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AL, — S AT CRI B2 R RLEERE, EHSE. 89
AT, MEEATIR AT [FIAEE TR

SREIAM TS, 200 BEA, 1B RS BB AR N, &
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PN B HE LS LR, RO, SOt BRI, NTPL [T {1y ZnAes
HEMETATR AR B BE
- (IR AR RSB DR TE I
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3. Colleges, Universities — A ZEHFFEF ALITIAS R R 3R, SfHRIRE
CHITREEEE)
4. Conferences — 5 BIFH il A7 EHHATIESIGED, SEHRT, F
BT, AT
5. U.F.T (United Federation of Teachers Union) — {L{ 4= BRI FN T T £ bl 3=
Hr, A SHA BT S AT
WK1 A AT TR, BRIk S Bz &R R, RIEEEANE
BT, BEE L. (R, EARBEEHE D2k T, FEmf AR 25
T AT 94 /NEL(PIAM), ATLE 188 /NEHPISSM), FIAN EEMHE/ NG (The
Children’s Workshop School) #éFITE2 e s BGE), htis 2SS SRR 2R,
B9 FHEETED). (FAEEINERERIRT, By R RREET ST iR, TR
U A SRR EINY M, FUFTRREE I8k, AR T
PR EHESERNIETRACE, FNEET T — M rGEE, DIERITTERENTR
ARG, IEHERDaa) I H SIS 2%, RO R RET A RTREA
*:

Interview  Questionnaire (4302

Researcher : Ching-Hnog Wu (i #)

Email : chw215@@nyu.cdu , rtainbow@bhes.tpc.edu.tw

Background : Teacher from Taiwan; Educated in Taiwan & Japan (ifF9E -5 &)
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In United States to write Policy Paper for Taiwan Goverament (AR E

Topic of Paper : Life-long Professional Development for In-service Teachers in U.S.
(EH: KR kSRR

Interviewee: (“Z353E)

Class Grade: ({F2IF#K)

District: (841)

Experience: (#45) years

Question 1 : Have you attended any current staff dcvelopment programs? What are
they?
R 1 ST RSB ST REIEE T A5 S TERPIFERT?
Question 2 : On average, how many programs did you attend during one semestcr?
FHRE 2« P92, REBT S 26 % D REVEATEETR?
Question 3 : Do you think the Staff Development Programs you have attended are
voluntary? Why or why not?
PR 3 (RELBIRATS A AT E SRR LA E BRI R TA?
Question 4 : Do you think you will have any chance to apply what you have lcarned
from The Staff Development Programs to your classroom practice?
[IRAA - (REEIR IR 2 T REIGAS eI ISl b, FRER SRRk R Tk,
EH SRR A B2
Question 5 : Do you think you need continuing Staff Development Programs
throughout Your teaching career? Why?
FORE S« IKEEEBr IR BB A IE L, TR (RN 2 BB E R
mE?
Question 6 : Did you have to pay for Staff Development Programs that you have

attended? If Yes, why do you want (0 pay for them? If No, who supported
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you?
IR 6« IRATSIIENYEAREEFRE, WAHE CaEEaus? AR, #
| AT B B W) 2 7 WE?
Question 7 : Which one of the Stafl Development Programs has benefited you most?
Or have you liked most? Why?
HIRE 7 ¢ (rRCEMEZATHE S SRR R A 2 0? WIRE R (R S Y £
2
Quecstion 8 : Do you think that attending Stalf Development Programs is a
burden while you have a full-time day job?
FIRE 8 HEAR I REAT IR IIIFE, MRE LR MRS InEs My ZEniEfEsR
T, BRGNS R EdEns?
Question 9 : What kind of Staff Development Programs do you expect in the [uture?

HRE 9 REERIE, RIS RN ST SRR R

DULSE AT, £ AT ey S i, eSS0 —0
R, AN B N AR, FAARSTTAR T E R, A
HHRLAGE AT 2RBOIEUR, $eEa T
L RIS, SRR 6 A 2 U E R R Ene, BRE R

AR BRI AR (0, 310 b B L )

2. LA EERIRIE I S RS, TER 7 EFE I

G, #E CATEREET L2
3. RPRTANEERIE T AR R BN, sEmHERER, Ml

BEW S0 iIBRaEIR R, BRE TR LA B ES B F A2 kR DR TS R, 2Tk

WEILMBE (S, FATEE B N RIS S8BT, A

ILMATR BRI T, THIE SN E Rl B, K5

TERR, B AS T aganaish. /KU I—O G Zah2aE
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JAraa |- SR A R — IR, DA B8 R 1R B LR O

MF%-1-1M.
4. BN URIRIEE, HiBa R e (SRR AR R, S M Sy -1
TETFHRARITHERY . AR S AR F A A T YRR 2E, 77 HI

FEARIRYIRR, RS T HNAEETE), B PEUL s, VimlEss
5. AfE E, SHIERMESI0 7 stEHIEATFEREZRE R, BRI
REUFARMERG TR 18, G FT R BRZBHAIRATR, BIRIEA S5 1
[IER AT S IR Y R
6. SR A RE, MRS M T RS, B AR giiine
Hhifge R SO TIRER, DARIA SIS R n9HER, (ERBAEE A
A, B BFSTIEE B AR, TS RER R, MR
DR IERER Y.
T w3 SIR AR AR TR R, TE SRS, STk, H
J&, BTN TR SR A, S S E R IR BRI, PR
AP H RS, DULFTMESHIREEE R, send@aitESman e, des
FHEIRUIEE RS, FUZ IR T B 4415, MELEEEE RN

