in motivation?

Yes. My class (I) they could relate to the books a bit befter, because they’d been to the museum. It
wasn't just a book. They really enjoyed it.

Back at school they were more interested in different forms of transport following the trip.
>Sometimes the children pick up on something that you wouldn’t have thought of. And you find

when following up when you get back, things that you took for granted, that they were surprised
about or really interested in, and we can pick that up when we get back.
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s Increased cultural understanding and respect and tolerance for others?

That exhibition they had some time ago about the people of London, similar to the exhibition they've
got here now. But where people had come from. That was really, really, good. It was a shame that
they didn't leave that permanently. It was good to be able to bring children here to see where
people had come from. And | think just telling them that the Romans and the Vikings all lived here,
and the Anglo Saxons actually weren’t, and | get great pleasure in telling white children, that the
Anglo Saxons came from somewhere else. And | can see them going home and saying to their
parents - if we are Anglo Saxons we are actually foreign. Breaking down the stereotypes and some
of the racist comments you get.

Generic Learning Outcomes: Enjoyment, inspiration, creativity

Was there evidence of enjoyment, inspiration and creativity sparked by the activity?

One of the over-riding things for me, is that the children enjoyed it and will come again. If | didn’t
get anything else but they actually thought - the Horniman is a nice place to go and | want to come
here again - that they actually don't feel the museum’s an institution, that museums aren’t boring,
they enjoyed themselves and learned something. But they will come again. And they will be
stimulated enough that they will come again. And they won't be stuck in front of a PlayStation for
the rest of their lives. And I think visiting with the school and having such a good museum actually
encourages children to come back.

Mine enjoyed going into the theatre. The taking part is the most important thing to them. Because
we were doing about the Victorians. And we were doing about movement and how people got to
work, and they had where the river was, and moving people, and so those children could
remember their part and they re-enacted it when they got back to school. Well, they could
remember what they said and what their role was. So they could repeat it back. When we got
back and we were asking them questions about what they'd learnt, they all remembered their part.
So it wasn'’t me trying to remember everything. They'd all remembered a certain part and the kind
of jigsaw went together.

Sometimes the impact is later. A couple of years go by...I've had a boy come back to me and say
- I remember... | was doing history in secondary school, and | remembered you taking me to such
and such, and | remembered that, and it brought it all back. So it's underlying. It's dormant until
it's accessed again. And it doesn’t matter, because it’s for later on as well. Surely what we are
teaching is not merely facts, but how to access knowledge when you need it.

I remember meeting, after the year four visit last year, meeting a little girl, who | had taught a few
years previously. She’s very, very quiet, and hadn't really spoken to me since she'd left my class,
and | met her in the street with her mum, and she must have spoken for about five minutes non-stop,
about the trip and what she’d seen and what happened. And it was really lovely. She hasn't
spoken to me since...

But for five minutes it was great.

...I know that within the national data now, in terms of the latest document, Excellence and
Enjoyment, it's bringing creativity back. And | think this is the only way schools can move forward
now, because | think the very narrow minded competencies they've been focusing on in their
strategies, and how QCA has compartmentalised a lot of things, it's only through this sort of..
dare | say sixties dogma, that it's going to create a learning environment in which children will
flourish, given the right kind of resources. How teachers are prepared to make learning
appropriate right across the whole curriculum.

>This is the essence of our teaching, is creative, and to share that with the children, and not just
go by formal national prescriptive documents. But to make it alive in the classroom. We look for
other means. What can we do? How can we go outside the classroom? When even the journey
here....

>You say journey. It is an exploration. It is an exploration for us. It is an exploration for the
children and we are preparing the children for life. They are going to explore the future, and we
need to prepare them with the skills and the tools and the imagination and the creativity to make
the most of .
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..A child going behind the curtains and being totally transformed, not just by the mask but material
and everything.

After our talk we did go to the masks and they did choose things to draw and look at. But there
were some fantastic things that they added, that nobody had ever added before. [I've done that
sort of thing (I) it was fantastic. They were inspired, and they thought anything could go. They
were inspired. Anything goes, anything’s possible.

Generic Learning Qutcomes: Activity, behaviour

Was there evidence of activity, modification of behaviour, progression amongst your pupils
after the visit?

e Increased involvement in class, school or community events?

Children were very enthusiastic on the train, all the way along, because they had never
experienced anything like this and it's a new situation for them, and they get to talk to the
teacher, one to one, and they can talk all day, in a non-threatening environment.

Well, | was interested by what you said about the change in the group, because there were
children who could access and offer different interpretations from their own point of view. And |
hadn't actually put that into a form in my mind, but that did happen.

e Increase in empathetic behaviour?

>['ve noticed that they behave differently towards you. And they have quite sophisticated chats with
you on the way or on the way back.

>They talk to you.

>Yes. They do. In the playground they change the way they speak to you, obviously, and in the
classroom they do. But they seem to be quite nice don’t they?

LAUGHTER

> think you find with the younger children, | taught year two and remember we went to Kew
Gardens for three or four years. And | remember on the way back they'd be falling asleep around
you, and you became mum or dad, depending on what they knew of gender specification at the time.
It's kind of a closer emotional link between you and the class, and you notice it with younger
children.

>..1 think they see you in a completely different light. They realise, from a practical point of view you
are in charge of their safety. You've got to make sure they are fed, watered and toileted, and they
look upon you as a surrogate parent, which they don't do in a school. They are working with you
rather than against you on a trip.

...when we got back to school we got them to make a Roman ink pot using clay and we taught the
children at very early stages of English how to do it first, and then they had to teach a very high
status mono-lingual child, who didn't know how to do it. And the pairing was really good for both
children, because the child who was making it, doing the thing with the clay, because it was such
a tactile thing, it was very good. And it was linked to what they were doing in year four, because if
it's year four, term one, it must be the Romans. But we tried to do it so it would have more to it
than that, so it was doing quite a lot of things at the same time. And | think it was something that
could not be measured. What it did for the teachers and for the other children, so they were
viewing each other through different eyes.
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What was it about the activities that brought about the learning outcomes?

