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B ZEH 52 75 (qualitative case-study) - FEELIZ BN G2 EFIE - DUETHS
BRI - ERIIKES A © 7854 B ECek(research diary) ~ FEIERE
K (conversational interviews) - FHRI R A BRAT K EE(document collection) ~ EHBHAK
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PR R R R RIS (BIAN © BV a7 B0 SR ) BT R SR T L
FE(Nieto, 1999) ~ 347 (7 K 26 70 AV B 22 BEER AR 5 TR (Sleeter, 2001) ©
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SOVRYERE R USSR RE S B A B DRI ST b B ) 7 (o7 B e
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FREA R BRMGEE— B R AREA LSS - 2 AR EREMTAAN N A EES
H) - Rl SR HFEH T3 R R R KR S AT BT MR TR G - TTAS LA
TEE - 2B EREST T B C AR BB 2 2R i RE AR B R SRR I SR B3R -

LIRS T TR B (B e B [ 6 25 2 B TR HLAA R RRT o BRSSO
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research)Hy 5 22K 3 M7 BEERGT LR B2 AHRBH R WTRERI 3R  MILEAZEIR
B SRy — B R BT B RE D55 B B A B A £ S B 2 S R R 1T
B THEEZ2ENHSABERMERAREENITEKE
(10/30/2002) - 4
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SLIRTE BN ERE B LUEEIE L F N TR E R T EE S - L
TL AL A S B AT E HEAMNERETET © 2. BRERYSEHBE RN
ol DUR P TR A BAL AT AT 2 2 1 R B A B L A = 2126 7T S AL B B35
fE - BB AIERS P RS ER R LA s B0 - B - e - B
B ~ BB - REEFE o AAMFRAIHFEE —#aR-R (museum card) » DUFERRH
RS FRER RS - 5341 BB BRIRHD TR — BRI E R - 4 B R
BRI E BRI AT SRS -

IR AR R R AT RN A R B R S, - BB R SR ABSRAES] -
2 RERET AR MHEE - (L3R 2 BRI RGN sk
E - ZHIERRREREEANEERNERN WS ER I E AR EE AR
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SLESEM T SR A s — BRI - AR L2 3 B BRAC B A BRIy — BR o s
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(—) HEEHERI T (The impact of teaching and learning)
HERSY T RS E 2 B SRR ATRR A BB R 53 B = 8/ 2R AT T
ETamEds AT

1. BT {LaEERIE7E (What kinds of diversity issues have you learned
through this course?)

I — RS AR A T2 AN 2 B L TR E BN 2 oe s AR B
i - g EHEIRE - RSHELFENSZENRELER - SITHER(the
definition of diversity) - BR%y EI T E R A FTHI BHUF#(the privileges of white
Americans) ~ ¥R [RI3Z (L AYEEa%(the understanding of different cultures) -

(1) HELTTEHHIEH
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28 B &S L EEOSBEEN R  EREEEL
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BEE e E R E R IR - i ik - 5
5 - NERR - RO FENE -

1

(2) BEATESER AR BRI
AR E— 38 E A « " We can’t teach what we don’t know, by Gray R.
Howard(1999) ; Firias B2 BCE FRESE BT B 5 P8 S LR ﬁéﬁiE’K%E
TESER A AEE R & Fr A B S B (privilege) » FELLIDREAHI T B 3w
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M < SHE - BB S BEE DEER A MEEE < B R RRNT -
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CERHE | o SEERREERET] > RSB OEER A ERIEN S —
[FIRF LA 2B TR - Ir2 8RR /T > BRHAERE R L
RSB HAMBRZ AT E IS - B4 > Tt 22 RSB KA fG
T ECHIRE LS A IR - # TSP R T MIFEE A L PR T
AR LHEIEHPEGGEARET - T AR M SRR AR
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T -

() BRI ALAIRER
SRR AT R AN L B R B BIREERT I S B e R
BRERI ARG AT s TR BRI - B2 B TR —ERITRE T » MERER BB
P b A RIREEE - EE— PR HAR A ESFEREES -
BE CERE R RN R BT RUCRER E SN
FRak - Bl - BPEPEF RE R AL BB A AT ITRER TR 2
HHREZENE  HEREI UL AR RS E E e AR —fF
= o AR E B RAA MR - T EEEE(REES TR,
WFFEMPIEE s —Bh MR EE R - EERAME L -

B8 D BRIFERER T —EAFA 3L AERFRTRERKEN
TEFTRRI G € - FEREREAEIR B B LRI RIRF thalE A HAL S (LRYRR
R E SR - BIFE E AR ER S HE R B
BAFMESHF A HRERE - 541 B E R REGE R A IO
FBHI s R ATE — VI B A - REDL B O A A R T UM
fib A - RELUBEPERY 5 AR5 [FREEEAE » FRe B — i IR rY SR IR -

2. BERAIEZCEEEE[E] (What have you learned about yourselves and your
values towards all the diversity issues enclosed/discussed in this course?)
BERRER B — - T RERERN S T s Ah B B A8 /R B 8k (anti-racist) 20 HOAHBH A
% EIFEARGTMEH B RBEERE - 55 Tk R A RS AHEE
NHIBEBATE | A2 BRBIEIE AL RS - 2R IIGREETRIE
BT - bR T B E H ST E R R A AR 4t - I B REFIRFE B H S
HABS AL R B B A I B B SR R - 2B AR 2 BRI 2 Em
BEE SR N R RSB F A2l - BEEEAE B BATEIX
b o H4t - REAGENEE > It —2FREEREE - RIS H CrIC
L AR A R B BRAE 53— AL R 5585 - T8 ¥ B B 2R BRI AE the
{22 B e R SRR A L8 A b e it N\ BB EROTT RS -
(1) RERRZE BT A R R HE
B E:EiEHRNSEER - RBEEAGAHARUL-- FIER
2t o A EMSEREUAIREE - BB BRASEHNBRE R
HIASEREJARASRA R - TeAT AR GERE ) H RER AR BIEE
T AR AREEBERIA ] - AHBIRY - MR EIZAEE M B A0rT
¥ BIERRAOFE - 3B CBREA R EERN R W2
EHBLZ 7 > fEEHE > KREEMEERIIEIR TR RIEHREKH
RFEE R IAFE - SRR 5 CEREESLTERE
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Ok — S EERE B NS AERB ARSI & TR i A
R HAMBREIFES -

(2) REE R E S HEEMEE B AN E R R
BE A BEEIHEROEREIE " Afk(white) , B9 > FE3HIEE
T —Et AN B ST - BEIRAEEE AT R AL H A ZREHRREE AT
R HEE  REBLH CARISUERI AL © ER B Tl TR E
ZHE -

208 B {EREEEEB ST EAE RIGE—HD  BERSEHEE
BEW (BB - RERT R E RIS ZITERENBHIZE &
FRIVEFEE D - DRTBHAREZBRIE  HE SRR ATRE
HIE SN B R B AR A 8 - DI—EEE/RTS - BIARARE L
FrElEr—YIaR R B EER > HhEfEesrRIL - RBUEH - F
AR TEEEE - B e ERMIE s ER 20 B3ERE
RERH TR T B L H SRR A RIREES -