{h. A/ BRERRG R E I

TEE BRE A RIS ARARA TN AT NERORIR], RO TE IS B, B
B[P ERAMVINEEZT R, A DURI SR MBI T REI =/, BREASTE
it (O T Ve = SIRCIEE A 2 GOV Lyl Sk -

I, RPN AL, FETE 2R 15T, FERGZ T, RMTEHE AT/ NERT
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Designing New Models of Leadership through
Grooming Teacher Leaders and Building a Pool for Urban Principalships

A Proposal by Teachers Network

Overview.

By sustaining and expanding the work of the New York City Fellows in our National Teacher Policy
Institute (NTPI), we propose to provide a vehicle for New York City public schools to attract, recruit, and
place more persons into administrative and distributive leadership positions. Our goals, focusing
primarily at school and district levels, are to:

* provide for a broader pool of candidates for urban principalships — comprising leaders experienced
in designing and implementing systems for improved student achievement, especially among low-
income students, and

* Duild capacity for teacher Icaders to function success[ully as members of distributive leadership
leams.

The proposed project would accomplish these goals by building on the proven success of the existing
NTPI model, jointly establishing a Principals Learning Center with P.S. 6, working in close collaboration
with New York University School of Education and other partners, and publishing a final document that
would contribute significantly to building a practical knowledge base on how to get and keep better
leaders al school and district levels.

Need.

The dearth of leadership within and among U.S. public schools — especially in urban environments — is
both unmistakable and profound. In the race to improve this leadership, however, a vital ingredient to
the success of thesc initiatives has becn noticeably absent — providing opportunities and effective models
for building leadership capacities and experiences among teachers: 1) those persons on whom
administrators must rely as part of distributive leadership efforts, and 2) those persons who represent the
pool from which virtually all principals are ultimately drawn. Specifically, the success of any program
targeting improved administrative leadership finally and wholly depends on responding to three key needs
directly involving teachers:

1) Providing and sustaining local models of training and support to attract, recruit, and enable
first-rate teachers to become — and be nurtured as - school leaders, and building capacity for
thesc teachers to work as productive members of distributive lcadership teams,

2) Preparing thesc teacher leaders not only with traditional leadership skills, but also grounding
them in good curriculum and assessment practices to provide for an understanding of what is
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needed in order to improve educational outcomes, and

3) Building a consistent pool of skilled, knowledgeable, and experienced teacher leaders from
which principals can be groomed.

The New York City affiliate of the National Teacher Policy Institute (NTPI)— through its existing network
that grooms and supports teacher leaders, and its innovative student-centered research and programs — has
the unique capacity to provide the means by which thesc needs can be powerfully addressed.

Who We Are.

Established in 1996 to develop leadership skills among teachers and connect education policy to actual
classroom practice to improve student achiecvement, NTPI comprises {ive affiliates nationwide (i.e.,
Fairfax County (VA); Los Angeles (CA); New York City (NY); Santa Barbara County (CA); and the State
of Illinois). ~ Since its inception, NTPI has received an annual grant from the Metropolitan Life
Foundation, a two-ycar grant (1999-2001) {rom the Rockefeller Foundation, a one-year grant from the
Booth Ferris Foundation (1998) that is currently under consideration for renewal, and a three-year grant
from the Rita J. and Stanley H. Kaplan Family Foundation. New York City — the flagship affiliate,
originator of the NTPT initiative, and home of the national office —is the largest of our five affiliates,
currently comprising approximately 30 NTPI Fellows.

NTPI Fellows are chosen through a competitive application process open to all public school teachers
within the local district. In addition to a written application including contact information, experience, a
statement of commitment, and a formal essay (i.e., describing an initiative in which the applicant has
played an active role in leading school change) — applicants must also submit two letters of
recommendation, one of which is from his or her school principal. Teams of NTPI Fellows and staff
then conduct face-to-face small group interviews (including individual questions, tishbowl discussions,
and group assignments) to assess how well potential fellows function both individually and as part of a
team. Specifically, we look for individuals who demonstrate leadership abilities; are actively working in
their schools to improve conditions; and are eager to build their skills, knowledge, and expericnce to
function as a successful school leader.

NTPT is a major initiative of Teachers Network. Teachers Network is a nationwide, educational non-
profil organization that has over 20 years of experience identifying and connecting innovative teachers
who exemplifly professionalism, independence, and creativity within public school systems.  Teachers
Network scrves 28 affiliates nationwide — cities, counties, and states — that dircctly support teachers
through grants and networking opportunitics in the areas of leadership, curriculum, policy, and new
media.

What We Do.



NTPI Fellows are groomed as teacher leaders and future principals through researching school-based
policy issues, developing specific recommendations {or improving student achievement, documenting
their work, and becoming spokespersons for this work locally and nationally. To do this, fellows
systematically participate in full-day monthly meetings; conduct NTPI action research in their classrooms;
meet with high-profile guest speakers; read and discuss relevant literature; receive training and support for
becoming instructional-based leaders in their schools and districts; give presentations; scrve on various
boards and tasks [orces; nelwork on local and national listservs; and publish their findings and
recommendations in articles and prominent publications.