It can depend on who is doing the talking, can't it? I've been here quite a long time, and go to
various things. And some people have the knack of talking to children. And if they can talk those
children are spellbound, and it obviously has an effect, they want to know more. And | think
getting the right person to do the talking... and the right understanding, again, it goes back to age
group, what the age group actually need to further their learning. And then once you've got that
you'll spark it because you can offer so much more than we can give them.

There was a ceramics exhibition here and the key, I think, would be education officers who work
here as well, and how they liaised with us in school, before we brought the group here, and how
they were able to make links between the .[indistinct] room and the current exhibition... and | can't
quite remember the artists’ names, there were two ceramicists and one was a very vibrant
woman who was doing pineapples and things that were important to her, how her identity was
reflected in the objects that she collected, and a very kind of minimalist exhibition. And the
children were absolutely fascinated by both the contrast between these two ceramicists, but also,

In the room that they saw they focused on the peacock feather and the links there, and the ties,
the ties, that they could relate to their own experiences, which was a very kind of diverse thing for
children. And it was just the very skilful way that the museum’s teacher was able to build on what
we had provided to them, and pick that up from the children, and the skilful use of questioning with
those children, which really heightened their awareness of what the museum had to offer. And as
you said, when the children were sketching, they were children who were fluent in their first
language, but learning English, through their art, they were equal. So that’s the work that we
produced back at school. We did tiles and we put on a big display and got parents involved with it.
And it was actually very, very, high quality. And | think the coming to the museum was the key to
that quality. | think without the museum visit what we produced wouldn’t have had that kind of
excellence.

..their voices, they really are actors, and they really used all of their abilities to engage the children,
and having the pictures on the wall at the same time, and very simply changing, going behind the
screen, they never left the room, but they engaged them out on the floor of the museum as well.
And explained things to them, got them to come back and play the game, and got them to teach
the others, so it was all very interactive.

I think it was good because it was simple. There was nothing else to take away from what they
were doing. There wasn't anything to distract them.

The first visit we made we spoke to someone who sort of tailored our visit with our curriculum.
The kids do timelines of various sorts, and so she took the kids to three of the museums, from that
perspective and talked to them about each stage of transportation. But the next time we went we
did the Victorian actor session and that was really beneficial as well. And my kids remember it too,
and even in the fourth quarter of school, we study London, different sites in London, they were still
talking about what they'd done.

They loved the fact that they got to press the little buttons. That was hands on, which was very
good for them, because many times we don't have all of the resources in school to provide that
hands on type interaction. And they did have a couple of actor led sessions as well, and they
explained things that the kids never knew about. And so they were really quite fascinated about it.
It was good.

They went out into the museum in two groups, and they had to solve a problem about
transportation, and they were led to the answer, and | thought that was really good. Because they
had already been into the museum and seen everything, and walked around, but then they went
back and looked at one thing in more detail, which made it more meaningful to them.

A ot of our children don’t speak English, or have English as a second language, so we told her that
before and so she pitched it exactly right, which was very good. Did this little acting scene.

It is about their life, their locality, and their experiences, their own personal experiences of people
that have lived in the area before, that everybody has something to contribute to the future.

He [the actor] was very good and very good with the children, made them all laugh.
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| think the involvement with the children

..A woman performed a play, and she just happened to be black. And that was really magical. She
was very, very, good and the kids were just —* I never realised there were black people then’. My
school is ninety per cent Afro Caribbean or Asian. Amazing.

They were more interested in things they could try.

When you come here you know the staff are child friendly. And they are not always in museums,
but here, they are, which is really good.

| think the massive thing is the shared experience. It's the opportunity, at the end of the first term,
and doing something on handling, and we all discuss what we saw. We saw something that we
shared and built up a picture of what the person who might have used one of those... who might
have worn a top hat. Those things. That was a nice part of it.

It needs to be put into story form for that age. It's the people.
..it’s that imagination that starts them off and sews the seeds for another topic.

The person that ran the slot, | thought, was really brilliant. She made the puppets come alive, the
kids were totally hooked on her. She was very funny, very amusing, and it was a really, really
good half an hour. She told them lots about the multi-cultural aspects of the puppets. She was
pretty clued up on things like relative gender and stuff like that. | was very impressed with that

...The fact it was interactive, she actually called different children up to actually interact with this

puppet coming alive. The fact that they saw hand puppets through to string puppets, she got a variety,
and again, puppets from around the world, so it wasn't just taken from one particular area, but actually
involved different captivities, specific areas, which she managed to pack into that half an hour. And |
was impressed by the fact that afterwards we were then allowed to have small groups of children able
actually to look at the puppets and play with them and see how they were made, how they were used.
So it gave them more understanding, more than just seeing it in a book or whatever, it was visual, it
was actually there in front of them, to actually feel how it was used.

If | just teach the children in class it’s very difficult to bring history to life. And these rooms really
help the children to be able to see first-hand how it looked, how it felf, how it must have been to sit
in these rooms. And also, talking about Victorian children, things like looking at the pipes, and
discovering that actually children were employed to smoke these pipes and so on. All these
things were really fascinating. Most of the time | ask the questions but this was a time when they
were able to go - what’s this? And handle things without fear of being told off. Some aspects we
had fear of damaging, but most aspects were for handling by children. For them that was an
experience that could make sense of it. It's just sounds like a story for them if they don’t
understand how they lived.

‘Stand-alone’ visits vs. multiple visits

Year five. Every year, year five

One visit per year per group.

Well, we've come for three years, different modules, different teachers, different class.