BE CARSTHREEEES IRRER SR —AHARERERNE
— U ETEHEE T - RBSHR IR T H C' 51 (permission)
BUETERR S R RE S SRR S B R R, -

28 D DIRTRIERALFEI UL RIRER N AL TR - FrnlRAE R ey
el AR IS el T R B E5E — 1000 » BRAE R AE P PR PRy H AL
HEIHER A — RO AR —EUR H CHBER R IR A IER -
BAERRAE A RE LB Rl AR LRI BB A2 5 WA DA 824k IRIRsE
RERMEAKRE - BRI AT IREI 2 E T30 - BAERBAE T RREE
Bl HORET S L THAGRKRERC - TR ERE IMEBERATIL
RANE AR > itz H e — S HLE 2 TTRTRRRE T A TSR e

it -
A F RUNTRAECASHBELAECL  BREREEH - 3
54> RABHEAIBE CRAE RN - SUERADEE R 13
B

3. B UL B AR B L E (What were and are your assumptions
towards diversity issues before and after this course?)

KERE2 BAF I FEIL —RIRERE - ZRREEMRRAVZ2EL - R HEAGEE %
TCEAAVAHRRERRELL LA B A E SRR - S41 - 2 BB EREI L TEE

13



BB SRR EEN - B - ERENS—BE T RERERRAENT
LB RS - DURE B A BRI R ER R R BB E R ) WA EE
SYHER B RIS E B A -
(1) TEABUEERTZETT
B A EA LR BERUBTRRANERR S TUHRE - sBRuE
FEHHERBER < SEERE T SRR EEEE - AT —E R
RIS - EFTRRAOHERIE R R R 3L B S R -

BE C: RUETRAE S T SWHREERS - HRRETAE CHERAT
AR DR S —ERRE T LR E @K - B ERABE R
MBS THREE ST R B BRERAEE —RETa e ETY
ANE#fE it REZL -

BE G: RESERFU—EE  REGCAERMATREY " RFH
(differences) | 55 SHIBRAA -

() B2 HRAREES

28 D RIS THREE LB SRR - Frhl S MR AR
ARG  (BRDFTAMEREEEIRY - BIEAEEHEIF2 5ME
BIE RIS » fE0fb b BEmEE A RAEHENRE - Htl
B IR 2 A AR FMATE Sl - B E A T show and
tell » BORE— (AR HEAEEH H CHRERCUGE TR TATERNE
B FEIARYE BRI T RRREAE - W ABRAIRE T2
HEH b MEER BEBRER T - R—ERH I LWREGREITH
S - FRHRHENE SIS AT - ([HIRIRAER IR RIS TR 5 K
SR B FIREASE - R AR % TTRyrEIsiR - BORLLLARTH BBy
LE o

25 B RUFIAS S TR HEERREER - A BRI R
%THREEA TR SEERR - BUERH S TTHREEEE
B LINEER—HEH  HRSHEERRR ARG T AT R
o FtE B HFRMEERE ERREL - Boh  BMTHBEERE
FZERELAE M AR FRS T DB MRS B AR 5 2 It
mtEr

(D) ZICALEEAIIEET (The outlook of learning diversity/multicultural issues)
BEERs TR A2 B W ST AR E T HE O B r] RET R ERIEE - 1551
DAFAfE g sk dE TRl am B AT -
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1. HEERREHER T A AL BRI BIZE (What have been discussed and learned
in this course will be useful for your preparation as a multicultural teacher?)
(1) HARXHRENITRE
AR 2 R 278 - 8 BN HER 2T ST BTy > St
| H B AR SRR AR - R B R RETHE I HEENEE
;l\—q—:- °
25 B BEREHAERE T REB R AN FEE ESIBURE -
B TR R E SRR B H IR AT RRATR R I H 2 EAT
B AL AE A EARIIRRR: - BRI RN RIS EERE - B E
5 » GERRaleamR S B U R R BN — S - RARIBZE R A
WIS REREIMERSERE » MARIANEE SR TISES - KERHR
HRETDER A Ll > HELEF -

EE E HETFEREE oL BRI SULREE - SRIRAERE 2 TTRI AR
HOHR L - KERIEA T SR A A LR EEAI A B A SRR
FSALERATR » BT X ELEKE A FEZHIA -

BT KEMRRNSHRE - A2 B CRERCH A AE A FRIRsURE
SR -

Q) B ERAEEER
TERARE B R E L2 E R R - 22 & th R RERIRE ER 2L
SRR AR B H AR
BE C: RSB IIRER &Pk B B E SR T R R[5
M R L R HE SR AR R

2EH: ferEENER - BAMECTRBERHA - 24 -

() BERSEETINEE

£ B {5 % T3 BB BRI SR BN Sy - R T BRAE AT AR RS B

2 BB Bt 8 R -

28 A SIT IR B — TR EEE(B120 - Black History month,

etc.) RURAE —RIRHIBER - ST AL B R IEZRER ARV -
M5 S —{EA0 - FRIEFEAERER S 3L S TTHRE B AU - 55
o BRI 2 EHRE R A EEEREERE R - HBRRE
B —HHEE - WAL > (IR S KRB E RN
TFE SRR FIRE B EE BRVREAL - DIRER R R E A AR B -
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BE D REFGESILBFRNEAHEE i HfEE— SIS E
REBEMPIET - RUIEH EZRETHR G - REEEHMER
AHATAE H CHYBAR e BB B RS - B H MR BB EIRIBERR
BEERELL -

2. EABE R Z U3 R BB A GE MR HIMREE (What will be your
concerns and difficulties about teaching diversity issues and implementing the
multicultural education?)

EEER > THAE A BREY 2 A AR B S T XL E B Frad RIERGW AN ZES
8 RArHER R LA TR EEERIS - 28 HItRENEEEER  HES
AR RHERIT, - IR (2T AR RMAHIE - R R EAKIREEE N
S o R TT A BRI AR B SRR -

(1) REE BBARIRAIZE AL TH

ER o ETRE R B & H A R S LSRR S R A TR FIRE g R HH % T3

e B —E IR -

BE A REIE OB R RSB A R RE
% - BRI AEREA - B OBIEERERITOR B 8 UL R
AT - TN TEERENERI RSB AR UEE R - LA EE
TERE R ERAERE A 2K B 25 UL B2 A P iR A BREy — ) - A RENE
IR — 2R B 35 8 SR A PR AR BRIF LAY > e IRy [FIER At
BB T ER AR R — (A R

28 E: HRedi# H ORI RER) - BSOS ENERES
FUHTE B B BRIk - 3 E SN ER B R —ERAZ LB
BR o EOPRAEFLEELGER - B — (ARSI E
—{EIR B ZITHUER BT MM MIREIE A TG TP RS S T B R R
BARVEE -

) BERMAISFF RS
H > Bt IS 2 (L B RS AT RER BRI A BRER 3t
A L E MR E B -
B8 C: HWREE AR R REE L — S EeR IR ALEEE 2 7T
EEE > MNEAEECH ERRME » BUEIR_ER > AR TE) -
54t EGETERE REENER E AR H CAYEREME - FoasasdT
EHERENTTE EFTEARIBIR -

28 D W —RE LRI - WET SRS GETA
TEHAFER TER ) - BAGERAEE B CHIBEMGE— I EE - =



DiER—E MR BAGRIH T -

() BEEANRERIEE T EL AR
A AR SEHEN L TC ARSI RIRE - B A REFIR RS AR AL
AE LRSI B ALY -

B8 B &M Lt ERTENRLE  ERE NI E RS
BT REEEAEPE R ICHRERRER B - £S5 KA
FFEHE P EREA B BN AIE S EE TR - B R HEE LB S Tt
BEREs - AR REARREEAZEAHTS - ZPENEZE - W
R NBEASEEBIR L E T2 shak B i & s e B E
A s o AERTPUEREIH A - fERI S MR 5 > Pt GBI B Ot -

(4) ZITsEIRERI R HI B :
A2 BIRHE L TR ER S HI S B BRI R AEE LA AR R I
R > MHEREN B HEERIIFEE -
B8 F: JEARER NSRS TTEZRUEE S T ARE 2 - Bt
B JEHERPEBH S - (RS 5B - BORFFIRAVEE —EEEE
{8 BT H RS RE RS - AT — KRBT Erara Hefhit 75 2o A R
B> LUK RS2 -

B8 G DI-EEREENN S - SRR S ST N BAIZER 3
BAE—RARRIRA - fGEPTR > IRA R R REEGTRRZAERE -
AERBEER B — (ERRIE T RaRET - HATIAESR RS - KAEA LR
JIF > HEFRE(R R B B A A Rl 2 T3 R R
FREELRGT -