The success of this NTPI program design is supported by the fellows’ extensive accomplishments and
leadership involvements. A brief sampling follows:

v" Major Policy Document. In partnership with the National Commission on Teaching &
Amcrica’s Future (NCTAF), NTPI has published a groundbreaking book entitled What Matters
Most —Improving Student Achievement. This book — featuring the work of the New York City
Fellows —documents the results of NTPI action research and highlights the ways in which policy

plays out in schools. The book has becn distributed to 5,000 policymakers nationwide.

v" National Conference of State I:_qglslatures (NCSL). Four New York City Fellows and our

director represented NTPI at major sessions of NCSL’s 2000 Annual Meeting, Fellow Jane
Muiphy served as a panelist for the conference.

v" Education Commission of the States (ECS). At the ECS 2000 Annual Meeting, New York City
Fellow Janet Price represented teacher leaders nationwide at the opening session. Price, who is
our member on Governor Geringer’s National Advisory Council on Teacher Quality, also
dclivered the luncheon address to conference attendees.  This year, Price has been joined by two
more NTPI Fellows who have become members of other ECS national boards: Fellow Judi
Fenton on Governor Shaheen’s National Advisory Council on Early Learning, and Fellow Wade
Fuller on the National MetLife Advisory Board on Change in Education Initiatives.

v" Presentations. Scveral New York City NTPI Fellows presented their findings to the
Chancellor’s Task Force on Teacher Recruitment, Selection, and Retention at the New York Cily
Board of Education. Other presentations recently given include a local early childhood
conference, a workshop examining educational quality for low-income children, and a seminar for
teachers and principals on conducting action rescarch.

v" Community Engagement. New York City NTPI Fellows are directly engaging the public in
conversations about how to improve education.  Qur first community engagement conversation
was held in East Harlem (December 1999) and focused on parent involvement. The event was

immensely successful with over 100 persons attending.

v" Spencer Planning Grant. During 1999-2000, two NTPI Fellows participated in a Spencer
Foundation P]annmg Grant, under the leadership of Joe McDonald at New York University.
This project closely examined school reform efforts throughout New York City.

v Campaign for Fiscal Equity (CFE). Following a victory in the CFE suit, the New York City
NTPI Fellows have been asked to play a major role in providing the remedy (i.c., detcrmining
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how best to use newly allocated [unds to improve classroom practice and student achievement)
for schools throughout New York City.

v' Press. The work of the NTPI Fellows has attracted major press —including a commentary article
in Ed Week (May 31, 2000) and a feature article in Teacher Magazine (March, 1999).

In all, the NTPI process represents a systemic model that not only identifics and supports teachers as
professionals and leaders within their own schools, but also scrves as a springboard from which these
fellows gain unparalleled leadership exposure and build valuablc contacts among and throughout their
larger school communities. Virtually all fellows use the foundation acquired in NTPI to assume
permanent leadership roles within their schools and districts.  Many fellows have already leveraged this
foundation to move into administrative positions in area public schools.

Why We Do It Uniquely and Well.

The high level of N'TPI program success owes much to the unique nature of our group and work. Some
of the most salient features of our program include:

» NTPI Fellows look at student performance as the primary focus for reform. This focus is greatly
informed by our daily contact with students throughout New York City classrooms and schools.

» The NTPI model allows fellows to develop leadership skills, knowledge, and experiences that can
be consistently applied in a variety of urban school environments (as opposed to specific, one-time,
quick-fix solutions).

» NTPI Fellows work in cohort groups —and consistently support each othcr in the leaming process.

« NTPI plugs fellows into a powerful network. ~As teacher leaders and potential principals, fellows
are able to bring these connections to the table in a way that others cannot.

* NTPI prepares fellows with cspecially broad, practical-based leadership knowledge. Examples
include: school budgeting, interaction with communities/parents, distributive leadership
approaches, alternatives to traditional supervision, grant-writing, partnerships with local
businesses, hiring, and school technology planning.

 Rather than understanding leadership based solely on traditional approaches or “factory models”
of management, all NTPI work and leadership skill building is directly connected to good teaching
practice that is grounded in what really works to improve student achievement.

The NTPI initiative is further bolstered by several inhercnt design strengths:

L. Existing Network. We already have the means —within our existing network and proven NTPI
mechanism(s) — to build leadership capacity throughout the New York City public schools.

2. Tentacles at Ground Level. The NTPI nctwork comprises a strong pool of teacher leaders and
potential principals who are “close to the ground” and intimately understand what is needed to
make schools work. We have a track record of functioning successfully at school and district
levels.

3. NTPI Action Research. NTPI action research is unique to our organization —supplying the
means by which fellows receive a critical grounding in curriculum and instructional assessment,
and providing unparalleled opportunities to gain valuable leadership experience.
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4. Deliverability and Sustainability. The passion and commitment of our staff and fellows is
evidenced by our level of consistent productivity (e.g., accomplishments, publications, etc). In
short, we know how to deliver results —and understand the importance of measuring and

documenting outcomes.

The Proposed Project.