Well, they come back at a different time, for different reasons. And also the parents who
accompanied the children will take their children back at weekends, and that is very important. So
what we do with one stage of a child’s education is revisit, it's like looking at a book. You come
back and back and back and see different things every time you come.

That’s down to economy as well. Remember we are asking people to pay for the trips and we
can't afford to ask parents more than once a term, to pay for trips. Not that we don’t want to go on

trips, but we can't afford it.

| think it would be good to have a continuation
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Do you think it is realistic to expect impact/-learning outcomes from one single visit?
! think you can. | think you can.

Without a doubt.

Yes.

And also, having introduced them to a museum, it's that interest to go to other museums, which is
what we want to do. We want to get them to visit other museums in their holiday, so it's opening
the doors and once you go through one door...

It's starting something, really. A springboard for... in history, looking at evidence. So they know
where to go and look. And they might not necessarily go to the Transport Museum again, but
other museums to confirm knowledge that they have. It's a starting point. A place for them fo...
start...

It just gives the children an eye opening experience.

Would you have liked to been able to come again with the same pupils and do something
else?

It's difficult to do that when there are so many resources in London. The same group | brought
here last year are going to the British Museum next week. It’s a different module of work, and also
a lot of them haven't been in the British Museum and it would be a big shame if this was the only
London museum they experienced in their primary school life.

> Yes. Definitely.
>Taking another angle.
>And remember being there.

1 think the children | brought last year would want to come back. [ think they’d want to come back
and do something else.

But also | think it would be good to have a continuation....a few years ago our school was involved
with the London Transport Museum and they did all different aspect of.... and that was absolutely
fantastic, because each week they are going out and kind of building on what they've learned
before. And that really did work well. But it comes down to costs.

We were lucky enough to get one of those boxes from the Museum of London, that’s got artefacts in
it, @ couple of years back. So after we’d done the visit we got this box and they said - oh, we saw
that at the museum. There were things that were 2,000 years old or whatever, and some replicas
as well. And that’s a really good way of extending it.

It would have been much better to have gone to the museum and then done a video conference
after. Because that's basically like two trips. Now, | don't know if you have them, but they are
pretty powerful things, and in the museum you've got the person talking to the children and you
could be having a conversation with anybody in the world really.

Top learning outcomes
Love of learning.
They saw that learning could be enjoyable.
Confidence in communicating with one another.
Increased knowledge and an awareness that makes a sense of themselves.
Self-confidence in the fact that they are able to handle the things and make a contribution.
That they can actually find something out other than by going to books and by being with a

teacher in a classroom. There's somewhere else where they can actually learn and find out
for themselves.
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Learning outcomes for teachers

How did you benefit from the visit to the museum?

Attitudes and values
» Posttive attitudes to experience and desire for further experiences
e Increase in confidence, expertise and personal satisfaction of teachers
* Increase in satisfaction of schools with museum education programmes (eg: as seen
through educational attainment of children)

Do these relate to you? In what ways? In what ways did they manifest themselves? Why do they
not relate to you?

I have learnt a lot as a teacher, by coming to museums. So for me it's made an expansion and
then that has impact on my planning and the quality of work that I'm doing in school.

Well, it's the same thing as our kids, any experience that | share with children outside the
classroom.. I think as a teacher | wanted to share, and | came back having loved the day. | think
this is why | became a teacher. Why isn't the whole of school like that?

It's like [the] children, if you can do and touch things it will make it more interesting. And you are
more likely to go back to the classroom really enthusiastic

Enthusiasm.. my actual feeling. | will make the effort to come back here.

I think you find out more things. You find out things with the children.

For me I had literally just arrived in the country a few months prior to taking the kids there. So |
was not nervous necessarily about connecting anything with the history to do with London,
because | hadn'’t been taught anything about British history, really, that my kids would be expected
to learn. So to be able to take my kids somewhere where | was able to show them something for
them, but at the same time kind of understand it myself, was good. Because | came out of it
learning something as well, and they came out of it learning something. But it made it easier for
me to bring in something to the curriculum that they needed, than would otherwise have been
more difficult for me.

! made a point of telling people when | got back that it was really good. | wasn't expecting it to be
all that good. | thought it would be fine, I've been there before, and | thought seeing all the buses
and trams and things would be great. But | wasn't expecting the actor-led session to be that good,

because it didn't sound that exciting, to be honest. But | just thought it was great the way they did
it. And I learned a lot.

That's really nice to know that these people [the actors/freelancersj are really enthusiastic about
all the museums, and getting involved.

It's actually very nice if you can be with the museum officers, because of the amount they know.

| just remember being really interested and amused

I thought it was really stimulating. | want to make a point of coming back with the
class I've got now, maybe in the summer term

I learned something when | was there.
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Links with the National Curriculum

We went around the collection as well, | brought thirty ten year olds, my class, and we came just
before Christmas, to support several units that we'd been looking at over that term.

We've cut our curriculum so on a Friday afternoon we now do something just called Enrichment. So
it’s nothing to do with the National Curriculum, and more to do with the Citizenship thing. And we
have key stage working parties on what you could do in Enrichment. And this sort of foliow up stuff
would be perfect to do, something they could do with their parents.

For literacy we were doing tenses, so on Thursday we wrote - we are going to be going to. Boring, but
we did it. And when we'd been we changed it to the past tense. And the kids quite liked that. The

literacy link. So yesterday we went. Obviously. The other thing we did was we discussed the role of
actress.

| think the museums have got so much to offer, but a lot of the teachers are not aware of what
they've got to offer because they are blinkered by the straight jacket of the curriculum. So when
we even went to the alms houses here someone did say - oh but of course it's the Victorians you’ll
be interested in. And luckily the people who were there thought no, it's not that. The curriculum is
not the be all and end all. At the end of the day you have to adhere to that, but it's highly creative,
possible subversive, so you can do it for what you feel learning is about.