=

AN EBEEFREHEEERBACRHREL 2 KRB L Bheh R 2 BACER RN
BLERRTSEBZ TU LR E R BAE © L RERE SRR BRI /MR B R
2R S8 BRI B I E 2 LS BB AIET 7 T RRUSRAE AR - ASCH HERRIE
(BRI AR AR © — RN A ERE] = ZENEEHIE T =
AR B ER TR B S E R ERGT BE AT - FEREAF 73 BB — B0 FTAE (R E B B K
et — 2P By AT et A - UBRESR G B PIEm & 3B R eI B 2 7o 3k
AR YEN -

— ~ RN FEUREIRIET S BLSRARAY 5 B E AR 2 I 3 % TR REAH R
RIBHTE S B E BB A PRRT BRI - TIAS AR =80 W BB E R



BRETELMAT > 3R AR BRI B RLE W AR # A R ISR S L 22 T
BEHENRER BRI BT R AU BRE 2 E R R IR - TERErIEs
AR DIZTT B S - W4 2% Gay (1977)FHRHINERIRE=
FER () H#& Knowledge : REEEHRE FE USRI BE ARG 5 — IR B
EESFT A ARVRASUEREES © (T) BB Attitudes © FEE A EMHEIR TREIK
B SULEEREAT R A R REEEBIR 0 (=) $KAE Skills © REMEFRTERAIRRELES
BRI SR TR AR T DA R B R B i -

AR Gay FrieiifviE —BER - SIS IREEE
& EHRAERAIS S SR RS R R AR A B R AR A U R
BEJ7 - ERERR > —(EALITCREE REVEHET - TMEZEREEA R
BEREEE - KEAZITHIEREFpluralistic ideology) - WAER A B IKEE
SACHIRERREL T 1 DA HREF S BB R B Mt & HREE G LRE )
IREGREHE - RIS ER R T (Banks, 1977; Banks & Banks, 2003) « [
FHNEE > EARRGE A B HE RRITES I8 - Rl e
at = W ARS R RARE R SR B AR s R S A R
REARN - Wit - BEGE - B ARBIEREE KR A L SRR
FEER 25 TURY H AR BEAEAE VB I B i s (L3R 5 o 258 SR S B
FUREIIARREERE - B - dRH BT MR AR - KRR RS T
BIRH)— HEEME - ERREERTS - FETESEN SRS S TR E A —
EHEE  ARIRILERAE RS B SR OB - FERTE RIS > Bt
FILAZE R [T B PO SR BTG TR TR E) - FRC S 2P EET
a TR S TC AR R R -

T FERR BTN - RRARRE T 2 A AR B R R B
& IS BRI LR 2 B AR B BB R MG B8RS - 1
o {BLAZZ AL B ¥ (cultural autobiography)SE{E A S5EAif T 3K (mask) » 35 FIIEER
EEHHE REREENSE - CHEH B IREH self-awareness) 1 BT HLT2 %
#5)  BAAHE EHAVRERCR - SHUITHIZHE SI9RERmR R TR R (L
HUSZER SOWAE H B TR RORB AL ~ (EEE - BSIRATER - BEMEHE T RIRE
BEERSY » FRRRBV N R - PTG, — (AR ML - K’ 92)
BIATHA XT3 25 U ER B S AU T G B ROAHE TSR AR BB T - DU B8R
o PUEMEIRERE! H BB S TARIR BRI & Te s R — B R -
A HEMAR S BE LB BB B AR af st 4 300A] » oy R s (L B — &
U - W5 S H R E R P E S — R AT A A R B
M- S 2 BEVERE TIREFEULC % E— P IEREE T RELS SR E
HIREIACE 5 - DUSIREAEZCRA R &1 _ DRSS S 5 A UL SR - R
It - FERTERSERIER S - SUATRES |REER A T3 B L IRR R R 50 A ~ B
B BRI SRR SRS A R - DS UL S AT FHEIRASE
BB TERB AP EAR) T EIREESS  HAT SR LRIRE S A AN
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HREF S ATRRRY Ak RS SRR A E LSRR R R AR S IR B TR Y
"I EVREGE S ) AL GEHLZE IR - FRRNS E R RS AREER
FERIFE 0L - BATRRZRE " E0 ) R REL - HE R EREEES
4 SRR HA B 2L AT A R (privileges) AR AAERR IR B2
BREHATEARESS - MEATRKE "X, JUEEREE - HASER ]
DU teEs L HRCERFR (ER LIR A L IR EIR | UL EHRER - B H2RE
FRAEROBENS » BETH S — SRR R & B - Mk
BT RV AN S B TH B B R S 4 FE RIS ER
BUETR - S54)  FEERHI BB HE T3 » A RISl (ke o R E EE i me ) ey
ARG HE— 25 5 BT B ELA A S AL - ERARAT TR SRR BRI HET T EERERREK
AT A PP I S R = S G T BB Sy - B A R R R B
BRI KGR B 75 SR R HE MR - HA W EE— (AR S
WA T AR B FBRES ol THREBIASZBNKE RN T JEE
T SRR » REFEM TR SRR INERE - CRBEREAE "3l (b
FORENLIM A LA G S ACHIBEAREEZIR - A1 > FFAI N sE BB — (ARt
I BRI SR A - AT T N A B PR AEE = Sl A H
BRSO ERE - BIgE FAEN IR & RS ARSI B ECUE R EE - &
AR IR R SO RS BRI ETS -

=~ e R B B BRI PR B AT S 20 - IERRRE RSP A AR SR E SR
BAIRR B RE S W E T R A B R - CERIRR BB S TER
YRS ~ SIBRE CESE R A AT R RERIRERS - R R UL B BT R
2 o (EREEEEH U © RERE B BT A RIRHE - RAed S H BB
s BB AR - ERTE R L IU U RRERT R UE R
5 B —RERBEENEEENIRE | ERREEE AN TRERRE
HIEETT - ReB A% UM A SRR R BB - AL — SRR R
HE SO HAE ANBEN A L HRE - 52 B RN B e Ia e
HEENTRE  SEEH  HPEXHEENFE  FEE BRI EETS
HIFFERE - TR BPNE —HR HIIEIRE - W] RS HL AU fe T B e R A &
AR E B AE R  THE L FIRF B 2 AT AL IR HE « T RREEE — b
SAFESRORFBIE 2 N B R SR U B % oy B R ERR T REAE S TR A
B SR G2 rh 204 b B BOFTRZ B R R RRELERE - L 594% B RAE
[ FE LA A BB 25 TE S AL 222075 B B T RE IR REER 70> MEF K2 k(8
NERERFERT B BREAIRE A TE) - thERF R A « AR RN RS
BRIV E AN - AR AR T HERIEEE - Ko BEERRH
SRR ERRC & B 2 T LR R T R R BB B T THORAAS T30 il 2
FEATEEETRE A LSE T B ' - LoTsU kR RN BthE—H
SIS - BETAIRER S % B T BRI EERE - MLIZ R /7 202k
HEITHERARBELE i - & EREfE (S B 2 T 3B BB H Y BHE » 535t
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B ARSI R B B EM L LIFERR 3R > SR E - REIEARNE A1
LIS BER R — R BARELUE MBS DISR B AR e FEER TR 5
HEFTHE - TRIL - AL 3R EEEE|—ERRVERR T HIZERE > ST
S HIZEBNLIE AR — B B - BRIt St BETA S hERERR A S 2
HLAFTRER R IR EHR E A R EATHE EEAHRERI A FIIRIR - LLZ Ty
AEMS > B LHEE 3R 5% RERKITIRE L&A HBE % Neito,
2000) » MASREATLAF TREHE T EBRFIREAIEE T AAE TR TG - H
BAREERI AR B — UL AR R » A E S ITae B - ik 3R
T2 25 B B B TP B BB S IR R B 1 2% T 3 A B SR R P T R B W B P
& AT LS 58 TE) - ERIR R A5 8 B AT RS T RS T SR S
FEFHAS W —E R HAEIEHIRET S - RIS B SR
OB LR R BB HIRBRE - LURBE L MRE S E mrBUR R R S E ot Vet
FERREOEIRE ; BIERA BRBREENT 5 - RAMTREE SRS B R B & )
HATRELLZ TOR BB AR B BHE T LR R B AR RE AT 22 -
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Pk —
The impact of a multicultural curriculum on college students: The

evaluation and analysis of the curricular and pedagogical content

Abstract

This study intended to explore the impact of a multicultural curriculum on college
students’ perceived change and learning. The total respondents of this study were 59
including the students from their freshman to senior year at a mid-west university in
the United States. A survey with 5-point Likert rating scale was conducted for data
collection. The interaction of two independent variables, students’ experience of
taking a multicultural-related course before and their study groups has shown a
significant result. One of the most important findings of this study is: students’
learning of multicultural issues can be facilitated by their previous learning
experience; however, the students’ personal bias and preference of different learning

styles should also be taken into account.