While primary funding for our institute has been, to date, on a year-to-year basis, we are currently seeking
three-ycar funding to enable us to sustain— and greatly expand — the work of our New York City N'TP1
affiliate: identifying, recruiting, and supporting teachers as school leaders; preparing these leaders with
an intimate understanding of good curriculum and assessment practices through NTPI action research;
building capacity for the New York City public schools by offering a strong pool of candidates for
administrative positions; and creating a replicable program modcl that could be adopted in districts and
communities throughout the nation.

Our Vision for Leadership.

Five years ago, our organization — which had always concentrated its efforts on supporting teachers —
began looking at what principals needed to do in order to improve the climatc and effectiveness of rapidly
changing public schools. To this end, we convened three focus groups in San Francisco, Chicago, and
New York City to examine the role of principals in restructured schools —bringing together teams of
principals, teachers, and one university representative in each city.  This effort, funded by the Danforth
Foundation, resulted in the publication of our formative report entitled Changing Schools, Changing
Roles — Redefining the Role of the Principal in a Restructured School (Teachers Network, 1995).  We
recognized then, as we do now, that in expanding our mission to include the support of restructured
schools, “the principal” issue looms larger and larger. Teachers cannot do it alone; if they are o effect
positive changes in their classrooms and schools, they must do it in collaboration with strong, supportive
principals.

To successfully mect the challenge that “all teachers need to become leaders” (as urged by our 1995
universily advisor, Linda Darling-Hammond), we began rethinking and redesigning our work as related to
principals and, indeed, more “distributive leadership” throughout public schools.  Out of this work came
a fresh, school-based vision — as cited throughout the publication —including: moving from a command
control to a facilitation model; creating an environment where learning comes first; taking risks; building
teams; and dealing with external constraints such as policy. The ideas represented by this vision directly
informed the mission and continues to guide the work of our National Teacher Policy Institute. In all,
our enduring goals are to: 1) identify and foster a better and more diverse pool of candidates for school
leadership rolcs, and 2) develop systems to improve climates within public schools (especially those in
high-poverty, urban districts) to encourage and allow leaders to function more effectively, more broadly,
and with a greater knowledge base. We deeply understand that it is not only grooming and supporting
principals —but also building and nurturing teams of teacher leaders (who, in turn, comprise the primary
pool of potential principals) — that are the key ingredicnts to creating and sustaining successful schools.

Our NTPI principal advisor for the proposed project, Carmen Farina, is the ideal supporter and advocate
for helping us advance our vision and goals. A member of our network for more than 20 years and one
of the contributors to our 1995 report, Ms. Farina has published a related article entitled “Crealing a



Climate for Change” (NYC Challenge, 1993, pp. 29-32).  Significantly, Principal Farina is also serving
on the New York City Board of Education committee that is developing new standards of
“transformational leadership” to which all New York City administrators —and all administration
preparation programs —must soon adhere. The collective efforts of our NTPI staff, Ms. Farina, and the
New York City NTPI Fellows would uniquely enable NTPI to design and tailor a leadership curriculum to
malch these new standards. Morcover, as per Ms. Fatina, the proposed NTPI project provides precisely
the missing piece for which the committee writing these standards has been scarching — a practical, hands-
on system in which school leaders (functioning as cooperative school teams) can learn directly about what
works in successful schools by visiting these schools and intcracting with their principals and faculty —
and, importantly, becoming part of a supportive ongoing network comprising other school leaders
working to effect positive change.

Key Outcomes.

Esscntially, NTPI work retains a dual focus: 1) providing professional development to program
participants, and 2) working to make broader contributions in the field of education —in particular,
education policy. Indeed, by design, NTPI is not an insular initiative. 'We consistently strive to
advance our work publicly —including, but not limited to: meeting with policymakers at all levels;
publishing our classroom-based action research; enabling our fellows to become active participants on
influential boards

and committees; developing meaningful organizational partnerships; and, of course, widely disseminating
what we have learned as an institute. This process, in turn, uniquely prepares our fellows for leadership
roles within their own schools and districts.

While we would look to an evaluation team (sec “Formative Asscssment”) for general feedback to further
improve the design of our NTPI model, we would be especially intercsted for them to assess two key
program outcomes:

v" To track the number of our fellows who assume school leadership roles (as well as the specific
nature of these roles [i.e., principal, assistant principal, or other school leader]), and

V" To identify who is using our work and/or where and in what ways the teacher’s voice is having an
effect on policy —and ultimately, student achievement.

In order to best realize our overarching vision and goals, more specific objectives and planned outcomes
of the New York City NTPI leadership program include the following:

1. At the New York City Level...

We plan to actively recruit and groom a pool of potential principals who have the exposure, skills, and
training Lo successtully function as “transformational leaders” in the New York City public schools. In
addition, to have the greatest impact, we see our role as working to create a positive school climate in
which both tcachers and principals have direct ownership in improving student achievement —instead of a
single leader “doing cverything.” NTPI provides the vehicle for creating a network in which teacher
leaders and their principals share expertise and resources, and offer support to each other as they
strengthen and transform their individual schools. To expand our reach, we have invited school teams
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from New York City schools that are part of our network to participate in our first major conference
scheduled for March 2001 (see Timeline). These teams will include the school principal, NTPI Fellows,
other school leaders, and parent leaders.  This March conference —focusing on Cuiriculum, Assessment,
and Building [eadership — is specifically designed to benefit these school teams.