I know that within the national data now, in terms of the latest document, Excellence and
Enjoyment, it’s bringing creativity back. And | think this is the only way schools can move forward
now, because | think the very narrow minded competencies they've been focusing on in their
strategies, and how QCA has compartmentalised a lot of things, it’s only through this sort of..
dare | say sixties dogma, that it's'going to create a learning environment in which children will
flourish, given the right kind of resources. How teachers are prepared to make learning
appropriate right across the whole curriculum.

Well, ours was just an extra.
QCA, I'm sure | speak for everybody.

>Well, you book it because you are doing the Tudors.

>And it reinforces it.

>[t reinforces it. But it's not the only thing, obviously. And you get the learning objectives from it, but
you also get lots of different things as well.

>It wasn't directly linked with anything, any topic we were doing in the summer term, it was an
extra, but | thought it was a very valuable extra. Maybe | could have made a few more links...
>There’s usually something isn't there?

If you are studying a specific topic and the kids can come here to do research and improve their
knowledge then that's one very learning based outcome. Other teachers bring their class here for
a break from routine and a shot of inspiration and experiential time and a one-off, so I think they
all have their place.

> We had an ongoing thing and we tied it in with our literacy at the time. We were doing tenses at
the time.
>Time Flies.

>Time Flies, yeah. And | think we were doing portrait painting anyway. So we were doing quite nice
Tudor portraits.

>all our work following the trip linked back to what we’'d seen on the trip.
>Yes. All the following work, you could relate back.
> So they’ve had work before and build on it after the visit.
>/ think we did an assembly on it, didn't we? On Henry Eighth. We had all the puppets. But our work
was very definitely based on our visit afterwards.
> So your work was integrated within your teaching plan really...?
>Yes, we have a curriculum map and we plot what the children are doing each week, objective-wise.
And that included the trip.
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Does it matter if it is part of your teaching plan or not?

No. Not at all. |thought it was a really excellent thing and if I'd known it was that good | would
have put it into my plan.

There's so much, isn’t there? Too much, in all of those units. So you can't help but meet some of
them as soon as you walk through the door and look at them.

We took the decision not to bother. We always have a subject that’s a one-off, otherwise it's
completely integrated, and history is a one-off. Completely independent, not linked with anything.

Learning communities

! think linking is very important. That, in a way, is where | come from. Somebody who is
interested in the way people learn. As someone who is a child librarian as well as a teacher, | can
see possibilities in working together, sharing expertise, resources, knowledge. Because otherwise,
potentially, it's wasted, some of it. It’s dissipated, and the message isn't getting across. | think it
is valuable, sharing that, which, is what we are trying to do as teachers and educators anyway. All
these people are involved in that same process, the pupils, the teachers, the librarians, the
archivists, they are all involved in the same thing. So some kind of centralisation without losing
the soul would be really important.

It's about partnerships, it's about outreach really, also about how the resources reach out to the
perspective users. And that sounds cold and cynical, but it's not. Different people are going to
respond to different stimulus in different ways. And you would perhaps have to target, and be
aware of probably who you were appealing to, and also that people don’t fit neatly into groups.
And really broadcast what you have and make it not feel too precious, in a way. It's something we
can all share and something we can all share and contribute to.

That ongoing contact is potentially quite important. And aiso if the teacher is enthused then very
often so are the students.

I believe we can learn more by working together. That's what drives me, personally, to... the
possibilities of what you can do by working together and not Jjust looking at our own individual
roles but what we can do by combining our expertise and imagination and creativity.

Last week we had our fourth annual Celebration Day for parents, and that's bringing teachers,
family learning tutors, learning assistants, EAL teachers, everybody that works in school or with
parents, we brought them to a learning centre and six workshops. And three of the workshops
were staff coming from, one of them is based here, and from Bruce Castle, and the National
Portrait Gallery. And we did some work with the National Portrait Gallery here as well Bruce
Castle, so it was introducing all the staff from the galleries to a very big group of people, parents
and teachers and to the borough. And it was like - oh, they may now go to the National Portrait
Gallery, they may come here, and they might see a familiar face. And we had a display of a
project we did with the National Portrait Gallery on portraits. And some of the other teachers said
- oh, we want to do that. And put their names on the mailing list for the museum. It’s got to be
both, people from the museums into schools as well as the other way around.

Parents

Well, after, if the parents could come to the school, because we are having parent workshops in
literacy and numeracy, and | think parents would be very interested, especially in history. | think
people would become more inhibited if you said it was about maths. But if you said we were going
to have a workshop on history | think the parents would be quite keen.

And | think when you are getting the parents enthused about coming, when you are saying you are
having a trip, you could use that information to make really good displays from the website, so
parents who have never been, who don’t know where it is and say - oh, I don't know if | can let my
child go - you could say this is where it is and it’s in Dalston, this is the bus you get there.... quite
specific....
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And some of the parents weren't born and raised here, and don't know about it, so it’s something
they can learn with their children.

Yes, and quite often we break up into groups, and parents will go around with a group, and quite
often parents are very, very, self-conscious and inhibited and they tag along with either a teacher
or teacher assistant, and what happens is that group misses out on the activities because they
don’t know what to read, they haven't really had that experience. So if there was a person who
knows about the exhibits they could engage the children.

..The museums need education officers who are aware of these issues. | don't know ...there’s
some way that the museums can still go, because London’s such a diverse community, there are
still some things that museums can do to make it more accessible for these children, and parents
who feel really... | know my mother would have felt really horrified at having to take me here for
the first time. | discovered it myself and | had to bring my mother in here. But for most other
parents it's quite a scary thing, they can't explain it, they don't know the histories.

>if the parents hear it's free then they might think - OK, I'll take them away from the video and
television.

>But they've got to know it's there.