Introduction

The importance of implementing multicultural education has been widely
addressed in the research and literature concerning a society as pluralistic in nature
such as the American society (Banks & Banks, 2003; Corson, 1993; Klassen &
Gollnick, 1977; Neito, 1999, 2000). Most research and literature has particularly
given its focus on how to “’implement” a curriculum and “’educate” the younger
generation in understanding the diverse issues related to different ethnic groups in this
society (Baker, 1983; Davis, 1992; Gay, 1981, 1983, 1990). In the United States, most
research was conducted to evaluate the content and its practice of multicultural

curriculum in elementary, middle, or high school level (Beane, 1990; Kim, 1997,
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Kozol, 1992; Lomotey, 1992; Ogbu, 1986; Oliva, 1992; Nwoye, 1999). Some
literature has given attention to incorporating these diverse issues into teaching at the
college and university level (Ball, Berkowitz, & Mzamane, 1998; Bennett, 1990;
Davis, 1992); however, it is surprising that very little research has been devoted to
analyzing the curricular content and evaluating the effects and impact of a
multicultural curriculum on college and university students (Bennett, 1988).
Following this literature research, it seems that there are a handful of resources
concerning how to address and implement multicultural education at schools;
however, there is a lack of empirical evidence to justify and support the importance of
implementing multicultural education, particularly for college and university level.
Hence, the present study was developed with an interest in looking at the content and
pedagogical methods of a multicultural curriculum designed and implemented for
college students, and evaluating how the course materials and activities have impacted
students’ learning, particularly in their learning and perceived change of three
components, namely, knowledge, attitudes and skills. The importance of doing this
study is not only to provide some empirical data concerning the practice of
multicultural education at the college level, but also to examine the implications of the
curricular content and pedagogical activities delivered and included in this researched
course. It is hoping that this study will also provide a preliminary source for those
who are interested in looking at the impact and effects of a multicultural curriculum
on college students.

This study was designed by using a quantitative approach to focus on a single case
and evaluate its impact on students’ learning of multicultural issues. The impact of
this course on students’ learning was evaluated from three components: knowledge,
attitudes, and skills, and it was based on the rationales outlined by Gay (1977, 1981).

Gay’s (1977) rationales in the development of a multicultural curriculum, particularly
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for the training of preservice teachers, has been widely supported and addressed in the
subsequent research and literature concerning multicultural education (Banks &
Banks, 2003; Baker, 1983; Banks, 1993; King, 1997). The three components outlined
by Gay (1977) for multicultural teacher education are: (1) knowledge, whereby
“’teachers become literate about ethnic group experiences” (p. 34), (2) attitudes ‘’to
help teachers examine their existing attitudes and feelings towards ethnic, racial, and
cultural difference, and develop ones that are compatible with cultural pluralism” (p.
43), and (3) skills “’to translate their knowledge and sensitivities into school programs,
curricular designs, and classroom instructional practices” (p. 48). Since this research
was conducted using a group of college students whose majors varied across different
disciplines and whose focus of interest was not all in teaching, the component of skills
was modified to include Gay’s (1981) other idea that “’when students learn facts about
ethnic and cultural pluralism in the United States, they should be employing analysis,
synthesis and evaluation skills” (p. 188).

Furthermore, the learmning content within each learning component was also defined
in this study in order to specify the learning outcome. The learning content of each
component was defined according to the curricular and pedagogical content of this
researched case. The component of knowledge includes: (i) resources possessed
and/or provided by different racial/ethnic groups in America; (ii) struggles
experienced by different racial/ethnic groups in America; and (iii) legitimation by the
dominant power group in America. The component of attitudes includes: (i)
self-awareness of students’ own racial/ethnic attitudes, values, beliefs, and behaviors;
(11) sensitivities in developing different attitudes towards diversity issues, and that
learning about ethnicity and cultural pluralism is a never-ending process of
questioning, experimentation and discovery (Gay, 1977, p. 47); (iii) tolerance in

building respect and empathy for people from different racial/ethnic backgrounds,
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accepting the right of different racial/ethnic groups to exist and to be different, and
developing wholesome attitudes toward ethnic life styles as systematic and viable
cultural entities (Gay, 1977, p. 46). The component of skills includes: the ability to
become better able to (i) analyze, (ii) synthesize, and (iii) evaluate the different
information and resources presented or conveyed in the various forms of
communications and/or media.

Hence, this study was developed with an assumption that students will have
perceived a personal change and learning in the three components of knowledge,
attitudes, and skills after taking this course. The main questions of this study are:

(1) to what extent have the students of four study groups perceived a personal change
and learning in their knowledge, attitudes, and skills concerning multicultural issues
after taking this course?

(2) what other factors might be related to the students’ change and learning in their
perceived knowledge, attitudes, and skills concerning multicultural issues?

(3) to what extent do the various curricular and pedagogical contents have an impact

on students’ perceived change and learning in knowledge, attitudes, and skills.

Methods

This study was implemented by using a quantitative approach, based on a five-scale
rating questionnaire survey. The questionnaire was administered to a group of
undergraduate college students for the collection of data. In this section, several
aspects concerning data collection will be discussed respectively.
The Sample

The participants of this study were the students taking an elective course focusing
on multicultural issues and the minority groups in America. This course was

developed for students from their sophomore to senior year at one mid-west university
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in the United States. The total sample size was 66, and there were 59 respondents
included in this study. Most of the respondents were sophomore students (n=23); the
rest of respondents included freshman, junior and senior students (n=11, n=13, and
n=12 respectively). There were 22 male students and 37 female students in this study.
A majority of the respondents were White American students (n=51); 2 were Latino
American students and 3 were Asian American students plus the other 3 were from the
mixed-racial backgrounds (between the White and African, or the Latino and Asian).
Among all the respondents, there were 31 students who had taken a
multicultural-related course before, and 28 students who were at their first time taking
a course addressing multicultural issues. In this course, the students were also
assigned into four study groups, namely, African, Asian, Latino and Native; the
number of each study group was somewhere between 11 and 17. This group forming
did not reflect the ethnicity of students but the cultural/ethnic content of their study.

This study was developed with an interest in looking at how a course focusing on
the teaching of multicultural issues is constructed and implemented for college
students, and how it has affected the students’ perceived learning and change.
Following this framework, my participation and observation of this course was also
deemed to be important in order to be familiar with the course materials and the
learning activities conducted for the students. Besides, this participation process was
also important for generating the question items on the questionnaire. Hence, due to
the accessibility of researched cases, there was only one course with a convenient
student sample of 66 included in this study.
Instrumentation

The purpose of this study was to examine students’ perceived learning and change
after taking this course. A 5-point Likert rating questionnaire was developed to

measure the attitudes and opinions of the respondents. The respondents were asked to
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indicate their level of agreement with the statement by selecting 1 of 5 choices

ranging from strongly disagree to strongly agree, with a neutral option in the middle.