In addition to our specific work for and within the New York City public schools, we would also continuc
to actively seek other opportunities to positively impact local education. In the immediate future, some
salient examples of this effort include the following outcome-based approaches:

o 1) Actively work to inform educators and policymakers about critical issues facing New
York City classrooms. In this respect, we sce the role of NTPI as a “convener.”  For
example, as part of our March conlerence, we are holding an hour-long general discussion
forum between New York City Mayoral candidates and conference participants.

o 2) Maintain a close relationship with the United Federation of Teachers —mceling
periodically with union leadership, ensuring that NTPT work is regularly featured in New
York Teacher, and providing policy recommendations per the new contract.

o 3) Leverage NTPI participation in the New York City Spencer Planning Grant Team so that,
if another grant is awarded, this implementation grant would include underwriting
additional NTPI Fellowships for teachers who arc directly affected by the school reform
efforts being studied in this grant to conduct action rescarch and participate as part of our
network.

o 4) Build upon our existing relationship with the Education Priorities Panel (¢.g., Noreen
Connell, Executive Director of EPP, currently serves as a regular advisor to one of our
New York City NTPI subcommittees focusing on policy strategy) to ensure that NTPI
Tellows are well-informed about pressing local issues, and that the teacher’s voice
becomes an increasingly vital part of any local policy decision-making.

2. At the University Level (and beyond)...

We plan to continue to work closely with our NTPI University Advisor, Dr. Frances Rust, to significantly
grow our body of school and classroom-based action research on what actually works with regard to
improving student achievement. These action research findings would allow us to greatly expand the
general knowledge base regarding successful school leadership. We would continue to actively
disseminate our research to school superintendents, educators, and policymakers.

Also, through our partnership with NYU Institute for Education and Social Policy, we have already begun
providing the opportunity for New York City NTPI Fellows to directly influence policy by providing
teacher-leader input into the design and implementation of research studies impacting the direction of
education policy at all levels.

Further, as part of the proposed project, we would work with a university partner to ultimately accredit the
NTPI leadership curriculum so that NTPI Fellows would not only be able to enroll in a reduced-cost
graduate program —leading up to New York certification/licensure as principals, but would also receive
direct credit for conducting action research (and, possibly, field leadership experience) as part of their
participation in NTPI.
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3. At the State Level...

While NTPI Fellows mect with state legislators on an ongoing basis (e.g., Assemblyman Steve Sanders,
Assemblywoman Barbara Clark), we are already expanding this initiative. In anticipation of the
Campaign for Fiscal Equity decision, each NTPI Fellow is designing an event at his or her school to bring
in state legislators to provide a real, up-close, hands-on experience in a New York City public school.

The goal of this initiative is to help our downstate legistators become more knowledgcable and proactive
in obtaining resources for New York City schools. While we have begun this effort this past fall, we see
this as a major part of our efforls over the next three years.

Also, one of our organization’s long-time board members, Dr. Charlotte Frank —who has been an ardent
supporter of the New York City NTPI program, and instrumental in its development and funding —will be
actively brokering new opportunities for us to advance the teacher’s voice at the state level in her new role
as a New York State Regent.

4. At the National Level...

In addition to the continued dissemination of our work to districts throughout the nation, the NTPI
partnership with the Education Commission of the States (ECS) is proving extremely valuable in terms of
including the teachet’s voice at the national level. Last year, one New York City NTPI Fellow served on
the National Advisory Board on Teacher Quality chaired by Governor Geringer of Wyoming. This year,
while this samec [eliow continues to serve in this capacity, iwo more New York City NTPI Fellows have
joined other influential ECS national boards: the MetLife National Advisory Board on Change in
Education Initiatives and Governor Shaheen’s National Advisory Council on Early Learning. NTPI staff
is actively looking to increase such opportunities for fellows —including, necessarily, building and
expanding our partnerships with other national organizations.

Similarly, NTPI’s partnership with the National Commission on Teaching & America’s Future (NCTAF)
continues to be extremely fruitful. Based on the success of NTPI’s recent book (that connects NTPI
findings to NCTAF recommendations), What Matters Most -- Improving Student Achievement, NCTAF
has just published a brochure highlighting the main themes of our report — including specific action steps
for districts.  This brochure, funded by the Ford Foundation, will be disseminated to all the partner
districts within NCTAF’s national network. NTPI slaff will continue to further expand this and future
partnerships — in particular, to maximize the impact of our work at the district Icvel.

Sustaining and Expanding the New York City NTPI Fellows” Work

Specifically, for each of the three years of this program, NTPI would recruit and select 25 additional NTPI
New York City Fellows. These fellows would comprise the initial pool of potential principals to be
mentored in conjunction with the Principals Learning Center. As briefly described above and outlined
in the detailed timeline that follows, fellows would participate in monthly meetings (i.c., one Saturday per
month, all day) during which time they would: network as a group, discuss pertinent readings prepared
by NTPI staff, hold conversations with guest speakers — representing a broad cross section of local
education and community leaders, meet with NTPI advisors, and work in groups to hone and document
their action research. ~ NTPI Fellows would continue to communicate and share experiences with other
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fellows via both our local (i.e., New York City) NTPI listserv and our national NTPI listserv. In addition,
subject-based listserv conversations would be chronicled and posted on the NTPI area of our premier
educational web site, www.leachersnetwork.org.