. if the children go home and say - oh, this and that and this at the museum. And the parents
come in and ask where it is? And you give them the name of the museumn, and bus routes, blah
biah, and give so many positive points across that when it comes to summer holidays or
weekends they might drag their children away from the television, or back garden or whatever and
actually come to see it themselves.

>I have to say a couple of parents said - oh, you touched them. When we went around we just
had to look at them. And | have to say maybe if there were sessions at the weekend you could
sign up for, and the children could touch them.

>it wouldn’t even need to have a story, as long as they could get to feel something, instead of it
being behind glass cabinets.
>That's what they look at all the time. Everything’s behind glass. And the interaction is so good,
because with television you don't have to interact. And | find it quite hard sometimes. It’s a good
experience for them to have to work with

...we bring parents in. And parents speak of our work as (I) so the parents come on excursions
fo the museums, so we've been to the National Portrait Gallery, to Tate Modern, the Geffrye
Museum, just for the parents’ group and then when we bring the children we get the parents who
have been here to accompany us.

And then they have knowledge of what to do.

>/ get parents who say - if you are organising any more trips I'll go...... Because we've had a fun
day.

>Yes. That's right. And they feel they are getting to know us and getting to know the children.
>And they've done some learning as well. Perhaps that’s something they've missed out on.

Perhaps for them school wasn't a worthwhile experience.

>Some parents, you were saying, feel intimidated by museums, and some teachers do as well.
And | think to have certain things that they can comment upon. So they don't have to feel a loss
of confidence themselves, that they don't have the knowledge, when they are looking around the.
rooms with the groups they are with. I'd be like that in some subjects but OK in others, and other
people feel like that in history.
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Communication and PR

Booking

It's so difficult to actually book, | think. By the time you get around to thinking, you phone up and
then it's a matter of where, how....? And if you have got something you want for a particular term,
and you are not booking for that, but you think I'll book it then. And then when you want it you
come back and it's chocker. So you were lucky, I think, to get what you want, really. That’s hard.

Until this year I've spoken to someone from the education team which has been brilliant.
But booking the visit this time | don't know who ! got through to. It was a real battle.
And he kept saying - no, no, you've got to wait. But I've got it in front of me, ! kept saying.

It [internet booking system] should be proper. Once that space is full you shouid be able to see that.
As long as it had that facility. It would be very irritating to find that out through Emails and stuff

Pre-visit

! did a reccy to the Roman bit, but | had no idea what the education was like. And that was a long
time ago.

! usually do a reccy so | can do a worksheet of something.

>Just turned up | didn't we?
>About half an hour before it's due to close

I was fine just being able to walk around by myself, knowing that if | had any questions...

I came here on the Saturday before. But whoever | spoke to, maybe on a Saturday there was nobody here
from the education department, so | got some slightly dubious information from the person on the desk,
which, | think, turned out to be not a hundred per cent correct. | can’t be more specific than that. And
because the secretary had done all the work of booking it things went a bit astray there.

We met the person who did the booking. She came and sat with us and said - when would we like
it? And we said three classes on the day, and it would be the beginning of our topic.

1 just basically walked around in five minutes and had a vague idea of where | was walking, but to
be perfectly honest | thought it was a waste of my time. I'd given a day of my school holiday to
look around and it wasn't really... and again, we weren’t told that if we wanted to look around we
had to book a time.

Yes, we actually came in our holiday. We came after the June half-term and we were expecting a
proper look around, and the person looked a bit shocked as to why we would be there, but |
wanted to know where their coats went and lunchboxes, and to get a general idea of where we
would be walking the children, because I'd never been there. And especially if you've got parents
along you could end up looking a complete twit basically. And ! have to say | got quite a blank
response, like what'’s the problem? And | just had to keep saying - I'd like to know where the loos
are, and just basic things. And | wasn't actually shown, it was - through the door is where the loos
are and....

I think, for a group of teachers, we had all the year five teachers come on this trip, and it would
have been nice if the four of us together could have been given an explanation of what we were
going to do. Because quite often we have a new teacher...

| think if we make the effort to actually come along and see the place beforehand, for the sake of
five minutes... | don't want a great half an hour chat, just introduce myself and somebody to say -
hi, I'm doing the talk, this is what we'll do. Lovely. If | have any more questions | can speak to
them about it then.
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| liked the fact that they allowed me, and a guest, to come into the museum, ahead of time, before.
my class, to have a chance to look around familiarise myself with the place and speak to someone
about what my class was doing, and it helped me because | wasn't coming in here blindly. |
thought that was actually very good, as well, besides the teacher pack.

A couple of years ago an NQT was coming along on her first ever trip, and we met up on a
Sunday and came and the museum were absolutely fantastic. | hadn’t phoned to say we were
coming, but somebody really did show us around absolutely everywhere. | think they could
perhaps see the fear in our eyes. They were really, really helpful.

| think especially on your first visit. If somebody could say - this is where you'll be eating. All the

practical things. And if you've got children with special needs, will there be toilets for them, or
whatever. That would be quite good.

Preparation

There was preparation but not from the museum.

| think most times you take children out and you kind of prepare them for what they might be given,

but when you don't have anything apart from a vague... yes, we'll give a talk on ancient Egypt, you
can't really give them anything, apart from getting on with your topic so they don't look complete
idiots. You try to give them a little bit of information but you don't want to take the edge off the
visit. Yes, | think we do prepare them, safety wise as much as we can, where are the exits and
what to do.

>| find it really boring actually, to look forward to a trip and having to learn these boring facts, or feel
you have to. Because actually, that’'s when it becomes boring. | just love it - oh we are going on a
trip today. And quite a lot of them have no idea what’s happening and then it’s off we go. And it's
wow! It’s the first time they've heard about the Romans, really, and it's a very powerful introduction,
it's very physical.

It's a strategy. That's all it is.