This questionnaire contained three pages with 17 question items in total. This

questionnaire comprised two main sections: (1) students’ perceived learning and

change on the three components of knowledge, skills, and attitudes (Gay, 1977, 1981);

(2) students’ perceived learning from different curricular and pedagogical activities

organized in this course.

In analyzing the curricular and pedagogical content of this researched course, it was
found that the components contained in this course were consistent with the prior
research (Gay, 1977, 1981), and each component was conveyed and acquired by the
implementation of various teaching and learning activities. The content of this
researched course is outlined as follows:

@) knowledge: the reading of “’ A Different Mirror by Takaki (1993),” the
reviewing of the daily newspaper of “’New York Times,” and the viewing of
different films/videos shown in the class;

(i)  attitudes: the different themes and conceptions introduced in the class, such as
the concepts on colonization and the unique themes (e.g. institutional racism)
discussed by following the films/videos shown in the class;

(iii)  skills: the summarizing and analyzing of different reading materials, and the
synthesizing and presenting of the group project.

More specifically, the first section of the questionnaire was further divided into
three components: (1) acquisition of knowledge; (2) change of attitudes; (3)
acquisition of skills. The second section was devoted to measuring students’ perceived
learning of the course content on the three components of knowledge, attitudes and
skills. In the first section, there were 9 items in total, and each component comprised

three items, each measuring the same construct; for example:
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I have learned about the resources possessed and/or provided by different

racial/ethnic groups in America.

The second section comprised 8 items, and each item was addressed to measure the
students’ agreement on their perceived learning from different course reading

materials and learning activities; for example:

The reading of “A Different Mirror by Takaki” has helped me acquire
knowledge about the history of minority groups in America.

These items were designed specifically for measuring the impact of this researched
course, and they were implemented for the first time by this study. Based on the
current sample of this study, the reliability of 17 items is .9258 by using Cronbach’s
alpha. Before the survey was conducted on the students, 17 question items were first
consulted with the course instructor in order to make sure of the content validity.
Furthermore, Principle Component Analysis was conducted to see whether or not
there were three dimension/components as defined in this study. As shown in Table 1,
it w as found that the first c omponent/factor e xplained more than 4 8% o f v ariance;
hence, there seemed to be just one component/factor measured by this questionnaire.
Table 1:

Factor Analysis of the total 17 question items

Initial Eigenvalues

Component Total % of Variance Cumulative %
1 8.162 48.010 48.010
2 1.528 8.987 56.997
3 1.285 7.560 64.558
4 1.120 6.590 71.148
5 914 5.378 76.526
6 .781 4.595 81.121
7 .534 3.140 84.261
8 489 2.878 87.139
9 400 2.350 89.489

10 .362 2.129 91.619
1l 322 1.894 93.513
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12 .288 1.696 95.209

13 250 1.469 96.677
14 76 1.034 97.711
15 152 .895 98.606
16 134 787 99.393
17 103 .607 100.000

Note. Extraction Method: Principal Component Analysis.

Scoring

Some of the previous research on evaluating the learning of multicultural issues has
identified the importance of taking into account the learners’ gender (Belenky et al.,
1986; Gilligan, 1982) and their different racial/ethnic backgrounds (Asante, 1980;
Banks, 1993; Bruer, 1993; Gates, 1992). Most research has also addressed the
importance of implementing multicultural education in order to empower the learners
and to transform the existing social inequalities and injustices in schools and other
mainstream social institutions (Apple, 1990; Mclaren, 1989; Nieto, 1999, 2000).
Following the above assumptions, the design of this research did not only take into
account the students’ gender and racial/ethnic differences but also looked at their
previous learning experiences in multiculturalism as possible factors/variables
influencing their perceived learning outcome. In addition, the four study groups
(African, Asian, Latino, and Native) in which the students were assigned for their
group work, and their year of study (from freshman to senior) were also included in
this study as possible independent variables.

The data of this study were analyzed based on the means between 1-5, and the
higher scores (mean score of each 17 item>3) represented respondents who were
more favorable toward the construct. Hence, the results of this study were based on
examining the means of question items, and the differences between groups such as

students’ study groups, gender, and experience of taking a multicultural-related course
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before.
Procedures

This questionnaire was administered only once during the course around the
beginning of April, 2003. No follow-up interviews were taken for this study. This
questionnaire required the respondents to take approximately 5 to 10 minutes to
complete. The questionnaires were distributed to all the students present in the course
and the students were asked not to put their name anywhere on the questionnaire.
Before the administration of the survey, students were ensured with their anonymity
and the confidentiality of data provided by them.

Data Analysis

Several statistical procedures were adopted to answer the research questions
including Principal Component Analysis, Factorial ANOVA, Single Sample T-test,
and descriptive data. In answering the questions regarding the four group students’
perceived change and learning from taking this course, it was based on examining the
results of Factorial ANOVA. In answering the questions regarding the factors related
to the students’ perceived change and learning from taking this course, it was also
based on examining the results of Factorial ANOVA. In answering the questions
regarding the impact of various curricular and pedagogical contents on students’
perceived change and learning, it was based on examining the results of Single
Sample T-test of items 10 to 17.

The assumptions concerning the use of Factorial ANOVA are: independence of
observations, normality, and homogeneity of variance. In order to eliminate the
violation of independence of observations, the participants were kindly informed to
respond the questionnaire independently without the discussion with others while
administrating the survey. Furthermore, due to the small sample size of this study

(n=59), it was particular important to examine whether or not the assumptions of
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normality and homogeneity of variance are violated. The histograms, boxplots and
descriptive data were used to examine the assumption of normality for Factorial
ANOVA. In examining the assumption of homogeneity of variance for Factorial
ANOVA, Levene’s Test of Equality of Error Variances was used. The assumptions for
the use of Single Sample T-test are: independence and normality. As this sample size
was more than 50, the assumption of normality for Single Sample T-test was probably
met due to the Central Limit Theorem. The histograms, boxplots and descriptive data
of items 10 to 17 were also used to examine the assumption of normality for Single
Sample T-test.

The level of significance was set at alpha .05 for the risk of Type I error. Hence, in
examining the results of Factorial ANOVA for questions 1 and 2, the test significance
was conducted at p < .05. In examining the results of Single Sample T-test for
question 3, the Bonferroni adjustment was used to adjust the error rate per test for

controlling Type I error and the test significance was conducted at p < .00625.

Results

Based on the results of Principle Component Analysis as shown on Table 1, there
was only one component/factor as measured by this study, and this component/factor
was defined as students’ perceived learning and change from taking this course.

In this section, it will look at the statistical results of each research question
addressed in this study, and the results of each question are presented and discussed
respectively as follows:

(1) The first research question was to look at the extent to which the students of
four study groups have perceived a personal change and learning after taking this
course. Concerning the students of four study groups assigned in this course, Factorial

ANOVA was used to examine the different degree of change and learning as
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perceived by them. The histograms and boxplots of the totél 17 items have indicated a
fairly normally distributed data; hence, the assumption of normality was probably met.
The result of Levene’s Test of Equality of Error Variances has indicated a significant
result (p <.002); hence, the assumption of homogeneity was violated. This violation
could be due to the small sample size and convenience sampling procedure used for
this study. In examining the result of first research question as shown in Table 2, the
independent variable of “study group” was found to be not significant [F(3, 55)=.756,
p>.05].