During the course of the year, fellows would conduct NTPI action rescarch studies in their own
classrooms — enabling them with the tools needed to reflect on best practices, and, on a broader scale, to
understand the direct link between school decision-making and its cffect on student achievement. The
authority and “voice” acquired through this instructional leadership model would open doors for fellows
to readily assume school and district leadership roles. To provide for even greater leadership exposure,
NTPI staff would continue to leverage their extensive contacts, partnerships, and networks to provide
fellows with opportunities to join task forces, give presenlations, and participate in major conferences.
Throughout, NTPI Fellows would acquire and develop a rich set of leadership skills (as evidenced in our
proven track record of success and documented in fellows’ personal experience statements [see enclosed])
that are immediately transferable to the school and district level — preparing fellows to succeed as teacher
leaders and principals in a way no other program can.

The Principals Learning Center

An additional component of the NTPI leadership program would involve establishing a Principals
Learning Center at P.S. 6, a model New York City public school with a track record of mentoring
principals, as a collaborative effort between the New York City NTPI affiliate and P.S. 6. The major
goal of this effort would be to create a momentum for changing the existing leadership paradigm —
providing principals, potential principals, and teacher leaders with the ability to “think outside the box”
and work together to diffuse/distribute leadership successfully. Among the many clements of this
cooperative initiative would be: 1) a hands-on principal interning program for teacher leaders who arc
interested in becoming school administrators; 2) a joint conference, for principals and teacher leaders
alike, focusing on developing leadership skills —with a strong emphasis on eflective curriculum and
assessment (as supported by the action research findings of the NTPI Fellows); and, 3) direct mentoting

of principals and staff in 12 highly under-performing schools citywide. For this purpose, a school
leadership “SWAT team” of choice principals, principal interns, and teacher leaders would be identified to
work directly with these schools in order to improve school management, coopcration between
administration and teachers, and, of course, student motivation and achievement. The Principals
Learning Center would be staffed by Alice Hom —an NTPI Fellow and Principal Intern at P.S. 6, and
would be directed by P.S. 6 Principal and leadership maven, Carmen Farina (who has been a member of
our network for 20 years). Ms. Farina would also serve as the NTPI Principal Advisor to the New York
City NTPI Fellows. Moreover, Ms. Farina will mentor current NTPI Fellows’ principals — specifically
addressing “How to Create Leaders in Your Building.”

New York University

A [urther component of the NTPI Jeadership program would involve cultivating our existing partnership
with New York University.  Specifically, this involvement would be three-fold:

1. NTPI University Advisor. As has been the casc for the last two years, Dr. Frances Rust,
Associate Professor at New York University School of Education — Department of Teaching and
Learning and national expert in the field of action research, would continue to serve as an advisor
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to the New York City NTPI Fellows — providing critical support in designing, conducting, and
documenting NTPT action research studies for their classrooms.  Especially in this day of high-
stakes testing, conducting these studics provides fellows with the voice and credential to speak as
leaders in the arcas of curriculum and instructional assessment. Dr. Rust has been an invaluable
and irreplaccable asset in this respect —and, owing much to her involvement, the work of the
NTPI Fellows has received considerable exposure and press... further expanding leadership
opportunities for the fcllows.

2. NYU Institute for Education and Social Policy. Growing directly out of a relationship formed
with Norm Fruchter lhrouch the Wallace Reader’s Digest Funds’ Advisory Council, NTPI has
partnercd with the Institute for Education and Social Policy. Specifically, NTPI has dedicated
time at this year’s monthly meetings to work closely with the institute on examining and
addressing such issues as school-based budgeting and school governance and accountability.
This year, the Institute for Education and Social Policy is also underwriting five New York City
NTPI Fellowships.

3. New York University School of Education. Given the opportunity 1o work in conjunction with
the New York City NTPI program, Designing New Models of Leader. ship through Grooming
Teacher Leaders and Building a Pool for Urban Principalships, the New York University School
of Education would explore additional incentives for fellows to participate by: 1) facilitating
internships and modifying/adapting coursework to fit specific needs of the New York City NTPI
Fellows, and 2) offering the opportunity for NTP1 Fellows to enroll in doctoral administration
programs — either through the Department of Teaching and Learning or the Department of
Admimistration, Leadership, and Technology — in the latter case, enabling them 1o receive local
certification/licensure as principals.

Other Partnerships and Contacts

Throughout the coursc of this program, we would continue to nurture and leverage other NTPI
partnerships to build upon our work and increase both individual and collcctive leadership opportunitics
for the fellows. In addition to New York University School of Education, NTPI works in partnership
with the National Commission on Teaching & America’s Future (NCTAF) and the Education Commission
of

the States (ECS). Moreover, as NTPI represents a major initiative of Teachers Network, fellows would
be able to tap into the resources of our vast network — offering virtual tentacles that extend to all levels
and audiences — local, regional, and national.