>[ think for us, we've a totally opposite point of view. | think the pre-prep stuff is crucial actually. In
terms of everything. What they are going to see and what to look out for.

For literacy we were doing tenses, so on Thursday we wrote - we are going to be going to. Boring,
but we did it. And when we’d been we changed it to the past tense. And the kids quite liked that.
The literacy link. So yesterday we went.

>Do you normally use the internet for preparing things?

>No.

>Not a lot.

>/t depends what on.
>Yes.

>/ don't do it regularly, no.

> [ looked at the website for how to get here. The nearest train station, so that was the best way for

me.
Materials

>The kind of think | would find helpful is the kind of thing you would say, you would bring out,
and...

>But for different age groups.

> for different age groups. How you would deliver the session, to bring out your expertise, but in
a very simple sort of accessible way that gives us information about all the rooms, the questions to
ask and a bit of factual information. So if we had to take a class on our own we would feel we had
done justice to that room. .

>And if we haven't had a chance to visit before it would help to see what to expect of you

>Some other focus is sometimes useful. And it’s not always possible to attend a pre-visit. Really,
whatever information is useful.
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The teacher packs were very good..
We had a bullet point list of the kind of talk you would be given, and it's actually quite valuable.
And very interesting worksheets, we were given.

They were excellent, and you get photocopies for those who were less able to colour in, to put in
their books afterwards, and others drew it.

There was plenty of information for me.

There was a lot of information, but very appropriate. And what we used was extremely
appropriate.

>Can | tell you a museum that | find really, really... The Ragged School Museum, a museum |
take children to... they send me information before I go, they send me all about the session, some
basic facts, and | find it really useful. And before | turn up I've got the information of what it's
going to be like. And then what clothing or anything, they tell me to prepare me about.... and what
! can buy in the shop, they make me an order, so I can just give them the money and pick up my
bag and go instead of having to take three children at a time into the shop to buy stuff. And then
we just turn up at the museum at the right time and we just go through exactly what | expect them
to do and we just come out and there are still some ideas to take away with me. All of that | find
really useful.

>It's very important. All these organisational facts are very important. When one is arranging a
visit the more information that one can get the better. All of these other things that we've talked
about are really important and they come from that. But one really has to make sure the
organisation is well planned, you’ve done all the analysis of possible problems and things like that.
You have to do that as a teacher, and then you can move on from there. But that's very important.

My kids had question sheets that was part of the pack that | had got, and they kind of turned it into a
little scavenger hunt for themselves, where they wanted to go and find answers to the questions we
were looking for. And it was just really, really, good because we were able to talk about it
beforehand and we had something to do with it afterwards, but it all connected with what we were
doing to begin with. So it was wonderful.

I'd say we got a lot of information before we went. There was nothing else really that they could
have given us.

! would use it [website]. | am sometimes worried | don’t get enough time to look on websites and
! actually like the personal contact and conversation on the phone, because you do ask specific
questions and it is direct and sorted out. But for the children, maybe some information, maybe
Just a picture of the museum to show them what it will be like, would be useful to share.

You could use it [website] but it would not be the main factor, the main point on which one
arranged a Vvisit, because you want fo ask specific questions relating to children with special
educational needs, etc. You'd want to ask specific questions. It could give you a good overview.

s Promotion

‘I think they need to sell themselves better, because it is an excellent programme. And it's not obvious
from the materials that are sent, and the papers that come. And having seen it, we actually have
come every year and we do all our year fives, and we don't do other year groups, so they have
something to look forward to in year five.

Couldn't they all get together, couldn’t the museums get together and say - this is what’s going on
all over London?

If there was something that schools could actually call, like a museum line, or something, and say - hi,

we are going to do a topic on Egyptians, And can you advise me which museum could provide me with
this information? And they could say - well, we may not have this at the moment, but we've been in
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touch with the Horniman and they will provide the

I don'’t think a museum should be so intent on saying - this is going to meet this, this is going to
meet that. They should say - we've got really fantastic stuff here, and fantastic people who make
it come alive.

I often wonder whether Key Stage One might be appropriate for Key Stage Two children, because
we've got a lot of special needs children, with particular needs and so on. The more specific you
make it, maybe it closes off interesting avenues.

We need something we can use, and museums not to be afraid to turn around and say - we don't
actually have that, but we can, because we will be in touch with our sister museum, and they will

bring over, or we will get it sorted for you. Because then the teachers and the children will be
inspired to come along to the museums.

I know the museum officer has come into school and seen what the chiidren have done, from their
visit. And | think something like that, where you can publicise how different schools, from different
backgrounds and different needs, have used the museum. And | think that would be quite useful.
We often come to the events, when they opened the almshouse last week, and just coming
together with different teachers in London, | really enjoy doing that.

Continuity is important. You can share that with parents.... one doesn'’t always have the time or
the opportunity to be aware of everything that's happening. So to have something communicated
is important.

I think the updating thing, I think only once a year you send something out, and if you happen to
mislay it.... So emails and things, that's great, on a regular basis.

When | was in charge of history at our school, | would get loads of things through from the
museums, and you don't have time to go through everything. It has to be bold and obvious, if it's
something good.
How would Emails work? Being on the Email list?

No. It really needs to come in the pigeonhole.

If there was a way of registering with a website to be sent an E-mail, if there was a new exhibition or
something.

Evaluation

>0On these evaluation sheets, what would you want to focus on there? The session or the
practicalities?

>The practicalities and the quality of the work, the session. But it has to be short for teachers. Or
it will just get shoved away.

>Yes, in some ways you want to give something back before leaving.

>But it's difficult when you are rounding everybody up.

! think they want you to fill them in too quickly. You are too busy trying to get them together to go
home and they want you to fill in a form, so it’s quick, quick, quick.
[ filled it in after. | went away and sent it back. | wrote quite a lot.

| didn't write very much actually. Between myself and all the other teachers who had gone, they
all said it was good. But people don't have time.