Table 2:

Analysis of the demographic factors in relation to students’ perceived change and

learning from taking this course

Source Type lll Sum of Squares df Mean Square F Sig.
Corrected Model 2948.362 15 196.557 1.704 .087
GENDER 15.501 1 15.501 134 716
COUTAKEN 480.980 1 480.980 4.169 .047
STUGROUP 261.702 3 87.234 .756 .525
GENDER * 339.840 1 339.840 2.945 .093
COUTAKEN
GENDER * 884.491 3 294.830 2.555 .068
STUGROUP
COUTAKEN * 1145.834 3 381.945 3.310 .029
STUGROUP
GENDER * 654.294 3 218.098 1.890 .146
COUTAKEN *
STUGROUP
Error 4961.367 43 115.381
Total . 242585.000 59
Corrected Total 7909.729 58

Note a. R Squared = .373 (Adjusted R Squared = .154)
b. Tests of Between-Subjects Effects
c. Dependent Variable: total score of the 17 items
d.*p< .05
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(2) The second question was to look at what factors might be related to the
students’ learning and change after taking this course. More specifically, it was to look
at whether or not there were differences between students’ gender, study groups, and
experience of taking a multicultural-related course before. It was addressed earlier
that students’ racial/ethnic backgrounds could be also one of the possible factors
influencing their learning outcome; however, as a majority of respondents in this
study were White American students (51 out of 59 in total), the factor of students’
racial/ethnic backgrounds was not included in the analysis of this question. Factorial
ANOVA was also used to examine the factors as identified in this study. Based on the
results of Factorial ANOVA as also shown in Table 2, it was found that the
independent variable of “’course taken before” has shown to be significant [F(1,
57)=4.169, p < .05. f=.266, medium effect]. In addition, the interaction of two
independent variables of “’course taken before” and “study group’” has also shown to
be significant [F(3, 55)=3.310, p< .05. /= .410, large effect].

Figure 1 and Table 3 as shown below are further to explain the interaction of two
independent variables of “’course taken before” and “study group”’, and the means of
total 17 items between these two independent variables. As shown on Figure 1, except
African study group, the students of other three study groups who have taken a
multicultural-related course before appeared to have perceived a more positive
learning from this course.

Figure 1: The interaction of two independent variables of course taken before and

study group

33



80

70 g

Estimated Marginal Means
oy
S
A
\
\

--®

4

I have taken a multi-cultural related course before

yes

My study group is

© Latino

Native

The results as shown in Table 3 have also indicated that, except African study group,

the students of other three study groups who have taken a multicultural-related course

before appeared to have greater means then the students who did not have such course

experience before.

Table 3: The means of two independent variables of course taken before and

study group
I have taken a multi-cultural My study group is Mean N Std. Deviation
related course before
No African 67.8889 9 11.53738
Asian 53.8889 9 14.47795
Latino 62.2857 7 13.67131
Native 63.5000 6 8.52643
Total 61.7097 31 13.09248
yes African 60.7500 8 14.03821
Asian 65.7143 8.76954
Latino 65.1250 8 3.13676
Native 68.2000 11.64903
Total 64.5714 28 9.90110
Total African 64.5294 17 12.89437
Asian 59.0625 16 13.38889
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Latino 63.8000 15 9.33656
Native 65.6364 1 9.83130
Total 63.0678 59 11.67796

Note. total score of the 17 items

(3) The third question was to look at the extent to which various curricular and
pedagogical contents have an impact on students’ perceived learning and change after
taking this course. In answering this question, it was to look at the results of Single
Sample T-test and the descriptive data of items 10 to 17. The assumption of
independence for Single Sample T-test was eliminated by asking the participants to
respond the questionnaires independently while administering the survey. The
assumption of normality for Single Sample T-test was examined by looking at the
histograms, boxplots and descriptive data of items 10 to 17, and they have shown a
fairly normally distributed data. Hence, the assumption of normality was probably
met. Based on Table 4, it was found that the results of items 10 and 16 have appeared
to be significant [t(58)=3.002, p < .00625(two-tailed); t(58)=-4.631, p
< .00625(two-tailed), respectively].

Table 4: The mean differences of students’ agreement on their perceived change and

learning from the course content

t df Sig. (2-tailed) Mean Difference

Question 10: the reading of "A 3.002 58 .004 A3
Different Mirror" in knowledge

Question 11: the reviewing of "The -.996 58 323 -.18
New York Times" in knowledge

Question 12: the viewing of 1.969 58 .054 .30
films/videos in knowledge

the class and group Question 13: -1.199 58 .235 -.16
discussions in knowiedge

Question 14: the different themes 1.234 58 222 16

and conceptions in attitudes
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Question 15: the course reading .304 58 .763 .04

materials in analysis skill

Question 16: the writing -4.631 58 .000 -.69
assignments in evaluation skill
Question 17: the group project in .668 58 507 .09

synthesis skill

Note: One-Sample Test (looking for p-value< .00625 as significant)
Test value=3.4322

Table 5 as shown below is further to demonstrate the means of students’ agreement
on their perceived change and learning from different course materials and activities.
Item 10 has shown a greater mean (M=3.86, SD=1.106) than the T-test value
(1=3.4322), and item 16 has shown a smaller mean (M=2.75, SD=1.139) than the
T-test value (1=3.4322).

Table 5: The means of students’ agreement on their perceived change and learning

from the course content

N Mean Std. Deviation Std. Error

Mean

Question10: the reading of "A Different 59 3.86 1.106 144
Mirror" in knowledge

Question11: the reviewing of "The New 59 3.25 1.372 179
York Times" in knowledge

Question 12: the viewing of films/videos in 59 3.73 1.157 151
knowledge

Question 13: the class and group 59 3.27 1.031 134
discussions in knowledge

Question14: the different themes and 59 3.59 1.002 130
conceptions in attitudes

Question 15the course reading materials in 59 3.47 1.072 .140
analysis skill

Question 16: the writing assignments in 59 275 1.139 148
evaluation skill

Question 17: the group project in 59 3.53 1.072 .140

synthesis skill
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Conclusions

Based on the above results, it can be concluded here that: (1) on the four study
groups, students’ perceived change and leaming from this course does not differ differ;
(2) students’ perceived change and learning does not differ between the students who
have and have not taken a multicultural-related course before within the four study
groups; (3) students have appeared to have higher agreement on learning from reading
*’ A Different Mirror by Takaki (1993)” for gaining knowledge about multicultural
issues, but they have appeared to have less agreement on learning from the writing
assignments for developing their evaluation skills.

This study and the instrument for data collection were developed based on an
assumption that students will have perceived a personal change and learning on the
three components of knowledge, attitudes, and skills after taking this course. However,
the result of this study has appeared not to support this assumption. The three
components of knowledge, attitudes, and skills have been widely addressed in prior
research and literature concerning the development and delivery of multicultural
education (Baker, 1983; Banks, 1993; Davis, 1992; Gay, 1977, 1981, 1983; King,
1997), and the inclusion of these three components into teaching was also
simultaneously implemented in this researched course. The inability of this study to
measure the differences between these three components could be explored from
various possible reasons: (1) it could be due to the small sample size (n=59) and a
lack of variability as most students rated their responses from ‘’agree” to *’strongly
agree”; (2) the wording of the instrument might not be sensitive enough to
differentiate students’ perceived change and learning from knowledge, attitudes, and

skills; (3) students themselves might not be able to differentiate their perceived
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learning and change from knowledge, attitudes, and skills. When the instrument was
first developed, it was included with one open-ended section for students to write
down their perceived learning and change in knowledge, attitudes, and skills.
However, it was eventually left out after consulting with the course instructor due to
these possible conceptual differences and confusion among students.

This researched course had assigned students into four study groups, namely,
African, Asian, Latino and Native group. Based on the result of Factorial ANOVA for
the independent variable of study group, it has indicated that there was no difference
among the four study groups in their perceived learning from this course. However,
the result of Factorial ANOVA for the interaction of two independent variables of
course taken before and study group has indicated the difference of four study groups
when students’ previous experience of taking a multicultural-related course was also
included. Furthermore, as shown in Figure 1 and Table 3, except for the African study
group, the students of the other three study groups who have taken a
multicultural-related course before did appear to have the means greater than the
students who have not had such course experience before. Hence, it can be suggested
that students who have taken a multicultural-related course before did appear to have
a more positive learning outcome. This finding has given an important implication:
students” learning of multicultural issues can be facilitated by their previous learning
experience. This finding can simultaneously support the prior research and literature
addressing the importance of teaching multiculturalism in school, as it will provide
students some preliminary experiences to continue on learning and exploring
multicultural issues.