Annual Documentation and Culminating Publication — School Leaders Handbook

At the end of each of the first two years of this program, NTPI would compile comprehensive working
documents —including, minimally, three “chapters”: 1) fellows’ action research findings, 2) fellows’
case studies — chronicling leadership involvements, accomplishments, and goals, and 3) specific NTPI
designs for improved school leadership at all levels. During the third year of the program, the NTPI
Fellows and the Principals Learning Center would aggregate their {indings and experience to construct a
culminating publication — tentatively called the School Leaders Handbook.



Similar in design to Teachers Netwotk’s best-selling New Teachers Handbook, the School Leaders
Handbook would be a “how-to” publication (to be completed by summer 2004 —and a first draft of which
would be unveiled and critiqued by principals at our 4" annual March conference) that would offer a
unique step-by-step guide on what models of training and support are needed —based on practical,
documented cxperience from the trenches — in order to be an effective new and/or veteran principal
dealing with complex and changing models of leadership.  This book would also offer specific tips on
how to manage successful distributive leadership teams within varied school environments.

We would disseminate this publication to 5,000 school superintendents (i.e., largest and medium-sized
school districts) as well as district and state policymakers — as represented by two of our partner
organizations: National Commission on Teaching & Amecrica’s Future, and Education Commission of
the States (see Timcline). This book would also be widely available to educators (i.e., teachers and
principals alike) throughout Teachers Network’s nationwide network of 28 affiliates. ~Additionally, we
would disscminate this document —as well as our interim and ongoing findings —to members of the
Wallace Funds’ Leadership Advisory Council and all Wallace Funds’ leadership grantees. Moreover,
we plan to conduct a major public relations campaign — including press releascs and follow-up phone
calls —to ensure appropriate media coverage. The School Leaders Handbook and all work resulting from
this major leadership initiative would, of course, fully credit the Wallace Reader’s Digest Funds for their
support of this innovative project.

In its entirety, the New York City NTPI program would not only provide a replicable model for grooming
principals and tcacher leaders, but also — through its culminating publication and joint effort with P.S. 6 (o
cultivate a Principals Learning Center — contribute significantly to developing an invaluable knowledge
base on how we can get and keep better leaders in urban school environments.

Formative Assessment.

As we recognize the critical value of creating a system for collecting information about our work, as part
of this proposal, we would sub-contract an evaluation component. One organization that might be
considered to conduct this evaluation is NYU Institute for Education and Social Policy —as they are
already one of our partners in this proposed project. Final selection of an appropriate evaluation team
would certainly be made in conjunction with the Wallace Funds’ staff.

The information gathered through this formative assessment would be used to continue to improve and
refine the NTPI leadership model - as well as to enable us (o better expand this model to more
communities throughout the nation.

Developing a New Model ~—and Scaling Up.

Perhaps not surprisingly, the New York City Board of Education recently recognized that no current
administration program has been effective in preparing New York City school leaders to meet the
increasingly dire needs of local public schools. Understanding that this situation calls for the
identification and design of completely new models, the Board is developing standards that must be met
in order for programs to continue to receive funding and be recognized by the New York City Board of
Education. The NTPI team would work closely with the Board of Education as it revamps these
standards by working to identify an cntirely new and effective curriculum and program — one in which
“transformational leaders” and school teams who remain focused on improving student achievement are
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actively recruited, groomed, and supported.
NTPI is uniquely and best positioned to develop such a curriculum and program for several reasons:

1) We have the vision, history, and practical groundwork in this area;

2) Our network represents the people and connections necessary for successful implementation;
3) We work directly in schools; and

4) We have access to a significant pool of principal candidates throughout New York City.

The proposed grant from the Wallace Funds would provide us with the neccssary funding to pull all these
elements together in order (o create this model and take next steps —working toward a replicable model
that could be adopted in communities throughout the nation.

During the first two years of the proposed project in New York City, as the ultimate goal is indeed
“scaling up,” our focus would clearly be on the development and honing of this model, including
curriculum.  In addition to our final publication, School Leaders Handbook (as previously described),
we would meticulously document all our activitics and disseminate our work through our annual
conferences and network as we go along. By year three, we would be ready to provide the technical
assistance and materials to help establish new affiliates.

Indeed, our organization has the track record to do just this. Based on our successful IMPACT I model
of grants and networking opportunities for teachers, we have established and nurtured a nationwide
nctwork of 28 affiliates, representing most major cities (including New York City, Chicago, Los Angeles,
Miami, and Houston), several entire states (Illinois, Connecticut, Maine), and organizations such as the
National Peace Corps Association. Moreover, our National Teacher Policy Institute already has its own
network of tive alfiliates (Fairfax County, VA; Los Angelcs, CA; New York City, NY; Santa Barbara
County, CA, and the State of Illinois). In fact, we are currcntly adding a sixth NTPI affiliate — the State
of Wyoming. In all, we are strategically poised — through our existing network and proven experience
based on providing the technical expertise to set up affiliatcs — to scale up the NTPI model to districts
throughout the nation.

While the flagship New York City site will clearly be the most costly, we know that it does take
investment to establish new affiliates — albeit at a lesser amount. Qver the last six years, we have
developed just such a scalability program in conjunction with the John S. and James L. Knight Foundation
to establish Teachers Network affiliates in Knight communitics. Since 1995, we have received an annual
grant from the Knight Foundation to cover our technical assistance, travel, and material costs —and, to
date, eight communities (e.g., Charlotte, NC; San Jose/Santa Cruz, CA; Broward County, FL) have
received direct grants from the Knight Foundation expressly for this purpose.
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Timeline.