I hardly ever fill them in at the time. It's quite rare, | think, that you find a museum that has
something that is that good.

-260-



Quotes Generic Learning Outcomes focus groups, Autumn 2003, Emily Johnsson EPDP Research officer

Teachers’ club & INSET

| think that would be really good.

Or even like, on a Saturday, where teachers can get together, or just make it an open kind of
thing, on a Saturday, an open house. | can't do the evenings, usually.

it would probably have to be age specific.

It sounds good if we could come between nine and three thirty. I'm being a bit facetious actually.
I think it's a great idea in theory.

Teachers often say to me - why are we worried about the Tudors? | wonder whether it would be the
case that the museum could do a day course on everything you need to know about the QCA. Not
how to teach it but the interesting historical facts. Because | do get asked a lot. Because nobody
can read a book about it, they haven't got time.

That would be fantastic.
If there was a teacher-centred course that would be really interesting
Every teacher in London should have a day off every term to go to a museum.

There are things in the evening aren’t there? Which | have to confess | haven’t been to. | keep
saying I'll come but then | dont. Because if something comes up and it's been a really hectic day...
But if it was during the day.

The inset day was really helpful

You think to yourself, that's where a teacher club might have a two-way aspect. The staff say to us

- da da da, and we can say - hang on, I've been here over many years, you've got this and this, is
it possible for you to put a few of these things out for the children? But also, what we could do, for
our part, because we are actors and actresses in our own classroom, and we have our own way
of getting the children involved. And sometimes you think - why don’t | try this? And that would
be quite good for them, wouldn't it? Because that's a really hard job that they are doing, meeting
groups of children all day. And sometimes you think - if only you'd just tried this you would have
had the children in the palm of your hand.

you need this kind of network first to make people more amenable to ideas, including ourselves.

Increasing the impacts of visits and support

With seven or eight year olds, with an exhibit, some of them haven't really developed great literacy
skills, to be able to come up to an exhibit and be able to read what it says. So to have somebody
there to put it into child-friendly, fun language is befter than having exhibits just standing there.

... In the museum, | would love it if they made special interpreted signs for children, maybe a child
with like a bubble, that they knew they could read.

If they went to a place where you read the little one that's got something childlike that they'd latch
on to, just simple text that would not only help them with their literacy but help explain what's going
on. Instead of you always having to be there to explain what it was they were looking at.

The people that are there.

>Making child-friendly things in the museum, so they can look at them independently, or having
people to help them.
>Because they like to explore.
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You almost need it [the exhibits], as well, now, in different languages. And Braille. We have three
blind children, one completely blind, in the school. And how many deaf children? We've got a
sound system for them now, in every single class and the library has it's televised ........ so if it's
available in the classroom it should be available outside as well.

. when that [ the session] finished she suggested we went and looked around an exhibition which
1 think was on the ground floor. That was kind of almost a semi-wasted opportunity, | thought,
because the kids drifted around, although the exhibits were fantastic, the kids just drifted and went
through it in five minutes. And there was nothing I could do, not having any kind of knowledge
really, of what they were looking at, apart from reading out very rapidly, what each thing was. It
was kind of a lost experience. And yes, we were through that far too quickly.

we found the actor led sessions good, but when they went out onto the floor, they would have
benefited from having more people around, and to talk to them, because when we came, there
was the one woman with the machine and that was all. And there really wasn't anyone else. And
the children would have benefited from having more, and explaining and talking to them. Because
the woman talking to them as if she was in that time period. And they didn’t quite grasp what she
was going on about, but she didn’t come out of character, which was brilliant, because they were
gradually getting to understand what it was she was talking about. So in the same way, having
that kind of person around, in all different exhibits and getting the children to engage

>Qur children talked a lot about the pictures on the wall, that were by children.
>Yes, they said - can we make some pictures? They didnt in the end, but they were very
enthusiastic when they were here.

If they did models they could bring in design and technology, or art or history, or geography. Bring
in some of those other things. You know, you could do so many things. You know, you have to
teach literacy, you have to teach humeracy, you have to teach science. But with all those other
subjects....

Taking photographs. The children love that.

if people are actually explaining what they are actually coming for, surely it's important for museums
to think - well, it’s important that we encourage schools, especially the local schoois, to come here,
so if that's the case, and they've only got one cabinet, then, the inner London museums have got
more facilities, then they should actually loan them....

Redesigning. If you had the opportunity to redesign a London bus, how would you design it and
why? And they would have reasons for changes they would make, would I imagine.

It would be great if there were more things that they could go on, more buttons to press

| find it difficult at the moment teaching year five, to find suitable things, basically, other than on the
internet. I'm teaching a unit which is about searching and analysing data and I've taken them to
the local library but something other than that and other than the internet would be good. | mean,
maybe there could be things that were geared to certain units but there are units that it's difficult to
find material for. | think, if you have a website as well, you need to think about who it's aimed at.

Whether it's aimed at teachers, aimed at children, or whether you have particular areas that...

| like taking my children to the computer room and | would appreciate a website that would have
information especially for children with maybe a search engine where they can search out...... You
could do a little search on it and find out information. If they could maybe have the Victorian room,
and you could click on an artefact and have information about, which they might not have had time
to ask about at the museum. It could stimulate them to ask questions.

[Staff to be] More flexible, more connective when things do not run smoothly.

Maybe something that doesn’t matter quite so much if a little bit broke off in their hands. And that is
really what they want to do, and it would give it the - wow factor.

Maybe they could have larger things, as well. On display. If they know we are coming.

| enjoy so many other things here as well. But the history aspect, because we were doing Egypt,
and so much of history with the juniors certainly relies on what we learn from evidence and objects,
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that, you know, it would have been good if we could have seen more, or even if there could have
been a loan service. And that was something we really wanted to bring up today.