Another focus of this study was to look at what kinds of curricular content and
pedagogical activities included in this course and their impact on students’ learning,

The results of T-test and the means of items 10 to 17 as shown on Tables 4 and 5 have
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indicated that students have higher agreement on their perceived learning from the
reading texts but have less agreement on their perceived learning from the writing
assignments. In this course, students were asked to review the current issues in The
New York Times and from which to choose and summarize two articles as a part of
their writing assignments at a daily basis. Some students, particularly those who had
rated their responses from “disagree” to “strongly disagree”, had written down and
expressed their overwhelmed feelings by the amount of time involved in reading and
writing for this assignment on the questionnaire even though there was no open-ended
section for asking their opinions. Hence, it can be argued that students’ negative
responses on this learning activity might not be based on the learning aspect of this
activity itself but the time required for doing this activity. Furthermore, one of the
teaching pedagogies of this course was to assign students into different study groups
for the discussion of different reading and viewing materials; in examining its mean
score as shown in Table 5, students also showed less agreement on this item (M=3.27,
SD=1.031). Hence, one implication from this finding is that in examining students’
learning, the students’ personal bias and preference of different learning styles should
also be taken into account. This implication can be further supported by looking at the
case of the African study group, which has shown an opposite result from the other
three study groups: that is, the students of the African study group who have taken a
multicultural-related course before showed less agreement on their learning from this
course compared to the students who have not had such a course before. Despite of
the possible outliers, the above finding could also be explained by this group of
students’ personal bias and preference of different learning styles; for example, their
bias on the course instructor or the TAs in their group and their preferences on
learning individually.

This study used a convenience sample of students; hence, the generalizability of its
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results could be limited by variability. In this study, a majority of respondents were
White American students; hence, it was not possible to examine students’ different
racial/ethnic backgrounds as one of the possible factors. In future research, interviews
could be conducted with students from different racial/ethnic backgrounds in order to
explore possible differences among the students. In addition, the instrument of this
study has its limitations in differentiating students’ learning from knowledge, attitudes,
and skills. Hence, future research could explore how to well define the content of a
course and develop an instrument which will be measure students’ learning sensitively

and the impact of such a course.
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M BRg EREHT R S RZ BRI B IR ENER » R TR RER
FRIEL IR BB B TRAYINAS -

FERLER AR AR RS = SRR © it iEi > RERRRVBER B AR
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ALK EAERR 2 H FURRIR (68 T M -

BEEERISE - BEEM S - AR LS o BB —Esr - B ETHIRTE
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TrRRIERY R EEEE - DI EE A 7R 8 EREE PR B TR R E
LR R WEEEN A F LU AT E AR B B B 38 -

45



Rt - FEERERERTREA L > RUZPHTSERGERIIEDR - MIEARRNERE L > JI2
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AR ARRE -
(i) RERE Attitudes : HEE TE AR A S AN FEGEE - 2L BISFTRIARIRRE
BRI -
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SEREE PUAHRR SORREI R FEth i f2 S B — IRt R R EE TRE S B T
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TR R E T — -
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It > BEAFFRETER RN A R L PE LA — ek -
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FRBHIEE S Bl - e P R RZ BEFT B IR UL B Bt — 25 K50
B E H AT ARASUL - ELR R ER RS E N AR R EFRE K - T
FEZFIRFAE SRR TR ETT > THISRERZH SRR RIRMEES
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EREZARNEEEL BRI R HEERTE B ERIVEE S ey
FOFIEEEE

(2) RIFRHEEAE RS RN B A (S E
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(monocultural education)] FEAEETHER - TKBHGRENIZ R Ef R
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HF R R E AR B L RO B B RS - ] ERERRe TR EN R R
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= PRI R - S R e R U IR R IRAE S T RSB E R E R A
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() BAEAESA AR S E -
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=~ bk ESL EHTR A BT RS

ESL #fik T Rt m MBS R ERE R i A R B )52
SBBEL > DR ESBEEE ATNEERENEEIEE - B4 L ESL
BEAELEEE ¢

(—) EBESZEE (language teacher)

ESL #EMH# 2 fa RSB A WRE S SIS EY IR EHERS - AR HTT
BRSO FIOE  WHEHR B M E 8RR IR BB A fE 0GR 3
H - BV AHEIRE - 544 - ESL #fith B e B Bh 2R L B RS R BT
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() BEEFERMEEFE (resource person)

ESL #EhFTie B E AR aiESs
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2. FEEFT BTS2 B B T R R R TR - B IR LA ENEE L
B MG R ARMWIRE A E IR 2RISR T )k -
3. IR NEETE R BERAE R E VR B B R AR MY oE E HIRC & B
?ﬁé o
4. BEDA TEZE ) wpEEE AR B B Rk TR SRy ESL 824 » WiacEa AR
RREEEER - FrEsei KA BB R AERIRD -
5. EphR A AT R - REE TR R BN AR -
6. RESIHMMZRANEHZE A BT O F LR 2 A F AR -
7. HER SR B FERNI U (L F B BRI A (EE T I HECRSE A U RIEE T R AE
EHAE—ERISF -
8. HERLH ORI RS - RE R AR flnHy L E R T
HAt = B D E R -
(5) FEERYHEHEEE (family liaison contact)
ESL #AEaEF 8 H Fr@ien s 2 4 R E(RFF % - 0aE -
1. METEFTIAN ESL 224: K HF FERERRSZ B2 AThe T HIRREEC -
2. RREBREENES - RERRMERAREAEEE L g -
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3. RESURNERAE K R BB ERAYTEE) -
4. RERBIERR A REZREATER AN EEREYE - MAHNNEERS
BRABNELHEEHRREEREE FEFE -

KIS » eSS FRBATETIAHE - 2 ESL ZHiAGRE
BH—ER4y - K - ESL AR E - AUBEES TS - EaesHA
AiStEIG(E - ENEH L E IR ERETRTR T RIBAAE R A e B nIRE S BREL
HB2E SR USRI -

= - B/ ESL KB EEEHNE

7‘ BEERSY - R EEFT 2B/ NEAE ESL #88 FRVBHEBUTAA -

B/ ESL WEETRATRE © (—) MEHEAEET  (O) HBENVEHHE
FRESRAET T/ T HEEE S 5

(—) HEHEBERRIET

ZE/NERTE ESL HEEHEIH = A - RERME ERF R - ESL ZHTFRSR
EEEEHERIAE - R EHBIFRE S T RE H (special needs students)H)
BEERS - BAATE ESL R ERIE e ARFTARRD T RBEERER ) (pull-out)5RHE - T Hih
BERRIR 1 (pull-out) SREEFERYZE

BERFENBERAR A - RIEENMFILER S SN
— B HATRIEE - EMFHIAER R ARSI RA » #ZedE T Ak
Hif MR BT - LARERE 2 ESL 2SI HIZEEIEIZE - ESL #
AiFTEREtH NMER B HBRE S RRNWEE ) BRI EEE2AE K
BERE _ErEie TR - AR IRIERT H e E BB AR RN
BB H R B Bh AT — R BRI AN _E R (Peregoy, S. F. & Boyle, O.
F.2001,p.24) -

—IRT S - BHARAEHET TR SERVEENT - IR ESL BE G HRE ESL
I B E TR S REAVETE - ESL BHERING S IR BT S B
HIIEJY - A BB R AT RET R R AR S R » MREE R EB B RS
RIARRE E BB T R B R HFH SHURHE - & ESL HEMRAHET T filRig
(pull-out)HYZLERIRF - P 2 — A M AR AR B A BR ) 5 A T8
2 Bt FIE — AR ERRAE N 1T S [F# 8 (team-teaching) » BRA ST HIFEHR A
B/ MEETTEE -