Comprising a three-year period, the following is a tentative schedule for the New York City NTPI
program, Designing New Models of Leadership through Grooming Teacher Leaders and Building a

Pool for Urban Principalships:

March-August 2001

March 2001*

September 2001-June 2002

March 2002

NTPI staff would recruit, interview, and select 25 New York
City NTPI for the 2001-2002 school year. Also, NTPI staff
and advisors would plan the first year’s program and curriculum
(e.g., identifying relevant readings; arranging for monthly
speakers with whom the fellows can discuss pertinent
leadership issucs; preparing necessary materials to provide for
effective action research within fellows’ classrooms, elc.)

NTPI and P.S. 6 would jointly sponsor an urban school
leadership conference - focusing on excellent curriculum
programs (offering the 20-plus year expertise of Teachers
Network through its IMPACT II program) and assessment
models (supported by NTPI’s four years of cutting-edge
experience working with school-based action research) —and
officially kick-off the Principals’ Learning Center. The
principals of all New York City NTPI Fellows would be among
those invited to this conference. In addition, we would invite
other interested New York City principals, potential principals,
and teacher leaders who are already connected to our network.
Out of this pool of attendees, we would also identify an initial
group of principals who would work closely with the Principals’
Leaming Center during its first year.

NTPI Fellows would meet monthly (i.e., one Saturday per
month—all day) to network as a group, discuss rcadings, hold
conversations with spcakers, meet with NTPI advisors, work in
groups (o hone their action research, and develop leadership
skills and experience. Throughout the year, fellows would
conduct NTPI action research within their classrooms and
continue to communicate with each other via our New York
City NTPI listserv.

NTPI and P.S. 6 would sponsor the 2™ annual school leadership
conference on excellence in curriculum and assessment in order
to improve student achievement. All New York City
principals connected to teachers within our network would be
invited. During this conference, we would introduce the
preliminary work of the New York City NTPI Fellows —
working in concert with the Principals’ Learning Center — to
redesign models of school leadership within New York City.



*Already in Process — Conference is scheduled for March 24, 2001.

June-August 2002

September 2002-June 2003

March 2003

June-August 2003

September 2003-June 2004

New York City NTPI Fellows would conclude their first year by
producing a working document that would minimally include
three components: 1) fellows’ action research findings,

2) fellows’ case studics —identi{ying leadership involvements,
accomplishments, and future goals, and 3) specific NTPI
designs for improved school leadership —at all levels.

Also during this period, in order to ensure another productive
NTPI year, staff would again recruit, interview, and select new
fellows as nccessary. NTPI staff and advisors would also use
this time to plan the next year’s program and curriculum,

NTPI Fellows would continue to meet monthly, conduct NTPI
action research in their classrooms, and use forums such as the
New York City NTPI listserv to actively engage each other
during the course of the year. In this sccond year of the
program, NTPI staff would increasingly seek opporlunities for
fellows to present their rescarch and designs to groups
throughout the New York City public school system — and
beyond.

NTPI and P.S. 6 would sponsor the 3" annual school leadership
conference on cxcellence in curriculum and assessment in order
to improve student achievement. Now well into the program’s
second year, the NTPI Fellows’ findings and designs —
complemented by the work of the Principals’ Learning
Center — would be showcased at this conference.

New York City NTPI Fellows would conclude this year by
producing a second working document (in kind with that of year
one). Stalf would also recruit, interview, and select new
fellows —and prepare the program and curriculum for 2003-
2004.

In addition to the comprehensive yearly NTPI actlivities
identified above, during this third year of the program, the NTPI
Fellows and the Principals’ Leamning Center would aggregate
their findings and experience to construct a culminating
publication — tentatively called the School Leaders Handbook.
Similar in design to Teachers Network’s best-sclling New
Teachers Handbook, his “how-to” publication, to be
completed by summer 2004 (and a [irst draft of which would be
unveiled and critiqued by principals at our 4" annual March
conference), would offer a nnique step-by-step guide on what
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models of training and support are needed —based on practical,
documcnted experience from the trenches—in order to be an
cifective new and/or veteran principal dealing with complex
and changing models of lcadership. This book would also
offer specific tips on how to manage successful distributive
leadership teams within varicd school environments.

We would disseminate this publication to 5,000 school
superintendents (i.e., largest and medium-sized school districts)
as well as district and state policymakers —as represented by
{wo of our partner organizations: National Commission on
Teaching & America’s Future, and Education Commission of
the States.  This book would also be widely available to
educators (i.e., teachers and principals alike) throughout
Teachers Network’s nationwide network of 28 affiliates.
Additionally, we would disseminate this document —as well as
our interim and ongoing findings — to members of the Wallace
Funds’ Leadership Advisory Council and all Wallace Funds’
leadership grantees. At this time, we would also conduct a
major public relations campaign — including press releases and
follow-up phone calls —to ensure apptopriate media coverage.
The School Leaders Handbook and all work resulting from this
major leadership initiative would, of course, fully credit the
Wallace Reader’s Digest Funds for their support of this
innovative project.
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