> A loan service would be absolutely invaluable.

>/ would like a loan box, even if we had to collect it ourselves. That would be invaluable.

> It wouldn't be instead of the visit. You want children to handle things, you do want them to go -
wow! And then to come to the museum, you've already added that extra dimension before we get
here. Especially if you come to the museum, and you might have a talk and maybe a few objects
and then a glass case. You know?

How would you like someone coming into your classrooms with objects?

>Yes, that would be good.

>/t captivates them.

>And if they could dress up in character that would be great

I think some way that it would be good for the children to be abie to come back and ask questions
afterwards. Instead of coming away and feeling... Being able to come back afterwards and say
there was something they’d seen, and what about the baths? Asking about... I don’t know, maybe
something that if you could email in to...

Well, if you had a preprepared website, with the actors answering questions or...

One of the things, when you were talking about things you could do afterwards, | think that'’s really
valuable, for a teacher with not a Iot of experience, how you put it into practice, and hearing what
other people have done, that's very stimulating.

How important do you feel that a follow up session is?
>Very.
>Incredibly.
>..a follow up session makes sure it's worth your while, and if it's worth going back, I think.

>We did do some follow up, but it was mostly referring to what we’d done in the context of ... |
don't remember getting anything from the museum.

>Would that have been a good thing?

>/t could have.

>It depends on the person as well. | mean, if you were confident in teaching history, | mean, you
might appreciate it and somebody might not.

>Yes, it would be nice to have a worksheet in a subject you are not very confident in.

>But you can use it or adapt it as you wish, CDs or something that you could work on yourself, as
well.

>It didn't occur to me at all that the museum would support us, because they’'d given us the
stimulus and the support here, and then it was up to us and the school to develop that. And by
taking lots of photographs when we were here, and when we got back to the school we did lots of
creative writing and made the tiles and displayed the tiles and then linked that with a visit to the
mosque, which linked in with the (1) But that, | thought, was our responsibility, that the museum
had started us off.

>/ think it would be really nice to do a follow up. It would be like the kids knew, it would be them
working towards something.

As far as follow up, maybe some sort of poster, for me, because we were doing a science topic,
maybe a poster of one of the cars or buses they had seen here, maybe outlining the different
materials that the children had heard about but might have forgot by the time they got to school.
They didn't forget much, but there were a few things you had to remind them about, so maybe a
poster like | referred to, with a little discussion, would remind them.

..having something visually that recreates what they physically enacted might help them to put it
more clearly in their minds, and also to locate them then.
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Maybe follow up. There was a lot you could do to prepare and consider ahead, and | don’t
remember there being much of a follow up.

Maybe if the museum had given you a bullet point sheet then you would be able to remember....

Challenges:

Making British history relevant to pupils from diverse backgrounds

| think, as well, it must be really difficult, coming from another country. Like me, for example, if |
ended up living in Somalia and had to learn about some Somalian monarch from four hundred
years ago, I'm not sure... even now | would find it really difficult. It must be so complicated and
difficult for them. | think they could realise that the actors, for example, wouldn't fit into the tube
situation. But others, they are still a bit wavy on it, aren’t they? We asked the children, the other
day where the Vikings came from. You know, having taught the lesson, and they said Croydon....
Because Croydon is the place that deals with immigration. It's quite clever really. You can see how
they thought that. Go to Croydon to see lots of Vikings.

Paperwork

This was very definitely a part of the curriculum, so | wouldnt have to justify it. But we have to get

Jjustification from our local education authority, do you all? We have to submit where we are going,
why we are going, how, everything. Pages and pages to our local education authority and then
they tell us whether we can go.

From Easter onwards they said we had to fill out forms and apply to the LEA, what we were going
to, why, and what part of the curriculum it was for, and all of that. And then they wrote back to us.
| don’t know why. Obviously the risk factor means more and more people were just... so it was
becoming very pressured.

Actually it's becoming now that teachers do not want to come on trips, and that’s only within the
last year, because of all the risk factor. And you have to do a risk assessment, you have to do a
health and safety form, and you have to do pages and pages, plus we have to apply to our LEA.
So going on a trip takes an enormous amount of paperwork.’

Things are going to disappear unless we get support from the LEA

Costs & transport

the children in my school are quite poor. And so [ would say that a lot of the children, if | and the
teachers didn't take them on trips like this they would never have the chance to visit them.
Because if they come from large families and they’d have to pay for them all to get in, and make
the effort to get over here. And so | think it's good for museums to present this kind of learning
opportunity.

That’s down to economy as well. Remember we are asking people to pay for the trips and we can’t
afford to ask parents more than once a term, to pay for trips. Not that we don’t want to go on trips, but
we can't afford it

They’ve come out on a daytrip and they've got their little bit of spending money and there is never
anything that is affordable to them, that will remind them about the museum. You can go and buy
a pencil and a rubber, with Museum, but you could get that anywhere. So it's having something
that’s affordable.

As soon as you order a coach nobody can afford it. The price, how much it’s going to cost,
is a really determining factor as to whether it's viable

Public transport wise. If you need to go that far you don’ go very often.
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My school has been criticised for not taking kids out enough. And the previous year to coming here
I'd arranged a trip in to London and then a walk in the centre of London, and | had to ensure it
wasn't going to cost more than a quid, like a bus pass, to ensure they could all come.

I've only just started coming on the tube, because | do think that travelling at half nine in the
morning, with thirty kids who are seven, and you can only get so many aduits free, and lots of the
parents can't come. And you can't take any more staff from school, so you are restricted. | was
lucky my sister wasn't working, and she came along with me. And usually | get a coach because |
Just think, for my safety, and for theirs, because you are up for litigation, whatever you do, whether
you do it right or wrong, you are going to get caught.
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