554} - i ESL 0% B RIRE AR B 7R H (B A (self eﬁeem)?éﬁi:ﬂ’]
EEN - DIKREAESERENE SRR L ATRE R Aty RSB THRE -
It - BB LEEE - WARHERELE ESL Eﬁ%ﬂgﬁ%‘éﬁiﬁ,ﬁ%ﬁaﬁﬁbﬁﬂﬁﬂﬁ
fftiH(buddied up) > B[l EL&ERERE IR REM - SRR BT TR B B A )
HIRBLE - ERREME P GEREEERE TR ESL 2 & » BRAILUIERRT G
RSBt PR E PR R N DGR T iR -

(Z) BEHREBEK

55



AAE ESL U2 LHIMETT » MERE BRI ELNIRER BB EREL
BB RIS SRARA SR AL B B 2 DA RE B B RS OB B R HL R FERESH
BRI I — B & 7u it §BIERUHTERT - [KIE - HAE ESL HBMEIRF LR
RS T AL B B R E Y - SRR AL ATRERT A GBI - BIAL © Fiak

%I ARARSEES | (Multicultural Friendship Club) » DA ER 2 52 e 2 81
FE AR [F] S A IR E B B e -

MIES < » FZRH ESL IS EA E R B A RSB E T RS BRMAEH
WIRRAE R S e - AL > —fi ESL B ARSI A EC NIRe R R
FHE BRI REFEIRE - BENEERRNMERAES —Hif 5 LHRREE - 1
[EJiRs A HAE SRR VBB B -

P9 ~ ESL ez i ERat

FEREERSY - et — ESL ZEMAEZ R 2 HAE ESL 232585 Eryr ZHLER
& o BTG 17 4£/9 ESL #E24EEs - Hrp > 3 FHERRS. - 7 FHER
‘RS T FEHERR ) o BBE AR A BRI < BB H RTEAR =4 -

(—) BELERYETENE R

R ESL B AR BIER A EMAE R E RS S BE R aH s
WIS o BEBIEAS A AR R VIR A TRl - M AT {E /@R (Level 1 to Level
5 Level | f3HERE) KRG EELERERIEEFT - NIRBLENFESHES B
#Me(Level 1) H HRIFER H3GE RHVBIREEUE HES - BB G LRR A A R E
FAARE— TG R SRR S 2 E M HIRERE - 2R ESL ZAT IR
SEYHFRTHMEERS - 3T R L ERANEEFE -

FRERIE ESL 2l - IMAERRWRZEABRRIE K - G — P HI KA
RMERRRA R ERI T JDL  PIA > AR RS R RERF R TR R RS

HRABANBERE - FHI LR IREE RS (integrated) A 53, > WARIREE
HIRE S RETIHRAE RORMCLHE « Level 1 }2 2 HIEEH " HBERIR | (pull-out)ity
BELHE > Level 3,4, ki 5 ML #E MR E BB 2 Hk(in-class support) - #f
BEEE T3 > &% ESL ZEATR HHEERRE IR

B - BERREZEBN SIS E R R ERREEE -
TREL : BAEESREBEE > ARGk — SRR R R AN
4 B BRI -

% BSL ZENEZEER A L - RN R WA FR TGt R R E
BN H RIS B R S R B - (U BB R FE Y TER B R El I RERG T
BELLPIRIZES - WERRAE SR G4 © FEE 2% (phonics) ~ &
af = 27 (whole language approach) + | FHE {F(free writing) ~ #HIHEE R (F
(controlled writing) ~ #F#E R {F(journaling) %< - 554} » BXEMHIRE] - ESL #92(
S RUEGENERAGRZE - AIRSHRE S 0 E SR e SRR R
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7 MARE Sk LR B -

(=) ESL £ ESC Fy#( &

WA A S FTBRAIEE /& S EARCES S EHIE AT TRISA T TR S B
KRBT AE Tt & B - R E e L ERAEH R EFRK BRI E L
HraesE  MREHHAFEREE TN TR AN -

DIBHINE » BR T ASERIATE RN RILAR T 2Tt REEEE |
(Multicultural Friendship Club)Z 4} - 2B ETTEIRSEE E /IR [ > fEE
B R E S H R R S ZREE HT RN E SRR -

DA E RIS S - RIERE SRS BB IR R« — - A ZifE
H © ESL(English as a second language) H- &t/ ESC(English as a second culture)
HIE > NS EFREEGENER - AR ERE S —Et - EATHEE
ESL EESEfTHUE - iR 7k F EMET SR TRRE s fE - fan

REFNEERERVEE - MifTEFEHRENGwmSEET S WElF
E27(cooperative leamning) ¥ 5 > I MERFEERIES - FTLAER
HEITHE2E AT R R SRR R R B R -

4% BTtk B a0 REE R R R EE R A HAE AR B R
fig -

— TS HIEE R AR LR - I H S8R - @H
RARIEE TR B R 5 A HERE AR - 2EAVERERBHH I LR
IF - IBENRBRZRENS @ " AZABE ) 2—EREFENEE - K
T E A M e B B G B TR AR THE S ARG R It
BRI [NEXRF BB - T RIRECRR S R A E S R SR T/ NI T
& Rl EE s rERE DT -

B~ fGRR

A LMA SR TR T AR AR BRI KR N B ESL SRR H B
I - IR T3 ARt R ME KE B HAR > BB HBEIA
A - HASERA MREERRT » BMEZR ESL AR EHE—ASHIEE - T
RACRESERESEHEE ARG B (G EHEFE RIS

AT H N BB AR EIEE G - Fr5 R BEEREEE - —
ESL MU 2R RReigE 24 B HADKIRE 5 ik DR G RE IR S A\ i
IEFREIBREr - -~ ESL BB TR BRTE R BATRE LU E SRR 5 2R | S
B AR R AR S BREREENE | = ESL SRR ERELIT B HH
i = e E T LB ERRZ RSN G AT © 1Y ~ ESL B ER/E
RE(RE S ALY B B S g -

Btk o FEFRILMEZA MBS - ERTEIRHR AR —Eheh AR - DL
Heeteft M BRI E AR SRR 2S - —  KEEHEREEENA

AR GRS R ERE R E R MR ORI . - SRR
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M B 7 % oK B HA SRR R A AIRE - M RGBS HAL R SR L
HEHGRER S REHE | = - HEEHEMREE W TEEHREERIS
AR | B R E A F AR R R PHEE R A B R RS
i) — 1l B R T SRR

1~ BEER
Peregoy, Suzanne F. & Boyle, Owen F. (2001). Reading, Writing, & Learning in
ESL: a resource book for K-12 teachers (3" ed ). New York: Addison Wesley

Longman, Inc.
Tony Carrigan & John Kibblewhite (2002). Joining the Canadian Tribe: Building a
pluralistic community in a B.C. school. Case Study, 42(3), 24-27.
http://www.bced.gov.bc.ca/esl/policy/reporting.htm
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LEFC ik
[Eic-Eomald:ply

= BEER
(—) BEER3UE (1624 4EA7)
() ARAARIR (1624-1662)
(=) AT AARZLIRE (1626-1642)
(PY) BHERFHEHAR (1662-1683)
() EHXBUAR (1683-1895)
() HARERIAM (1895-1945)

A~ OEEERERR
(—) RERER
(=) FHBREE (EREEERAN)
(=) FBREE GMEN)

2 GENEITTES

(—) FrERE (G580
(&) &&f

(=) BlFE

(19 BRER B

W

BE - 1945 098 - EERERE
(—) BIRE AR (1945-1986)
(&) fRBRAER (1987)

(2) B—RHEHEE (1996)

fh ~ H3GER VS. BB #E
(—) BURPIRRRIEZE
(5) BEsEhE B RRIES
(=) REFEE



